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ANOTACE

Tato préace se zabyva propojenim vytvarnych ¢innosti a komunikaéni kompetenci ve vyuce
anglického jazyka na zdkladni Skole. Teoreticka ¢ast definuje zadka mladsSiho Skolniho véku,
komunika¢ni kompetnci, vytvarné techniky a jejich vyuziti ve vyuce anglického jazyka
spole¢né s jejimi benefity. Prakticka ¢ast blize predstavuje akéni vyzkum na prvnim stupnni
zakladni Skoly. Tento vyzkum propojuje vytvarné Cinosti a komunikaéni kompetence v

hodinéch anglickeho jazyka.

KLICOVA SLOVA

Komunikaéni kompetence, zak, vytvarné techniky, akéni vyzkum

TITLE
The Usage of Arts and Crafts in English Language Teaching at Primary School

ANNOTATION

This diploma thesis is concerned with arts and crafts and their combination with
communicative competence in English language learning at primary school. The theoretical
part defines young learner, communicative competence, arts and crafts and their utilization in
English language learning and their benefits. The practical part introduces action research at
primary school. The research combines arts and crafts with communicative competence in

English lessons.
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INTRODUCTION

Communicative competence is essential aspect of second language learning. The development
of the competence can be achieved throghouth various means. This thesis researches the
usage of arts and crafts as a didactic tool in order to develop aspects of communicative
competence in primary school. The research utilizes the benefits of arts and crafts in language

learning.

This diploma thesis’s theoretical part defines young learners, the communicative
competence, arts and crafts techniques, and their usage in English language acquisition. The
first chapter defines young learners and the specific stages of their development. The reader is
at the beginning presented with the stages of the learner’s cognitive development and the
aspects that influence cognition. Furthermore, the chapter will present the social and
emotional development of the learners as they enter the school environment. Since the
learners undergo various stages of development, they conjointly develop their language and
language skills which can influence their language learning. The second chapter in the
theoretical part introduces communicative competence in language learning. The chapter
defines individual parts of linguistic competence, sociolinguistic competence, and pragmatic
competence from the perspective of young learners and their language level Al. Lastly, the
theoretical part introduces arts and crafts techniques, their benefits in learning, and their
utilization in language acquisition. At last, all the points presented in the theoretical part will

be summarized.

The practical part presents action research done in the third and fourth grades by the
author of this diploma thesis. The action research focuses on applying arts and crafts
techniques in English language acquisition, focusing on various aspects of communicative
competence. In the beginning, the research is introduced together with the tools for data
collection. The first stage of the action research includes the diagnostic phase and the analysis
of the observed and taught lessons. The following section includes creating an intervention
plan for the fourth and third grade learners, focusing on combining arts and crafts with
various elements of communicative competence. Moreover, the last stage of the research
includes the implementation of the created plan and its results. The action research is trying to
answer the question of what aspects of communicative competence can be developed with the
usage of arts and crafts techniques during English language learning with a focus on young

learners.



THEORETICAL PART

1 Young learners

This chapter will concentrate on the specifics of young learners as the action research is
focused namely on the learners in second language acquisition at elementary schools. The
first part of this chapter will define who a young learner is and what are their distinct
qualities. Considering that the research focuses on communicative competence this chapter
will specify young learners’ cognitive development, language development and emotional and

social development.

1.1Who are young learners.

At first, it needs to be defined who a learner is, more specifically, who a young learner
is. Prticha et al. the explain that generally, a learner is a person that is being taught no matter
their age or it can be a child who attends a school (Pricha et al. 2003, 316). Furthermore, the
authors add a definition of a young learner and that it can be divided into two perspectives,
one being a learner in the age from six to ten years old or a learner in first to fourth grade in
their school attendance (Priicha et al. 2003, 126). Compared to Priicha, Pavel Ri¢an defines a
young learner as a person between the ages of six to eleven years old (Ri¢an 2006, 145).
Therefore, the young learner can be defined as a child between the ages of six to ten or eleven

who attends a school and is in the first to fourth or fifth grade.

Lower elementary school is a period of significant changes for young learners. As the
learners enter the school, they face new challenges as they are placed in an environment with
different tasks and different social roles, and they must navigate through these changes.
Rican, in his publication, explains that school opens a new door for the learner and aids in the
development of the learners, such as new cognitive processes and schoolwork and
responsibilities. Moreover, the author adds that this period of life is relatively calm and happy
period compared to the period that will follow and adds that young learners are in the so-
called stage of “sober realist” (Rian 2006, 145-146). Phillips adds that primary school is
essential to the learners development as it aids in their development and prepares the learners
for life in society throughout the gain of new skills (Phillips 1993, 3-4). Therefore, at this
stage of their life, the young learners enter the school system, which aids in their cognitive



and social development as they explore new roles or tasks that they are faced with at the

schools.

1.2 Cognitive development

Young learners at the primary level at school undergo development in their cognitive
thinking. Cognitive development involves numerous areas that are being developed. David
Fontana explains that in education, the learners need to develop clear and correct thinking,
which includes the ability to follow linear thinking and the ability to properly understand
various concepts and examine them in their education (Fontana 2003, 65). Ri¢an adds that
during this period, the young learners throughout work are starting to be more effective and
organized in their ability to think (Ri¢an 2006, 148). Thus, in general cognitive development

includes the development of the learner’s ability to think and understand.

Cognitive development can vary in different stages of the young learner’s life, and it has
its own specifics. The first stage that can be seen in young learners is preoperative thinking
which develops at the ages of two to seven years old. This stage can be divided into two
significant parts, and those are the preconceptual substage and intuitive substage. In the
preconceptual substage the child is gaining the ability to use symbols for actions more
precisely and they are able to imagine action without actually performing the specific action,
which can be seen the most in play (Fontana 2003, 67-68). Furthermore, during this stage the
learners vocabulary increases and they slowly advance to full sentences (Lefa 2014, 5). In this
stage, the child is thus beginning to be able to imagine things without them explicitly

occurring while improwing in their vocabulary.

The second part of preoperative thinking is intuitive substage. This substage covers the
beginning of school attendance, and Piaget divides this area into egocentrism, centering, and
irreversibility. Egocentrism can be explained as the learner’s perspective on the world. The
child perceives the world from a self-centered perspective, which is not understood as
selfishness but the child’s inability to understand that there can be different perspectives on
things and not only their own. The child in this stage has difficulties with critical, logical, of
realistic thinking (Fontana 2003, 68). The second area of the intuitive substage is centering,
which involves the learner’s attention. In this case, Piaget explains that the learners can focus
only on one element and ignore entirely other elements, no matter their relevance to the

matter. With centering, Fontana provides an example of pouring water into different vessels,



which illustrates that the child is unable to understand that the amount of water remains the
same no matter the shape of the vase. This phenomenon is considered part of a conservation,
where children are unable to comprehend various aspects of a situation and solely focus on
one specific element (Fontana 2003, 69). The last aspect of intuitive substage is irreversibility.
Piaget further explains that irreversibility deals with the child’s inability to look back. For
instance, if the child completes a set of tasks in a specific order, they are unable to go back to
the previous tasks that they have completed or reverse the order (Fontana 2003, 69).
Therefore, the intuitive substage deals with the learner’s ability to comprehend various
aspects, such as different perspectives on one matter, their inability to include various

elements and their comprehension of differentiating the order of tasks or events.

Young learners at lover elementary level also go through a stage in cognitive
development which is a stage of concrete operations. The development of concrete operations
occurs at the ages of seven to eleven years old. In this stage the children gain a system of
thinking where they learn how to anticipate events and control their surroundings which are
connected to concrete experience. During this stage, the children’s thinking becomes less
egocentric (Fontana 2003, 70). Moreover, Fontana explains that “approximately in seven to
eight years old appears the ability to preserve in mind the principle of the content. Then
around nine to ten years old, there is the conversation of the content. Furthermore,
preservation of the content happens around the year of twelve years old”! (Fontana 2003, 70).
Additionally, in this stage, the children can group different events into logical categories and
create a more realistic viewpoint of the world. (Fontana 2003, 70). In addition, children
during this stage can differentiate between an object and their properties (Case 1973, 22).
Therefore, in this stage, the children acquire the ability to imagine various situations, the
ability to converse and preserve information, and to group said information and gain new

perspectives.

However, Piaget’s understanding of cognitive development also has its own limitations.
Fontana points out that one of those limitations is in the processing of information. Fontana
explains that there are stubble differences in the understanding of processing information and
whether it happens in individual stages or whether it is more interconnected. The focus is on
how the children recognize, decode and preserve information. Where the author points out
that the main difference is when the development occurs and whether the ability to process

information is limited by the maturation process, not only the cognitive development (Fontana

! Translated by the author



2003, 76). Therefore, there may be a difference in how certain aspects are interconnected

during the learners’ development.

Furthermore, there may also be differences in the understanding of acquiring
knowledge. Fontana presents a viewpoint that with acquiring knowledge, young learners lack
the adult knowledge and the ability to order information. The author adds that the ability to
process information can also be influenced by the specific culture the child grows up in. The
author explains that this viewpoint is presented by Vygotsky, who explains that cognitive
knowledge can be expanded according to the interactions with various elements in their
surroundings. (Fontana 2003, 76). This viewpoint is supported by the authors of the article
Piaget's Cognitive Developmental Theory: Critical Review as they explain that Piaget does
not take into consideration of social and cultural factors and their influence on cognition
(Babakr, Mohamedamin and Kakamad 2019, 517). Thus, cognitive development can be

affected by the surroundings in which the children live.

Furthermore, Vygotsky also characterizes a description of the child’s development in
their thinking. Fontana explains that VVygotsky divides the development of thinking into three
categories. The first area is the vague syncretic stage, where the child focuses primarily on
practical action. The second area is a complex stage where the child uses various strategies to
finish a task, and the last aspect is a potential-concept stage where the child can use specific
aspects but cannot use them all together (Fontana 2003, 77). Thus, similar to Piaget, Vygotsky
also works with the concept of various stages the child must go through. However, he adds

the influence of the child’s surroundings into these factors.

Another aspect that influences young learners concerning their cognitive development is
their intelligence. Fontana explains that intelligence can be viewed as the learner’s ability to
recognize connections and use them for problem-solving (Fontana 2003, 102). Moreover,
there are multiple models for identifying intelligence, one of which is the Multiple
intelligences model. Gardner in Frames of Mind explains that the viewpoint of multiple
intelligence looks through the perspective that every learner has more dominant perceptions in
certain areas and divides it into naturalist, musical, logical-mathematical, existential,
interpersonal, bodily-kinesthetic, linguistic, intrapersonal, and visual-spatial intelligence
(Gardner 2011, 3-215). Richards and Rodgers in Approaches and Methods in Language

Teaching explain that “learners are viewed as possessing individual learning styles,



preferences or intelligences” (Richards and Rodgers 2001, 115). Therefore, young learners

have certain predispositions in specific areas, which can influence their learning.

Moreover, certain areas of multiple intelligence can influence young learners in their
English language learning. One part of multiple intelligence is linguistic intelligence. Gardner
explains linguistic intelligence as the learners’ ability to use language proficiently and
creatively (Gardner 2011, 77-80). Thus, learners who are more prominent in linguistic
intelligence will be more sufficient in language learning. Another intelligence that can support
language learning is logical-mathematical. As Richards and Rodgers explain, learners with
this intelligence excel in logical and rational thinking and sequencing (Richards and Rodgers
2001, 116-121). Moreover, learners with interpersonal and intrapersonal intelligence are able
to understand themselves and work with other people (Richards and Rodgers 2001, 116-121).
Therefore, all these types of learners have a predominant determinant that can aid in their

language learning.

Additionally, the research in this diploma thesis focuses on combining English language
learning and arts and crafts, thus, there are other intelligences which can be engaged in these
lessons. As Gardner explains, with visual-spatial intelligence, the learners are able to visualize
various images and objects and are visually aware (Gardner 2011, 179). Learners with this
intelligence can thus benefit from visual support or activities. Furthermore, Richards and
Rogers add that in Kinesthetic intelligence, the learners benefit from creative movement or
hands-on activities (Richards and Rodgers 2001, 121). Thus, by adding arts and crafts to the
language lessons, there can be more learner types supported as more types of intelligences are

supported.

1.3 Social and emotional development

As was already suggested, the surroundings the child lives in affect their development.
Part of the surrounding is also a school. When the children enter the school environment, they
are faced with new interactions and new social roles in which the children need to learn how
to manage, which includes their daily interaction. From the perspective of English language
learning the interactions the young learners acquire in their social and emotional development

are a part of sociolinguistic and pragmatic competence.

When young learners enter school, they are faced with new interactions and have to

adapt to new situations. Fontana explains that learning is facilitated through social



interactions, and these interactions happen between the teacher and learner, the learners
themselves, and their groups (Fontana 2003, 275). Ri¢an explains how social groups change
throughout the years of school. At first, around the seventh year of age, the children have a
group mentality where they follow one leader, which in the school setting is the teacher, and
their social interactions are led by the teacher, and there are only small social groups, usually
between the children sitting next to each other (Ri¢an 2006, 153). Furthermore, this once
central group is then slowly being developed and structured throughout the following years.
During the third grade, there is a start of developing solidarity between friends, and the
central authority of the teacher is slowly shifted towards a specific individual in the class,
which can usually be a more assertive or more outspoken individual. Moreover, during the
fourth and fifth grade, the social groups start to have the ability to express their opinions and
wants or needs towards certain situations. (Ri¢an 2006, 153). Thus, the lower elementary
level at schools is an environment where the children learn to form and navigate in different

social groups and develop their sense of group hierarchy.

During the young learner’s social development at school, they develop various
interaction strategies. One of the most common interaction patterns at school is between two
individuals. Fontana explains that as humans are social beings, they gain countless of
information through interaction. However, this interaction needs to have specific aspects in
order to be successful. These aspects are speaking and listening together with nonverbal
signals, which are an essential part of metacommunication. (Fontana 2003, 277). The author
explains metacommunication as nonverbal signals which are essential in communication to
send a message, and it is a natural factor of human communication (Fontana 2003, 277).
Therefore, during communication between two individuals, not only the message is important

but also the delivery of the message and the reaction to it.

Furthermore, young learners develop the understanding that social interaction differs
according to the position to whom they are speaking. One of the aspects where this can be
observed is during the interaction between the learner and the teacher. Fontana explains that
the interaction between a teacher and a young learner is specific in the fact that the teacher has
a lead role and reacts and changes the interaction according to the learner’s response, such as
their emotions or understanding, as the way the teacher leads the conversation, they will have
a specific response from the learner (Fontana 2003, 279-280). Moreover, the interaction
between the teacher and the learner and their approach to the social roles can influence either

positive or negative behaviour of the learner (Mariano and Bolsoni-Silva 2018, 2). Thus, the



interaction and conversation between a learner and a teacher is specific in the aspect that the
teacher, to a degree, leads the conversation and changes its direction according to the learners’

responses.

Moreover, the learners further develop their ability to work through and navigate their
interactions in specific social groups. Priicha explains that a social group can be either group
of two or more individuals with loose and random relations or a group of two or more people
with tight and intense relations, where these groups can be differentiated according to their
size or the types of relationships where in the school setting the groups would be formal as
they include the learners or the teachers (Priicha 2003, 214). Furthermore, Fontana explains
the role of the learners’ groups as, especially at the lower level, the learners are heavily
influenced by their peers and their actions, and thus the tight group of peers includes their
specific social interactions (Fontana 2003, 268). Thus, in elementary school, the learners at

lower levels learn how to navigate through social interactions in specific groups.

Moreover, as the learners enter social groups, they also need to develop their
understanding and knowledge of social roles. Priicha explains that social roles are “behaviors
that social groups expects from every of its individual member. It depends on its values and
norms given by the specific group and the individual social position of the member” (Priicha
2003, 219). Furthermore, Fontana explains that children learn specific social roles by
observing the adults around them, namely the parents or the teacher at the lower level of
elementary school, and that they perceive these adults as role models for their own
understanding of social roles (Fontana 2003, 295-296). Therefore, the young learners, as they

enter school, conjointly learn different social roles.

A part of social development is learning various social skills. The development of social
skills includes various aspects that the young learner needs to learn. One of those skKills is
assertiveness. Fontana explains that in assertiveness, the learners should be able to say no
when it is needed, start or lead a conversation, ask for help or favors, and express their
negative or positive feelings. (Fontana 2003, 308). Another aspect that can be associated with
social skills is evaluating situations and reacting to them. Fontana further explains that the
learner needs to learn how to use strategies in social settings appropriately and thus, they need
to practice specific skills for that, such as evaluating situations and how to adequately react to
specific situations (Fontana 2003, 309-310). Moreover, in order to improve social skills, there

needs to be also some form of self-openness. Fontana expresses that in self-openness, there is



the need to find the balance between how open one is and how it is different between
introverts and extroverts (Fontana 2003, 312-113). In addition, RVP explains that as part of
social and personal competence the learners should be able to utilize various strategies to
create positive atmosphere in social setting (RVP 2021, 12). Therefore, while learning social

skills, children need to develop in various areas to navigate certain social interactions

properly.

1.4 Language development

A part of social development is learning how to interact in different social interactions,
and language development is also part of the learning process that young learners go through.
As the children enter school, they are exposed to various situations that they need to
communicate through. Fontana explains that around the sixth year of age, children have
around fourteen thousand words, and the length of their sentences is close to the length of an
adult. Furthermore, the author also explains that there is a difference between active and
passive vocabulary, as passive are the words the child understands, and active vocabulary is
the words the child uses (Fontana 2003, 86). Therefore, as children enter school, they already

have a specific set of vocabulary that they further develop and learn how to use appropriately.

Although children enter school with a set of already learned vocabulary, there can be
vast differences between the individual learners. Priicha explains that the differences between
the learners come from the family environment, as a child’s language development depends
on how the parents communicate with the child (Pricha 2005, 130-131). Moreover, the author
explains that the class from which the child comes from can also influence the child as the
child can have different language capacity as the parent’s communicative skills influence
them (Prcha 2005, 130-131). Therefore, the environment from which the child comes from

influences the child’s language abilities which can also influence their school experience.

As the children enter school with vast differences between the learner’s school, then
plays an integral part in their language development. Fontana explains that in school, the
learners encounter various language experiences; however, the children from a more
language-focused environment will do better and be more motivated in acquiring new
language skills compared to the child from a less focused language environment (Fontana
2003, 88-89). Moreover, Fontana explains that the role of a teacher is vital as they aid in the

child’s language development with, for instance with their support in conversation or



questioning or explaining new rules (Fontana 2003, 89-90). In addition, during language
acquisition the children proceed with various speeds towards the same goal and the teacher or
parent is essential factor for achieving this goal (O Grady 2005, 5-6). Thus, no matter how
developed the language skills the child has, the teacher is very important in their development

as they support the young learners with various techniques.

Furthermore, language learning also aids in the young learner’s language development.
Fontana explains that one aspect of language development on language learning is learning
grammar rules of the language, as the rules aid in the child’s ability to express different ideas.
However, the author also points out the importance of balance between learning the language
and using the language and that the language use should also be practical, not only theoretical
(Fontana 2003, 90-91). Thus, the role of language learning is essential as it gives the children
opportunities to learn the grammar rules of the language and its theoretical aspects, but also,

they learn how to use the language properly.

To conclude all that has been stated so far, the young learner is a child that enters school
and is in grades from first to fourth or fifth in the ages approximately six to eleven. The young
learner goes through various developments, such as cognitive development, social and
emotional development, and language development. During cognitive development, the
learners slowly transition from their central perspective of the world to the broader
perspective. Furthermore, their knowledge is more concrete than the abstract. Moreover, as
the children enter the school environment, they have to learn how to navigate in new social
situations or social roles and interactions, through which they also develop their language
skills, where the role of language learning becomes crucial as the children learn the theories

of the language and also learn how to use the language properly.

2 The Communicative competence in the English language learning at the

elementary school

The second chapter of this diploma thesis will examine communicative competence in second
language acquisition. It will be defined what communicative competence is and what its
components are. Secondly, it will be explained what the specific areas of communicative
competence in second language learning are, specifically English language. Lastly, this
chapter will examine communicative competence and its specification in elementary school

and young learners.



2.1. Defining the communicative competence.

Before examining individual components of communicative competence, it is essential
to define what competence is. RVP, which includes all subjects that are being taught in the
Czech education system, generally defines competence as: “collection of knowledge, abilities,
qualities, attitudes and values important for personal development and function of every
member in the society”® (RVP 2021, 10). Additionally, Jan Priicha, et al. explain that
competence is: “collection of requirements which includes essential knowledge and abilities
that can be universally used in everyday work and life situations™® (Priicha et al. 2003, 104).
Furthermore, the Common European Framework of Reference defines competence as: “the
sum of knowledge, skills, and characteristics that allow a person to perform actions” (CEFR
2003, 9). The authors of the publications all agree that competence can be seen as a collection
or a sum including various skills and attitudes that a person or a learner can utilize to perform

actions and apply them in social settings.

As competence in its base form was defined it is also essential to define what a
communicative competence is. CEFR defines communicative competence as:
“Communicative language competences are those which empower a person to act using
specifically linguistic means” (CEFR 2003, 9). In addition, Littlewood in Communicative
Language Teaching explains that communicative competence is the ability to create a
conversation within a social interaction (Littlewood 1981, 1-7). Communicative competence
can then be understood as a language tool that allows the person or a learner to perform
various actions and express themselves in various social settings. Thus, for the purposes of
this diploma thesis, communicative competence is being defined as: the communicative
competence is ability of the learner to use language and its qualities as a device to convey

their ideas in various social settings.

Throughout history, communicative competence was understood as a collection of
various aspects of a language and can be further divided into specific parts. Canale and Swain
in 1980 presented their model of communicative competence in which they divided the
competence into grammatical competence, discourse competence, strategic competence, and
sociolinguistic competence (Tas and Khan 2020, 89-90). Furthermore, Bachman in 1990

created his own model, where he divided language competence into three significant factors

2 Translated by the author
3 Translated by the author



which are strategic competence, psychological factors, and language competence which he
further divided into organizational competence, including grammatical competence and
textual competence, and pragmatic competence, including illocutionary competence and
sociolinguistic competence (Tas and Khan 2020, 90-91). Additionally, Littlewood in 2004
divided communicative competence into linguistic competence, discourse competence,
pragmatic competence, sociolinguistic competence, and sociocultural competence (Tas and
Khan 2020, 91). Moreover, CEFR in 2003 divided communicative competence into three
major aspects, which are sociolinguistic competencies, pragmatic competencies, and linguistic
competencies (CEFR 2003, 13). Thus, throughout history all the authors of various models
agree that communicative competence can be divided into various aspects according to its
specifics. In general, the creators agree that one aspect of communicative competence is

linguistic or grammatical, other aspects are discourse and sociolinguistic.

2.2. Linguistic competence

To define all of the specific parts of communicative competence, this chapter primarily
uses CEFR and CEFR: Companion Volume as well as RVP. CEFR and CEFR: Companion
volume have been used together as they are understood as parts of one whole that complement
each other. Since the Companion volume draws from CEFR, and it includes a more connected
framework. As the authors describe in Companion Volume “the descriptors for new areas
represent an enrichment of the original apparatus (CEFR: Companion Volume 2020, 11)”.
Thus, The Companion Volume can be understood as supporting material for the original
CEFR. In addition, this chapter will look at some of the differences between CEFR and the

Companion Volume in the area of communicative competence.

One of the significant parts of communicative competence is linguistic competence.
CEFR explains that linguistic competence includes the knowledge and skill of the various
components that compile in the language itself, such as range and quality of knowledge, the
cognitive organization of the language, and how the language has been stored (CEFR 2003,
13). Furthermore, the CEFR Companion Volume adds that aspects of linguistic competence
are intertwined, and they cannot be isolated (CEFR: Companion Volume 2020, 129). RVP
adds that in this competence, the learners should be able to formulate their thoughts in a
logical order (RVP 2021, 11). Thus, linguistic competence can be understood as one part of

the communicative competence and it includes specific knowledge of the language system,



such as grammar and the knowledge of how the language can be stored, organized and used,

where all these aspects are connected.

The linguistic competence includes various aspects of language, which can be divided
into categories. CEFR distinguishes the competence into these categories: lexical competence,
grammatical competence, semantic competence, phonological competence, orthographic
competence and orthoepic competence, in levels A1 - C2 (CEFR 2003, 109). However, the
CEFR Companion Volume divides the competence into these categories: General linguistic
range, vocabulary range, grammatical accuracy, vocabulary control, phonological control, and
orthographic control, in the levels Pre-Al — C2 (CEFR: Companion Volume 2020, 129). The
Companion Volume further explains that the distinction is in taking in account for the
complexity of the language and how mistakes of the learners are registered (CEFR:
Companion Volume 2020, 130). Therefore, the categories in both CEFR and the Companion
Volume are similar. However, the Companion Volume includes the features and complexity of

the language.

One aspect of the linguistic competence is the general linguistic range. This range is
described both in CEFR and its Companion Volume as a “process in the development of a
learner's ability to use linguistic resources” (CEFR 2003, 109). In CEFR for level Al it is
explained that the learner “has a very basic range of simple expressions about personal details
and needs of concrete type” (CEFR 2003, 110). In comparison, the Companion Volume adds
to the description that a learner “can use some basic structures in one-clause sentences with
some omission or reduction of elements” (CEFR: Companion Volume 2020, 131). In
addition, the young learners should be able to convey basic information (RVP 2021, 25).
Thus, it can be understood that learners at level Al should have a basic range of the language

with basic structures, including omissions and reductions.

The second aspect of linguistic competence is vocabulary range. In CEFR, vocabulary
range is considered as lexical competence, which includes the knowledge and the ability to
use vocabulary (CEFR 2003, 110). In addition, the Companion Volume explains that a learner
at the level A1 “has a basic vocabulary repertoire of words/signs and phrases related to
particular concrete situations” (CEFR: Companion Volume 2020, 131). Therefore, the

learners at the level Al should be able to use specific vocabulary at different situations.

The third part of the linguistic competence is grammatical accuracy. The Companion

Volume explains grammatical accuracy as the learner’s ability to recall specific expressions



and their ability to focus on the form while articulating them (CEFR: Companion Volume
2020, 132). While CEFR includes this part under grammatical competence, which explains
that the competence includes the user’s knowledge and ability to use grammatical resources
(CEFR 2003, 112). Moreover, the Companion Volume explains that the learner at level Al
“shows only limited control of a few simple grammatical structures and sentence patterns in
learned repertoire” (CEFR: Companion Volume 2020, 132). Therefore, grammatical accuracy

deals with how the learners are able to utilize specific structures of the language.

Another aspect of the competence is vocabulary control. CEFR includes vocabulary
control under semantic competence which deals with the meaning and organization of
vocabulary (CEFR 2003, 115). However, compared to the CEFR the Companion Volume
explains the vocabulary control as a learner’s ability to choose different vocabulary and
phrases from their learned knowledge. (CEFR: Companion Volume 2020, 132). Furthermore,
both CEFR and the Companion Volume do not have isolated definitions for the learners with
level A1 compared to the previous parts of the linguistic competence. The only distinction of
this level is shown in the Companion Volume where the learner in the levels of A1-B1 should
be familiar with specific topics (CEFR: Companion Volume 2020, 132). Thus, vocabulary

control deals with the learner’s ability to use various vocabulary expressions.

Furthermore, linguistic competence includes the category of phonological control.
CEFR includes this category under phonological competence which deals whit phonological
knowledge and usage, where it is explained that a learner at level A1l includes: “pronunciation
of very limited repertoire of learnt words and phrases can be understood with some effort by
native speakers used to dealing with speakers of his/her language group” (CEFR 2003, 117).
However, the Companion Volume adds various features that a learner at level Al should be
able to handle. For instance, in overall phonological control, the learner is able to: “reproduce
correctly a limited range of sounds as well as stress”, in the category of sound articulation, the
learner can reproduce and repeat sounds when guided and in prosodic features the learner is
able to: “use the prosodic features of a limited repertoire of simple words and phrases
intelligibly, in spite of a very strong influence on stress, rhythm and/or intonation from the
other languages they speak” (CEFR: Companion Volume 2020, 135). Therefore, the category
of phonological control is concerned with the learner’s ability to pronounce learned

vocabulary and phrases with various aspects of pronunciation.



The last aspect of linguistic competence is orthographic control. CEFR includes this
category under orthographic competence which deals with: “perception and production of the
symbols of which written texts are composed” (CEFR 2003, 117). The Companion Volume
further explains that this aspect includes spelling, intelligibility, punctuation and layout
(CEFR: Companion Volume 2022, 136). In addition, the Companion Volume defines that the
learners should be able to “copy familiar words and phrases, spell their address, nationality
and other details and can use basic punctuation” (CEFR: Companion Volume 2020, 136). In
addition, RVP explains that learners at primary level should be able to write short phrases or
words with supporting materials (RVP 2021, 25). Thus, the orthographic control deals with

learners’ ability to write, spell and organize basic information.

2.3. Sociolinguistic competence

Sociolinguistic competence is another part of communicative competence. The
Companion Volume explains that this category deals with the social portion of the language,
more particularly politeness, registers, dialects, accents and linguistic markers of social
relations (CEFR: Companion VVolume 2020, 136). Moreover, CEFR adds that “sociolinguistic
competence is concerned with the knowledge and skills required to deal with the social
dimension of language use” (CEFR 2003, 118). RVP adds that in communicative competence,
the learners should be able to communicate properly with other people and properly react to
them while using their language for cooperation with others (RVP 2021, 11). Therefore, the
sociolinguistic competence can be defined as a competence where the user deals with various

social markers of a specific language while communicating in specific situations or people.

Similarly, as the linguistic competence, the sociolinguistic competence can also be
divided into various parts. CEFR divides the sociolinguistic competence into expression of
folk wisdom, linguistic markers of social relations, politeness convention, register differences
and dialect and accent (CEFR 2003, 119-121). In contrast, the Companion Volume offers a
general description and distinguishes only the category of sociolinguistic appropriateness
(CEFR: Companion Volume 2020, 136-137). Thus, both CEFR and the Companion Volume
distinguish sociolinguistic competence categories that deal with communicative competence’s

social aspects.

One of the aspects sociolinguistic competence deals with are linguistic markers and

social relations. CEFR explains that these markers are different in various languages and



cultures and include the use and choice of greetings, use and choice of address forms,
conventions for turn taking and use choice of expletives (CEFR 2003, 119). The Companion
Volume adds that part of sociolinguistic competence is “recognizing sociocultural cues,
especially those pointing to differences, and acting accordingly” (CEFR: Companion Volume
2020, 136). RVP explains that the young learners should be able to express their gratitude and
to properly greet (RVP 2021, 26). The category of linguistic markers and social relations can
then be explained as an area that deals with the social aspect of language that differentiates
the choices the user makes in different social contexts, such as choices of greetings or turn

taking.

Another aspect that is included in the sociolinguistic competence is politeness
conventions. CEFR explains that politeness can differ from culture to culture and can be a
frequent source of misunderstanding. Furthermore, CEFR divides this category into: “positive
politeness (e.g., showing interest in a person’s well-being), negative politeness (e.g.,
expressing regret, apologizing for face-threatening behavior), appropriate use of “please,”
“thank you,” and others., and impoliteness (e.g., bluntness frankness)” (CEFR 2003, 119). In
addition, the Companion Volume adds that competence includes: “using polite forms and
showing awareness of politeness conventions (CEFR: Companion Volume 2020, 136).
Therefore, the aspect of politeness conventions deals with the areas of language considering

various polite forms and functions.

Furthermore, expressions of folk wisdom are considered part of sociolinguistic
competence. CEFR explains this aspect as: “knowledge of accumulated folk wisdom
expressed in language,” which includes proverbs, idioms, familiar quotations and expressions
of belief, attitudes and values (CEFR 2003, 120). Moreover, the Companion Volume adds that
part of sociolinguistic competence is using idioms and humor (CEFR: Companion Volume
2020, 136). Thus, expressions of folk wisdom include aspects of language that are concerned

with expressions such as idioms, proverbs, or beliefs.

In addition, sociolinguistic competence includes register differences. CEFR explains
that: “the term ‘register’ is used to refer to systematic differences between varieties of
language used in different contexts” (CEFR 2003, 120). In addition, this section deals with
various levels of formality such as frozen, formal, neutral, informal, familiar and intimate
(CEFR 2003, 120). The Companion Volume adds that learners should be able to: “perform

language functions in an appropriate way (at lower levels in a neutral register) and adopt an



appropriate register (CEFR: Companion Volume 2020, 136). Therefore, the area of register
differences includes how learners appropriately deal with the levels of formality.

The sociolinguistic competence also considers the aspects of dialect and accent. CEFR
explains that “sociolinguistic competence also includes the ability to recognize the linguistic
markers of, for example, social class, regional provenance, national origin, ethnicity,
occupational group. Such markers include lexicon, grammar, phonology, vocal characteristics
and body language” (CEFR 2003, 121). Therefore, this aspect of sociolinguistic competence

deals with regional and cultural differences in languages.

The last aspect of sociolinguistic competence is sociolinguistic appropriateness. The
Companion Volume explains that in this aspect, the learner “can establish basic social contract
by using the simplest everyday polite forms of greeting and address. Can make and respond to
invitations, suggestions, apologies, etc.” (CEFR: Companion Volume 2020, 137). The
sociolinguistic appropriateness can be thus understood as the learner’s ability to use certain

sociolinguistic forms in specific contexts properly.

2.4. Pragmatic competence

The last part of communicative competence is pragmatic competence. The Authors of
CEFR explain pragmatic competence as: “Competences concerned with the users/learner’s
knowledge of the principles according to which messages are organized, structured and
organized, used to perform communicative functions and sequence according to interactional
and transactional schemata” (CEFR 2003, 123). The Companion Volume adds that “pragmatic
competence is concerned with the actual language use in the (co-) construction of text”
(CEFR: Companion Volume 2020, 137). RVP adds that in communicative competence the
learners should be able to work with text and work with texts and simultaneously understand
them (RVP 2021, 11). Therefore, pragmatic competence can be defined as the learner’s ability
to organize, structure and perform messages, additionally, it is concerned with the

construction of texts.

Furthermore, pragmatic competence can be divided into individual categories. CEFR
divides the pragmatic competence into discourse competence and functional competence,
which include the categories of flexibility, turn taking, thematic development, coherence and
cohesion, spoken fluency and propositional precision (CEFR 2003, 123-129). In comparison,

the Companion Volume divides pragmatic competence into flexibility, turn taking, thematic



development, coherence and cohesion, propositional precision and fluency (CEFR:
Companion Volume 2020, 138-142). Thus, the pragmatic competence can be divided into

specific categories.

One of the parts included in pragmatic competence is fluency. CEFR includes fluency
under functional competence as spoken fluency, where it is explained that a learner at level
Al “can manage very short, isolated, mainly pre-packaged utterances, with much pausing to
search for expressions, to articulate fewer familiar words, and to repair communication”
(CEFR 2003, 129). While the Companion Volume defines the category as fluency and adds to
the definition that the learner is able to construct utterances with hesitations and pauses in
lower levels (CEFR: Companion Volume 2020, 142). In addition, RVP explains that in second
language acquisition the learners ahould be able to construct simple sentences (RVP 2021, 25-
26). Therefore, the category of fluency at lower levels can be understood as the learner’s

ability to articulate specific utterances which can be pre-packaged with pauses and hesitations.

Another category that can be distinguished in pragmatic competence is propositional
precision. The Companion Volume defines the propositional precision as: “scale concerns the
ability to pinpoint how to formulate what one wishes to express” (CEFR: Companion Volume
2020, 141). Moreover, the Volume adds that the learners at the level A1 “can communicate
basic information about personal details and needs of a concrete type in a simple way”
(CEFR: Companion Volume 2020, 142). The learners at primary level in second language
acquisition should be able to express their opinion especially with agreement or disagreement
(RVP 2021, 26). Therefore, the propositional precision can be understood as the learner’s
ability to express themselves, whereas learners at the level Al should be able to communicate

essential information.

In addition, flexibility is considered part of the pragmatic competence. The Companion
Volume defines flexibility as an “ability to adapt language learnt to new situations and to
formulate thoughts in different ways,” where the authors further explain that the learners at
the lower levels can “recombine learnt elements creatively” (CEFR: Companion Volume
2020, 138). Therefore, flexibility can be defined as learners’ ability to use learned language in

various situations in different ways.

Another category that is included in pragmatic competence is turn taking. The
Companion Volume explains turn taking as an “ability to take discourse initiative, such as

initiating, maintaining and ending conversation, in addition to intervening in an existing



conversation” (CEFR: Companion Volume 2020, 139). Thus, turn taking can be understood

as the learner’s ability to properly engage in conversation.

Thematic development is also considered to be a part of a pragmatic competence. The
Companion Volume defines thematic development as learners’ ability to organize ideas that
can be presented through different media such as texts. In addition, it is explained that in
thematic development the learners at a lower level should be able to tell a story or a retell a
specific narrative (CEFR: Companion Volume 2020,139). Therefore, thematic development
can be understood as a learner’s ability to deal with texts and to be able to retell or tell a

specific narrative in an organized manner.

The last part that can be distinguished in pragmatic competence is coherence and
cohesion. The Companion Volume defines this category: “Coherence and cohesion refer to the
way in which the separate elements of a text are interwoven into a coherent whole by
exploiting linguistic devices such as referencing, substitution, ellipsis and other forms of
textual cohesion, plus logical and temporal connectors and other forms of discourse markers”
(CEFR: Companion Volume 2020, 140). Where CEFR adds that learners at the level Al “can
link words or group of words with very basic linear connection like “and” or “then'” (CEFR
2003, 125). Furthermore, the Companion Volume adds to the Al definition that the learners
are able to not only link words or their groups but also signs and their groups (CEFR:
Companion Volume 2020, 141). Therefore, the category of coherence and cohesion includes
the learner’s ability to link specific elements while using various linguistic devices, where the

learners at the lower level can use basic linear connections.

To conclude all that has been stated thus far, the communicative competence can be
defined as the learner’s ability to use various linguistic devices in different contexts. The
communicative can be divided into three major parts, which are the linguistic competence,
sociolinguistic competence and the pragmatic competence, where all these parts include their
own specific categories. The linguistic competence deals with the portion of the language that
is interested in linguistic devices and how the language can be stored and organized. The
sociolinguistic competence deals with various social and cultural aspects of the language and
the pragmatic competence deals with organization, structuring and connections of the
language. Therefore, the communicative competence defines various aspects of learner’s

abilities to utilize a specific language properly.



3 Arts and crafts as a didactic tool

Arts and crafts are included in various aspects of education in elementary schools. This
chapter will examine what arts and crafts are, and how they can be utilized in education,
especially in English language learning. At first, it will be defined what arts and crafts and
their parts are. Secondly, material didactic tools will be examined and defined. Lastly, this
chapter will look at the benefits of using arts and crafts in education and how they can be

utilized in English language learning.

3.1 What are arts and crafts

At first it is essential to define what are arts and crafts and how do these areas differ. To
begin with, arts in its general understanding can be distinguished as fine arts. The authors of
the Encyclopedia of Art explain that fine arts are concerned with its aesthetic value and
historically, it is grounded in drawing and painting. However, throughout time new areas have
been included into fine arts, such as printing or photography (Visual-arts-cork 2022).

Therefore, what can be considered as arts are visual works such as paintings or drawings.

Furthermore, as the research in this diploma uses crafts, it also needs to be defined. The
author of the Encyclopedia of Arts explains that crafts can be defined as a type of creation that
involves a specific skill, and its feature is hands-on craftsmanship (Visual-arts-cork 2022).
Thus, crafts can be defined as a specific action that involves hands-on craftsmanship. In
addition, the authors explain that crafts can be divided into two areas. One of those areas is
Decorative arts which traditionally include functional work such as pottery and the design of
textiles. Furthermore, the second area is applied arts which combines visual and functional in
a creative activity (Visual-arts-cork 2022). Thus, crafts can be divided into two types

according to their functionality or aesthetic value.

Moreover, both arts and crafts have various types of creation. As was mentioned
previously, arts include drawing and painting. Both of these categories can be further divided
into types according to the material, tools, or techniques they use. The authors of the
Encyclopedia include under drawing charcoal, pencils, pastels, or ink. Moreover, under
painting they include watercolor, ink, tempera, acrylics or oil (Visual-arts-cork 2022). In
regard to arts, we can therefore distinguish various types in both drawing and painting
according to what material or tool is used. Moreover, Crafts can also be distinguished into

various types. The authors also divide crafts into types according to the material, tool or



technique that is being used, such as woodcraft, model making or papercraft (Visual-arts-cork
2022). Crafts can thus be also divided into various categories according to the material or

tools that are being used.

3.2 What is didactic tool

A didactic tool is one part of didactic means which are utilized in the classroom. The
research in this diploma thesis includes the usage of arts and crafts as a didactic tool. Kalhous
et al. explain that didactic means are any means that the learner and the teacher can utilize in
order to achieve their learning aims (Kalhous et al. 2002, 337). Skalkové adds that didactic
means aid in achieving the aim, and not only that, but they are also any means which make
the learning process more effective and aid in the learning process (Skalkové 2007, 249). In
addition, didactic materials serve a fundamental role in language learning as they are of the
primary sources for second language acquisition (Damayanti, Fauzi and Inayati 2018, 3-4).
Thus, didactic means can be defined as any means which aids in the effective learning process

and moves the learners towards achieving the learning aim.

Moreover, the didactic means can be divided into two categories. The categories of
didactic means are non-material didactic tools and material didactic tools. Kalhous et al.
explain that a part of non-material tools are any tools that the teacher or a learner can use in
order to achieve the educational aim, such as methods, organization forms, and the aims or
approach (Kalhous et al. 2002, 337). On the contrary, material didactic tools are any tools that
aid in the perceptions of human senses such as hearing, sight, smell, or touch (Kalhous et al.
2002, 337-338). Therefore, the didactic means include all tools that the teacher or a child uses
for achieving specific aims, and these means can be non-material such as methods or

materials that include the utilization of the learner’s senses.

Furthermore, material didactic tools can be divided into various categories. Kalhous et
al. divides the material didactic tools into the categories of study aids, which include real-life
tools (products and creations, natural product), image and display of tools and realities
(models, displays, sound recordings), text aids (workbooks, student books, learning materials,
literature), shows and programs presenting didactic techniques, special aids. Technical
teaching aids, which include auditive equipment (megaphones, gramophones, headphones),
visual equipment (projectors), audiovisual equipment (projectors, TV equipment, PC

equipment), managing and evaluating equipment (feedback programs, PC, programs, personal



PC) (Kalhous 2002, 338-339). In comparison, Skalkova divides the visual area into three
categories. The category of pictures or paintings and symbols, the category of static projection
and the category of dynamic projection which can include for instance video or movies
(Skalkova 2007, 249). Material didactic tools can be thus divided according to their

appearance or usage.

Furthermore, there are additional categories into which didactic tools can be divided.
Kalhous et al. further divide material didactic tools into organization and reprographic
techniques, which can include, for instance, photo laboratories, photocopying, computers, or
video studios. Teaching spaces and their equipment, which can include classrooms and their
standard equipment, special classrooms, laboratories and school grounds. Lastly, the author
includes the category of learners and teachers’ equipment, which can, for instance be
stationery, drawing tools, calculators or notebooks (Kalhous et. al. 2002, 338-339). In
addition, Skalkova adds the category of tactile tools into material didactic tools, which can
include brail writing or specific paintings (Skalkova 2007, 249). Therefore, material didactic

tools can be divided into various categories according to their use or their nature.

Material didactic tools also have various functions. Skalkova explains that material
didactic tools follow the principle of visuality where the learners, through these tools activate
their thinking and abstract thinking throughout their senses which is thanks to these tools
combined with active activity (Skalkova 2007, 250). Fontana adds that not only do these tools
follow the principle of visuality, but also the material didactic tools have various functions,
such as primary function, which can be an informational, didactic function which is
concerned with the principle of visuality or motivation, rationalization or multidimensional
thinking and lastly ergonomically and organizational function which includes
individualization, feedback, and self-regulation (Fontana 2003, 340). Thus, while using

material didactic tools, they can serve various roles and functions.

Arts and crafts can be considered a material didactic tool in learning. As was previously
stated, material didactic tools can be divided into various groups, and arts and crafts can be
placed into some of these groups. As Kalhous et al. explains, material didactic tools include
real-life tools, which include creations (Kalhous et al. 2002, 338). To which arts and crafts
can be included as the children create their own products. Furthermore, arts and crafts can
also be included in the category of image and display as Kalhous et al. explain that this

category includes models (Kalhous et al. 2002, 338). When in crafts, the children can create



various products. Therefore, techniques from arts and crafts can be placed into various

categories of didactic tools.

3.3 Benefits of arts and crafts in learning

There are numerous benefits of using arts and crafts in education. One of those reasons
IS using art to express oneself. Masoumeh Farokhi and Masoud Hasemi in The Impact/s of
using art in English language learning classes, explain that arts aid in the child’s
development especially in the areas of self-confidence when they are engaged in creating
(Farokhi and Hasemi 2012, 924). Andrew Wright in Arts and Crafts With Children, adds that
art allows the child to explore emotions and allows the learners to express themselves (Wright
2018, 6). Therefore, art can be viewed as a vehicle for the learners to explore various areas,

such as their emotions or their confidence.

Furthermore, the children use their senses while using art and crafts in language lessons.
Andrew Wright explains: “While making things, the children also make meaning. As they
explore shapes, colors, textures, constructions, they are extending their experience and
understanding of the world — and doing it through the medium of a foreign language” (Wright
2018, 3). Moreover, the authors of the article Styles of Learning Based on the Research of
Fernald, Keller, Orton, Gillingham, Stillman, Montessori and Neil D Fleming explain that
learning styles differ from learner to learner and one of the models through which learning
styles can be distinguished is Auditory including audio support, Visual style including visual
support and Kinesthetic including some form of physical activity or tactile learning (Sreenidhi
and Tay 2017, 17-21). Therefore, with the inclusion of arts and crafts into the learning process
the language learning is supported by the senses. While using arts the learning style of the
children is supported as they have visual support combined with auditory and kinesthetic as

the children are using their motor skills.

Arts and crafts also hold benefits in their creativity. Danielle E. Kaplan in Creativity in
Education: Teaching for creativity Development explain that “creativity is necessary to
inventive thinking in any domain” (Kaplan 2019, 140). Moreover, Farida Mayar in
Developing Children’s Creativity Through the Art of Crafts, explains that arts or crafts have
an essential role in education as it supports a child’s development and aid in the development
of creativity, which broads the learners thinking and experience (Mayar 2021, 30-31).

Cameron and McKay further explain that creativity in English language learning support the



childs development and confidence which is essential in language learning (Cameron and
McKay 2010, 1-20). Thus, including arts and crafts in education aid in the process of
creativity, which supports the child’s thinking and broads their experience as the learners

explore various activities through arts and crafts.

Furthermore, utilizing arts and crafts in learning support motivation. Andrew Wright
explains that activities which include creation are interesting for children, and this aids in
their enjoyment (Wright 2018, 16). Farida Mayar adds that arts and crafts can aid in
motivating the children as they can create unique works (Mayar 2023, 31-31). Activities that
include arts and crafts can den aid in supporting the learners’ motivation as they can be found

interesting by the children, or the children can create unique work.

As arts and crafts support motivation in children, it can also aid in positive attitudes.
Farida Mayar explains: “Creativity is not only an act of the brain but also emotional and
mental health variables which are very influential” (Mayar 2021, 30). In addition, the authors
of the article The importance of Art Education in the Classroom explain that including art in
education aids in the development of psychological well-being and promotes positive
emotional states (Arteducationmasters 2021). Therefore, arts and crafts can be used in

education in order to support the learners' well-being.

Moreover, arts and crafts can also support individuality in education. Andrew Wright
explains that art allows each child to express themselves as each child is different (Wright
2018, 7). Farida Mayar adds that activities that include arts or crafts allow the children to have
freedom of expression and allow the learners to experiment and develop self-concept (Mayar
2021, 30-31). Hallivell adds that in English language learning children tend to be creative in
activities and individualise their learning even without the teachers prompts, thus supporting
individuality benefits the children (Halliwell 1992, 6-7). Therefore, arts and crafts can be used
as a medium or a tool in education that supports the learners as individuals as it allows them

to express themselves or to experiment as each of the children can create their own art.

3.4 Arts and crafts in English language learning

Art and Crafts can also be used in English language learning. While using arts and
crafts as a didactic tool in English lessons, there may be a combination of the language with
specific action. Harmer explains that learning English language through variety of content

aids in the learners immersion to the language (Harmer 2015, 7-9). Moreover, Dunn includes



handwork or art in an integrated language acquisition (Dunn 1984, 76-78). The combination
of language and action can also be seen in the Total Physical Response method. Richards and
Rodgers explain that in the TPR method during the lessons, there is a combination of
language and physical or motor activity (Richards and Rodgers 2001, 73). Diane Larsen-
Freeman and Marti Anderson in Techniques and Principles in Language Teaching explain
that in the TPR method the learners respond through action in language lessons (Larsen-
Freeman and Anderson 2011, 135-152). Therefore, as art and craft activities involve physical
movement, especially motor skills, they can be viewed from the perspective of the Total
Physical Response method. As this method involves physical action during language learning,

the arts and crafts activities can also use specific action in language learning.

The Total Physical Response method also utilizes brain lateralization, which can be
supported by utilizing arts and crafts in English language learning. Richards and Rodgers
explain that second language teaching is more commonly aimed at the left-brain hemisphere.
However, while adding movement to learning a right hemisphere is being activated, which
supports the learning process and allows more abstract language to occur (Richards and
Rodgers 2001, 75). The authors of the article Left and Right Hemisphere of the Brain explain
the division between the left and right hemispheres as the left hemisphere is concerned with
speech and language, logic or planning. In contrast, the right hemisphere is concerned with
art, imagination or creative writing (Human-memory 2022). Thus, with the inclusion of arts
and crafts into the language learning process, both of the brain hemispheres can be activated

as arts are included in the right hemisphere while language is included in the left hemisphere.

Moreover, in the TPR method, there is also the inclusion of commands in the learning
process. Richards and Rodgers explain that this method includes the use of commands in its
imperative forms, as the language directed towards young learners is mainly in the form of
commands. Moreover, this method uses it in its grammar view towards the language
(Richards and Rodgers 2001, 73). Larsen-Freeman and Anderson add that grammar and
vocabulary in this method are integrated into the commands, which allow the learners to
respond to them (Larsen-Freeman and Anderson 2011, 135-152). Therefore, from the
perspective of arts and crafts activities in the language lessons, the learners respond to
specific commands through which they acquire vocabulary and grammar, which corresponds
with the perspective of the Total Physical method.



Utilizing Arts and Crafts in the classrooms can also be viewed from the perspective of
second language acquisition. Enamul Hoque in An Introduction to the Second Language
Acquisition (SLA) explains that second language acquisition involves learning a second
language in formal settings such as schools and at the same time acquiring the language
which can occur outside of the formal setting (Hoque 2017, 1-2). Furthermore, Lessard-
Clouston, in Second Language Acquisition Applied to English Language Teaching adds that
SLA includes various factors such as input, and output of the second language and
interactions done in the learning (Lessard-Clouston 2018, 1-19). Thus, second language
acquisition can be defined as the process of learning a second language which includes

various factors such as input, output and interaction.

One of the areas included in second language acquisition that can be viewed from the
perspective of arts and crafts is input. Taher Bahrani and Marziyeh Nekoueizadeh in The Role
of Input in Second Language Acquisition, explains that input plays a vital role in language
learning, and there are varieties on the input that the learners are exposed to during language
learning. One of those factors are comprehensive input and modified input that aid in the
learning process (Bahrani and Nekoueizadeh 2014, 1-5). Furthermore, Andrew Wright
explains that with using arts and crafts in English language learning can play a crucial part in
learning as the children are exposed to language through various meaningful activities
(Wright 2018, 5-6). Thus, applying arts and crafts in English classrooms can be viewed from
the input perspective in second language acquisition as it provides various activities and

experiences connected to the language.

Moreover, input can also be viewed from the perspective of communicative competence
as reception. CEFR explains that reception includes various activities or media through which
the learner intakes information (CEFR 2003, 14). The CEFR: Companion Volume adds to this
description that “reception involves receiving and processing input” (CEFR: Companion
Volume 2020, 47). Moreover, from the perspective of utilizing arts and crafts, Andrew
Wright explains that in language learning, arts and crafts provide materials and activities
which help the learners to process more abstract language (Wright 2018, 5-6). Thus, arts and
crafts activities can be viewed from the perspective of reception in communicative

competence as the learner intakes and processes new language through the activities.

Another factor that can be included in second language acquisition is output. Bahrani

and Nekoueizadeh explain that output in language learning is part of a more extensive



process. This process starts with input, which is the language the learners are exposed to,
continues with intake, which includes the internalization of the language, then continues to
integration with previous knowledge, and the last part of the process is output which can be in
written or spoken form (Bahrani and Nekoueizadeh 2014, 2-3). Andrew Wright explains this
process from the perspective of combining arts and crafts with English language learning. As
in this integrated learning, the learners are exposed to for instance, in these lessons the
learners are listening to instructions associated with specific objects, using the language they
already know, speaking and creating (Wright 2018, 5). Therefore, the language the learners
are exposed to during arts and crafts activities can be considered input. Combining the new
language with the already learned language can be considered part of intake and integration.

Lastly, creating products and speaking or writing in those activities can be considered output.

Additionally, the output can be viewed from the perspective of production in
communicative competence. CEFR explains production as the learners' creation and usage of
the language in spoken or written form (CEFR 2003, 14). CEFR Companion Volume adds that
production activities do not only include speaking and writing but also signing or production
strategies such as planning, monitoring or repairing (CEFR: Companion Volume 2020, 60-
61). Moreover, Andrew Wright adds that arts and crafts provide a tool for learners to be
creative and create various products while at the same time combining language (Wright
2018, 5-9). Therefore, arts and crafts can be viewed as e vehicle for the learners to combine
the creation of products in specific activities while simultaneously using the English

language.

Furthermore, interaction can be considered as another factor in second language
acquisition. Lessard-Clouston in Second Language Acquisition Applied to English Language
Teaching explains that interaction is an important part in the process of input and output. The
author explains that in the English language classroom, interaction is essential as it supports
the cognitive process and, allows the learners to process the input through interactions, and
communicative tasks, and allow the learners to use the target language (Lessard-Clouston
2018, 19-21). Moreover, from the perspective of utilizing arts and crafts in English classroom
Andrew Wright adds that the activities allow the learners to interact with each other, support
their attitude towards themselves and others while interacting with the language (Wright
2018, 6-7). Thus, from the perspective of interactions arts and crafts can be used as a tool to

facilitate interaction and communication.



Interaction can also be viewed from the perspective of communicative competence.
CEFR explains that interaction is an exchange between various participants which can also
occur in spoken or written form where production and reception are alternated (CEFR 2003,
14). Companion Volume adds that interaction not only includes spoken or written interaction
but also online interaction and various strategies such as turn taking, cooperation or asking for
clarification (CEFR: Companion Volume 2020, 70-71). Furthermore, Andrew Wright
explains that art and crafts activities support interaction as they help the learners to develop
specific skills, such as having a positive attitude towards working with others (Wright 2018,
5-7). Thus, arts and crafts activities can support interaction in learning the English language

learning.

Furthermore, from the perspective of communicative competence and arts and crafts
activities, there can also be support for mediation. CEFR explains mediation generally as
translation or interpretation (CEFR 2003, 14). However, The Companion Volume broads this
perspective as they define mediation as: “In mediation, the user/learner acts as social agent
who creates bridges and helps to construct or convey meaning” (CEFR: Companion Volume
2020, 90). Andrew Wright adds that arts and crafts can be used as activities that help the
learners in English language learning to convey or express meanings and ideas (Wright 2018,
5-6). Thus, arts and crafts can be viewed as a tool that can behave as a medium for the

learners to convey a meaning.

To conclude all that has been stated so far, arts and crafts can be utilized in various
ways during learning. In general, arts and crafts can be distinguished according to their
aesthetic or functional value. Furthermore, arts and crafts can be viewed from the perspective
of material didactic tools as they can be utilized in the classrooms. Moreover, there are
various benefits of using arts and crafts in education as it promotes creativity, motivation,
individuality, or the usage of various senses. In addition, in second language learning arts and
crafts can be viewed from various perspectives. One of these perspectives that arts and crafts
can be viewed from is TPR, as there are various similarities, such as responding with action or
using imperative forms. Alternatively, it can be viewed from the perspective of SLA and the
point of view of input, output, and interaction. Moreover, combining English language
learning can be viewed from the perspective of communicative competence and its language
activities, such as perception, production, interaction, and mediation. Thus, arts and crafts can

be utilized in English language learning for its benefits.



4 Summary
To sum up, all that has been stated so far, the theoretical part of this diploma thesis defines a
young learner and their specific development stages, communicative competence, and the

usage of arts and crafts.

A young learner is a child between the ages of six and eleven who enters and learns at
primary school and goes through specific developmental stages. The main figures considered
while defining a learner were Priicha, Ri¢an, Fontana, Gardner and O'Grady. The learner goes
through cognitive development, where their perspective on the world slowly shifts as they
slowly leave the egocentric perspective, while at the same time, their focus slowly goes from
concrete to more abstract. Moreover, as the children enter the school, they also undergo social
and emotional development. The children encounter new situations, and they develop new
social roles. They especially develop new roles in groups as they, from the first grade, slowly
shift from the central person of a teacher to the other children as smaller groups are formed.
Additionally, as the learners encounter new social situations, their language skills also
develop. The learners gain new skills and develop their language. Thus, the stage of primary

school is full of development for young learners.

As young learners develop their language skills, they also develop their communicative
competence, especially in language learning. Communicative competence can be defined as
the learner’s ability to use language in various social settings. The competence and the
specifics areas are defined from the perspective of CEFR, CEFR: Companion Volume, RVP
and Littlewood. In general, communicative competence can be divided into three major parts,
which are linguistic, sociolinguistic, and pragmatic competence, where each of these has its
own specific areas. The Linguistic competence includes the learner’s knowledge of the
language, such as vocabulary, grammar, pronunciation or spelling. The sociolinguistic
competence can be defined as the learner’s ability to use language in various social scenarios
and is concerned for instance, with politeness or using the language appropriately in various
situations. Lastly, pragmatic competence can be defined as the learner’s ability to structure
messages and their ideas which can in some instances, be combined with text. Pragmatic
competence deals for instance, with the learner’s flexibility, turn taking, fluency or coherence
and cohesion. Thus, communicative competence deals with various aspects of language

knowledge and its appropriate use in various contexts.



Moreover, in language learning young learners are at the beginning stages of the level
Al of communicative competence. Regarding linguistic competence, learners at this level
have a basic range of linguistic and grammatical structures and vocabulary linked to concrete
situations. In sociolinguistic competence, the learners should be able to appropriately use
basic polite forms, such as greeting or requestion. Additionally, the learners should be able to
use the polite forms in various situations. Lastly, in pragmatic competence, the young learners
can manage or construct basic utterances with some hesitations or pauses. At the same time,
they should be able to participate in the conversation while using some strategies such as turn
taking and adapting the language to various situations. In communicative competence as a
whole, the young learners should be able to use basic language, including grammatical
structures and vocabulary in various social situations and be able to a certain degree engage in

conversations.

Utilizing arts and crafts in language learning can be perceived from the perspective of a
material didactic tool. The main figers that were considered in the acts and crafts and their
areas were Kalhous, Skalkova, Wright, Mayar, Harmer and others. Material didactic tools are
specific tools that the learners or a teacher can utilize while using their senses, such as smell,
touch, sight, or hearing. Generally, didactic tools can be divided into various categories
according to their use. Arts and crafts fall under two of those categories which are real life
tools as they include creations and the category of image and display, as they can include
models or images. Thus, as learners create various objects or pictures with arts and crafts,

they can be used in lessons as material didactic tools.

Moreover, arts and crafts can be utilized in learning due to their various benefits. One of
those benefits is motivation, as while using arts and crafts, the positive emotions and attitudes
of learners are being supported. At the same time, arts and crafts support creativity as the
learners are given space for creation where they can express themselves creatively. In
addition, arts and crafts support individuality as each learner is different and thus, each can
create something different. Furthermore, while using arts and crafts as a material didactic tool
in learning, various senses can be activated at the same time, which supports various learning

styles. Thus, there are numerous benefits to using arts and crafts in learning.

The benefits of arts and crafts can also be utilized in English language learning. One of
the perspectives from which can be the usage of arts and crafts in English language learning

can be viewed is from the total physical response method. As in the total physical response



method, the learners respond by action. The action with arts and crafts can be viewed as the
creation of the specific products. The learners create specific products and do specific actions.
Moreover, the total physical response method includes the usage of commands and
imperatives, which can also be used with arts and crafts, as the learners need to follow
specific directions and commands while doing the activities. Thus, in language learning, the

usage of arts and crafts can be viewed from the perspective of total physical response.

In addition, arts and crafts in language learning can be viewed from second language
acquisition and language activities. The language used in the arts and crafts activities can be
perceived from the perspective of input and reception as the learners are exposed to the
specific language through these activities. Arts and crafts can also be perceived as output and
production, which are the products and the language the learners produce and use in the
specific activities. Lastly, the arts and crafts can be used in interaction as the learners utilize
the products and language while interacting with each other in various situations. Thus, arts
and crafts can be utilized in English language learning in perception, production and

interaction, where they utilize their communicative competence.

In conclusion, young learners can learn the English language through activities that
include arts and crafts. Learning arts and crafts can be used for its various benefits, such as
motivation, creativity or individualization. Moreover, arts and crafts can be used in order to
develop communicative competence through reception, production, interaction or through
some of the elements of the total physical response method. Moreover, arts and crafts can be
used as material didactic tools in the specific activities, which can support various learning
styles as it utilizes various senses. Thus, arts and crafts can be used in English language

learning for its benefits.

PRACTICAL PART

5. Action Research

This chapter will define action research and its components. In addition, it will provide
specifics of the research that has been done for this diploma thesis. Moreover, the tools for
data collection that has been utilized in the action research for this diploma thesis will be
defined.



5.1 Defining action research

The Action research can be used as a tool by a teacher to understand various problems
or questions. David Hopkins in A Teacher's Guide to Classroom Research defines the
research as a procedure that includes action and reflection on a personal inquiry with the goal
of understanding and improvement (Hopkins 2002, 42-45). Moreover, Martyn Denscombe in
The Good Research Guide explains that action research is small-scale research that involves a
hands-on approach to a particular issue in order to achieve a goal of improvement or
understanding of an issue (Denscombe 2007, 122-123). Thus, action research can be defined
as hands-on research on a particular or personal issue which includes action and reflection on

the process with a particular goal of improvement of the issue or an understanding.

Moreover, action research has its specific stages and parts. David Hopkins provides a
model of action research by Elliott where he defines action research as cyclical as his model
provides three cycles, each including its individual steps (Hopkins 2002, 47). Martyn
Denscombe adds that the cyclical process of the research is crucial in the fact that it provides
direct feedback, which can be immediately put into practice while the process is ongoing
(Denscombe 2007, 125). Therefore, action research is a process that includes cycles that aid in

the implementation of the feedback that it provides while the research is still ongoing.

The first cycle of the research includes various stages. Hopkins in Elliot’s model,
defines the first stage as identifying the initial idea. The second stage is reconnaissance which
includes fact-finding or analysis. The third stage which includes creating an implementation
plan then the cycle follows a fourth stage of implementation of the plan. The fifth stage of the
cycle includes monitoring of the implementation and its effect. And the last stage of the cycle
includes another process of reconnaissance which explains the effects of the implementation
(Hopkins 2002, 47). Denscombe additionally provides a model which includes various stages
such as Professional practice, Critical reflection, Research, Strategic planning and action
where these stages are repeated in cycles (Denscombe 2007, 126). The cycle of action
research thus has various stages where the initial problem is identified, then analyzed and
researched, followed by stages which include planning of a new plan and its implementation
finished by analysis and reflection of the results of the implementation and then the cycle is

repeated.

Moreover, action research can be viewed from the perspective of quantitative or

qualitative research. Denscombe explains that quantitative research and data include



analyzing data which can include numbers, checklists, or frequencies, while at the same time
including statistical analysis (Denscombe 2007, 253-254). On the contrary, the author
explains that qualitative data and research include texts and images in their analysis while at
the same time including a smaller sample of data and adapting a more naturalistic approach
(Denscombe 2007, 28-288). Thus, research can be divided according to its size, quantity or

approach to the analysis.

In addition, action research can be supported by triangulation. Denscombe defines
triangulation as: “Triangulation involves the practice of viewing things from more than one
perspective. This can mean the use of different methods, different sources of data or even
different research within the study” (Denscombe 2007, 134). Hopkins adds that in research,
different data sources are important as they provide different types of information and
perspectives on the same issue. In addition, the author explains that different perspectives
during triangulation can often be provided by the learners or a different teacher (Hopkins
2002, 134-135). Thus, triangulation during research provides various data sources, which can

include various perspectives from the learners or another teacher.

5.2 Data gathering

The research includes various tools that can be utilized during data gathering, including
observations. Denscombe explains that observation provides direct evidence of the witness as
they experience the events firsthand with their eyes (Denscombe 2007, 206). Hopkins
explains that observation is crucial for classroom research as it can link a reflection of an
individual with a collaborative inquiry for a pair or group of teachers (Hopkins 2002, 69).
Observation thus provides the teacher or the researcher with evidence observed by another

participant.

Moreover, observations also contain their own specifics. Denscombe divides
observations into two types one being systematic and the other participant observation. The
author explains that systematic observation provides quantitative data while participant
observation provides qualitative data (Denscombe 2007, 206). Hopkins in addition, defines a
partnership observation where the observer can have various roles such as observing in
general or focusing on specific points (Hopkins 2002, 74). Therefore, observations can be

divided into various types, where each of them carries a specific role.



Another data-gathering material that can be utilized in the research are field notes.
Hopkins explains that “keeping field notes is a way of reporting observations, reflections and
reactions to classroom problems” (Hopkins 2002, 103). Denscombe adds that field notes aid
in recording events that could have been forgotten in the future as they should be written
immediately or shortly after the events occurring which aids in keeping minor instances that
could potentially be forgotten (Denscombe 2007, 219-220). Field notes thus function as a
written record of events, observations or reflections, which should be written in a short time

span after or during the event or class that has occurred.

Furthermore, images can be used as supportive data for research. Denscombe explains
that visual records can have similar usage in research as audio recording as it provides
specific evidence, in this case, an image. Furthermore, the author explains that these images
can be filmed, photographed or drawn (Denscombe 2007, 239). Hopkins adds that images and
photographs are helpful in illustrating specific events that occur in the classroom and can be
used as support for the field notes (Hopkins 2002, 115-116). Thus, Specific images and
photographs can be used to provide supporting material to the field notes or as individual

material that captures specific events or occurrences.

Diaries can also be utilized during research. Denscombe explains that a diary in
research is used as a retrospective account of events that have occurred, and it includes
personal reflections and interpretations combined with factual data and perception of
significant events (Denscombe 2007, 229). Diaries during research thus provide data such as
reflections or interpretations of specific events. Moreover, Denscombe adds that although
diaries are helpful sources, the data in a diary is subjective and needs to be treated as such
(Denscombe 2007, 230). Thus, the diary can provide specific data during research. However,

the data is not objective.

5.3 Introduction to the research
The action research in this diploma thesis focused on utilizing arts and crafts in English
lessons as a didactic tool to support communicative competence. The research focuses on

young learners in elementary school, especially in a specific fourth and third grade.

The research was realized in the elementary school Chotébotf Smetanova. The
elementary school is focused on the learners and their preparation for further education and

critical thinking. The school includes the grades from first to ninth, where for each grade,



there are two or three parallel classes with eight hundred and forty learners combined. The
learners in this school are taught by thirty-two teachers with seven assistants. Moreover, the
learners and parents have access to a school psychologist, educational counselor, and
methodical prevention of social and pathological phenomena (sch 2022). Furthermore, the
school focuses on developing competencies such as competence for learning, for problem
solving, social and personal, working, citizenship and communicative competence. In
addition, the school focuses on supporting learners with special educational needs (SVP 2021,
7-8). The school also focuses on languages and language communication. In the English
language, the school primarily focuses on communicative competence and gets the learners
acquainted with various cultural differences. The education in the English language starts in
first grade with one lesson per week. In second grade, the learners continue with one lesson
per week, and then in third and fourth grade, the learners transition to three English lesson per
week and in fifth grade four lessons per week (SVP 2021, 89). Thus, the elementary school

focuses on various aspects of education, and places focus on English language education.

Furthermore, since the research is focused on two specific grades, it is essential to
introduce them briefly. The fourth grade has a total of seventeen learners, out of which five
learners have specific educational needs such as ADHD, dyslexia, and other special needs.
Moreover, in all of the lessons in this grade, there is one assistant, and in some lessons, there
are two assistants. In addition, this grade has three lessons per week, and the specific group of
the English lessons is combined from two fourth grades A and B. The third grade has a total
of sixteen learners with no specific educational needs. In addition, there are also no assistants.
Moreover, compared to the fourth grade, this group is made only from the learners from one

class. In addition, the third grade also has three lessons per week.

The action research in this diploma thesis includes one cycle with various stages. The
aim of the first stage of the research was to collect data in the two specific grades and then
analyze the collected data. The focus in this stage was on the usage of arts and crafts and the
communicative competence and identifying the areas for improvement. This stage was done
in the time span of five weeks, from the twenty-first of September to the twenty-first of
October. The goal of the second stage was to create an intervention plan from the analyzed
data. This stage was done over the period of three weeks from the twenty-sixth of October to
the eleventh of November. The third stage of the research included the implementation of the
intervention plan and its analysis. The end of the research analyses the results of

implementing the new plan. It analyzes the benefits and negatives of using arts and crafts as a



didactic tool in English lessons while developing the communicative competence. In addition,

all the findings from the research will be summarized.

For the purposes of this research there were used various tools to collect and analyze the
data. The tools used were reflective journal, field notes, lesson plans, observation sheets, and
pictures of the products made by the learners. All the collected data from these tools are
qualitatively analyzed. In order to ensure a sufficient amount of data, it is collected from two
grades and three teachers. To ensure anonymity, the teachers are not named but are regarded
to as Teacher 1 and Teacher 2. Teacher 1 is the original teacher of the fourth grade, Teacher 2
is the original teacher of the third grade. After initial observations, the teacher will be the
author of this thesis, and the research will be written in the first person. Additionally, the

learners are also not named, and they are regarded as learners.

The Action research in this diploma thesis incorporates qualitative analysis of the
collected data. As Gavora defines a qualitative analysis includes an analysis of words and
their descriptions (Gavora 2000, 31). The process of analyzing the data in this research
includes coding and categorizing of key concepts. Denscombe explains that in the analysis
coding and categorizing aids the researcher to identify key concepts in the collected data and
draw conclusions (Denscombe 2007, 292-297). In this research the key concepts that were
analyzed were the usage of arts and crafts, communicative competence and the respective
components. The predominant tool for the coding was color-coding as each concept has its
own representative color. In this case, arts and craft activities are red communicative

competence is blue and the individual components of the competence are purple.

6. First stage of the research

This chapter will focus on the first phase of the research. This stage aims to analyze the
natural events that occur in the lessons in the third and fourth grades. This stage aims to
answer three questions: Are arts and crafts used in English lessons? Is communicative
competence being developed in the lessons? Are arts and crafts combined with the
development of the communicative competence? The chapter first introduces the first stage of
the research. Then it is divided into three categories which are analyzed, being the usage of
arts and crafts, development of communicative competence and lastly the combination of

those two elements.



6.1 The diagnostic phase

This stage of the action research occurred in the time span of five weeks in the third and
fourth grades. Moreover, it includes various tools for collecting data, such as field notes,
reflective diary and lesson plans. At the beginning, | was the observer of teacher 1 and 2
while during these observations writing field notes. Then | transitioned into the teaching role
and created lesson plans and wrote reflective diary together with field notes. In addition, the
teacher collects photographs of the learners' creations. During this process, the lessons were at

the beginning, observed, taught and reflected and at a later stage analyzed.

The first week of the research was spent by observing both third and fourth grade, while
the remaining four weeks included both observations and teaching done by me. | took notes
during the observations and then at a later point, reflected upon the experience. This reflection
was done in two phases one on the same date as the observations and second reflection was
done at the end of the whole week. As the classes for both grades were most of the time held
on Wednesday, with a few exceptions, the final reflection was thus done after two or three
days. The number of observations and teachings by me are not the same in both grades as
teacher 1 was absent for some time and thus, | substituted the teacher's lessons in other grades
and the fourth grade had school trips in the times of some lessons. Thus, the amount between
both grades varies. In the fourth grade the | observed one lesson and taught two lessons.

While in the third grade the | observed three lessons and taught one.

6.2 The usage of arts and crafts in the lessons

From the lessons that have been observed the Teacher 1 have not used any arts or crafts
techniques at all. Compared to teacher 1, teacher 2 have used one arts and crafts technique. As
noted in the observation the activity includes drawing a picture of themselves while adding
their name. It is noted that this activity is placed as the last in the lesson. This specific activity
was connected to an exercise in the learner’s workbook Happy Street 1. It included a short
dialogue between the fictional characters of the workbook and their introduction together with
the learners (Maidment and Roberts 2022, 2). The activity includes drawing and coloring, as
in the first half, the learners color the characters, and then the learners draw a self-portrait.
Moreover, | point out in the observation notes that throughout the whole lesson the learners
were very active and got distracted quite easily. However, when this activity was happening

the learners were entirely focused on both the drawing and coloring. In addition, during this



activity all the learners seemed to be enjoying it as they looked happy. Thus, this activity was
used by teacher 2 as an attention grabber and motivation device while using the technique of

drawing and coloring while at the same time supporting the visual learning style.

I used one activity in the fourth grade that included arts and crafts technique of drawing.
This activity included drawing the learner’s favorite toy and occurred on the 12" of October.
During this activity, the learners were drawing individually. For this task the learners used
white paper as a medium and then they chose what to draw with. Most of the learners were
drawing with colored pencils and some choose to use colored markers and additional school
supplies like eraser or sharpener. Moreover, the learners predominantly focused on drawing
the toy and additionally answered the teacher’s questions. This activity was done after the
warm-up, and the products the learners created were used during the rest of the lesson. In the
reflective diary, | note that although they counted on the activity to be time consuming it still
preceded their expectation, and it was challenging to move the learners onto the second
activity. Compared to the unwillingness of the learners to move to different activity, | note
that during the drawing the learners had no problems answering the questions. In addition, the
I reflect that the learners were engaged during this activity and had deep focus. Even a learner

with ADHD was entirely focused on the activity and was not distracted.

In the third grade | used one art technique during the lesson on the 19" of October. |
used an activity where the learners drew a fictional character. During this activity, the learners
could create any character they wanted and draw it. They used white paper as a medium and
then most of the learners used colored pencils and markers while manipulating additional
school supplies such as sharpener or eraser. The learners, during this activity followed the
teacher’s instructions and answered simple questions regarding their characters. In the
reflective diary, | note that the learners enjoyed drawing the characters. However, some of the
learners had a difficult time in starting their drawing as they could not think of what to draw.
In addition, | note that they had no difficulties following the teacher’s instructions or
answering the questions. Moreover, | also reflect on that the learners were very excited to

introduce their characters to the rest of the class.

Therefore, the usage of arts and crafts was limited in this phase. The arts and crafts were
used in a total of three times in the whole period of five weeks. In addition, the technique that
was used was predominantly drawing and once coloring. In my reflections and filed notes |

also noted that these activities affected the learner’s involvement as they were more focused



and enjoyed doing the activities. On the other hand | note that the learners struggle to move

away from the drawing activities.

6.3 The development of communicative competence

The communicative competence in general was developed in all the lessons by all the
teachers. The learners from the fourth grade were developing various aspects of
communicative competence during the teacher 1 lessons. Firstly, the learners were developing
linguistic competence in various activities. During the lesson on the twenty-first of
September, the learners were mainly developing their vocabulary range as they were
practicing their vocabulary in various PC programs. As was defined in the theoretical part,
linguistic competence, especially vocabulary range focuses on the learner’s knowledge and
usage of basic vocabulary (CEFR: Companion Volume 2020, 131). As is written in the field
notes, “the learners are practicing their vocabulary in various pc programs and games, such as
toys or prepositions”. The teacher 1 therefore aided in the learner’s communicative
competence development mainly in the area of vocabulary range as they practiced their

vocabulary on PC.

During this research stage, teacher 2 was also developing various aspects of
communicative competence. In all three lessons observed by me, the teacher 2 developed
linguistic competence. The learners were developing general linguistic range and grammatical
accuracy as they were using basic structures in order to answer the teacher’s questions such as
“What is your name?”. The learners were developing vocabulary range in various activities.
To provide an example, in one activity the learners were connecting flashcards of a number
and their written form. Moreover, the learners were developing their phonological control and
orthographic control as they were learning to pronounce the new vocabulary and in addition,
they were learning the spelling of the words. Furthermore, the learners were developing
sociolinguistic competence as they were encouraged by the teacher to use polite forms: “The
learner were encouraged to use please and thank you as they were asking and receiving the
flashcards”. As was explained in the theoretical part, CEFR Companion Volume describes
sociocultural appropriateness on the level Al includes the learner’s ability can use basic polite
forms (CEFR: Companion volume 2020, 137). Therefore, in the lessons taught by teacher 2
the learners developed various aspects of linguistic and sociolinguistic competence in all three

lessons that were observed.



Furthermore, during my lessons, the learners in the fourth grade also developed
communicative competence. The learners were developing their linguistic competence, such
as general linguistic range, grammatical accuracy and vocabulary range, where in both lessons
on the 12" of October and the 19" of October, the learners were using basic structures in
order to answer the teacher’s questions using basic vocabulary. The learners were using their
vocabulary in order to talk about the topics of toys and furniture. Moreover, the learners were
also developing their phonological control as they were learning how to pronounce various
types of furniture. As with phonological control, the learners at the level Al should be able to
pronounce a limited number of learned words (CEFR: Companion volume 2020, 135).
Furthermore, the learners were developing sociolinguistic competence as they were engaging
in conversations while using appropriate registers and recognizing social cues, as noted in the
reflective diary when reflecting on a group activity: “The learners during this activity were
asking questions about each other toys and they respected each other’s turns for talking and
thanked the other learner for answering their questions”. The learners in the fourth grade then

developed various aspects of linguistic competence and sociolinguistic competence.

The learners in the third grade were also developing communicative competence during
my lesson on the 19™ of October. The learners were developing their linguistic competence,
especially their general linguistic range, vocabulary range and grammatical accuracy as the
learners were using simple structures in order to talk about their characters and to answerer
the teacher’s questions while using basic vocabulary they have learned. Moreover, the
learners were answering the teacher’s questions at the beginning of the lesson while giving
simple answers such as “My name is...”. In addition, the learners were developing their
sociolinguistic competence as they were answering the question: How are you?. Learners in

the third grade were developing the linguistic competence and sociolinguistic competence.

6.4 Communicative competence and arts and crafts techniques

The communicative competence was being developed during the arts and crafts
activities. The activity in the third grade done with Teacher 2 developed various aspects of the
linguistic competence. As the learners were drawing themselves and coloring the picture at
the same time they had to write their own name with the specific phrase for introduction: |

am..., My name is... . In combination with drawing, the learners were developing their



general linguistic range and grammatical accuracy as they practiced the simple phrases for the

introduction.

In my lesson in the third grade the learners also developed linguistic and sociolinguistic
competence. In this activity, the learners drew any type of character they wanted and then
used their drawings for the rest of the lesson. Before drawing, the learners followed simple
instructions of the teacher and responded with their actions. Then during the process of
drawing the learners were responding to the questions of the teacher such as “What color is
this? Is she/he big or small? What is their name? as | noted in my diary the learners were able
to answer all the questions with only some hesitations. During this process of questions and
answers the learners developed a vocabulary range as they practiced their basic vocabulary. In
addition to the vocabulary range, the learners were developing general linguistic range and
grammatical accuracy as they practiced basic grammatical expressions such as it is, she/he is,
his/her name is, together with phonological control as they were practicing their
pronunciation with these expressions (CEFR: Companion Volume 2020, 130-135). Moreover,
the learners used their drawing in the following activities, which developed both
sociolinguistic and linguistic competence. The sociolinguistic competence was developed
when the learners were introducing their characters. As | note in my reflective notes, the
learners greeted other students at the beginning of their introductions. Thus, the
sociolinguistic appropriateness was being developed as the learners practiced establishing
social contact by greeting other students (CEFR: Companion Volume 2020, 136-137).
Therefore, with the usage of the learners’ drawings, the learners developed various aspects of

linguistic competence and the sociolinguistic competence.

Furthermore, the activities connected with the arts and crafts techniques included the
activities of production, reception and interaction. In production, the learners were carrying
out overall oral production as they produced simple expressions while answering the teacher’s
questions (CEFR: Companion Volume 2020, 61-62). At the same time, the learners were
developing the production of sustained monologue: giving information as they answered the
questions. As the CEFR Companion Volume explains that during this part of production the
learners should be able to label colors, shapes or objects and other simple vocabulary and
phrases (CEFR: Companion VVolume 2020, 63). Moreover, the learners also participated in the
interaction activities while using their drawings. The learners took part in oral interaction as
they developed overall oral interaction and conversation as they were able to interact and ask

and answer simple questions while at the same time, they were able to introduce their



characters (CEFR: Companion Volume 2020, 71-74). Moreover, the learners developed their
reception, where the learners developed their overall oral comprehension as they were able to
understand the teacher’s instructions and the questions (CEFR: Companion Volume 2020,
48). The learners then were participating in the activities of production, reception and

interaction while drawing or utilizing their drawings in other activities.

In the fourth grade the learners developed their communicative competence combined
with the arts and crafts techniques in one lesson on the 12t of October. Before the learners
drew their favorite toy, they reacted to the teacher’s instructions and responded by action.
During the activity of drawing the learners were developing their linguistic competence as
they were answering the teacher’s questions such as “What is it?, What color is it?, What is
this? and the learners were developing their general linguistic range, vocabulary range and
grammatical accuracy as they were responding to the question with simple answers (CEFR:
Companion Volume 2020, 130-132). As | note in my diary the learners were able to answer
all the questions with limited hesitations. However, some of them answered the questions
with one word and needed to be guided to complete simple sentence answers. In addition, in
the activity of drawing and the follow-up activity with the drawing the learners developed
their phonological control as they practiced the pronunciation of the phrases and simple
sentences and the stress of the sentences (CEFR: Companion volume 2020, 133-135) As |
note in the reflection notes the learners needed only a few corrections of the pronunciation of
individual words while in the complete sentences the learners needed more guiding as they
struggled with connecting the words. Thus, they developed various aspects of linguistic

competence during the activities using the learners’ drawings.

During this lesson, the learners took part in production, reception and interaction
activities with the support of their drawings. As the learners were responding to the teacher’s
instructions by action, they were developing their receptive skills in the overall oral
comprehension. In addition, they took part in receptive activities as they were able to
understand the teachers and the learners’ questions. In addition, in perception the learners
were developing understanding as a member of live audience as they engaged in simple
conversation while trying to find out information about each other’s drawn toys (CEFR:
Companion Volume 2020, 51). Furthermore, the learners took part in production, especially
in overall oral production, where they were able to answer simple questions about their
drawings (CEFR: Companion Volume 2020, 62). In the follow-up activity, where the learners

were asking each other about the toys, they engaged in interaction activity where they were



developing the overall oral interaction, conversation and formal discussion where they were
exchanging information, answering questions and engage in simple conversation (CEFR:
Companion Volume 2020, 71-76). Therefore, the learners were engaged in language

activities, including production, reception and interaction.

6.5 Summary of the findings

To summarize all the findings in this time period, there were arts and crafts activities
that supported the development of communicative competence. In the observed lessons, there
was only one usage of the arts and crafts technique which was in the third grade and it
included drawing. In my lessons, there were two instances where arts and crafts techniques
were used, one in each grade. Moreover, all the arts and crafts activities included only arts
techniques, which was of drawing and coloring and there was no usage of craft technique.
Regarding the combination of communicative competence and the arts, the learners were
developing mainly linguistic competence with a focus on general linguistic range, vocabulary
range, grammatical accuracy, and phonological control. Occasionally the learners were
developing sociolinguistic competence where they practiced sociolinguistic appropriateness
with a focus on politeness or introductions. Furthermore, from the perspective of language
activities, the learners engaged predominantly in production, reception, and occasionally in
interaction. In conclusion, during this period of the action research, there was the usage of
language activities with art techniques which developed aspects of communicative

competence.

7. The intervention plan

Following the diagnostic stage of the research is an intervention plan. During this period, |
created a new plan with a set of goals to carry out in the implementation of the new plan. This
stage of the research transpired in the time span of three weeks, from the 26™ of October to
11" of November. The main goal of the intervention plan was to include arts and crafts
techniques in all the lessons that | would be teaching in the third and fourth grades. In
addition, as was found out in the previous stage, there was a limited variety of techniques.
Thus, the new lessons aim to include a variety of both arts and crafts. Moreover, from the
perspective of communicative competence and arts and crafts activities, the goal of the new

plan is to include the development of linguistic, sociolinguistic and pragmatic competence



with a focus of language activities of production, reception, interaction and mediation. Thus,
the aim of the intervention is to create lesson plans that include a variety of arts and crafts
techniques that develop various aspects of linguistic, sociolinguistic and pragmatic
competence while simultaneously engaging in language activities of production, reception,

interaction and mediation.

7.1 Plan for implementation

The first stage of creating the plan was to create the time frame of all the general topics
that needed to be taught in all the lessons in both grades. This long-term planning was created
with the aid of SVP as all the topics the learners should be able to know, and the expected
outcomes are included. Moreover, the plans were created with the aid of the approaches from
the theoretical part in this diploma thesis. The plan for the third grade in this period was to
create lessons focusing on school supplies in the first two lessons and then transition to the
topic of toys in the remaining three lessons. As the SVP states, the learners in the third grade
should focus on the topics of school and toys (SVP 2021, 90-91). Moreover, the plan for the
fourth grade was to focus on the topics of furniture, animals and people. As the SVP states,
the learners in the fourth grade should focus on animals, the home, the human body, and
people (SVP 2021, 91-92). Thus, at the beginning the topics were decided in the long-term
plan.

Moreover, after the topics for the long-term plan were decided, a period for specifying
the activities and narrowing down the goals came. During this period, | decided on the
varieties of arts and crafts techniques, which were drawing with various tools such as colored
pencils, markers or watercolors and crafting mainly using paper or cardboard. The main
reason for using these two techniques was to limit the materials that would be used in the
lessons and utilize the means the learners already had access to. In addition, as was described
in the third chapter arts and crafts support all the learning styles. Thus, to support them, there
needs to be inclusion of both arts and crafts. After deciding on the techniques came the
process of creating specific lesson plans with a focus on various aspects of communicative
competence and language activities. As was defined in the second chapter, communicative
competence includes various areas that included numerous aspects of language, thus for
deeper development more of those areas need to be included in the plans. For the language

activities, the primary aim was on the inclusion of all the language activities as CEFR states:



“The language learners’ communicative competence is activated in performance of various
language activities, involving reception, production, interaction or mediation” (CEFR 2003,
14). Thus, the focus of creating the plans was on including various elements of
communicative competence and language activities together with the technique of drawing

and crafting.

7.2 Plan for the third grade

The first lesson plan in the third grade was focused on school supplies. For this specific
lesson, I chose the activity of drawing as the learners will draw a pencil case and the supplies
in it. The lesson plan will be predominately focused on the linguistic competence. In the art
activity, the learners will draw a pencil case and write in the picture the individual vocabulary.
This specific activity in linguistic competence focuses on vocabulary range as the learners
will utilize specific vocabulary. As the Companion Volume states, in vocabulary range the
learners should be able to use basic vocabulary connected to a specific topic (CEFR:
Companion volume 2020, 131). In addition, the expected outcomes in SVP state that the
learners should be able to write words with visual support (SVP 2021, 91). Moreover, in this
activity, the plan is for the teacher to walk around the classroom and ask the learners
questions such as: “What is this?, What color is this? What do you have?” During answering
the questions, the learners will practice general linguistic range and grammatical accuracy as
they will answer the questions in simple answers with already learned structures (Companion
volume 2020, 130- 132). Moreover, this activity will focus on production and reception as the
learners will act according to instructions, and at the same time, they will produce various

vocabulary regarding school supplies.

The second plan for the third grade is to utilize the pencil cases the learners have drawn.
In this lesson, the drawings will be used as a visual support during interactional activities
where the focus will be on linguistic and sociolinguistic competence. At the beginning of the
lesson, the learners will describe their pencil cases and then move to an activity where they
will ask each other questions. In the first activity, the learners will ask in groups questions to
find out what they have in the pencil case. Where they will practice their general linguistic
range, vocabulary range and grammatical accuracy as they will use a pattern of question and
answer while utilizing their vocabulary in concrete situations (CEFR: Companion volume

2020, 130-132). In the next activity, the learners will ask a different set of questions, where



they will ask to borrow the other learners’ stationery with the focus on please and thank you.
This activity is focused on sociolinguistic competence as the learners were developing
sociolinguistic appropriates with the focus on politeness (CEFR: Companion volume 2020,
137). Furthermore, the rest of the activities in the lesson plan include a set of interactions with
the focus on practicing various questions and politeness. As the SVP states, the learners
should be able to react to questions and be able to slowly and carefully answer them (SVP
2021, 90-91). The activities in this lesson utilize the drawn pencil cases as didactic material to
provide visual support in language activities that include interaction, perception and

production.

The third lesson introduces the learners to a new topic of toys. In this lesson the learners
are introduced to a new topic of toys. The learners in this lesson will create a toy from paper
as each learner will create a different toy. They will choose the vocabulary that will be used in
the lesson and the vocabulary they will learn. The learners will develop their vocabulary by
learning new words and using them in a concrete situation (CEFR: Companion volume 2020,
131). Furthermore, the learner in this lesson will develop phonological control and
orthographic control as the learners will learn to write the new vocabulary while practicing
their pronunciation (CEFR: Companion volume, 133-136). The SVP includes pronunciation in
the third grade under one of the topics the learners should learn moreover, in the expected
outcomes, the learners should be able to repeat and use various vocabulary (SVP 2021, 90-
91). During this lesson, the learners will use the created toys to learn new vocabulary which
they themselves chose. Moreover, the learners will engage in language activities, including

perception and production, while utilizing their creations.

The fourth lesson planned for the third grade focuses on crafting toys while developing
sociolinguistic competence. In the lesson, the learners will create toys from playdough while
practicing and recalling learned vocabulary with the focus on vocabulary range as they will,
according to the plan, answer the teacher’s questions such as What is this? What color is this
and others. After the creation of the toys will come an activity where the learners will use the
toys as supporting material where they will ask other learners to borrow their toys. In this
activity, the learners will develop sociolinguistic competence as they will practice politeness
(CEFR: Companion Volume 2020, 136-137). According to the SVP the learners at this stage
should be able to engage in simple conversation and handle basic politeness, such as
expressing thank you (SVP 2021, 90-91). Moreover, the activities that include the learners’

creations include the language activities of perception, production and interaction as they



listen to the teacher’s instructions while responding with action or engaging in simple

conversation as they ask and answer questions.

The final lesson plan is focused on drawing and coloring according to a description. The
first activity includes coloring pictures where the learners will color first according to the
teacher’s instructions and then according to the learner’s instructions such as: There are three
red cars, and then the student will color three cars with red color. This activity is followed up
with a drawing activity where instead of coloring, the learners will draw pictures according to
the teachers and then the learners’ instructions which will include the structure of there is/are
and vocabulary of toys, numbers and colors. In these activities, the learners develop linguistic
competence as they practice vocabulary. They develop their vocabulary range. In addition, as
the learners will practice grammatical structures of there is/are, they will develop general
linguistic range and grammatical accuracy (CEFR: Companion volume 2020, 130-132). At
the same time, the learners will develop their phonological control as they will practice their
pronunciation of the simple sentences and utterances (CEFR: Companion volume 2020, 135).
Furthermore, while drawing and coloring, the learners will engage in the production and

reception of language activities.

7.3 Plan for the fourth grade

The first lesson plan for the fourth grade is focused on the topic of furniture. In this
lesson, the learners will draw a room with furniture and add the furniture names to the
drawings. During this activity, the learners will draw the rooms and simultaneously answer
the teacher’s questions of: “What is this?, and Where is the...”. In the next activity, the
learners will create pairs or groups describing their rooms and describing what furniture they
have. In the next activity, the learners will draw a ball somewhere in their room and ask each
other where their ball is. The plan for this lesson is for the learners to develop their linguistic
competence. The learners will develop their vocabulary range by practicing vocabulary for
furniture and prepositions. In addition, they will develop their general linguistic range and
grammatical accuracy as they will practice asking and answering questions with simple
learned structures. For instance, the chair is next to the table (CEFR: Companion volume
2020, 130-132). Moreover, the learners will develop their phonological control as they will
practice pronunciation and stress in utterances (CEFR: Companion volume 2020, 134). This

plan supports the expected outcomes from SVP for the fourth grade as it states that the



learners should be able to engage in simple conversation and answer and ask simple questions
(SVP 2021, 91-93). While drawing and utilizing the drawings as visual support, the learners

will engage in language activities of reception, production and interaction.

The second lesson plan is focused on creating a Pictionary. In this lesson, the learners
will create their own Pictionary with animals, where they will choose ten animals and draw
them while writing their English and Czech names. The learners will be able to choose any
animal they want and if they do not know their names, they will be able to use a dictionary.
Moreover, in the next activity the learners will utilize the Pictionaries as support for asking
questions about animals and each other’s Pictionary. Furthermore, the lesson will be focused
on the linguistic competence as the learners will develop a general linguistic range,
vocabulary range and grammatical accuracy together with orthographic control (CEFR:
Companion volume 2020, 130-136). The learners will practice vocabulary regarding animals
together with questions and answers, for instance: “What is this? This is a...”. The plan was
made together with SVP as it states that the learners in fourth grade should be able to discuss
the topic regarding animals and be able to engage in simple conversation (SVP 2021, 91-93).
Moreover, the activities connected to the Pictionary will focus on perception, production,

interaction and mediation.

The third lesson plan introduces a new topic of people and their descriptions. In this
lesson, the learners will create characters and be introduced to the verb have and descriptors
for people. In one activity, the learners will create the characters while practicing the
vocabulary for colors, gender, size and other descriptors. After creating the characters, the
learners will introduce their characters to the other learners while using the verb have. In the
activity, including the creation of the characters the learners will develop a general linguistic
range and vocabulary range as they will practice simple grammatical structures and their
vocabulary (CEFR: Companion volume 2020, 130-131). Moreover, the learners will develop
their phonological control as they will practice the pronunciation of individual words and
simple sentences (CEFR: Companion volume 2020, 133-135). According to SVP the learners
at this stage should be able to talk about people and in the expected outcomes, they should be
able to answer questions in simple sentences (SVP 2021, 91-93). While creating and utilizing

the characters, the learners will engage in perception and production language activities.

The fourth lesson utilizes the created characters to develop linguistic and sociolinguistic

competence. In this lesson, the learners will utilize the already created characters from the



previous lesson while engaging in speaking activities such as introducing their characters,
asking about each other’s characters or describing the different characters. The learners will
develop a general linguistic range, vocabulary range, grammatical accuracy and phonological
control as they will practice pronunciation of simple utterances while engaging in
conversation with simple structures and concrete vocabulary (CEFR: Companion volume
2020, 130-135). Moreover, the learners will develop their sociolinguistic appropriateness as
they will practice polite forms while engaging in conversation (CEFR: Companion volume
2020, 137). From the perspective of SVP the learners are expected to engage in simple
conversation and be able to ask and answer in simple sentences (SVP 2021, 90-93). The
learners will utilize the created characters while engaging in the language activities of

perception, production and interaction.

The final lesson plan for the fourth grade includes a focus on pragmatic competence
combined with the creation of comix. In this lesson, the learners will draw a comix from an
adapted text from the student book (Maidment and Roberts 2021, 49). In the activity, the
learners will read the text and then draw a comix from the text. The focus will be on
connecting the individual parts of the text throughout the comix while drawing. Throughout
this activity, the learners will develop pragmatic competence mainly on the aspect of
coherence and cohesion and propositional precision as the learners will focus on linking ideas
and basic information in linear connection (CEFR: Companion volume 2020, 140-142).
Moreover, from the perspective of SVP the learners at this grade should be able to read simple
texts with visual support (SVP 2021, 91-93). In this activity, the learners will participate in
the language activity of perception and production as they will listen to and read the text

before moving on to the drawing and focusing on the connections.

In conclusion, the intervention plan focuses on various aspects of combining
communicative activities and arts and crafts techniques. The focus of the plans is to include
both arts techniques mainly of drawing and coloring together with crafting from paper or
utilizing playdough. The focus in communicative competence is linguistic and sociolinguistic
competence with one instance of pragmatic competence in the fourth grade. Moreover, the
activities focus on perception, production, interaction and in the fourth grade on mediation.
Thus, the lesson plans focus on various aspects of arts and crafts and communicative

competence.



8. Implementation of the plan and the results

The final part of this action research was to implement the created plans and analyze the
application results. The created lesson plans were implemented in the time span of five weeks,
where each grade had one lesson per week. During this stage, | wrote a reflective diary and
field notes while teachers 1 and 2 observed the lessons. The lessons were then discussed with
the teachers and points from the discussions were written in the reflections. This chapter will
provide the results of the implementation and the benefits and negatives of using arts and

crafts in English language lessons.

The type of observation that was used in this stage was a focused observation, where the
teachers were provided with an outline and set of questions to focus on during the lesson.
Hopkins explains that focused observation includes a specific area of inquiry that the observer
focuses on with the aid of specific questions that should not encourage the observer (Hopkins
2002, 85). During these observations, the teachers predominantly focused on using arts and
crafts and their connection to developing communicative competence. The teachers observed
the lessons silently without any input into the lessons. The lessons were then discussed, and

any points the teachers made on top of their observations | noted in my notes.

8.1 Results in the third grade

From the perspective of communicative competence and the connection to arts and
crafts techniques, the major development was in the linguistic competence. The most common
aspect that was being developed was the general linguistic range. In general, in the linguistic
range the learners at level Al should be able to use simple expressions (CEFR: Companion
volume 2020, 130-131). As in all the lessons, the learners answered questions with simple
answers or engaged in simple conversations. For instance, the learners answered questions
such as: What is this? What color is this? What do you have? As | noted in my reflections, the
learners at the beginning were answering in one-word answers and had to be guided towards u
full simple sentences. However, after few corrections, they started answering in full sentences
and towards the end of the research, they required only occasional guidance. Furthermore, the
teacher 1 notes in most of her observations that the learners were developing linguistic

competence as they practiced various structures.

Grammatical accuracy was another aspect of linguistic competence that the learners

were developing during arts and crafts activities. As part of grammatical accuracy, the



learners should be able to use simple structures in a learned pattern (CEFR: Companion
volume 2020, 132). During the arts and crafts activities, the learners used predominantly the
patterns of this is..., he/she is..., it is... and others. In these activities, the learners had
minimal difficulty repeating and utilizing the grammatical patterns as they in most cases,

followed with their production after a demonstration from me.

Furthermore, the learners were also developing their vocabulary range. As the arts and
crafts activities included the topics of school supplies and toys, the learners acquired and used
various expressions in these topics. Moreover, the learners gained and used vocabulary
regarding arts and crafts. For instance, various nouns and verbs connected to drawing,
painting, using stationery or crafting. As teacher 1 notes, the learners acquired various
vocabulary throughout the activities. Thus, the learners developed their vocabulary range

while engaging in various arts and crafts activities.

In addition, with the combination of linguistic competence, grammatical accuracy and
vocabulary range, the learners developed phonological control and orthographic control. As
the CEFR Companion Volume states the learners at the level Al should be able to write basic
vocabulary and pronounce the utterances (Companion volume 133-136). The learners had
some difficulties of pronouncing specific words, namely in stationery such as scissors or
ruler, however after some practice they started improve. In the arts and crafts activities, the
learners practiced their pronunciation as they engaged in various speaking activities while at

the same time practicing and learning the writing of individual vocabulary.

The learners did not develop only the linguistic competence in the arts and crafts
activities but also the sociolinguistic competence. In sociolinguistic competence, the learners
should be able to use simple polite forms and create social contact (CEFR: Companion
volume 2020, 136-137). In the arts and crafts activities, the learners focused on developing
their sense of politeness, mainly using please and thank you. The learners had some
difficulties as they sometimes omitted the word please. The learners focused on practicing
using please and thank you while interacting with each other and using their art or craft

products as support.

Compared to the planned lessons there were also instances, where pragmatic
competence was being developed. In pragmatic competence the young learners should be able
to initiate conversation which is part of the area of turn-taking (CEFR: Companion Volume

2020, 139). In the third grade, part of the learners routine at the beginning of the lesson was a



warm-up where the learners practiced proper greetings and initiated conversation with the

teacher. Thus they practiced how to start a conversation and to a certain degree maintain it.

Moreover, the young learners engaged in various language activities using arts and
crafts techniques. The learners engaged predominately in production and reception as they
listened to the teacher’s instructions and performed various actions and answered supporting
questions such as What is this?. In addition to production and perception, the learners engaged
in the language activity of interaction while using their products as support. The learners
engaged in simple conversations while asking and answering various questions about their

drawings or creations.

8.2 Results in the fourth grade.

In the fourth grade, while utilizing arts and crafts the learners developed predominantly
the linguistic competence. In linguistic competence the learners developed a general linguistic
range using simple sentences and basic structures (CEFR: Companion volume 2020, 130-
131). The learners utilized basic sentence structures as they answered or asked questions, for
instance questions such as What is this?. The arts and crafts products were used as a visual
support for the questions. Moreover, the learners developed their grammatical accuracy where
the learners should be able to use learned grammatical structures (CEFR: Companion volume
2020, 132). The learners in the fourth grade learned grammatical structures such as this is, it
is, or with the verb have. Thus, the learners have developed a general linguistic range and

grammatical accuracy while engaging in arts and crafts activities.

Moreover, the learners have developed their vocabulary range in the arts and crafts
activities. In general, Young learners should be able to use various vocabulary related to
specific situations (CEFR: Companion volume 2020, 131). The learners have learned and
used new vocabulary regarding arts and crafts, animals, furniture and people while engaging
in the arts and crafts activities. In the observation sheets, the teacher notes that the learners
engaged in various topics while using the specific vocabulary. Thus, throughout arts and

crafts activities the learners obtained various vocabulary linked to specific situations.

In addition, the learners in the fourth grade have developed their phonological control
and orthographic control. In phonological control and orthographic control, the learners
should be able to pronounce various utterances while being able to write or spell them
(CEFR: Companion volume 2020, 133-136). In this grade, the learners have learned the



pronunciation of specific phrases of words connected to art and craft and the topics that were
discussed. The learners have practiced the pronunciation of vocabulary linked to specific

topics.

In this grade, the learners have also developed their sociolinguistic competence while
implementing the new plans. The learners developed their sociolinguistic appropriateness as
they utilize polite forms and greetings (CEFR: Companion volume 2020, 137). The learners
practiced politeness as they learned how to use, please and thank you together with greetings
and how to greet adults and friends and continue in a conversation properly. The learners at
the beginning struggled to use please and thank you, however towards the end of the research
they have improved and did not need correction often. Thus, the learners developed their

sociolinguistic appropriateness.

Furthermore, the learners in this grade have developed their pragmatic competence. In
one lesson, the learners developed aspects of pragmatic competence, mainly coherence and
cohesion, as the learners practiced linking linear ideas with “and” and “then” (CEFR:
Companion volume 2020, 138-141). The learners have practiced connecting events with
simple sentences and the conjunctions while having the support of a text and a drawn comix.
The learners had difficulties using the conjunction then. However, they had less difficulty
with using and. Thus, the learners have developed their pragmatic competence while drawing

a comix.

From the perspective of pragmatic competence the learners have also developed their
ability of turn-taking. In turn-taking the learners should be able to initiate and to a certain
degree manage conversation (CEFR: Companion Volume 2020, 139). The learners in various
activities engaged in interaction and conversations and had to manage the conversation. The
learners practiced how to initiate conversation with the practice of proper greetings or how to
interject conversation and remain polite. Thus, despite not including this aspect of pragmatic

competence into the plans, the learners have developed their ability of turn-taking.

Additionally, the learners have engaged in the language activities of production,
perception, interaction, and in one instance, mediation while utilizing arts and crafts
techniques. The learners engaged in perception and production as they listened to instructions
and responded with action and answered various questions. The learners for instance,
responded to questions such as: What is this? What color is this? and others. The learners had

no difficulties responding to instructions and were fully able to do the activities. In addition,



the learners engaged in interaction as they engaged in various activities that included
conversation about their productions. Moreover, they have engaged in mediation as they
created their own pictionaries with English words and their equivalents in the Czech
language. The learners had minimal difficulties with translating the words and only
occasionally used a dictionary. Thus, the learners engaged in the activities of production,

perception, interaction and mediation while utilizing arts and crafts activities.

8.3 The benefits and negatives.

The action research shoved various benefits and negatives while using arts and crafts
techniques in English language learning. Two main positives occurred during the usage of arts
and crafts. The first benefit was individualization. As the arts and crafts activities supported
the learners' creativity, they were able to create different paintings or products throughout
which they chose the specific vocabulary or elements of the topic they would learn. The vast
difference of the products can be seen in the pictures taken during the lessons, as there are
almost no similiarities between the products the learners have created. Thus, each of the
learners had a different product which influenced the content of the lesson. The second benefit
that could be observed in the lesson was the increase in the learners’ motivation not only in
creating and drawing but also in the language itself. As the learners were asked for feedback,
they all commented on liking the lessons and the arts and crafts activities. Furthermore,
during the discussions with teachers 1 and 2 there were various instances where the increase
in motivation was observed, especially in the third grade when the learners were excited about
the activities even before the lesson started. The benefits of arts and crafts in the lessons were
thus its possibility to provide the learners some power over deciding the content and increase

in motivation to participate in the lessons.

However, there were also negatives while using arts and crafts in the lessons. The first
negative that could be observed even during the creation of the intervention plan was the
concern about using various materials. Even while limiting the amount of used material
during the planning process, the number of used materials was still significant during the
lessons. As all the lessons included at least the usage of white or colored papers, the amount
heavily increased. In addition, the opportunities for crafting were limited as the access to
various materials was also limited in order for all the learners to be able to use the same

materials. However, the amount of the materials can be balanced as the learners can utilize the



created products in various lessons and not only use it once. The second negative that could
be observed in the implementation of the new plans was an increase in the time consumption
of the activities. The lessons were taught according to the plans. However, the one difference
that was difficult to manage the time limits of the individual activities. The learners enjoyed
the painting, drawing and creating and often had difficulties to moving to different activities.
For instance, in the fourth grade, the learners were creating characters and the plan was for
them to finish the creation in one lesson however, the learners did not finish the characters
and continued the creation in second lesson, thus the plan needed to be adjusted. Thus, the

main negatives of using arts and crafts are material consumption and time demandingness.

In conclusion, the learners have developed aspects of communicative competence while
engaging in arts and crafts activities in the implemented plan. The learners in both third and
fourth grade have developed predominantly linguistic competence with a focus on general
linguistic range, vocabulary range, and grammatical accuracy and occasionally supporting
phonological control and orthographic control. Furthermore, in few instances, the learners in
both grades have developed sociolinguistic appropriateness. Moreover, in both grades the
learners have developed aspect of pragmatic competence. In addition, while utilizing arts and
crafts in language activities, the learners have engaged in production, perception, interaction
and in one instance mediation. Using arts and crafts in the English lessons during the action
research it showcased some positives and negatives. The benefits included individualization
and an increase in motivation, while the negatives included time and material consumption.
Thus, the arts and crafts activities developed various aspects of communicative competence

with benefits and negatives.

CONCLUSION
This diploma thesis focused on action research in the third grade and fourth grades at primary
school. The research was aimed at answering the question of, can the young learners develop

various aspects of communicative competence while utilizing arts and crafts as a didactic tool.

The theoretical part of this diploma thesis introduced the specific factors according to
which the research was done. The first chapter defined young learner and their developmental
characteristics. The young learners undergo various stages of cognitive development where
they slowly move from concrete to more abstract knowledge throughout the years. Moreover,

the learners develop their social skills as they encounter new social situations in the school



environment. The learners also develop their language skills by encountering new situations
combined with focused language learning. The second chapter of the theoretical part defines
various aspects of communicative competence with a focus on the language level of young
learners. The communicative competence is divided into linguistic competence,
sociolinguistic competence and the pragmatic competence. The linguistic competence
includes general linguistic range, vocabulary range, grammatical accuracy, vocabulary
control, phonological control and orthographic control. In the linguistic competence the,
young learners generally should be able to use simple structures and vocabulary linked to
concrete situations and be able to pronounce the utterances with some hesitations. The
sociolinguistic competence includes sociolinguistic appropriateness, where the learners
should be able to engage in social conversation while using basic politeness. The pragmatic
competence includes flexibility, turn-taking, thematic development, coherence and cohesion,
propositional precision and fluency. In the pragmatic competence the learners should be able
to make simple linear connections while using and or then. Thus, The young learners should
be able to use simple grammar structures and vocabulary while engaging in conversations and

making linear connections.

The last chapter in the theoretical part includes the introduction to arts and crafts
techniques and their usage in English language acquisition. Arts and craft techniques can be
divided according to the material used or its aesthetic function or functionality. Moreover, the
usage of arts and crafts techniques in English lesson can be viewed from the perspective of
total physical response. As in the arts and crafts activities the learners respond to instruction
or commands by action, which is similar to the total physical response method where the
learners also respond to imperatives by action. Moreover, the arts and crafts activities can be
perceived from the perspective of second language acquisition of input, output and interaction
combined with language activities of perception, production and interaction. Thus, arts and

crafts can be perceived from English language acquisition.

The practical part of this diploma carries out action research of utilizing arts and crafts
techniques in English language learning in third and fourth grade with a focus on
communicative competence. At the beginning, the research was introduced together with the
data collection tools. The research utilizes observations, lesson plans, field notes and
reflective journal together with the photographs of learners’ products. The first stage of the
research included the diagnostic phase of observing and teaching in the two grades and

analyzing the usage of arts and crafts techniques, communicative competence and their



combination. In the first stage, there were three instances of using art techniques which were
in all cases drawing. The main aspects of communicative competence that were developed
were mainly linguistic competence and, in a few instances, sociolinguistic competence.
Moreover, the arts and crafts activities mainly focused on production and reception with
occasional interaction. Thus, the first stage analyzed the usage of arts and crafts in

combination with communicative competence.

The next stage in the action research was a creation of the intervention plan. The aim of
the intervention plan was to create lesson plans that focus on various elements of
communicative competence while utilizing arts and crafts techniques. The predominant focus
was on the development of various aspects of linguistic, sociolinguistic and pragmatic
competence and the language activities of perception, production, interaction and mediation.
While utilizing different art activities, which include both arts and crafts techniques. The
intervention plan included five lessons for each grade that was taught throughout the time

span of five weeks.

After creating the intervention plan, the plan was applied in the lessons and then
analyzed. The lessons were taught according to the plans with only a few changes. In the third
and fourth grade, the learners have developed various aspects of linguistic competence while
engaging in arts and crafts activities. Furthermore, the learners have also developed
sociolinguistic competence. In addition, both in the fourth grade and third grade, the learners
have developed an aspect of pragmatic competence. During the arts and crafts activities, the
learners have engaged in language activities of perception, production and interaction. In
addition, the learners in the fourth grade engaged in one lesson in the language activity of
mediation. Additionally, using arts and crafts in English language acquisition showed benefits
and negatives during the research. The benefits included individualization of the content and
an increase in motivation, while the negatives included material consumption and time
demandingness. Therefore, the research focused on utilizing arts and crafts techniques in

second language acquisition with a focus on communicative competence.



RESUME

Tato diplomova préce se zabyva propojenim vytvarnych technik s komunikaéni kompetenci a
jejich vyuziti pfi u€eni anglického jazyka na prvnim stupni zakladni Skoly. Pro ucely této
prace byl proveden akéni vyzkum, ktery zkoumal vyuziti vytvarnych technik ve vyuce

anglického jazyka ve tieti a ¢tvrté tfid¢ na zakladni Skole.

Prvni ¢ast této diplomové prace definovala teoreticky zaklad, podle kterého byl vyzkum
vytvoien. Prvni kapitola definuje, kdo je zadk mladsSiho Skolniho véku a jeho vyvojové
charakteristiky. Kapitola se zabyva zdkovym kognitivnim vyvojem a jeho stddia spolecné
s mnohodetnou inteligenci. Kapitola dale vysvétluje z4kiiv emociondlni a socialni vyvoj. Zak
se pfi jeho vstupu do Skolniho prostfedi zac¢ind hloubé&ji vyvijet socialné, jelikoZ se stietavaji
s novymi situacemi a ziskavaji nové socialni dovednosti. Zaci postupné prechazeji ze skupiny,
kde centralni roly hraje ugitel na skupinu, kde vedouci postava zatina byt zak. Zaci také
béhem téchto interakci a situaci ziskavaji nové feCové dovednosti, které se v pritbéhu jejich

Skolni dochéazky vyvijeji.

Druhd kapitola definuje komunika¢ni kompetenci a jeji nalezité soucasti z pohledu
urovné zdka mladsiho Skolniho ve€ku. Prvni cast, kterd je definovana je lingvistickd
kompetence, ktera se zabyva slovni zéasobou, gramatikou a jejich vyuziti spolecné
s vyslovnosti a schopnosti psat a hlaskovat. Zaci mladsiho $kolniho véku v lingvistické
kompetenci by meli byt schopni pouzivat zakladni slovni zdsobu spolecné se zakladnimi
gramatickymi strukturami, které jsou spojeny s konkrétnimi situacemi. Dalsi soucasti
komunika¢ni kompetence je sociolingvisticka kompetence. V této oblasti by zaci méli byt
schopni navézat socialni kontakt v daném jazyce a zaroven by méli byt schopni vyuzivat
zakladni prostiedky pro vytvofeni zdvofilosti. Posledni ¢ast komunika¢ni kompetence je
pragmatickd kompetence, kde by zaci méli byt schopni vytvaret zdkladni linearni spojeni a

souvislosti.

Posledni kapitola v teoretické Gasti se zabyva vytvarnymi technikami a jejich vyuziti ve
vyuce jazykt. Vytvarné techniky se daji rozdélit dle jejich vyuZiti, G€elu ¢i dle jejich
estetického vyznamu. Dale je rozd€lujeme podle materialu ¢i techniky které se vyuZzivaji,
napiiklad malba, kresba. Vyuziti vytvarnych technik ve vyuce podporuje kreativitu u zak,
dava jim prostor pro sebevyjadieni, zaroven podporuje motoriku a mnohocetnou inteligenci
spoleéné s riznymi styly ucfeni. Vytvarné techniky podporuji vizudlni, auditivni a

psychomotorické styly uceni pti vyuce jazyka. Vyuziti t€chto technik také podporuje osvojeni



druhého jazyka. Z pohledu vyuky anglického jazyka mohou i podpofit produkci, recepci,

interakci a mediaci.

Druhd cast této diplomové prace se zabyva akénim vyzkumem. Akéni vyzkum je
cyklicky proces, ktery obsahuje n¢kolik stadii, které se poté opakuji. Prvni stadium vyzkumu
je diagnosticka faze, kde ucitel identifikuje problém. Po této fazi nastdva obdobi vytvareni
planu a poté jeho aplikace, kdy na konec je tato aplikace zhodnocena a cely tento proces se
poté cyklicky opakuje, dokud se dany problém nezlepsi. Béhem tohoto vyzkumu bylo vyuzito
nekolik prostiedkii pro sbirani dat. Jeden z téchto prostiedkli jsou terénni poznamky, které
jsou psany béhem hodiny ¢i tésné po ukonceni hodiny. Tyto poznamky poskytuji nahled do
hodiny a jejiho déni. Dalsi prostiedek pro sbér dat v tomto vyzkumu byly observace, které
poskytuji pohled druhého ucitele na hodiny. Vyzkum také vyuzivé plany hodin a reflektivni

denik, ktera poskytuje ucitelovu reflexi na dané hodiny.

Prvni faze akéniho vyzkumu pro tuto diplomovou praci byla faze diagnosticka. Cilem
této faze bylo zjistit, zda ve tieti a ¢tvrté tiidé zaci osvojuji komunikaéni kompetenci béhem
vyuky anglického jazyka za pomoci vytvarnych technik. Otazky pro tuto fazi byly, jestli jsou
pouzity vytvarné techniky, jestli je v hodindch komunika¢ni kompetence vyvijena a zda se
tyto dvé oblasti propojuji. V obou tfidach byla rozvijena komunikacni kompetence, a to
prevazné lingvistickd a sociolingvisticka. Ve ctvrté tfidé byly vytvarné techniky vyuzity
dvakrat a ve treti tfidé trikrat. V téchto piipadech vytvarné techniky rozvijeli pfevazné
lingvistickou kompetenci a okrajové sociolingvistickou kompetenci. V téchto ptipadech byla
vyuzita prevazné kresba a vybarvovani, které bylo propojeno s vyukou anglického jazyka.
Aktivity, které vyuzivali vytvarnou techniku se zaméfovali pfevazné na produkci a recepci,

v n¢kterych ptipadech i interakci.

Po diagnostické fazi pfiSlo stddium vytvareni intervenéniho pladnu. Cilem v tomto
obdobi bylo vytvofit plany hodin, které obsahuji rtzné vytvarné techniky s kombinaci
riznymi elementy komunikaéni kompetence. Cilem plana bylo také zahrnout pragmatickou
kompetenci a mediaci. Plany byly vytvofeny s dlouhodobym cilem s pomoci SVP. Pro obg
ttidy bylo vytvoteno pét plani, kdy kazdy plan byl oducen béhem jedné hodiny tydné. Plany
pro tieti tfidu obsahovaly témata Skolnich pomticek a hracek. Tyto plany se soustfedily na
vyuziti kresby, malby, vytvaieni z papiru nebo modeliny, kdy zaroven se aktivity zamétovali
na lingvistickou kompetenci a sociolingvistickou kompetenci. Tyto aktivity se také

zamétovali na recepci, produkci a interakci. Plany pro Ctvrtou tfidu se zaméfovali na témata



nabytku, zvifat a lidi. Tyto plany vyuzivali techniky kresby a vytvafeni z papiru a kartonu.
Plany pro Ctvrtou tfidu se zaméfovali na lingvistickou, sociolingvistickou a pragmatickou

kompetenci spole¢né s produkci, recepci, interakci a mediaci.

Po vytvoreni interven¢niho planu, byly plany hodin oduceny. Tyto plany, spolecné
s observacemi, terénnimi pozndmkami a reflektivnim denikem byly analyzovany z pohledu
vyuziti komunika¢ni kompetence a vytvarnych technik. Béhem oduéenych hodin zaci ¢tvrté a
tieti tiidy rozvijeli rizné aspekty komunikac¢ni kompetence za pomoci vytvarnych technik.
Vyuziti vytvarnych technik béhem vyuky anglického jazyka ukazalo nékolik benefiti a
nevyhod. Jeden z benefitll vyuziti vytvarnych technik bylo jejich podpora pfi individualizaci,
kdy Zaci méli do ur€ité miry kapacitu ovlivnit obsah, naptiklad pomoci jejich tvorby si zvolili
slovni z&sobu, které byla probirana v hodinach. Dalsi benefit bylo zvySeni motivace pro uceni
se jazyka, jelikoz zaci méli moznost vytvaiet produkty a zaroveini méli moznost ovlivnit
obsah, jejich motivace pro uceni se zvySila. Pouziti vytvarnych technik neprokazalo jen
benefity ale i nevyhody. Jedna z téchto nevyhod byla ¢asova naro¢nost aktivit, kdy aktivity
b&hem vyuziti vytvarnych technik bylo mnozstvi potfebnych materiala. Jelikoz aktivity, které
byly vyuzity pouzivaly materialni prostiedky v kazdé hoding, tyto prostiedky by mohli byt
dlouhodobé nékladné. Tudiz aktivity, které vyuzivaji vytvarné techniky maji své vyhody i

nevyhody.

Akéni vyzkum v této diplomové praci zkoumal vyuziti vytvarnych technik pfi
osvojovani komunikaéni kompetence pfi vyuce anglického jazyka. Vytvarné techniky se
nejvice propojili s lingvistickou kompetenci a sociolingvistickou kompetenci a v jednom
pfipad¢ s pragmatickou kompetenci. Zarovenl vyuziti vytvarnych technik prokazalo svoje
benefity a nevyhody pii vyuce. Vytvarné techniky tudiz mohou byt vyuzity pro rozvoj

komunikacéni kompetence spole¢né s vyuzitim jejich benefitu.
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Appendix C — Intervention plan 2 in the third grade
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Appedix D - Intervention plan 3 in the third grade
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Appedix E - Intervention plan 4 in the third grade
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Appedix F - Intervention plan 5 in the third grade
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Appedix G - Intervention plan 1 in the fourth grade
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Appedix H - Intervention plan 2 in the fourth grade
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Appedix I - Intervention plan 3 in the fourth grade
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Appedix J - Intervention plan 4 in the fourth grade
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Appedix K - Intervention plan 5 in the fourth grade
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Appedix L — Example of teachers observations

[DATE:  16.91. Aoddt GRADE: A [ NUMBER OF LEARNERS: 7( |

| THE TOPIC OF THE LESSON: ENCIL. CBSE |

ACTIVITY:

GOEBW Youe. PN CASE - "WHBFS I )7

Vochepey) - + PN, 4 RBBER j 4 LR ) A FEALCL. )
A SHORPEN Y., , C2AYONS

ACTIONS OF THE LEARNERS:
ISEINC I AUELTIONSY - WHAT 15 17 ¢ WwHAT Corale 18 1)

ANRUERIRIB RUESTIONS — /TS A PENS. ITS BLyUE.

DOES THE ACTIVITY INCLUDE THE COMMUNICATIVE COMPETENCE?

YES

WHAT PART OF THE COMMUNICATIVE COMPETENCE DOES THE ACTIVITY
DEVELOP?

LING UISTIC COMPETENRES

WHAT ARTS AND CRAFTS TECHNIQUE IS USED IN THE ACTIVITY?
D2ALINIG

HOW IS THE SPECIFIC TECHNIQUE USED?
ALT # CLAET

ADDITIONAL NOTES:




Appedix M — Example of reflection diary and field notes

Felef noles: The learners a(rg ‘

Some Jeb-é kuwow 1/ 'j/w/(b
se/

They tve focu
noQ iy drouble msmr/
ﬁ"““ﬂb lules «@ /4

2t le chiw A The /wrncrs wecre q«;égp/ wan&"yc b’sa,,s

The_ %em é/e aasl&d/ Z
gomelimgs l senteuce

answer j;lq. {dcé w&gsoue e /45
uo(

karnofs acty
u/hen the twmé % 427& &5
lokey seem

n ,,-L nae whilc e-(lfus efea/ 4 dvirll, %ﬂs M;,é
ﬁ ov Yhe w ré]

Relleclion L The learne s bewe M tulle, toawswerii éa, ol

ackinbies, > shoulpl by 4 vﬁ Ling 2

Some 0( Lhe /ea:rue:s iﬁ

the Lome v bol bol quel wuel loss. {y/eé &inme

[K-‘l/éasa {Z Lappers Yor meve Ll senteness.

Petes : mu; ¢ e

Lol S uberces
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