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ANNOTATION

This diploma thesis deals with students of upper secondary general education and their
preparation for standardised tests in English. The first chapter of the theoretical part introduces
formal education through the aims of foreign language teaching. The focus is on the aims of
teaching, communicative competence, classification of education in the Czech Republic, and
teaching English in upper secondary general schools. The second chapter deals with the
verification of English language learning outcomes through various types of tests, with an
emphasis on the proficiency test, the State English Maturita exam and selected standardised
tests replacing the School English Maturita exam. The third chapter deals with non-formal and
informal contexts of foreign language learning of Czech students in the upper secondary general
schools. The practical part of the diploma thesis is based on quantitative research using the
technique of a questionnaire. The research aim is to find out what type of standardised test the

students of the selected upper secondary general school choose and how they prepare for it.
KEYWORDS

standardised test, Cambridge Assessment English, International English Language Testing
System, Test of English as a Foreign Language, formal education, non-formal education,

informal education, preparation, students.
NAZEV
Ptiprava studentd na standardizované testy z anglického jazyka

ANOTACE

Tato diplomova prace se zabyva ptipravou studentli gymnazia na standardizovany test
z anglického jazyka. Prvni kapitola teoretické Casti popisuje formalni vzdélavani skrze cile
uceni se ciziho jazyka. Dlraz je kladen na cile vyuky, komunika¢ni kompetenci, klasifikaci
vzdélavani v Ceské republice se zaméfenim na stfedni $koly, konkrétng gymnazia. Druha
kapitola se zabyva ovéfovanim vysledkt vzdélavani v anglickém jazyce skrze riizné druhy testd
se zamé&fenim na tzv. proficiency test, statni maturitni zkouSku z anglického jazyka a vybrané
druhy standardizovanych testi. Tteti kapitola se zamétfuje na neformdlni a informalni kontexty
uceni se cizimu jazyku u studentii gymnazia. Praktickd Cast je zalozena na kvantitativnim
vyzkumu pomoci dotaznikového Setfeni. Cilem vyzkumu je zjistit, pro jakou standardizovanou

zkousku se studenti rozhoduji a jak se na ni pfipravuji.
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standardizovany test, Cambridge Assessment English, International English Language Testing
System, Test of English as a Foreign Language, formalni vzdélavani, neformalni vzdélavani,

informalni vzdélavani, ptiprava, studenti.
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INTRODUCTION

Various English language exam certifications are growing in popularity not only among
students but also among the working public. The increase in the number of certified exams can
be due to various educational and professional benefits for those who list them on their resumé.
Currently, in the Czech educational context, certain certified exams can even be passed instead
of the official final exam (Maturita). Therefore, this diploma thesis deals with students’
preparation for standardised tests in English with the main focus on finding what type of

standardised test the students choose and how they prepare for it.

The reason why I chose to write my thesis about student’s preparation for English certified
exam is that I myself, as a student of English, took three higher-level certified exams during my
studies at an upper-secondary school and later at university. When | was studying for these
exams, | found that | prepared for particular parts and tasks of the exam differently — paying
more attention to certain parts than others. I also used different ways of preparation, not relying
solely on formal education at school, but informal as well. It was interesting to compare my
experience and motivation to that of other students, the respondents of my questionnaire.
Moreover, as an English tutor, I might prepare students for international exams in future, and
the thesis offers insight into what motivates students to take these exams as well as the types of
preparation which students find most engaging. In my experience, the most efficient and

successful ways of learning a language are those that are engaging for the students.

While there is available data on how many students pass international exams as opposed to the
School English Maturita exam, it is also important to focus on the reasons why students decide
to take them or, on the other hand, prefer not to take them. Another important factor that needs
to be considered is how useful and efficient formal education is in terms of exam preparation
from the perspective of the students. The thesis provides relevant information in regard to these
issues which might serve as a starting point to a further discussion of how to formally prepare

students for certified exams in efficient ways.

The diploma thesis is divided into a theoretical and a practical part. The first chapter of the
theoretical part deals with the aims of foreign language teaching, focusing on the aims of
teaching in formal education and the communicative competence as the aim of the language
learning process. Subsequently, upper secondary general education in the Czech Republic is
described, particularly teaching English at upper secondary general schools and the Framework

Education Programme.
14



The second chapter of the theoretical part is quite an extensive chapter that deals with the
verification of English language exams. Firstly, the chapter describes the types of tests with an
emphasis on the proficiency test. Then, it moves on to the State English Maturita exam through
which the students verify their English language learning outcomes. Then, the selected
standardised tests from three organisations — Cambridge Assessment English, International

English Language Testing System and Test of English as a Foreign Language — are described.

The last chapter of the theoretical part contains non-formal and informal contexts of foreign

language learning of students in upper secondary education.

The practical part of the diploma thesis is dedicated to the questionnaire which aims to find out
what type of standardised test the students of the selected grammar school choose and how they
prepare for it. The empirical part consists of three main chapters. The first chapter describes the
research design, i.e., the description of the selected grammar school, research aim, and
methodology. It is followed by an analysis and interpretation of the collected data and lastly,

there is a summary of the research outcomes.

15



THEORETICAL PART

1 THE AIMS OF FOREIGN LANGUAGE TEACHING

The first part of this chapter analyses the aims of foreign language teaching with an emphasis
on language, educational and pedagogical aims. The following subchapter describes
communicative competencies in relation to upper secondary education. The last subchapter
deals with the classification of education and curricular documents in the Czech Republic,
particularly upper secondary education, which is the focus of the research part of the thesis. It
IS necessary to point out that the first chapter deals with formal education as the context of
foreign language learning. Non-formal and informal education is described in greater detail in
Chapter 3.

The educational process is a complex phenomenon, which is determined by various factors such
as the learner, the teacher, the curriculum, the aim of teaching or teaching aids and
organizational forms of teaching. These components are interrelated and all play a part in the
dynamics of the teaching process. The aims are the most important factor as far as teaching is
concerned. Skalkova (2007, 20) explains that aims are closely connected with the culture of a
specific society. At the same time, Skalkova (2007, 120) confirms that when specifying the
general aims, attention must be paid to the content of the curriculum as well as the development
of the pupil’s personality. According to Chodéra (2013, 74-75), the types of foreign language
teaching aims are: language aim, educational aim and pedagogical aim.

1.1 The Aims of Teaching

The aims of teaching belong to the most basic pedagogical categories. (Hendrich 1988, 85)
Pasch et al. (1998, 44) explain that the aims of teaching are “the educational intensions that the
educational system chooses as fundamental reference points in the preparation and planning of
teaching.” Moreover, Hendrich (1988, 87) states that the aim of teaching must respect the needs
and interests of the society, but also pedagogical-organizational and material conditions.
According to Zormanova (2014, 54), teaching aims are affected by the living conditions of
society and, at the same time, include the knowledge and understanding of a particular topic
and the values and attitudes related to it, productive activity, and practical skills. In the past,
there were many didactic approaches that discussed teaching aims differently. For instance,
Benes (1970, 7) focused on practical aims that teach the language from the point of practical
skills; and educational-formative aims for personality formation through language. For Rivers

(1981, 9), the purpose of teaching a foreign language is to develop an intellectual, deepen
16



cultural knowledge, the ability to read comprehensively and communicate with foreign
language speakers. Hendrich (1988, 86) classifies teaching aims into the following types:
language aim (also called communicative aim), educational aim (informative aim), and

pedagogical aim (formative aim).*

1.1.1 The Language Aim

The language aim of foreign language teaching is the acquisition of a foreign language to serve
as an instrument of communication (Hendrich 1988, 89). It develops communication skills and
the ability to put them to practice. The result is the acquisition of communicative competency
by the learner and the ability to deal with practical situations in a foreign language. (Chodéra
2013, 74-75) Hendrich (1988, 89) states that the realization of the language aim presupposes
the acquisition of four main complex speech skills: listening, speaking, reading comprehension
and writing. He explains that the language aim varies according to the pupils’ needs and for that
reason, it is necessary to provide a reliable basis for the development of the pupils’
communicative skills in accordance with their future needs. (Hendrich 1988, 90)

1.1.2 The Educational Aim

The educational aim is the “internalization of knowledge about extra-linguistic facts related to
knowledge.” It includes, for instance, the knowledge of realia, cultural specificities of a given
country or the differences between the mother tongue and the target language. (Chodéra 2013,
75) Moreover, Hendrich (1988, 93) states that comparing foreign language phenomena with
those of the pupil’s mother tongue leads to a deeper understanding of the structure of the foreign
language but also of the structure of his or her own mother tongue. Learning about realia
provides pupils with the knowledge of the political, economic and social conditions of the
country whose language they are learning. Thanks to this knowledge, the pupils can compare
the situation in a foreign country with their own country, which broadens their cultural and
political horizons. (Hendrich 1988, 94)

1.1.3 The Pedagogical Aim
The pedagogical aim focuses on the pupils’ development of “personality traits, character,
beliefs, and moral-volitional qualities.” Its role is also to establish a positive relationship to the

foreign language and culture. (Chodéra 2013, 75) Furthermore, Hendrich (1988, 95) explains

LIt is necessary to point out that the term ‘communicative competence’ did not exist for Bene§ or even for
Hendrich, so they did not reflect it in their works.
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that the pedagogical aim also develops reasoning, scientific worldview, or even aesthetic

sensibility.

1.2 Communicative Competence

This subchapter deals with the communication competence which is broadly accepted as the
aim of the language learning process. For the purpose of the thesis, the model of communicative
competence used in the Common European Framework of Reference for Languages (CEFR)
(Council of Europe 2003) is chosen to define the individual components of the communicative

language competence.

According to Tarvin (2015, 2), the communicative competence is defined as the ability to
communicate in a way that is appropriate for the specific culture while being able to make
meaning and accomplish social communication and tasks through extended interactions that are
fluent and efficient. Dell Hymes defined the term communicative competence in contrast with
Chomsky’s theory which distinguishes between ‘competence’ as the speaker’s knowledge of
his or her language and ‘performance’ as the actual realization of the language in specific
situations (Brown 2000, 30). Hymes does not agree with this distinction and explains that
linguistic theory needs to be seen as more general with the emphasis on the incorporation of
communication and culture. Hymes’s theory of communicative competency describes “what a
speaker needs to know in order to be communicatively competent in a speech community.”
(Richards and Rodgers 2014, 87-88) There are several other models of communicative
competence formulated by various other researchers including Halliday (1975); Widdowson
(1978); Canale and Swain (1980); Cummins (1980), or Council of Europe (2003). (Brown 2000,
246; Richards and Rodgers 2014, 88-89)

The Model of Communicative Language Competence

The model of communicative language competence defined by the Council of Europe (2003,
13) consists of several components: linguistic, sociolinguistic and pragmatic. Each of these
three components comprises knowledge, skills, and the use of language.

Linguistic competencies consist of six further competencies: “lexical, grammatical, semantic,
phonological, orthographic and orthoepic” (Council of Europe 2003, 109). The first lexical
competence is the ability to use items of vocabulary such as fixed expressions and single word
forms (Council of Europe 2003, 110-111). The grammatical competence is the ability and

knowledge to use “the grammatical resources of a language.” It is seen as a set of principles
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that the learner is able to understand and express using well-formed phrases in meaningful
sentences. (Council of Europe 2003, 112-113) Semantic competence focuses on “the learner’s
awareness and control of the organisation of the meaning.” It consists of lexical, grammatical,
and pragmatic semantics. (Council of Europe 2003, 115-116) The phonological competence
deals with the knowledge and skills in perception and production, for instance, phonemes,
allophones, the phonetic features distinguishing phonemes, the phonetic composition of words,
sentence phonetics, and phonetic reduction (Council of Europe 2003, 116-117). The
orthographic competence focuses on pronunciation, reading, and spelling. It includes, for
instance, the knowledge of spelling conventions and intonation, the ability to resolve ambiguity,
etc. (Council of Europe 2003, 117-118)

Sociolinguistic competences deal with the knowledge and skills that are required when dealing
with the “social dimension of language use” (Council of Europe 2003, 118). Furthermore, they
affect communication between two participants from different cultures (Council of Europe
2003, 113). The sociolinguistic competence consists of five components. The first one,
“linguistic markers of social relations,” involves the use and choice of greetings, address forms,
expletives, and conventions for turn-taking (Council of Europe 2003, 119). “Politeness
conventions” concern the use of positive and negative politeness and the appropriate usage of
‘please’ or ‘thank you.” Another component is “expressions of folk wisdom” dealing with
proverbs, idioms, etc. The component “register differences” focuses on varieties of language,
for instance, frozen, formal, informal language, etc. The last component is “dialect and accent”
which focuses on the recognition of social classes, national origin, ethnicity, etc. (Council of
Europe 2003, 119-121)

Pragmatic competences concern “the learner’s knowledge of principles according to which
messages are organised, structured, used to perform communicative functions and sequenced
according to interactional and transactional schemata.” Pragmatic competences consist of
“discourse, functional and design competence.” Discourse competence is the learner’s ability
to produce coherent sentences. (Council of Europe 2003, 123) Functional competence deals
with the usage of spoken discourse and written text for particular reasons and purposes.
Furthermore, the participants are motivated to interact in order to move the communication
further. (Council of Europe 2003, 125)

To be a proficient user of the language, the linguistic, sociolinguistic and pragmatic competence
should be practised because they create the complexity of the communicative competence.
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1.3 Classification of Education in the Czech Republic

The provision of education in the Czech Republic is governed by the basic principles contained
in the Charter of Fundamental Rights and Freedoms and is free of charge (1992). Czech
education is divided into four levels: preschool, primary, secondary and tertiary education. Each
level is further divided. (Zormanova 2014, 73-74) The levels of education correspond to the
categorization of the international classification of education, ISCED (International Standard
Classification of Education), which is issued by UNESCO. There are 9 levels of education
ranging from 0 to 8. (OECD 2011)?

For the purpose of this thesis, only upper secondary general schools are described, since the
practical part of the thesis focuses on students attending this type of school.

1.3.1 ISCED 3 Upper Secondary Education
According to the European Commission (European Commission 2021), upper secondary
education includes three types of schools: upper secondary general school, upper secondary

technical school, upper secondary vocational school.
Upper Secondary General School

According to the National Programme for the Development of Education, also called White
Paper (MEYS 2001), upper secondary general education is a preparation for further study in
tertiary education such as universities, but also “offer[s] content and subjects that are useful for
working life and for some occupations.” Therefore, the curriculum includes broad general

education elements with selected specialized elements. (MEYS 2001, 56) It conforms to the

— ISCED 0 = Early childhood education: infant schools, kindergartens, day care centres

— ISCED 1 = Primary education: from 1% class to 5" class at primary schools

— ISCED 2 = Lower secondary education: 6™ class to 9™ class at primary schools

— ISCED 3 = Upper secondary education: high schools, conservatories

— ISCED 4 = Post-secondary non-tertiary education: extension study, abbreviated study for obtaining education with
an apprenticeship certificate or school leaving examination

— ISCED 5 = Short-cycle tertiary education: higher professional education

— ISCED 6 = Bachelor’s or equivalent level: bachelor’s degree at university

— ISCED 7 = Master or equivalent level: master’s degree at university

— ISCED 8 = Doctoral or equivalent level: doctoral studies at university (Czech Statistical Office 2016)
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Framework Education Programme for Secondary General Education that is further described
in Chapter 1.4.1.

1.4 Teaching English in Upper Secondary General Schools in the Czech Republic

The Framework Education Programme for Secondary General Education (FEP SGE) issued by
MEYS in 2021 focuses on the concretization of state requirements by defining the basic
framework in the form of the aims, context, and expected outcomes in the field of secondary
general education in the Czech Republic. For the purpose of the thesis, the main focus is on the
expected outcomes of foreign language learning, in this case, English. As the School Education
Programme (SEP) is based on FEP SGE, the focus is also on the expected outcomes of foreign
language learning in SEP of an upper secondary general school, where the practical part of this

thesis was conducted. It is further described in Chapter 4.1.2.

1.4.1 Framework Education Programme for Secondary General Education
FEP SGE is designed for four-year grammar schools and the upper stage of six-year and eight-
year grammar schools. The term ‘grammar school’ will be used in the thesis as synonymous

with upper secondary general education.

To start with, it is necessary to point out that FEP SGE is for four-year grammar schools and
for the upper stage of six-year and eight-year grammar schools. Therefore, the lower stage of
six-year and eight-year grammar schools use the Framework Education Programme for
Elementary Education (FEP EE) (FEP SGE 2007, 7). However, FEP EE is more frequently
modified, and for that reason, elementary schools use FEP EE that was written in 2005 and
modified in 2017. Moreover, in 2021 the FEP EE from 2017 had a revision to meet the needs
and dynamics of living in the 21% century. The new FEP EE focuses on informatics and the
development of pupils’ digital literacy as a key competence. (FEP EE 2021, 8) However, it is

necessary to point out that this revision is not in FEP SGE.

According to FEP SGE, education at this level should “provide the pupils with key
competencies and general overview on the level of a person who has finished secondary
education.” Grammar schools prepare the pupils for university and other tertiary education, but
also for professional specialisation and civic life. (FEP SGE, 2007, 8) They offer the pupils a
“demanding and motivating study environment” with opportunities to acquire key
competencies. Grammar schools do not aim to teach pupils the greatest possible amount of
knowledge, data, and facts, but to provide them with the knowledge, skills, attitudes, and values

useful in their personal, civic and professional life. Moreover, grammar schools aim to help
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pupils to “incorporate information into a meaningful context of everyday practice” and be able
to develop their knowledge, skills and to think creatively throughout their lives. (FEP SGE
2007, 8)

The aims of education at four-year grammar schools and the upper stage of six-year and eight-

year grammar schools are:

— to provide pupils with key competencies on the level that FEP SGE requires;

— to provide pupils with a wide knowledge base that FEP SGE requires;

— to prepare the pupils for their lifelong learning, professional, personal, and civic lives.
(FEP SGE 2007, 8)

Key Competencies

Key competencies are “a set of knowledge, skills, abilities, attitudes, and values” that play an
important role in the pupil’s personal development. (FEP SGE 2007, 8-9) They improve the
pupils’ active participation in the society and play a role in their future success in life. It is
necessary to point out that not every pupil is able to reach all the key competencies at the same
level as it depends on individual abilities. The pupil’s personal progress should be assessed by
the teacher. Also, grammar schools define the teachers’ methods and procedures to achieve the

development of key competencies in the School Education Programme (SEP).

According to FEP SGE (FEP SGE 2007, 9) the key competencies of four-year grammar schools

and the upper stage of six-year and eight-year grammar schools are:

— learning competency;

— problem solving competency;

— communication competency;

— social and personal competency;
— civic competency;

— entrepreneurial competency.

FEP SGE (FEP SGE 2007, 11-12) is divided into eight educational areas. However, for the
purpose of this thesis, only the area of ‘Language and Language Communication’ with an
emphasis on ‘Foreign Language’ is further discussed. Each educational area is further divided
into characteristics, objectives and the content of the educational area. The thesis focuses on

the expected outcomes defining “which levels of subject matter the students should achieve by
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the end of their grammar school education.” Therefore, the formulated expected outcomes in
the FEP SGE are interconnected with the creation of individual SEP. (FEP SGE 2007, 11-12)

Language and Language Communication — Foreign Language

Within the educational area of ‘Language and Language Communication’ with an emphasis on
‘Foreign Language,’ the pupils improve their use of language as a tool for communication.
Moreover, the pupils also acquire the “principles of its usage in various communication
situations,” for instance, in spoken or written communication. The pupils develop their
knowledge of linguistics and stylistics as well as the communication competency. All
developments are under the teacher’s guidance and encouragement that helps pupils to actively
participate in communication. FEP SGE builds on the knowledge, skills and competencies that
the pupils acquired during their elementary education, particularly “linguistics, sociolinguistics
and pragmatic knowledge.” (FEP SGE 2007, 12) FEP SGE starts with the A2 level and aims at
attaining the B2 level (FEP SGE 2007, 13). All the educational content, expected outcomes and
subject matter such as language means and functions, communicative function of the language
and textual types, thematic areas and communication situations, and realia from FEP SGE are
available in Appendix 1, Figures 26-32 (FEP SGE 2007, 16-19). FEP SGE (FEP SGE 2007,
19) concludes that by attaining the B2 level, the pupils demonstrate a wide knowledge of
vocabulary, as well as the ability to express their opinions without reducing the content of
communication. The pupils are able to use complex sentences with minor mistakes which do
not hinder understanding and can express themselves clearly and politely with regard to the
corresponding register. (FEP SGE 2007, 19)
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2 VERIFICATION OF ENGLISH LANGUAGE LEARNING
OUTCOMES

As the thesis focuses on the verification of secondary education outcomes, the chapter describes
the types of tests with an emphasis on proficiency tests. The following chapter deals with the
Czech Maturita Exam with, specifically the English language part. The last part of the chapter

focuses on selected international English exams which replace the English Maturita exam.

2.1 Types of Tests

Throughout the learning process, students might want or need to know their level and progress
in the English language. There are many types of tests depending on their needs. Authors who
focus on testing, test types, designing tests, etc., include Brown and Abeywickrama (2019),
Harmer (2007, 2012), Hughes (2003), and McNamara (2000). According to McNamara (2000,
4), testing has changed dramatically and become less impositional. Nowadays, tests are
conceived “not so much to catch people out on what they do not know, but as a more neutral
assessment of what they do” (McNamara 2000, 4). The thesis provides a description of a
number of selected types of tests. The first described test that students can take is the placement
test, which is given to the students who have studied the language before and whose purpose is
to “find out what students know, but also what they do not know.” Thanks to the placement
test, the students find out their language level and can be placed into an appropriate language
group. (Harmer 2007, 166; Harmer 2012, 194) Another type is the achievement test whose
content must correspond to what has been taught in a particular course. Its purpose is to find
out how successful the students have been in achieving objectives. There are two types of the
achievement test — the progress achievement test that measures the progress that students are
making during the course and the final achievement test focusing on the students’ knowledge
at the end of the course. (Hughes 2003, 12-13) Another type of test is the diagnostic test.
According to Hughes (2003, 15), its purpose is to identify the learner’s strengths and
weaknesses. Diagnostic tests focus on students’ needs and “elicit information on what students
need to work on in the future.” (Brown and Abeywickrama 2019, 10) The thesis mainly focuses

on the proficiency test, which is described in greater detail in Chapter 2.1.1.

It is necessary to point out that a useful test should contain desirable qualities, such as validity,
reliability, practicality, and beneficial backwash (Hughes 2003, xi). According to Hughes
(2003, 26), the test is valid “if it measures accurately what it is intended to measure.” A valid

test contains a proper sample of the language skills, structures, etc. that have been taught in the
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language course (Hughes 2003, 26). Moreover, validity also means that if the teacher wants to
measure writing skills, the test should not contain a large amount of reading, but the focus
should be primarily on writing skills (Harmer 2012, 195).

According to Brown and Abeywickrama (2019, 29), the test is reliable if it is “consistent and
dependable.” A reliable test shows similar results even though the test is given to matched
students at a different time (Hughes 2003, 36). Moreover, the test should have inter-rater and
intra-rater reliability. Intra-rater reliability means that one examiner gives the same scores
repeatedly on the same performances. Inter-rater reliability is “the agreement between the

scores produced by different raters scoring the same responses.” (Livingston 2018, 15)

The author of the test should keep in mind its practicality. The test should not take too long to
complete but also to mark. It is also necessary to think of “the physical constraints of the test
situation.” For instance, in the speaking part, there should sit not only the examiner but also the
interlocutor. (Harmer 2007, 167)

The backwash effect is defined by Hughes (2003, 1) as “the effect of testing on teaching and
learning,” which can be “harmful or beneficial.” The backwash effect is seen when the teachers
teach only for the test, its content, and testing techniques rather than to practice language skills
(Harmer 2007, 167; Hughes 2003, 1). However, Brown and Abeywickrama (2019, 40) claim
that standardised tests can have a positive and negative backwash effect. The negative side of
backwash is that students “focus on simply gaining an acceptable score rather than improving
language abilities.” However, the positive side is that the students can improve their
competencies in certain language-related tasks (Brown and Abeywickrama 2019, 40). A
beneficial backwash in a test positively influences what and how the learners learn, but also the
teachers and their teaching methods. Beneficial washback gives feedback for future
development and not just a single letter grade or numerical score. It also gives the learners a
chance to prepare for the test and to show their “peak performance” during the test. (Brown and
Abeywickrama 2019, 40)

2.1.1 Proficiency Test

According to Hughes (2003, 11), proficiency tests “measure people’s ability in a language.”

Moreover, McNamara (2000, 7) and Harmer (2012, 195) add that a proficiency test measures

the student’s ability at a particular time and “look to the future situation of language use without

necessarily any reference to the previous process of teaching” as it is common, for instance, in

achievement tests. The test content is based on specific criteria that students need to fulfil. The
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student is ‘proficient’ in a language when he/she can use the language sufficiently for a
particular purpose. (Hughes 2003, 11) Brown and Abeywickrama (2019, 12) point out that the
proficiency test is summative and norm-referenced and so the student’s performance is
measured against a norm with score and percentile, so there is no possibility of providing
diagnostic feedback. The examples of the most known proficiency tests are British Cambridge
English for Speakers of Other Languages (ESOL), International English Language Testing
System (IELTS) and American Test of English as a Foreign Language (TOEFL), whose
function is “to show whether candidates have reached a certain standard with respect to a set of
specified abilities.” (Hughes 2003, 12)

2.2 State English Maturita Exam

This subchapter shortly deals with the concept of the Czech school leaving exam called
Maturita, which the pupils of upper secondary education take as their final exam, the main
emphasis being on its English part. The focus is on didactics tests, written and oral. It is
necessary to point out that due to the COVID-19 pandemic, Maturita was modified for pupils
who took the exam in 2020 and 2021. The State English Maturita exam and its structure for the
school year 2021/2022 was monitored until 31 January 2022. However, it is likely to change
due to the COVID-19 pandemic situation. The thesis does not deal with any such potential

future changes.

2.2.1 State English Maturita Exam — Didactic Test

The didactic test consists of two parts, namely listening, and reading and language competence.
The level is B1 according to CEFR. (Maturita z angli¢tiny 2021a) The structure remained the
same in 2020 and 2021 when the schools were closed due to the COVID pandemic and students
had fewer opportunities to practice the tests with the teacher. The only change is that until 2020,
the students had 100 minutes for the test. More precisely, they had 40 minutes for the listening
part and 60 minutes for the reading part. However, as of 2021 they have 110 minutes, 40

minutes for listening and 70 minutes for reading. (Maturita z angli¢tiny 2021a)

The didactic test contains 64 tasks. The student can receive up to 95 points and the limit of
success is 44%, that is 42 points. Each task has only one correct answer and for no answer or
incorrect answer, no negative points are awarded. The student must write his/her answers into
an answersheet. (Cermat 2021, 1) The listening part has four parts. The first part consists of
short recordings that describe given pictures. The students have a multiple choice (A, B, C, or
D) to choose the correct picture. For each correct answer, the student can receive 2 points.
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(Cermat 2021, 2—-3) The second part is a dialogue and the student has to choose if the given 8
sentences are true or false according to the recording. For each correct sentence, the student
receives 1 point. (Cermat 2021, 4) The third part is a long recording focusing on a particular
topic. The student has to answer 8 questions with up to three words. The student can receive 2
points for each correct answer. (Cermat 2021, 5) The last listening part are four short recordings.
Each recording has one question with a multiple choice (A, B, C, or D). Each question has only
one correct answer. The student can receive 2 points for each correct answer. (Cermat 2021, 6)
All recordings are played twice (Maturita z anglictiny 2019). The reading part consists of four
parts. The first part includes five short texts, each of which includes a question with a multiple
choice (A, B, C, or D). Each question has only one correct option and the student can get 2
points for each correct answer. (Cermat 2021, 8-9) The second part is an extensive text on a
given topic and the student has to mark 10 sentences true or false. Each correct answer is worth
one point (Cermat 20211, 10-11). The third part is an extensive text on a particular topic with
5 questions. However, each question contains a multiple choice (A, B, C, or D). In each
question, only one answer is correct and the student can receive 2 points for each correct answer.
(Cermat 2021, 12-13) The last part of reading is multiple matching. The student has to read 8
short paragraphs on a given topic and correctly match them to 5 people. Each correct answer is
worth 2 points. (Cermat 2021, 14-15) Language competence has only one part in the state
didactic test. The student has to read an extensive text, in which 15 words are missing. The
words are given in a multiple choice (A, B, C, or D). In each choice, only one answer is correct.

The student can receive 1 point for each correct answer. (Cermat 2021, 16-17)

2.2.2 State English Maturita Exam — Writing Part

The written part of the state Maturita exam is at the B1 level according to CEFR. However, in
2020 and 2021, the writing part was cancelled due to the COVID-19 pandemic and lockdown.
(Maturita z anglictiny 2021b) Each text has a precise assignment. The text should be at least
200 words long. Depending on the assignment, the student writes one task with 200 words or
two tasks, in which one task is 120-150 words long and the second task is 60—70 words long.
The student should be familiar with the text type, such as a letter to a friend, a formal letter, a
notice, an article, a narration, an e-mail, a description, etc., and its characteristics. The student
should also be familiar with the corresponding style and use an appropriate degree of formality.
(Maturita z anglic¢tiny 2021b)

27



2.2.3 State English Maturita Exam — Speaking Part

Until 2022, the State Maturita exam in English and its speaking part was prepared by CERMAT
and it had several parts, such as a short introduction of yourself, open questions, description
and picture comparison, Maturita question and discussion. The speaking part lasted 15 minutes
and the students had 20 minutes for preparation. (So good languages 2018) However, as of 2022
the speaking part is created by individual secondary schools, so the structure can be different
than in previous years. However, the school should introduce the format to students, who should
be familiar with it. The timing remains the same as in previous years. Furthermore, the students
can use a dictionary, teaching materials, such as pictures, maps, excerpts of texts. (Maturita z

anglictiny 2021c)

2.3 Standardised Tests replacing the School English Maturita Exam

As the practical part of the thesis also focuses on which standardised tests the pupils take, this
subchapter describes the most common types and their structures. In recent years, MEYS
recognizes standardized language certificates as a replacement for the profile part of the
Maturita exam. There are six levels according to CEFR: Al, A2, B1, B2, C1, and C2, Al
referring to the beginner level and C2 to mastery of a particular language (Council of Europe
2003, 23). This chapter is based on school years 2020/2021 and 2021/2022 for which the Center
for Learning Outcomes (CERMAT) provides information on their website. For the school year
2020/2021, MEYS (2020, 1) issued that language exams demonstrating language skills on a B1
level or higher would be recognized. According to this regulation, the pupils would not be
restricted from taking a B1 level exam even if the level attained in their language classes was
B2. However, the headmaster of the school was able to issue such a restriction. As of
2021/2022, MEYS (2021a, 1) issued that the minimal level of the standardised test must be
based on the school’s Framework Educational Programme. In the case of upper secondary
general education, this would mean that the lowest level would be B2 for the first language and
B1 for the second. However, for vocational schools with Maturita, the lowest level is B1.
Moreover, MEYS (2021a, 1-3) adds new types of standardised tests that can replace the
language exam in the Maturita exam. Furthermore, the pupils can replace one obligatory foreign
language Maturita exam, as well as one optional foreign language Maturita exam (Center for
Learning Outcomes 2021). A list of standardised tests that can replace the English Maturita

exam are available in Appendix 2, Figures 33-36.

In the following subchapters, three types of standardised tests are described: Cambridge

Assessment English, IELTS, and TOEFL, which receive the widest recognition by the students.
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There is also an extensive variety of textbooks, exercises books and language courses which

specialise in these standardised tests.

2.3.1 Cambridge Assessment English

Since the pupils of upper secondary general education have to take a B2 level exam or higher,
this subchapter deals with this level of standardised tests offered by Cambridge Assessment
English. The focus is on Cambridge B2 First, previously known as the First Certificate in
English (FCE), and Cambridge C1 Advanced, known as Cambridge Advanced English (CAE).

Cambridge Assessment English is a department of the University of Cambridge, which offers
qualifications and tests for learners and teachers of English. Cambridge Assessment English
also offers “comprehensive preparation, support materials and resources for learning and
teaching English.” The qualifications and tests can be done in over 130 countries and 2,800
examination centers. (Cambridge Assessment English 2021a) To understand how the test
makers and assessors mark tests, the Cambridge Assessment English published the book
Principles of Good Practise (Cambridge Assessment English 2021b). The book is available
online and it is briefly described in this thesis. It mainly deals with validity, reliability,
practicality, and quality. The book points out that the tests are fair and do not give any group of
candidates an advantage over other groups (Cambridge English Language Assessment 2016,
7). It states that, the test makers create the tests to be understandable and give the candidates
clear, accurate descriptions of given tasks (Cambridge English Language Assessment 2016,
10). Furthermore, Cambridge English Language Assessment (2016, 13) explains that they
obtained certification 1ISO 9001 proving their quality and accountability that helps candidates
to rely on their assessment systems. The test makers cooperate with the Association of
Language Testers in Europe (ALTE) to maintain validity of their tests. ALTE focuses on the

improvement of standards and coherence in language qualifications.

Also, to ensure validity, the test makers focus on the usefulness and purpose of the tests. They
give reasons and evidence to support each claim. (Cambridge English Language Assessment
2016, 20-21) Test makers deal with reliability. For that purpose, the reading, listening, and use
of English are objectively scored tests, i.e., they are not subjectively assessed. The assessor only
receives answer keys with all the correct answers. Furthermore, the answers are marked by a
person and not by a machine. (Cambridge English Language Assessment 2016, 26) For
reliability in the writing part, the assessor has to fulfil minimal professional requirements that

allow him/her to mark the texts. Furthermore, the assessors are monitored. To assess the
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speaking part, the assessors have to go through a yearly training course and be familiar with the
assessing scale. (Cambridge English Language Assessment 2016, 27—28) Practicality is also
dealt with. For instance, the test makers discuss if the given time is sufficient or if the candidates

should have more or less time. (Cambridge English Language Assessment 2016, 30).

First Certificate in English

The First Certificate in English (FCE), also known as B2 First, is intended for test-takers at an
upper-intermediate level. FCE is “accepted by a wide range of educational institutions for study
purposes” and can also be used as proof of an adequate language level of English for industrial,
administrative or service-based employment. A successful completion of the test certifies that
the test-taker has practical language skills in written and spoken discourse for everyday
purposes (Cambridge Assessment English 2019, 3). FCE focuses on four key language skills,
namely reading, writing, listening and speaking. It also aims at the candidate’s “understanding
of the structure of the language.” All four parts are equal in the marking of the overall
performance. FCE takes approximately three hours and thirty minutes and is marked using a
scale of three grades. Grade A is the highest one with 180 to 190 points, for which the test-taker
will receive a certificate stating that he or she demonstrated a C1 level of English. Grade B and
Grade C show that the test-taker successfully passed and will receive a B2 level certificate.
Those who receive 140 to 159 points will obtain a B1 level certificate. A score of fewer than
139 points means that the candidate will not receive any certificate. (Cambridge Assessment
English 2019, 5)

— Reading and Use of English

Reading and Use of English takes one hour and fifteen minutes. It has seven parts with fifty-
two questions in total. The candidate can receive up to seventy points. There is a different task
type in each part: multiple-choice cloze, open cloze, word formation, key word formation,
multiple choice, gapped text, and multiple matching. (Cambridge Assessment English 2019, 7)
In multiple-choice cloze, each question includes four options only one of which is correct. In
the open cloze part, there are gaps which must be filled in with a particular missing word. In
word formation, there are gaps which must be filled in with a word that is formed from a stem
word using a prefix or suffix. In key word formation, there are sentences that have to be
rephrased using a given word. Multiple choice is a reading part, in which there are questions
with four options and one correct answer. In the gapped text, the candidate must choose which

sentences fit the gaps in a longer text. The last part, multiple matching, focuses on reading, in
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which the test-taker reads a series of statements which have to be matched to the section of the

text in which the information can be found. (Cambridge Assessment English 2021c)
— Writing

Writing has two parts and takes eighty minutes (Cambridge Assessment English 2019, 27). The
first task is to write an essay based on the given prompts. In the second writing task, the test-
taker chooses one out of three options, such as writing an article, a letter, a report, a review or
a story. (Exam English 2019) The test-taker can receive up to forty points for writing, twenty

for each part (Cambridge Assessment English 2019, 27).

The required length of the essay in the first part is 140 to 190 words and it must be discursive
with grammatically correct English, neutral or formal in register. The test-taker is expected to
agree or disagree with a statement, express opinions on the particular subject, compare and
contrast ideas and opinions, provide examples and reasons and draw conclusions. (Cambridge
Assessment English 2019, 27-28) The candidates are assessed according to four criteria:
content, communicative achievement, organisation and language (Cambridge Assessment
English 2021d).

In the second writing task, the candidate can choose the type of text he/she wants to write about.
The text should be 140 to 190 words long and the candidate should read the instructions and
questions carefully, because “every element in the question is essential for effective task
achievement.” Also, the candidate should pay attention to the appropriate register. (Cambridge
Assessment English 2019, 28)

In both writing parts, the test-taker must be able to adequately respond to questions based on
general topics, such as health, sport, music, etc. (Cambridge Assessment English 2019, 28).
The examiners assess four criteria: content, communicative achievement, organisation, and
language. The examiner can give up to 5 points. However, the examiner gives a separate mark
for each criterium, showing the “learner’s areas of strength and weakness in the four different
areas of assessment.” (Cambridge Assessment English 2021b, 7) If the candidate gets 5 points,
it shows that he/she answered the given task appropriately and, at the same time, in a logically
coherent way with a wide range of vocabulary. If the student gets 1 to 2 points, it shows that

the student's writing comprehension is at B1 level. (Cambridge Assessment English 2020, 7)
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— Listening

The listening part has four tasks with thirty-five minutes of recordings and five minutes to
transfer answers onto the answer sheet. The test taker can receive up to thirty points for thirty
questions. There are four different task types: multiple choice, sentence completion, multiple
matching and multiple choice. The candidate fills in the missing words or chooses the correct
answer from the given options. The recordings feature a variety of voices and accents to
represent the diversity that the candidate can encounter in the international English-speaking
world. (Cambridge Assessment English 2019, 52)

The first task is a multiple-choice exercise in which the listener hears eight short monologues
and has to identify the speakers’ feelings, opinion, agreement between speakers, etc. Each

recording is played twice. (Cambridge Assessment English 2019, 52-53)

Sentence completion is a task that takes up to four minutes. The listener has to fill in the missing
information. The answers are up to three words long and do not need to be rephrased. The

recording is played twice. (Cambridge Assessment English 2019, 52-53)

The third listening task is multiple matching in which the correct options must be chosen based
on five short monologues. The recorded speakers comment on the same topic, such as
travelling, and the test-taker has to choose what each speaker said. However, there are three

extra options. The recording is played twice. (Cambridge Assessment English 2019, 52-53)

The last listening task is multiple choice, in which a four-minute dialogue is played. The
candidate has seven questions with multiple choice answers which focus on opinions, attitudes,

specific information, etc. (Cambridge Assessment English 2019, 52-53)
— Speaking

In the speaking part, there are two candidates and two examiners. Speaking has four parts and
takes fourteen minutes. There are two examiners, the interlocutor and the assessor. While the
interlocutor conducts the test, the assessor is there to focus on the candidate’s performance and
level of proficiency. If the number of test-takers is uneven, there are three test-takers instead of
two during the examination, however, the format remains the same, only with longer timing.
(Cambridge Assessment English 2019, 72). The speaking part consists of four different tasks:
interview, long turn, collaborative tasks, and discussion. It is necessary to point out that “each

part of the test focuses on a different type of interaction: between the interlocutor and each
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candidate, between the two candidates, and among all three” (Cambridge Assessment English
2019, 72).

The first task is a two-minute interview that focuses on the test-taker’s ability to use social and
interactional language and introduce himself/herself. The candidate is asked to talk about
familiar topics such as work, leisure time, future plans, etc. In this task, the candidates do not
talk to each other. (Cambridge Assessment English 2019, 72)

The second speaking task is a ‘long turn’ in which each candidate speaks for a minute about a
topic based on a comparison of photographs and then comments on the other candidate’s topic.
(Cambridge Assessment English 2019, 71-72)

The third speaking task is a conversation between the candidates who have to discuss an issue
based on visual prompts. The focus is on the ability to exchange ideas, express and justify
opinions, agree and disagree, suggest, speculate, evaluate, and negotiate to reach a decision.
The test takers have up to four minutes for this task. They have to summarize their discussion
in the end; however, they are not penalised for not reaching an agreement. (Cambridge
Assessment English 2019, 71-72)

The last speaking task is a discussion on the topic related to the previous collaborative task
(Cambridge Assessment English 2019, 72). Discussion is up to four minutes long and the aim
is to express and justify candidates’ opinions, agree or disagree and speculate about the topic
(Cambridge Assessment English 2019, 71). In this task, the interlocutor asks the candidates
questions to test their ability to discuss issues in greater depth. (Cambridge Assessment English
2019, 72)

Certificate in Advanced English

Cambridge Certificate in Advanced English (CAE), currently known as C1 Advanced, isa C1
level qualification. It takes approximately four hours and contains four parts: reading and use
of English, writing, listening and speaking. The candidate receives a C1 level certificate if
he/she scores 180 to 199 points. If the candidate manages to score more than 200 points, he/she
will receive a C2 level certificate. However, if the candidate scores 160 to 179 points, he/she
will receive a B2 level certificate. Candidates who score fewer than 159 points will not receive

a certificate. (Cambridge English Assessment 2021e)

As the test format is very similar to FCE, the thesis will only focus on the differences between

these two tests. Most importantly, CAE is a higher-level test, so the test-takers are expected to
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show greater language skills corresponding to the C1 level. Furthermore, according to Kenny
and Newbrook (2014, 4), the questions are task-based and resemble real-life situations that the

candidates might encounter.
— Reading and Use of English

Reading and use of English has eight parts in contrast to FCE which has seven parts, and it is
fifteen minutes longer. The first four parts focus on the use of English with various task types,
such as multiple-choice, open cloze, word formation and key word formation. The candidate
should be familiar with various idioms and fixed phrases, and accurately use a variety of
grammatical and lexical structures. The remaining four parts focus on reading skills. There are
three longer reading texts with questions and one short reading focusing on understanding
opinions across a variety of texts. Reading and use of English carries 40 percent of the final
mark. (Kenny and Newbrook 2014, 4)

—  Writing

Writing in CAE has two parts like FCE, but it is ten minutes longer. Each task should be 220
to 260 words long. The first task is an essay, while in the second task the candidate can choose
to write a report, review, letter, email, or proposal and use the appropriate layout and register.
Writing carries 20 percent of the final mark. Both writing tasks have the same criteria and points
for marking. (O'Dell 2020, 8; Kenny and Newbrook 2014, 4)

— Listening

CAE listening has a similar format to FCE listening: multiple choice, sentence completion,
multiple choice and multiple matching. It consists of four parts with thirty questions and takes
forty minutes. The candidate should be able to listen for opinions, feelings, main points, etc.
(O'Dell 2020, 9; Kenny and Newbrook 2014, 4-5)

— Speaking

Like FCE, CAE has four speaking parts and takes fifteen minutes. There are two examiners,
one of whom does not take part in the discussion, only providing an assessment. There are two
candidates, however, a group of three candidates can be put together if necessary. The speaking
test format is similar to FCE: general conversation, ‘long turn’, collaborative task and
discussion on topics related to the previous collaborative task. The candidate should be able to

speak about himself/herself, describe photographs using comparison and speculation, discuss
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with a partner, express and justify opinions and ideas at a C1 level. (O'Dell 2020, 9; Kenny and
Newbrook 2014, 5)

2.3.2 International English Language Testing System

International English Language Testing System (IELTS) is an English language test focusing
on listening, reading, writing, and speaking. The test is widely recognised by schools,
employers, and governments, especially in English-speaking countries for those who want to
study, work or live there. (IELTS 2021a) The test taker can choose from two types of the test:
IELTS Academic and IELTS General Training. IELTS Academic measures the candidate’s
level of English and its suitability for academic environment. The IELTS General Training test
is designed to evaluate proficiency in the everyday workplace and social context (IELTS
2021b). The difference between IELTS Academic and IELTS General Training is that in IELTS
Academic the content of the reading and writing part is suitable for students of undergraduate
or postgraduate studies. However, the listening and speaking part are the same in both types of
tests. (IELTS 20194, 3)

IELTS is graded on the scale of 0 to 9, nine being the highest grade. However, MEY'S (20214,
2) issued that the pupils of upper secondary general education have to score at least 5.5 for the
certificate to be recognized. The scores from 5.5 to 6.5 show that a candidate is at a B2 level.
The candidate within this range is referred to as a ‘modest user’ (5) or a ‘competent user’ (6).
It means that he or she is able to use complex language with minor inaccuracy and grasp the
overall meaning with occasional misunderstanding. If the candidate scores 7 or 8, the attained
level is C1, and the candidate is a ‘good user’ (7) or a ‘very good user’ (8). He or she can handle
complex language, understand reasoning and argumentation, with occasional misunderstanding
in unfamiliar context. The highest C2 level corresponds to a score between 8.5 and 9. The
candidate is an ‘expert user’ who shows a complete understanding of the language with
accuracy and fluency. (IELTS 2021a)

As there is no official information published by IELTS markers on the reliability or validity of
their tests, two articles were found and are discussed. The first article is written by Hashemi
and Daneshfar (2018), the second one by Aljohani (2016). The writers focus on reliability,
validity but also on authenticity. Concerning reliability, Hashemi and Daneshfar (2018, 46)
point out that assessors have to go through comprehensive training and receive qualifications.
Hashemi and Daneshfar (2018, 46-47) describe that in the reading part of ILETS, the test

makers use ‘Cronbach’s alpha’ that “highlights that the grades accomplish adequate levels of
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reliability.” Moreover, Aljohani (2016, 212) considers the reading part reliable due to the clear
instructions and no ambiguity that may lead to a misunderstanding. The listening part and its
reliability are not discussed in either article. Regarding validity, according to Aljohami (2016,
212), the content of each part of IELTS is relevant to the test-taker and relies on empirical
evidence. IELTS test is also authentic in that the topics are relevant and derived from real life.

Furthermore, the test makers’ goal is for the language to be as natural as possible.

IELTS Academic and IELTS General Training

As the listening and speaking part are similar in both types of the tests, only the reading and

writing part are described individually for each test type.
— Listening — IELTS Academic and IELTS General Training

The listening part takes forty minutes. Altogether, there are four parts with forty questions
(IELTS 2021). The parts are divided according to difficulty, the fourth part being the most
difficult. (IELTS Advantage 2021) The first part is a gap-filling of a dialogue. The second part
Is choosing the correct option (A, B, C, or D) and completing sentences with no more than two
words. The recordings feature people talking about non-academic subjects. However, in the
third part, the speaker is an academic person talking about an academic subject. In the last part,
the candidate has to fill in one word into a table. The speaker is a lecturer speaking about
academic subject matter for an extended period of time. It is necessary to point out that, unlike
in FCE or CAE, each recording is played only once. (IELTS Advantage 2021, IELTS 2021c)

— Speaking — IELTS Academic and IELTS General Training

Speaking takes up to fourteen minutes and contains three parts. In contrast to FCE and CAE,
there is only one examiner and one candidate. Therefore, the speaking part is recorded for
subsequent marking. (IELTS 2019b, 5) In the first part, the test taker is asked to answer
questions about general topics such as family or leisure time. In the second part, the candidate
talks about a given topic and has one minute to prepare his/her talk in advance and write down
notes. (IELTS 2019b, 5) The last part goes back to the previous topic and the examiner asks
additional questions which give the candidate an opportunity to express ideas and opinions
about abstract issues. (IELTS 2019b, 5)
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— Writing — IELTS Academic

Writing in IELTS Academic consists of two tasks and takes sixty minutes. According to IELTS
(2019, 3a), “topics are selected to be of general interest and suitable for test takers entering
undergraduate or postgraduate studies or seeking professional registration.” The first text
should be at least 150 words long. Its aim is to describe, summarise or explain given information
in candidate’s own words. The second text should be at least 250 words long. The candidate
writes an essay on a given topic, argument or problem. The candidate should pay attention to
the form and style and the intended reader of the text. (IELTS 2019a, 3; IELTS 2019b, 5)

— Writing — IELTS General Training

Writing in IELTS General Training consists of two tasks based on topics of general interest and
takes sixty minutes. The first task is to write a letter in the appropriate register and describe a
situation or request some information. The letter should be at least 150 words long. (IELTS
2019a, 3) The second task is an essay which can be more personal than in the Academic writing
task. The candidate writes an essay on a given topic, expressing “a point of view, argument or
problem.” The essay should be at least 250 words long. (IELTS 2019b, 5)

— Reading — IELTS Academic

Reading in IELTS Academic includes three parts with forty questions that are a variety of types,
such as multiple-choice, true/false/not given, matching information and headlines, matching
sentence endings, short answer questions, etc. Each section includes one long text focusing on
topics of general interest. Even though the texts are authentic material from books, journals,
etc., they are “appropriate to, and accessible to, test takers entering undergraduate or
postgraduate courses or seeking professional registration.” (IELTS 20193, 4)

— Reading — IELTS General Training

The reading part in IELTS General Training also consists of three parts with forty questions,
and takes sixty minutes altogether. (IELTS 2019a, 4) The question types, such as multiple-
choice, true/false/ not given, etc. are similar to the IELTS Academic reading part (IELTS 2019a,
4). The first reading task includes two or three short factual texts that focus on everyday life.
The second task primarily focuses on work-related issues such as applying for jobs, etc. The
last reading task is a longer and more complex text focusing on a topic of general interest.
(IELTS 20193, 4)
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2.3.3 Test of English as a Foreign Language

Test of English as a Foreign Language (TOEFL) offers various types of exams. However,
MEYS (20214, 2) acknowledges only TOEFL iBT, TOEFL iTP, and TOEFL Junior exams, in
which the test-takers have to obtain a certain number of points. For the exact number of points,
see Appendix 2, Figures 35 and 36. This subchapter briefly focuses on the structure of TOEFL
exams. TOEFL test makers have not published any guidebook or a webpage discussing the
validity or reliability of TOEFL tests. No article dealing with these topics was found. Only
Wainer and Lukhele (1997) published a report focusing on reliability, which is however

outdated due to a later change in format and therefore will not be discussed.
TOEFL iBT

Test of English as a Foreign Language Internet-Based Test (TOEFL iBT) focuses on reading,
writing, listening and speaking, in which the speaking part is recorded and sent to an external
examiner for assessment. Moreover, the whole exam is administered online (Jazykové zkousky
2011). The candidate can receive up to 30 points in each part, 120 points altogether. (ETS
Global 2019) However, MEYS (2021a, 2) acknowledges certificates of pupils of upper

secondary general education with a minimum of 72 points.
— Reading

TOEFL iBT takes three hours. The reading part has three sections with ten questions in each.
The reading part takes approximately seventy minutes. The aim is to test the candidate’s ability
to understand university-level texts. (ETS 2019, 14) The question formats are multiple-choice,

choose the correct answer or insert a sentence into the correct position (ETS 2019, 14).
— Listening

The listening part takes approximately sixty minutes and includes up to four recordings of
lectures that are up to five minutes long. For each recording, the candidate has six questions.
There are also up to three conversations that are up to three minutes long, with five questions
per conversation. (ETS 2019, 20) The aim is to find out whether the candidate is able to
understand academic lectures and conversations (ETS 2019, 14).

—  Writing

The writing part, which takes fifty minutes, consists of integrated writing and independent
writing. Integrated writing means that the task includes both a written text and a recording to
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which the candidate has to respond in an essay form with a minimum of 150 words. (ETS 2019,
31) In independent writing, the candidate expresses his/her own opinion in an essay based on
his/her own knowledge or experience. (ETS 2019, 31) Independent writing takes thirty minutes
and it should be at least 300 words long (ETS 2019, 32).

— Speaking

The speaking part is done via computer. That means that the candidate’s responses are recorded
and sent to ETS for assessment (ETS 2019, 26). The speaking takes approximately seventeen
minutes and there are four tasks. The first task is an independent task, and the other three are
integrated tasks. The aim is to test the candidate’s ability to speak English effectively in an
academic setting or outside the classroom, that is, in situations that students might encounter in
their everyday life. (ETS 2019, 24) In the independent task, the candidate expresses his/her
opinions or defends a personal choice between two contrasting opinions on a given topic (ETS
2019, 24-25). The integrated tasks are not only based on speaking but also on listening and
reading. In the following sections, the candidate has to comment on, summarise or paraphrase
the information on a given topic (ETS 2019, 24-25).

TOEFL iTP

The Test of English as a Foreign Language Institutional Testing Programme (TOEFL iTP) is a
test in which listening, reading, and structure and written expression are assessed. For that
reason, this exam is not fully acknowledged as TOEFL iBT (Jazykové zkousky 2011). TOEFL
ITP has two types of tests - level 1 and level 2. Level 2 is for beginner to intermediate
candidates. Level 1 is for intermediate to advanced candidates (ETS 2021a). As MEYS (2021a,
2) does not acknowledge TOEFL iTP level 2., only TOEFL iTP level 1 will be described in this
thesis. In this test, upper secondary general education candidates have to receive at least 543
points in the test to be recognized by MEY'S (202143, 2).

— Listening

The listening part takes thirty-five minutes and has three sections with fifty questions altogether
(ETS 2016). The first task is played once, and it is a short conversation between two people.
The candidate has to choose the correct answer from the given options (ETS 2021b). The second
task is a longer conversation that is recorded once. The candidate has to choose the correct

answer from the given options. (ETS 2021b) In the last section, the candidate hears several
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conversations and has to choose the correct answer from the given options. The recording is
played once. (ETS 2016, 12)

— Structure and Written Expression

The Structure and Written Expression part takes twenty-five minutes and has forty questions
(ETS 2021a). The aim of this part is to assess the candidate’s “ability to recognize language
that is appropriate for standard written English” (ETS 2021a). In the structure section, the
candidate has to fill in the correct answers from the given options to complete sentences (ETS
2021a). In the written expression section, there are sentences in which four words or phrases
are underlined, and the candidate has to identify which underlined word or phrase is incorrect
and must be changed to correct the sentence (ETS 2016, 13).

— Reading

The reading part consists of fifty questions and takes fifty-five minutes. The aim is to measure
the test-taker’s ability to read and understand short passages on academic topics. (ETS 2021c)
The candidate has to read several short passages and choose correct answers from the given
options (ETS 2016, 14).

TOEFL Junior Standard Test and TOEFL Junior Speaking Test

TOEFL Junior test has two parts which can be taken separately: TOEFL JUNIOR Standard test
which focuses on listening, reading, language form and meaning; and TOEFL Junior Speaking
test which measures the candidate’s ability to communicate in English (ETS 2018, 2). However,
MEYS (20214, 2) only acknowledges the certificate if both parts are completed. Furthermore,
the pupils of upper secondary general education have to receive at least 850 points in the Junior
Standard test and at least 14 points in the Junior Speaking test in order to achieve a B2 level.
According to ETS (2018, 2), TOEFL Junior focuses on the pupils of secondary and upper

secondary education and their level of proficiency in English.
— Listening

The listening part consists of forty-two questions and takes forty minutes (ETS 2018, 5). It
contains three listening sections. The first task is a recording of a conversation between a
student and the school staff. Each conversation has one question, and the candidate has to
choose the correct answer from the given options. (ETS 2018, 11) The second task is based on
shorter conversations. Each conversation has at least three questions that the test taker has to
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answer by choosing the correct answer from the given options. (ETS 2018, 12) The last part
consists of talks or discussions based on academic subject matter, each of which contains at
least four questions in which the candidate chooses the correct answer from the given options.
All the recordings are played only once. (ETS 2018, 13)

— Language Form and Meaning

Language Form and Meaning consists of forty-two questions and takes twenty-five minutes
(ETS 2018, 5). The aim is to measure the candidate’s proficiency in grammar and vocabulary
in context (ETS 2021d). In this task, the candidate has to choose the correct answer from the

given options to fill in the sentence using correct grammar and vocabulary (ETS 2018, 15).
— Reading

The reading part consists of forty-two questions and takes fifty minutes (ETS 2018, 5). The aim
is to measure the candidate’s ability to read and understand academic and non-academic texts
in English (ETS 2021e). The first task is to read an information leaflet or announcement and
answer the given questions. Each question has four options. The following two texts are short
stories in which the author must choose the answers to the questions. Each question has four
options. (ETS 2018, 18-22)

— Speaking

The TOEFL Junior Speaking test contains four tasks and takes eighteen minutes. The speaking
part is done via computer, so the instructions are delivered by the computer and the candidate’s
responses are recorded and sent to ETS. (ETS 2018, 28) The aim is to measure the candidate’s
ability to communicate in English at school. In the first ‘read aloud’ task, the candidate has to
read a given text aloud. In the second task, the test taker prepares and tells a story according to
six pictures. In the third task, the test-taker listens to a conversation of a teacher or a group of
pupils and summarizes its content. The last task is listening to a teacher talking about an
academic subject and summarizing it in the candidate’s own words. In each task, the candidate
has time to prepare. (ETS 2018, 28)
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Figure 1 Individual Tests - Timing, Parts and Questions (Kadlecovd, 2021)

Figure 1 shows the individual standardised tests, the timing and number of parts. The number
in the brackets indicates how many questions there are in the individual sections. It can be seen
that the timing and number of parts and questions of individual tests is very similar when the

tests are from the same organisation. It is important to point out that all the standardised tests
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are B2 level and higher according to CEFR while State Maturita is B1 level. However, as it is
seen in Figure 1, State Maturita has a similar timing, or even higher in some sections, such as

in the speaking part.
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3 NON-FORMAL AND INFORMAL CONTEXTS OF FOREIGN
LANGUAGE LEARNING OF CZECH STUDENTS IN THE UPPER-
SECONDARY GENERAL EDUCATION

This last chapter only focuses on non-formal and informal education because formal education
and its aims are described in greater detail in Chapter 1. For the purpose of the practical part
which focuses on the students’ preparation for a standardised test in English, this theoretical
chapter focuses on non-formal education also known as shadow education®, and informal
education of English of the students of upper-secondary general education in the Czech

Republic. All three contexts are a necessary part of the preparation for standardised tests.

3.1 Non-Formal Education for Students of Upper-Secondary General Education
According to Kotasek (in Walterova 2002, 10-11), non-formal education is a part of lifelong
learning that is not organised by schools but by other organisers such as language schools. Non-
formal education focuses on the acquisition of life experience, skills, and attitudes, that are
based on a comprehensive system of values. Even though non-formal education has existed for
years, its outcomes have not been recognised through lifelong learning until recently. The first
national project focusing on non-formal education was ‘Keys for Life’ established by the
National Institute of Children and Youth in 2009. Its main aim was the recognition of the
outcomes of non-formal education (MEYS 2021b). Another national project focusing on non-
formal education was ‘Project K2 - Quality and Competitiveness in Non-Formal Education’
established by the Ministry of Education, Youth and Sports and the National Institute of
Children and Youth. The aim was to start qualitative changes in non-formal education facilities
as a fundamental trend for a sustainable development of non-formal education. Another of its
goals was targeted support of personal development and its planning, including the recognition
of the results of shadow education in the Czech Republic. The project took place from 2014 to
2015. (MEYS 2021c)

The term shadow education was coined by Bray (2009) who formulated its characteristics of.
Czech authors who focus on private supplementary education are, for instance, Stastny (2014,
2016, 2017) or Cerna et al. (2016). However, Cerna et al. (2016) focuses mainly on shadow

education of English learning. Stastny (2014) deals with shadow education in Europe, however,

3 The terms non-formal education, shadow education, private lessons and private supplementary tutoring are going
to be used as synonyms even though there is a difference between them. Shadow education activities are paid,
while non-formal education activities are not necessarily paid.
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his research does not include the Czech Republic, because not enough data on Czech shadow
education was available at the time. Stastny (2014, 358) points out that in upper-secondary
general education, there is a higher probability of shadow education due to the fact that in this
type of school, there are often “students with better family background and educational
aspirations.” Due to a lack of data to prove this assumption, Stastny (2016) did research “to
identify the reasons for seeking out private supplementary tutoring.” The following section
provides a detailed description of the reasons for enrolling in private supplementary education
researched by Stastny (2016) and Cerna et al. (2016).

3.1.1 Reasons for Non-Formal Education of Students of Upper-Secondary Education

Stastny (2016) conducted his research in the context of upper secondary education. He focused
on all areas of education, but English language learning played the main role. Also, Cerna et al.
(2016) conducted her research in the context of elementary and upper secondary education. The

thesis deals only with the data related to upper secondary education.

Stastny (2016, 8) focuses on two types of non-formal education: private supplementary lessons
and preparatory courses for university. The research was done regarding the last year of upper
secondary education. The participants were from technical schools and academic schools?. The

reasons why students took private supplementary lessons were the following:

— to improve their marks;

— they did not understand the subject matter explained by the teacher;
— they had neglected learning and self-preparation;

— to prepare for the school-leaving examination;

— parents forced the student to attend it;

— to learn more than is taught at school;

— to prepare for the university entrance test;

— their classmates attended the lessons;

— other reasons.® (Stastny 2016, 9)

Stastny (2016, 10) found that foreign languages were the subject of private lessons more often
than math. Furthermore, some students indicated that they took private language lessons to
prepare for an examination, certificate, etc. However, private math lessons usually focused on

explaining what the students did not understand at school. (Stastny 2016, 10)

4 Academic school is synonymous with upper secondary general education.
® The reasons are given from the most common to the least common.
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The second conducted research was to find out the reasons why students take preparatory

courses for university entrance examinations. The reasons were the following:

— to get familiar with the exam format;

— to get some useful tips and tricks;

— to learn more than is taught at school,

— the entrance exams curriculum was not taught at school,

— the school quality was not high enough for exam preparation;

— parents wanted the student to attend the preparatory course;

— classmates attended the course;

— alower price compared to individual private lessons;

— other reasons.® (Stastny 2016, 10-11)
Stastny (2016, 13) found that for students in private lessons and preparatory courses the
mother’s highest attained education played a more significant role than the father’s. Another
factor was the family income. The students from wealthier families have more opportunities for
non-formal education than students from poorer families. Furthermore, students who have more
siblings do not take private lessons as often as students from smaller families, because the
parents of smaller families do not “have to distribute financial resources among more children.”
(Stastny 2016, 13) Stastny (2016, 13) found that girls participated in non-formal education

more often than boys.

In the research of Cerna et al. (2016, 56-86), the authors focused on various contexts of learning
English such as formal, non-formal and informal. For the purpose of this chapter, only non-
formal education is discussed. Moreover, the participants were students at the stage of leaving
secondary school and they discussed their experience with shadow education in primary and
secondary education. For the purpose of the thesis, only findings from secondary education will
be discussed. According to Cerna et al. (2016, 56), a non-formal context “complements the
formal education of some learners.” Non-formal learning of English can be done by “language
schools, cultural and educational centres, clubs, or by individuals.” Cerna et al. (2016, 79-80)
found that mainly students in the secondary education took part in language courses and private
lessons. The main reasons why students of secondary education participated in non-formal

education were the following:

— the students wanted to improve their understanding of the curriculum;
— to prepare for various examinations;
— as a hobby;

® The reasons are given from the most common to the least common.
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— the students wanted to further improve their English skills beyond the required level.
(Cerna et al. 2016, 79)

The other minor reasons are that the students participated in non-formal education due to their
friends’ participation, to improve their marks and because their parents wanted them to attend
private lessons (Cerna et al. 2016, 79).

The findings of Cerna et al. (2016, 79) concerning non-formal education of English are in some
way similar to Stastny (2016, 9) and his findings concerning non-formal education of all
education areas. To combine these findings, the students attended non-formal education mainly
to improve their knowledge of the subject matter, as a preparation for examinations or to learn
beyond the required level and knowledge. Cerna et al. (2016, 56) points out that the advantage
of shadow education is that there is “more space for learners” and at the same time “it can be
tailored specifically to the needs of the learner.” According to Stastny (2017, 34), shadow
education has a positive impact on students, because there is a high flexibility or a greater
individualisation of teaching. Private lessons can improve the students’ understanding of
various skills and knowledge above their possibilities. However, one of the negative aspects of
shadow education is that it deepens inequality in education because not every family can afford
private tutoring (Stastny 2017, 34).

3.2 Informal Education of English Language of Students of Upper-Secondary Education
This subchapter deals with the context of informal education as well as the research done by
Cerna et al. (2016, 80-84) that focuses on the students of secondary education and their

involvement in learning English through informal education.

According to Cerna et al. (2016, 57), students in informal education “deliberately participate in
activities which require the use of English; however, improving their English may not be the
aim.” Furthermore, the Council of Europe (2021) calls informal learning ‘experiential learning’
due to the fact that it is involuntary, incidental learning and also at the same time an
“inescapable part of daily life.” According to Cerna et al. (2016, 56), the informal context
complements the formal and non-formal context. The duration of informal education only
depends on the student’s decision of doing the particular activity without the strict time frame
of school language lessons (Cern4 et al. 2016, 57). Furthermore, it is necessary to point out that
in informal English learning, the extent of student involvement depends on the particular

student. (Cerna et al. 2016, 80) Sockett (2014, 9) also points out that informal learning is an
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“unintentional by-product of other activities rather than a deliberate activity occurring without

a curriculum.”

The research done by Cerna et al. (2016, 80-84) had participants who were students at the stage
of leaving secondary school who discussed their experience of informal education in primary
and secondary education. For the purpose of the thesis, the findings of participants from
secondary school are further described. Cerna et al. (2016, 81) found that secondary school
students were more involved in learning English through informal context than basic school
pupils, for instance, through reading books and magazines, or even meeting English speaking
friends face to face. In the survey, the students were given questions which they had to answer
using the following range: never, occasionally, weekly, daily, and no answer. When analysing
the results of the survey, it is clear that the most frequent activities associated with English
learning are related to pop culture (listening to songs, watching series). Along with browsing
the Internet, these activities are the three most commonly done by students on a daily basis. All
three activities are related to the easy access to English content online. Moreover, when online
and face to face communication is compared, the students obviously have more opportunities
to speak to people in English online. 28.1 percent do so on a daily basis compared to the 5.3
percent who meet their English-speaking friends in person every day. The total number of
students who communicate in English online is also greater than those who speak to someone

in English face to face at least occasionally.

According to Cerna et al. (2016, 83-84), the reason why these findings are important is that
formal education and materials used in formal English learning such as textbooks need to keep
up with what makes English learning interesting for students outside school. Adapting these
materials to the students’ interests can make them more accessible and motivating because they

are more relevant to them.
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PRACTICAL PART

4 RESEARCH DESIGN

In the practical part of the thesis, the information and findings from the theoretical part are used
and applied. The practical part is divided into three chapters. Chapter 4 of the thesis deals with
the research background such as the description of the selected school, aim, and methodology
of the research. Chapter 5 focuses on the analysis and interpretation of data. Chapter 6

summarises the research outcomes.

4.1 Description of the Selected Grammar School

This subchapter shortly describes the selected grammar school with a focus on English in which
the research was done. It also deals with the school education programme of the selected
grammar school with the emphasis on English language outcomes.

4.1.1 Characteristics of the Selected Grammar School with a Focus on English

The selected grammar school is in the town Chotébof and it is a modern developing school that
is in the international project called ‘World School’ and participates in various activities
connected with it.” There are 32 teachers, however, only 4 of them are approved English
teachers. Concerning the English language, the school has 4 approved English teachers.
According to Smejkal et al. (2013, 149), the English teachers aim to teach students to work
systematically with foreign language, to get rid of the fear of using a foreign language in
practice and think in the foreign language. Furthermore, the school uses British student books
and workbooks which are updated every 5-8 years (Smejkal 2013, 145). The students who want
to graduate or are interested in the English language, can participate in an English language
seminar or even in an optional subject FCE that prepares them for the Cambridge B2 exam from
their third year or seventh year of their upper secondary general education. Not only do the
students work with British student books, they also get magazines focusing on English, such as
Gate. The students can also participate and compete in various English competitions, such as
Olympics in English, Best in English, National Literary Award For Young Writers and other
competitions. Every year, the school organises a trip to an English theatre in Pardubice or
Prague. Furthermore, the students perform a play in English during the Open Day at their
school. The school organises various tours and international cooperation with foreign schools.

So far, the students have visited England, Wales, Scotland, Ireland and London many times.

" In order to maintain the anonymity of the selected grammar school, the citation and sources are not included in
the texts.
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The students stay in English speaking families where they can practice communicating in real
life situations. The students have to speak in English during international student exchanges in
France or Sweden. The school tries to have English native speakers in the staff. However, the
last native speaker was employed by the school in the year 2014/2015. English language is
partially used in other subjects through the method of content and language integrated learning
in biology, chemistry or informatics. Figure 2 shows how many students passed a standardised
test from 2015/2016 to 2020/2021. 2015/2016 was the first school year in which the students
who received certificates at B1 level and higher did not have to take a School English Maturita
exam. Figure 2 shows that every year, more students passed a standardised test. It is seen that
in the eighth year®, some students achieved B1 to C1 levels. In the eighth year, there was a
higher diversity of levels. However, in 4.A the students passed more standardised tests at B2
and mainly at B1 level. However, there was a decline in passing standardised tests in the school
year 2020/2021 for two main reasons. The first reason is that the headmaster wanted at least a
B2 level standardised test as a substitute for the School English Maturita exam. The second
reason for the decline was that the oral part of the School English Maturita exam was cancelled
due to the COVID-19 pandemic, which might have been the reason for the lack of motivation

to take a standardised test.

4.A 8.A Total
e Students | Standa S:[[:cij;:n Standa st;r?(;glr q
inthe | rdised | C2 |C1|B2| B1 rdised [C2|(C1| B2 | B1 .
the ised
class tests tests
class tests
ing/ 34 1 1 28 4 |1]21 5
5316/ 25 8 2| 6 27 11 21 8|1 19
igl?/ 24 9 4| 5 26 14 717 23
5818/ 27 16 4 | 12 31 19 216 |11 35
3819/ 33 20 318 9 27 20 31819 40
3220/ 31 4 4 32 12 1|11 16

Figure 2 The Number of Standardised Tests at the Selected Grammar School since 2015. (Kadlecova 2021)

8 The terms ‘the eighth year’ and 8.A are going to be used as synonyms
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4.1.2 School Education Programme of a Selected Grammar School

The aim of this subchapter is to focus on the SEP of the selected grammar school in which the
practical part is done. The emphasis is on the English language subject, Seminar of English
language and an optional subject focusing on FCE for the pupils of four-year grammar schools

and the upper stage of eight-year grammar schools.

Due to the fact that FEP SGE is only the general framework for education, each grammar school
creates its own SEP. According to FEP SGE, schools “can enrich [the FEP SGE] framework
on the basis of their own educational plans, the needs and interests of the pupils as well as the
regional conditions.” (FEP SGE 2007, 8)

Foreign Language - English

In the SEP of the selected grammar school, the starting point for English language teaching is
the A2 level attained at the elementary and lower stage of secondary education according to
FEP EE. Due to this fact, the pupils of four-year grammar schools and the upper stage of eight-
year grammar schools continue learning a foreign language as ‘intermediate’. The pupils who
had a different first foreign language, start learning English as ‘beginners’ and they attain the
level of language in FEP SGE as their second foreign language. (SEP 2021a, 37) The aim of
teaching a foreign language is for the pupils to attain a B2 level, and prepare for internationally
recognized standardized tests such as FCE. The English classes in four-year grammar schools
and the upper stage of eight-year grammar schools are divided into groups. The pupils have
three lessons per week during their four-year studies. English teachers use a variety of teaching
materials, for instance, student books, workbooks, songs, games, recordings, but also authentic
materials such as leaflets, brochures, photographs, etc. Moreover, schools organise language
and sightseeing trips to English-speaking countries. The pupils also participate in language
competitions or see films and theatre performances in English. The pupils also read and
complete tasks in a magazine for students of English called Bridge. (SEP 2021a, 47) In their
lessons, the pupils learn six key competencies, but also cross-cutting themes intertwined with
the subject. More information on the key competencies is provided in Appendix 3, Figures 37—
39. In the SEP of the selected grammar school, there are yearly outcomes that the pupils should
fulfil each year during their study. The tables of each year are similar in their outcomes,
curriculum, and cross-cutting themes. However, there are some parts, specifically in the four-

year study outcomes that are learned one year later in contrast with the upper stage of the eight-
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year study. (SEP 2021a, 50-57) All the tables related to yearly outcomes are available in
Appendix 4, Figures 40-47.

English Language Seminar

The English language seminar is for pupils of the third and fourth year of four-year education
and also for pupils of the seventh and eighth year of eight-year education. The seminar takes
two lessons per week. The aim is to “provide pupils with confidence in the active use of the
curriculum taught in the previous years.” Through various discussions about related topics, role-
play and making various presentations and their defences, the pupils improve their interactive
skills while revising grammar and expanding their range of vocabulary. (SEP 2021b, 6) The
discussed themes and topics are from everyday life. The pupils in the fourth year learn about
and discuss English speaking countries and their history, geography, economics, etc.
Furthermore, at the end of the seminar, the pupils should gain knowledge and overview of
“language styles and their application in appropriate situations.” The key competency to solve
problems and civic competency are expanded in the English language seminar. The pupils enter
various communication roles, in which they respond adequately, leading to effective problem
solution. (SEP 2021, 6) The civic competency is expanded through various discussions about
the comparison of life and traditions in English speaking countries. Moreover, the pupil
“subconsciously takes a certain attitude and respect for the traditions of our nation, but also
respect for the differences in the traditions of other cultures.” (SEP 2021b, 6-7) All the tables
related to the yearly outcomes of the English language seminar are available in Appendix 5,
Figures 48-49.

FCE — Optional Subject

The last seminar which focuses on English in the selected grammar school is the optional
subject focusing on FCE. This subject is aimed at the pupils of the third year of the four-year
study and the seventh year of the upper stage of the eight-year study. The aim is to prepare the
pupils who are interested in taking a standardised B2 level test. The pupils are prepared for the
First Certificate in English or a similar certificate. This seminar has two lessons per week, in
which the aim is to revise and deepen the gained grammatical and lexical competencies and
pass a B2 level test. (SEP 2021b, 73) The table related to the yearly outcomes from the FCE
seminar is available in Appendix 6, Figure 50.
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4.1.3 School Maturita Exam in English Language

The selected grammar school has School English Maturita Exam which can be replaced by a
standardised test at least at B2 level according to CEFR. The standardised tests that replace
School Maturita in English are listed in Appendix 2. The School English Maturita exam consists
of a written and oral part. The eighth year and 4.A have the same exam. In the oral part, the
students have to choose one out of 25 topics. The topics are listed in Appendix 7. In the written
part, the students have to write a text with 200-230 words according to the given register. The
text types are formal and informal letter or e-mail, characteristics, narration, reflection, review,

and description.

4.2 Research Aim

According to the theoretical framework of the diploma thesis, the aim of the empirical part is
to find out what type of standardised test the students choose and how they prepare for it. It is
necessary to point out that the thesis does not deal with the individual students’ learning
strategies. Based on the research aim, the research questions were formulated as follows:

Q1: How many students from 4.A and the eighth year have taken or will take the English
standardised test?

Q2: What standardised test do the students choose as the most common?

Q3:  What is the main reason why students take a standardised test?

Q4: Why are some students not interested in taking a standardised test?

Q5:  Would students appreciate financial support from the headmaster after passing the
standardised test at B2 level or higher?

Q6:  Are the students less motivated to take a certified exam instead of the School English
Maturita exam because the recognized level is higher than it used to be (B2 instead
of B1)?

Q7: Do most students attend the optional FCE subject in preparation for a standardised
test?

Q8: Do most students attend language schools or private lessons in order to prepare more
intensively for a standardised test?

Q9: Do most students prepare for a standardised test through informal education, such as
films and games in English, online conversations in English, etc.?

Q10: How many months do students prepare for the standardised test and how many hours
per week?

Q11: For which part of the standardised test do students mainly prepare?
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Q12: Which part of the standardised test is the most difficult for the students?
Q13: For which type of test task do students mainly prepare in each part of the standardised
test?

4.3 Research Methodology

This subchapter deals with the research methodology of a diploma thesis. The subchapter
focuses on a questionnaire as a tool. There is a description of piloting a questionnaire on selected
students in 4.A and in 8.A at the selected grammar school. Also, there is a description of changes

in the questionnaire after piloting and its final structure.

For the practical part, it was necessary to have answers from as many students as possible from
4.A and the eighth year. There are 64 students altogether and precisely 32 students in each class
which is why a questionnaire was chosen as the main research tool. As Gavora (2010, 121)
claims, a questionnaire is a tool for receiving information from a large number of respondents.
Before everything started, the cover e-mail was sent to the headmaster of the selected grammar
school asking for permission to do research in the form of a questionnaire in his school. The
covering e-mail is in Appendix 8. The pilot questionnaire was completed in November and it is
described in greater detail in Chapter 4.3.1.

The questionnaire was handed out to students in the eighth year and 4.A during the subject of
Civics on 15" December 2021. December was chosen because it is the most appropriate month
for the last sign-up and preparation for a standardised test because the students have to submit
their results in standardised tests till 315t March to the headmaster if they do not want to take
the School English Maturita exam. Each student received a questionnaire in paper form. The
questionnaire distribution, collection, and instructions took approximately 20 minutes in each
class. Even though the total number of students in 4.A is 32, 2 students were absent on the day
the questionnaire was distributed. Nobody was absent from the eighth year. In total, there were
62 respondents. More precisely, 32 students from the eighth year and 30 students from 4.A. The
Czech version of the questionnaire is in Appendix 9. A selected filled questionnaire is in
Appendix 10. The English version of the questionnaire is in Appendix 11.

After receiving the data from the respondents, all data were processed through various graphs

which show results that are evaluated in Chapter 5.
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4.3.1 Used Research Tool — Questionnaire

Even though the questionnaire deals with English language, it is written in Czech for a better
understanding of questions and answers. Its introduction contains a description of the
questionnaire, the author of the questionnaire and a request to fill it out as well as a thank you
in advance for respondents’ cooperation. The respondents are acquainted with the aim of the
questionnaire and the allotted time. The questionnaires are anonymous. The students only
provide information about their sex (female or male) and class (4.A or 8.A).

Before piloting, the questionnaire contained 17 questions, 5 of which were sub questions related
to respondent’s answer. The piloting took place on 26" November 2021, it lasted 30 minutes,
and there were 3 students from 4.A and 3 students from the eighth year. The respondents got
instructions on how to answer the questionnaire. Through piloting it was found that some parts
of the questionnaire were confusing. According to Gavora (2010, 128), the questionnaire should
contain navigation because, in some cases, the respondents do not answer all the questions but
only those that are for them. For that reason, it is necessary to include sentences such as ‘now
continue to question X’. The questionnaires had already contained ‘navigation,” but the
instructions were not easy to follow so it was recommended to use bold letters to highlight
them. Also, using block letters was recommended to highlight what the respondents are asked
to do such as ‘if YES, choose’. The piloting respondents also recommended including ‘do not
know’ in question 5 related to financial support after successfully passing a standardised test at
B2 level or higher. After discussing the structure and questions with the piloting respondents,
it was found that they missed a question if the increase of the B2 level from the B1 level
discouraged them from taking a standardised test instead of the School English Maturita exam.

For that reason, this question was added.

The questionnaire contains 18 main questions and the first two questions are subdivided into
subsections 1a, 1b, 2a, 2b, and 2c. The questions are closed and semi-closed. According to
Gavora (2010, 124), closed answers include prepared answers that are done according to the
researcher’s experience or problem knowledge based on literature. There are 17 closed
questions. The remaining 6 questions include semi-closed answers. According to Gavora (2010,
126), it means that the question offers answers and an open option in which the respondent

writes his/her answer that is not included in the list of answers.

The questions in the questionnaire are written according to the theoretical part and based on the
description of the selected grammar school. The first set of questions 1, 1a, 1b, 2 and 2a deals
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with standardised tests that are described in Chapter 2.3 in the theoretical part. Question 3 deals
with First Certificate in English (FCE), which is described in Chapter 2.3.1. Question 4 focuses
on the structure of the State Maturita Exam in English that is described in Chapter 2.2 in the
theoretical part. Questions 5, 6, 7, 8 and 9 focus on formal education at the selected grammar
school. Formal education is described in Chapter 1 of the theoretical part and the selected
grammar school is described in Chapter 4.1 of the practical part. Questions 10, 11 and 12 deal
with non-formal and informal education in preparation for a standardised test. Questions 10 and
10 are related to Chapter 3 in the theoretical part. Questions 13 through 18 focus on the
preparation for a standardised test, especially First Certificate in English (FCE), which is

described in Chapter 2.3.1 of the theoretical part.
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5 ANALYSIS AND INTERPRETATION OF DATA

This chapter focuses on the analysis and interpretation of the collected data. The findings are
represented in graphs and tables. The diploma thesis contains total number of standardised tests
at the selected grammar school since the school year 2015/2016 (see Figure 2). The results of
the questionnaire are presented separately for 4.A and 8.A students to see the differences
between these two classes. However, for a better visualisation, the figures also include the total
number of respondents in each answer. It is necessary to point out that questions have either
only one or more possible answers. For that reason, the results for questions with multiple
possible answers are not given in percentages. Secondly, the number of students cannot always
be given in percentages since not all of the questions are necessarily answered by all of the
students. For instance, some questions are only intended for those who have already taken a

certified exam.

5.1 Question 1 - Have you already passed a certified English exam?

1. Have you already passed a certificate English exam? 8.A 4.A Total
Yes 8 13 21
No 24 17 41

Figure 3 Question 1 - Have you already passed a certified English exam? (Kadlecova 2021)

The first question was asked to determine how many students have taken the English
standardised test. Of the total of 62 students, 21 students (33, 9%) have already taken a certified
exam, more precisely, 8 students from 8.A and 13 students from 4.A. The rest, 41 students (66,
1%) have not taken the exam, namely 24 students from the eighth year and 17 students from
4.A. To compare it with the previous years, in Figure 2, it can be seen that in the past there had
always been more standardised tests taken by students in the eighth year than in 4.A. This school
year, 4.A has a greater number of tests so far. However, it is necessary to bear in mind that
students can still take the certified exam till 315 March which is the deadline for submitting the

results to the headmaster due to the School English Maturita exam.

57



5.1.1 Question la - If YES, select which certified exam you have already passed.

la. If YES, select which certificate exam you have already

passed.
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Figure 4 Question l1a - If YES, select which certified exam you have already passed (Kadlecova 2021)

Question 1a was answered only by students who answered that they had already taken the
certified exam in Question 1, that is, 21 students altogether. Also, it is necessary to point out
that there are more possible answers in this question due to the fact that some students could
have passed more than one certified exam. It is seen that Cambridge B2 is the dominant exam.
5 students from the eighth year and 10 students from 4.A have taken Cambridge B2. The second
most common test is Cambridge B1. 1 student from the eighth year and 3 students from 4.A
have taken Cambridge B1. Only one student from 8.A and one student from 4.A have taken
Cambridge C1. However, only one student from the eighth year has taken IELTS Academic.

Also, one student from 4.A chose another option, which was Cambridge A2.
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5.1.2 Question 1b - If YES, with what result?

1b. If YES, with what result?
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Figure 5 Question 1b - If YES, with what result? (Kadlecova 2021)

This question was for students who have already taken the certified exam. It is necessary to
point out that there are more possible answers because some students could have already taken
more than one exam. The most commonly obtained level was B2. This level was obtained by 4
students from the eighth year and 8 students from 4.A. However, B2 level was also achieved
by 2 students, one from the eighth year and one from 4.A, thanks to a high score in a B1 level
certification. 2 students from 4.A obtained B1 level. 2 students from 4.A and 1 student from
8.A obtained C1 level thanks to a high score in B2 certification. 1 student from the eighth year
obtained C1 when he/she passed C1 certification. 1 student from the eighth year and 1 from 4.A
received C2 level when they took a C1 level exam. 1 student from 4.A chose another option
and added that he/she obtained B1 level when he/she passed A2 certification. To compare it
with previous years, as can be seen in Figure 2, not as many students take B1 level certified
exams as they did in previous years, especially in 2018/2019. C1 and C2 exams are taken by

the same number of students, however, there is a slight increase in 4.A.
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5.2 Question 2 - Are you planning to take a certified English exam?

Question 2 and subqguestion 2a deal with whether the students plan to take a certified exam and
what type they will take. Depending on the selected answer in question 2, the students filled
subquestions 2a, 2b, and 2c¢ based on the questionnaire navigation. See the questionnaires in

Appendix 9 or 10 for more detail on questionnaire navigation.

2. Are you planning to take a certified English exam?
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Figure 6 Question 2 - Are you planning to take a certified English exam? (Kadlecova 2021)

As it was already discussed in question 1, 21 students, more precisely 8 from the eighth year
and 13 from 4.A, have taken a certified exam. However, in question 2 there are only 20 students
who answered that they were not going to take a certified exam because they already had a
certificate. It was found that a student from 4.A who passed Cambridge B1 was planning to
take another certified exam. Furthermore, 16 students from 8.A and 6 students from 4.A are not
planning to take a certified exam. 5 students from 8.A and 7 students from 4.A have not decided
yet whether to take the exam or not. However, 2 students from the eighth year and 5 from 4.A
are planning to take the test. Also, 1 student from the eighth year is already enrolled. It is seen
that 4.A not only has a greater number of taken tests but also a higher number of students

planning to take them and those who have not yet decided whether to take them.
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5.2.1 Question 2a - What certified English exam are you going to take?

This subquestion was answered by those students who answered that they were already

enrolled, were planning to or had not decided yet but were more likely to do so in Question 2.

Number of students
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Figure 7 Question 2a - What certified exam are you going to take? (Kadlecova 2021)

In Figure 7, it is seen that 1 student from 4.A is going to take Cambridge B1. However, the

biggest interest is in taking Cambridge B2. 6 students from the eighth year and 8 students from

4.A are interested. However, nobody is interested in taking other certified exams such as
Cambridge C1, IELTS Academic or General, TOEFL iBT, iTP or Junior or other exams.
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5.2.2 Question 2b - Choose one main reason why you have taken or want to take a certified
English exam?

This subquestion was asked to find out the main reason why the students take certified exam.
It was answered by students who already had a certificate, had not decided yet but they were

more likely to do so, were planning to or were already enrolled.

2b. Choose one main reason why you have taken or want to
take a certified English exam?
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Figure 8 Question 2b - Choose one main reason why you have taken or want to take a certified exam? (Kadlecova 2021)

The highest number of respondents, that is, 16 students, chose the main reason for taking the
exam to avoid taking the School English Maturita exam. However, there is a big difference
between the classes. There were 4 students from the eighth year and 12 students from 4.A.
However, it was the other way round regarding an advantage at university. It was chosen as the
main reason by 7 students from the eighth year and only 1 student from 4.A. Through this
finding, it is seen that students from 4.A take the test mainly so as not to take the School English
Maturita exam and 8.A students take the exam mainly to get an advantage at university, for
example, to get more points in the entrance test, waiver of taking the entrance test, etc. Another
finding is that 2 students from the eighth year and 4 from 4.A take the test because they wanted
to try it. 2 students from the eighth year and 1 student from 4.A took the exam because of
verification of a certain level of English in an international context. Only 1 student from 4.A

chose as the main reason that he/she wanted to have something “extra” for his/her CV. 1 student
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from the eighth year chose another option and wrote that he/she took the exam to study abroad.

Nobody chose to make him/herself feel good as the main reason.

5.2.3 Question 2c - Choose one main reason why you have not taken any standardised test.
This subquestion was intended for the students who answered that they were not planning to
take a certified exam or had not decided yet but were less likely to take the test in Question 2

to find out why they were not interested in taking it.

2c¢. Choose one main reason why you have not taken any
standardised test.

Number of students
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Figure 9 Question 2¢ - Choose one main reason why you have taken any standardised test. (Kadlecova 2021)

The highest number of respondents answered that they preferred to take the School English
Maturita exam, namely 7 students from 8.A and 2 students from 4.A. Furthermore, 3 students
from the eighth year and 5 students from 4.A chose the option that they were not taking the
English School Maturita exam. The third most common answer was other reasons and students
wrote their reasons. 4 students from the eighth year wrote that they were afraid that they would
not pass the exam. 2 students from the eighth year wrote that they missed the exam date. Only
1 student from 4.A wrote that he/she was afraid of failing the exam. 2 students from the eighth
year and 1 from 4.A chose that the exam was financially demanding. Only 2 students from 8.A

chose that they did not need an international exam.
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5.3 Question 3 - Do you know the structure of Cambridge exams — the number of parts

and types of tasks?

3. As there is an optional FCE subject at this school, the
students most often take Cambridge exams. Do you know the
structure of Cambridge exams - the number of parts and types

of tasks?
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Figure 10 Question 3 - Do you know the structure of Cambridge exams - the number of parts and types of tasks? (Kadlecova
2021)

This question was asked to find out whether the students knew the structure of Cambridge
exams. All respondents had to answer this question. As was already found, 21 students have
taken a certified exam, 20 of which have taken a Cambridge exam and only 1 student an IELTS
exam. However, in this question, 22 students, more precisely 7 from the eighth year and 15
from 4.A, knew the individual parts and task types. As expected, it was found that all those who
had taken a Cambridge exam knew the structure of Cambridge exams. On closer examination,
the student who had taken the IELTS exam also knew the structure of Cambridge exams.
Another finding was that the student who was already enrolled for the Cambridge exam, knew
the structure. 15 students from the eighth year and 13 students from 4.A roughly know the
structure of the Cambridge exams. On detailed examination, it was found that this answer was
given by those students who had answered in Question 2, that they were planning to take an
exam or they had not decided yet. However, this option was also chosen by the students who
were not planning to take the exam. 6 students from the eighth year and 2 students from 4.A
answered that they were not familiar with the structure of any standardised test. On detailed
examination, it was found that this option was chosen by the students who did not have a
certification and were not planning to take the exam. Nobody from either class chose the option
that they did not know the Cambridge exam because they were interested in a different

standardised test.
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5.4 Question 4 — Do you know the structure of the State English Maturita exam - the

number of parts and types of tasks?

4. Do you know the structure of the State English Maturita
exam - the number of parts and types of tasks?
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Figure 11 Question 4 - Do you know the structure of the State English Maturita exam - the number of parts and types of tasks?
(Kadlecova 2021)

This question was asked to find out whether the students knew the structure of the State English
Maturita exam. The reason why this question is in the questionnaire is to compare if more
students know the structure of standardised tests such as Cambridge exams or the State English
Maturita exam. This question had to be answered by all the respondents. The results show that
33 out of 62 students are familiar with the individual parts and task types of the State English
Maturita exam, i.e., 21 students from 8.A and 12 students from 4.A. Furthermore, 10 students
from the eighth year and 16 students from 4.A, 26 students in total, roughly know the structure
of the exam. To compare it with Cambridge exams, it was found that more students know or
roughly know the structure of the State English Maturita exam than Cambridge exams, see
Figure 10. 50 students know or roughly know the structure of Cambridge exams, but 59 students
know or roughly know the structure of the State English Maturita exam. Only 3 students, 1 from

the eighth year and 2 from 4.A do not know the structure of the State English Maturita exam.
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5.5 Question 5 - Would it be more motivating for you to take a B2 standardised test instead
of the School English Maturita exam if you received financial support from the school

principal or region?

5. Would it be more motivating for you to take a B2 stanardised
test instead of the School English Maturita exam if you
received financial support from the school headmaster or
region?
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Figure 12 Question 5 - Financial support (Kadlecova 2021)

This question aims to find out whether the students would appreciate financial support from the
headmaster after passing a standardised test at B2 level or higher. It was included because not
everyone can afford to pay for a certified exam. All the respondents had to answer this question.
Altogether 40 students, 19 from 8.A and 21 students from 4.A answered that they would
appreciate financial support. However, in question 2c, see Figure 9, only 3 students chose the
option that they had not taken the exam because of money. There is a significant difference
which can be explained by the fact that those who would appreciate financial support take the
support only as a “bonus” of passing the standardised test at B2 level or higher and not as a real
motivation to take and pass the test. 7 students from the eighth year and 6 students from 4.A do
not know if they would appreciate the financial support. 6 students from the eighth year and 3
students from 4.A would not appreciate financial support as a motivation for passing a certified

exam at B2 level or higher.
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5.6 Question 6 - Were you discouraged from taking a standardised test instead of the

School English Maturita exam because only B2 level is recognized and not B1?

6. Were you discouraged from taking a standardised test instead of the
School English Maturita exam because only B2 level is recognized and
not B1? 8.A [4.A |Total
Yes 16 6 | 22
No 11 | 17 | 28
I do not know 5 7 12

Figure 13 Question 6 - Were you discouraged from taking a standardised test instead of the School English Maturita exam
because only B2 level is recognized and not B1? (Kadlecova 2021)

The aim of the sixth question is to find out whether students are less motivated to take a certified
exam instead of the School English Maturita exam because the recognised level is higher than
it used to be. All students had to answer this question. 28 students in total answered that they
were not discouraged from taking the exam because of a higher level. More precisely, it was 11
students from 8.A and 17 students from 4.A. On detailed examination, it was found that it was
the students who had already passed the examination, see Figure 3, and those who had enrolled
for it or were planning to, see Figure 6. 12 students answered that they did not know. On closer
examination, it was discovered that it was those respondents who had answered in Question 2
that they had not decided yet if they would take the exam, see Figure 6. 22 students, 16 from
the eighth year and 6 from 4.A, answered that they were discouraged from taking the exam. For
the students who had not passed or were not going to take the exam, this was the last question

in the questionnaire. It was 28 students in total, 19 from the eighth year and 9 from 4.A.

5.7 Question 7 - If you have passed a certified exam or you are preparing for it, have you

relied (do you rely) solely on studying in regular English language lessons?

7. If you have passed a certified exam or you are preparing for it, have
you relied (do you rely) solely on studying in regular English language
lessons? (Count regular English lessons and English language seminar.

Do not count the optional FCE subject.) 8.A |4.A|Total
Yes 4 5 9
No 9 16 | 25

Figure 14 Question 7 - Do you rely solely on studying in regular English language lessons? (Kadlecova 2021)

The rest of the questions were answered by 34 students. These were the students who had passed

the test, were preparing for it, had enrolled, or had not decided yet but were more likely to do

so. The aim of this question was to find whether students rely solely on their regular English

lessons and English language seminar in their preparation. It was found that 25 students out of

34 students did not rely only on these lessons. Only 9 students, 4 from the eighth year and 5

from 4.A solely relied on English lessons and seminars when preparing for the examination.
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5.8 Question 8 - Are you preparing for a certified exam in regular English lessons?

8. Are you preparing for a certified exam in regular English lessons? 8.A 4.A | Total
Yes 0 0 0
No 13 21 | 34

Figure 15 Question 8 - Are you preparing for a certified exam in regular English lessons? (Kadlecova 2021)

This question was asked to find out whether the students prepared for standardised tests in

regular English lessons or if the English teachers relied on the fact, that exam candidates would

attend the optional FCE subject. All 34 respondents, 13 from the eighth year and 21 students

from 4.A, agreed that they did not prepare for certified exams in regular English lessons.

5.9 Question 9 - Did you attend (Do you attend) an optional FCE subject?

9. Did you attend (Do you attend) an optional FCE subject? 8.A 4.A| Total
Yes 5 6 11
No 8 15| 23

Figure 16 Question 9 - Did you (Do you) attend an optional FCE subject? (Kadlecova 2021)

The aim of this question was to find whether most students (more than half) attended the

optional FCE subject in preparation for a standardised test. In Figure 16, it is seen that 23

students, 8 from 8.A and 15 students from 4.A did not or do not attend the optional FCE subject

to prepare for a certified exam. Therefore, only 11 students attended or attend the optional FCE

subject. This subject was attended by 5 out of 13 eighth year students and 6 out of 21 students

from 4.A who passed or were preparing for the certified exam. To sum up, it can be said that

students do not prepare for certification in regular lessons, see Figure 15, however, when they

have an option to attend the FCE subject, they do not attend it.
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5.10 Question 10 - If you did not rely (do not rely) on studying in regular English lessons,

how did you (do you) prepare outside of school?

10. If you did not rely (do not rely) on studying in regular
English lessons, how did you (do you) prepare outside of
school?
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Figure 17 Question 10 - How did you (do you) prepare outside of school? (Kadlecova 2021)

The goal of the question was to find whether most students attended language schools or private
lessons in order to prepare more intensively for a certified exam and if most students prepared
for a standardised test through informal education. In the questionnaire, the students could
choose more possible answers or add another option. In Figure 17, it is seen that 26 students
out of 34 tried to immerse themselves in English through various kinds of informal education,
such as films in English, series, books in English, conversations in English, etc. The majority,
i.e., 8 students out of 13 from 8.A and 18 students out of 21 from 4.A chose this option. It can
be said that most students prepare for an exam through informal education. The second most
common answer is self-study. This option was chosen by 17 students, more precisely 6 from
the eighth year and 11 from 4.A. The third most common answer is that 13 students, 4 from the
eighth year and 9 from 4.A watched various educational videos focusing on the given certified
exam. 11 students, more precisely 3 from the eighth year and 8 from 4.A attended a language
school in order to prepare more intensively for a certified exam. 7 students out of 34, more
precisely 3 from the eighth year and 4 from 4.A attended private lessons in preparation for an
exam. These findings do not support the hypothesis that the majority of students attend a
language school or private lessons to prepare for certified exams. None of the students listed

any other type of preparation.

69



5.11 Question 11 - How many months before the certified exam did you (do you) start

preparing for the certified exam?
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Figure 18 Question 11 - How many months before the certified exam do you start preparing for it? (Kadlecova 2021)

The aim of this question was to identify how many months in advance students prepare for a
certified exam. Figure 18 shows that the dominant answer was up to 2 months in advance. It
was chosen by 6 students from 8.A and 7 from 4.A. 10 students in total, 2 from the eighth year
and 8 from 4.A prepared for the exam up to 3 months. 4 students from the eighth year and from

4.A prepared for less than 1 month. 3 students needed more than 3 months for preparation.

Nobody answered that they were not preparing for the exam at all.
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5.12 Question 12 - How many hours per week did you (do you) spend preparing for the

certified exam?

12. How many hours per week did you (do you) spend

preparing for the certified exam? (Do not count regular

English lessons or English language seminar. Count the
optional FCE subject.)
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Figure 19 Question 12 - How many hours per week did (do) you spend preparing for the certified exam? (Kadlecova 2021)

This question focused on the amount of time students devoted to exam preparation. It is
necessary to point out that this preparation does not include regular English lessons and the
English language seminar. However, it does include the optional FCE subject. The dominant
answer was less than 2 hours per week of preparation by 18 students in total, 5 from the eighth
year and 13 from 4.A. On detailed examination, these 18 students were mainly those who did
not attend the optional FCE subject. 15 students, 7 from the eighth year and 8 from 4.A,
prepared for up to 4 hours per week for the examination. Only 1 student from the eighth year
spent up to 7 hours per week in preparation for the test. Nobody spent more than 7 hours per

week in preparation for the test.
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5.13 Question 13 - Which part of the exam did you (do you) focus on the most in your

preparation?

13. Which part of the exam did you (do you) focus on the most
in your preparation?
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Figure 20 Question 13 - Which part of the exam do you focus on the most in your preparation? (Kadlecova 2021)

This question aimed to find which part of the test the students mainly prepared for. It is
necessary to point out that students could only chose one option. 16 students out of 34 answered
that they focused mainly on Use of English, in other words the grammar part. This option was
chosen by 4 students from the eighth year and 12 from 4.A. 3 students from the eighth year and
5 from 4.A answered that they focused on all parts equally. 4 students focused mainly on the
listening part. Concerning reading, writing and speaking, 2 students focused on each of these

parts. Nobody answered that they did not focus on any part.
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5.14 Question 14 - Which part of the certified exam was (is) difficult for you?

14. Which part of the certified exam was (is) difficult for you?
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Figure 21 Question 14 - Which part of the certified exam is difficult for you? (Kadlecova 2021)

The aim of this question was to find which part of the exam is difficult for the students. The
highest number of students from both classes answered that the Use of English, i.e., grammar,
was the most difficult part. This option was chosen by 12 students, 4 from 8.A and 8 from 4.A.
However, there is a slight drop, because in the previous question, see Figure 20, 16 students
answered that they mainly prepared for this part. However, talking about the listening and
speaking parts, both parts have 8 students who thought that these two parts were difficult.
Compared with preparation, see Figure 20, the students did not much prepare for them. 3
students, 1 from the eighth year and 2 from 4.A considered the writing part as the most difficult
part. 1 student from 4.A considered the reading part as the most difficult one. 1 student from
4.A answered that all parts were equally difficult for him/her. However, 1 student from the

eighth year answered that none of the parts were difficult.
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5.15 Question 15 - If you took (take) a Cambridge exam, what type of tasks in the Reading
and Use of English parts did you (do you) specifically prepare for?

The aim of this question was to find for which type of test task students mainly prepared in each
part of the standardised test. It is necessary to point out that the options in this and the following
questions are based on Cambridge exams, especially Cambridge B2 First and Cambridge C1
Advanced due to the knowledge that the selected grammar school offers an optional FCE
subject. Furthermore, multiple answers are possible in these questions. On closer examination,
it was found that the student from the eighth year who passed IELTS also filled these questions

concerning Cambridge exams.

What type of test tasks in the Reading and Use of English parts did you
(do you) specifically prepare for?
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Figure 22 Question 15 - What type of test tasks in the Reading and Use of English parts did (do) you specifically prepare for?
(Kadlecova 2021)

In Figure 22, it is seen that some of the tasks have a very balanced number of students. However,

the dominant answer is that they prepared equally for all tasks. It was 15 students in total, 6

from 8.A and 9 from 4.A. The second most practiced task was Key word transformations in the

Use of English. This task was chosen by 7 students, 3 from the eighth year and 4 from 4.A.
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Altogether 6 students with a dominance of 4.A specifically prepared for Open cloze and Word
formation in the Use of English and Multiple matching in Reading. 5 students in total with a
dominance of 4.A chose Multiple-choice cloze in the Use of English and Gapped text in
Reading for which they specifically prepared. 2 students in each test task concluded that they
specifically prepared for Multiple choice and Cross-text multiple matching in the Reading part.
2 students from 4.A answered that they did not specifically prepare for any test tasks in Reading
and Use of English. 2 students from the eighth year answered that they did not know the types
of test tasks by name even though they had an opportunity to look into the exam while they
were filling in the questionnaire. Figure 22 shows that students from 4.A pay more attention to

these parts than students from the eighth year.

5.16 Question 16 - What type of test tasks in the Writing part of a Cambridge exam did

you (do you) specifically prepare for?

16. What type of test tasks in the Writing part of a Cambridge
exam did you (do you) specifically prepare for?
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Figure 23 Question 16 - What type of tests tasks in the Writing part of a Cambridge exam did (do) you specifically prepare
for? (Kadlecova 2021)

Due to the fact that the Writing part has only two tasks, the students could only choose one
answer. 14 students, more precisely 5 from the eighth year and 9 from 4.A prepared for both
tasks equally. However, Figure 23 shows that 4 students from 8.A and 5 from 4.A, altogether 9
students, specifically prepared for the first task which is an essay without any option of choice
7 students out of which 6 were from 4.A did not prepare for any writing test task. Only 4
students with a dominance of 3 students from the eighth year prepared specifically for the
second test task in which the candidates could choose a particular text type such as an article,

an e-mail, a letter, etc.
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5.17 Question 17 - What type of test tasks in the Listening part of a Cambridge exam did

you (do you) specifically prepare for?

17. What type of test tasks in the Listening part of a Cambridge
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Figure 24 Question 17 - What type of test tasks in the Listening part of a Cambridge exam did (do) you specifically prepare
for? (Kadlecova 2021)

For this question, students could choose more possible answers. Figure 24 shows that 15
students out of 34, more precisely 5 from 8.A and 10 from 4.A prepared in the Listening part
for all tasks equally. However, 8 students with a dominance of 6 students from 4.A concluded
that they did not specifically prepare for any listening test task. 8 students chose that they mainly
prepared for Sentence completion. 1 student each from 4.A answered that they focused mainly
on Multiple choice and Multiple matching. 1 student from the eighth year answered that he/she
does not know the types of test tasks by name even though the students had an opportunity to

look into the example test while they were filling out the questionnaire.
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5.18 Question 18 - What type of test tasks in the Speaking part of a Cambridge exam did

you (do you) specifically prepare for?

18. What type of test tasks in the Speaking part of a Cambridge
exam did you (do you) specifically prepare for?
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Figure 25 Question 18 - What type of test tasks in the Speaking part of a Cambridge exam did (do) you specifically prepare
for? (Kadlecova 2021)

In this question students could choose more possible answers. 15 students, 6 from 8.A and 9
from 4.A answered that they prepared for all tasks equally. However, 11 students with a
dominance of 8 students from 4.A, concluded that they did not prepare for any speaking test
task. 6 students, 3 from each class, answered that they mainly prepared for the Long turn. 3
students chose that they focused mainly on the Collaborative task. 1 student from 4.A mainly
prepared for the Discussion. Nobody prepared for the Interview.
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6 SUMMARY OF RESEARCH OUTCOMES

The following chapter summarizes the results of the questionnaire by addressing the 13 research

questions formulated in Chapter 4 of the thesis.

The first research question asked how many students had taken or were going to take a certified
English exam. The results of the questionnaire show that there are more students who have
already taken an international exam than in the previous academic year — 21 out of the 62
respondents. The overall number of exams taken in 2021/2022 is likely to be even higher, as
there are 20 respondents who answered that they had not decided yet, were planning to take the
test or were already enrolled. The previous school year marked a noticeable drop in the overall
number of international exams taken by students, which was likely due to the COVID-19
pandemic and the measures related to it. The year 2021/2022 shows a rising tendency
concerning the number of certified exams taken, especially B2 level exams, which is now the
lowest level recognized instead of the School English Maturita exam. Another finding was that
more students in 4.A had passed an international exam than students in 8.A in 2021/2022 so
far. It is notable as the data from earlier years have shown a tendency for more international
exams and higher-level exams to be taken by students of the eight-year program.

The aim of the second research question was to determine which standardized test is the most
common among students. The results clearly show a prevalence of Cambridge exams,
especially Cambridge B2. Only 2 out of the 23 passed certified exams were of a different type
(IELTS Academic, other). Although B2 was the most favoured level among students, about a

quarter of those who passed the exam obtained an even higher level (C1 or C2).

The third research question looked into the reasons why students wanted to take standardised
tests. The main source of motivation for students was that the exam would be accepted instead
of the School English Maturita exam (16 out of 37 students). The second main reason, mainly
for students of the eight-year program, was to get an advantage at university. Interestingly, the
third most common answer was unrelated to any academic or professional motivation, as 6

students chose as the main reason that they wanted to give it a try.

The fourth research question explored why some students chose not to take a standardised test.
Most of the answers were connected with the School English Maturita exam. 9 students
preferred to take the School Maturita Exam and were not interested in another English exam,

while 8 students were not even going to take the School English Maturita exam.
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The aim of the fifth research question was to gain insight into students’ motivation in terms of
financial incentives. According to the results of the questionnaire, most students would
appreciate financial reward for passing a certified exam (40 out of 62 students). However, it is
also important to point out that only 3 students were discouraged from taking the exam due to
financial reasons. This means that while a financial reward might be appreciated by students as

a kind of bonus, it is not their primary motivation to take the test.

The sixth research question focused on how the difficulty of the exam affected students’
decision to take it. While in earlier years, B1 level exams were accepted, as of 2020/2021, only
B2 level or higher exams can be taken by students instead of the School English Maturita exam.
There was a sharp decline in the certified exams taken by students instead of the Maturita exam
in 2020/2021 (see Figure 2). However, the change coincided with COVID-19 measures, which
also played an important role. The questionnaire revealed that the higher level was an important
factor in terms of motivation, as 22 students out of 62 answered that they were discouraged
from taking the certified exam due to its higher level. 28 students out of 62 were not discouraged
from taking the test because of a higher-level recognition for the School English Maturita exam.
On detailed examination, it was found that it was those students who had already passed or
were planning to take the test. Although the international exams are higher level than the School
Maturita exam, many students are still motivated to take them. Question 2b (Figure 8) may
provide some insight into these results, as students are also motivated by getting an advantage

at university or simply finding out what their level of English is in an international context.

The answer to the seventh question, asking whether most students attended the optional FCE
subject in preparation for a standardised test, is no. Only 11 out of 34 students took advantage

of exam preparation organised by the school.

The aim of the eighth research question was to find out whether most students prepared for the
exam using non-formal education (in private lessons or language schools). 11 students chose
the option of a language school and 7 students attended private lessons. As the results of the
questionnaire show, more students preferred to prepare in other ways, especially informal.

The ninth research question focused on the role of informal education in students’ exam
preparation. According to the questionnaire results, informal education does play a crucial role.
26 students answered that they tried to immerse themselves in English by watching films in

English, reading books and magazines in English or communicating in English online.
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The focus of the tenth research question was the amount of time devoted by students to exam
preparation. Based on the questionnaire results, most students start preparing two or three
months in advance. The majority spend less than two hours a week. Only one respondent

answered that he or she studied more than four hours a week.

The eleventh research question was asked to determine which of the exam parts the students
focused on the most in their preparation. The results show that the majority chose the Use of

English (16 out of 34 students), which was, accordingly, considered the most difficult.

The twelfth research question addressed the individual parts of the exam in terms of difficulty.
The questionnaire results show that most students considered the Use of English the most

difficult (12 out of 34 students), followed by Listening and Speaking (8 students each).

The last research question was asked to find out whether students focused on any individual
tasks in each part of the exam. In questions 15 through 18, students were asked which task of
each part (Writing, Reading and Use of English, Listening, and Speaking) they specifically
prepared for. Overall, it can be said that the majority of students did not focus on a particular
task but rather chose to prepare for all tasks equally, which was the most common answer in
each question. Most of those who did not choose this option, chose Key word formation in the
Use of English as the task which they specifically prepare for. In the Reading part the second
highest number of students chose Multiple matching as the task which they specifically prepare
for. In the Writing part, the second highest number of students answered that they prepare for
Sentence completion, but the same number of students answered that they do not prepare for
any of the tasks. As for the Speaking part, the second highest number of students chose that
they do not prepare for any of the tasks. But the third highest number of students chose that
they specifically prepare for the Long turn.

To conclude, the questionnaire helped to determine which international exams students decide
to take instead of the School English Maturita exam. The results gave valuable insight into
students’ motivation (or lack thereof) regarding these exams and also provided information

about how students prepare for the exams.
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CONCLUSION

This diploma thesis focused on English standardised tests taken by students of upper-secondary
schools and their preparation for them. The first part of the thesis provided the theoretical
background while the practical part presented research conducted by means of a questionnaire
given to students at a selected upper-secondary school.

The theoretical part of the thesis offered a general overview of formal education and the aims
of foreign language teaching. It focused on the communicative competence and what it means
in the context of upper-secondary education, as the research part was done in an upper-
secondary school. In relation to upper-secondary education, the Framework Educational
Program for Secondary General Education was introduced, and its main principles and aims
were summarized. Furthermore, the theoretical part presented the most important types of
language tests and addressed their ability to verify the outcomes of language teaching. It
focused primarily on the proficiency test, which is the type of test used in the English Maturita
exam as well as the international certified exams which are recognized instead of Maturita. It
provided an overview of the structure of the most widely recognised certified exams as well as
the State English Maturita exam. The tests were analysed in terms of their desirable qualities,
i.e., validity, reliability, practicality, and beneficial backwash. The last chapter of the theoretical
part explored the ways in which students learn foreign languages and prepare for exams. It
explained the concepts of non-formal and informal education and looked at the specific
examples of non-formal or informal education that students choose and the reasons why they

do so based on existing research by Stastny (2016) and Cerna (2016).

The practical part presented the research design and formulated 13 research questions based on
which a questionnaire was composed and distributed among 62 students of the selected school.
The results of the questionnaire were presented using graphs and figures and the findings were

summarised and interpreted to provide answers to the research questions.

It was confirmed by the questionnaire that the overall main reason why students choose to take
international certified exam is that they are accepted instead of the School Maturita Exam. This
is also noticeable in the number of Bl level exams taken by students which dropped
considerably in the academic year when Bl level exams were no longer recognized as a

replacement for the Maturita exam.

However, the thesis mainly looks at international English exams as an alternative to the School

English Maturita, this is not the only reason why upper-secondary students take these exams,
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as the results of the questionnaire show. The majority of the questionnaire respondents do
answer that this was the main reason, however, there were also those who decided to take the
exam in view of the benefits to their future academic or professional career, or simply to try
and find out what their level of English is in an international context. On closer examination of
the findings, there were differences in the motivation between the two classes. Unlike students
in class 4.A, students in class 8.A seemed to be more focused on getting an advantage at

university, which the questionnaire revealed as their main motivation.

An interesting finding was that even though the international exams are rather costly, it does
not deter students from taking them. While most students would welcome financial support,
only a few decide not to take the exam due to financial reasons. What the results of the
questionnaire also show is that not all students find the higher-level recognition (B2 level
instead of the earlier B1) demotivating. Only about a third of the students answered that they
were discouraged by the change. The main reason why the respondents of the questionnaire
decided not to take an international exam was that the State English Maturita exam was

sufficient for them, or they were not interested in taking any English exam (even Maturita).

The results of the questionnaire show that most students were familiar with the structure of the
most popular exams, i.e., exams organised by Cambridge Assessment English. Only slightly
fewer respondents were familiar with the structure of Cambridge exams than with the structure

of the State English Maturita exam.

As the questionnaire revealed, most students do not rely in their exam preparation solely on
their school. Furthermore, all the respondents answered that they were not preparing for
certified exams in their regular English lessons. This points to an important role of non-formal
and informal education. According to the findings, students relied especially on informal ways

of learning.

In response to the research results, the following topic that can be examined is the individual
students’ learning strategies when preparing for English standardised tests. A possible question
raised by the results of the questionnaire is whether the exam preparation provided by the school
(in the form of a specialised FCE seminar) is efficient given the fact that many students do not
take advantage of it and choose to prepare in other ways (non-formal and informal education).
It might be interesting to look into the reasons why students choose other ways over formal

exam preparation and compare the individual strategies.
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RESUME

Tato diplomova prace se zabyva problematikou ovéfovani vystupt stfedniho vzdélavani v
anglickém jazyce z pohledu studenta. Cil prace je zjistit, pomoci dotaznikového Setieni, pro
jakou mezinarodni zkousSku se studenti vybraného gymnézia rozhoduji a jak se na ni pfipravuji.
Diplomova prace se sklada ze dvou zakladnich ¢asti, a to z ¢asti teoretické a praktické. Cilem
teoretické Casti je poskytnuti teoretického ramce tykajiciho se formalniho vzd€lavani a cili
cizojazy¢né vyuky a komunika¢ni kompetence s ohledem na stfedni vzdélavani, konkrétné
gymnazia. Teoretickd prace dale poskytuje vhled do druht testd, koncepce statni maturitni
zkousky z anglického jazyka a rozbor tii mezinarodnich organizaci a jejich certifikovanych
zkousek z anglického jazyka. V neposledni fad¢ teoretickd prace poskytuje vhled do
neformdlniho a informdlniho kontextu uceni se anglickému jazyku. Cilem praktické casti je
poskytnuti designu vyzkumu, cili vyzkumu, metodologie, sbéru dat, rozboru a interpretace

ziskanych dat.

Teoreticka ¢ast se skldda ze tii hlavnich kapitol, které jsou nésledné rozdéleny do nékolika
podkapitol. Prvni kapitola piedstavuje cile cizojazy¢éné vyuky. Vice diskutované jsou cile podle
Hendricha (1988), ktery déli cile na jazykovy, vzdélavaci a vychovny. Jazykovy cil je chapan
jako takovy cil, kdy osvojeny jazyk slouzi pro komunikaci a dorozuméni se. Vzdélavacim cilem
je mysleno osvojeni mimojazykovych faktl, které jsou s jazykem spojeny, jako jsou naptiklad
realie zemé¢, kde se danym jazykem hovofti. Vychovny cil se zaméfuje na rozvoj rysi osobnosti
a posilovani pozitivniho vztahu k cizimu jazyku. Nasleduje analyza komunika¢ni kompetence,
jez je v dnesni dobé¢ cilem procesu jazykového uceni, podle modelu, ktery pouziva Spole¢ny
evropsky referencni ramec pro jazyky (CEFR). Model je rozdélen do tii ¢asti: lingvistické,
sociolingvistické a pragmatické, které¢ se déli na dalsi dil¢i casti. Jelikoz se diplomova prace
zabyva studenty gymnazia, je zde popsana klasifikace $kolstvi v Ceské republice s akcentem
na vysSi sekundarni vzdélavani neboli stiedni Skolu, pfesnéji gymnazium. Cile, kontext a
ocekavané vystupy jsou sepsany v Ramcovém vzdélavacim programu pro gymnazia (RVP G).
Je nutné zminit, ze Ramcové vzdelavaci programy jsou revidovany. Nicméné RVP G cili
na vybaveni studentd kli¢ovymi kompetencemi, mezi néz patii kompetence k uceni, k feseni
problému, kompetence komunikativni, socialni a personalni, obCanska a kompetence k
podnikavosti. Pouze jedna z osmi vzdélavacich oblasti je podrobnéji zanalyzovana, a to Jazyk
a jazykova komunikace v oblasti ciziho jazyka, kde je cilem z A2 Grovné€ dosahnout tirovné B2

v anglickém jazyce podle CEFR. Student na urovni B2 by mél mit takové vyjadiovaci
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schopnosti, aby se vyjadiil a rozvijel svoji argumentaci bez nutnosti hledani a nahrazovani

danych slov.

Druha kapitola teoretické ¢asti se vénuje ovéfovani vysledki vzdélavani v anglickém jazyce,
ve které se klade diiraz na proficiency test, ktery ovétuje dosazeni urcité, pfedem definované
urovné komunikacni kompetence. Kapitola se zabyva koncepci statni maturitni zkousky
z anglického jazyka, jelikoz je tato zkouska tzv. proficiency test a ovéiuje dosazeni urcité
jazykové urovné v anglickém jazyce. Dlraz je kladen na vSechny tii Casti: didakticky test,
pisemnou a Ustni ¢ast statni maturitni zkousky z anglického jazyka. Diplomova prace Se zabyva
tim, pro jakou standardizovanou zkousku z anglického jazyka se studenti dané¢ho gymnéazia
rozhoduji. Proto posledni cast druhé kapitoly teoretické Césti analyzuje tfi mezinarodni
organizace, které zkousky potadaji. Jelikoz je moZnost uznani Skolni maturitni zkousky
z anglického jazyka certifikatem na Grovni B2 a vy§ podle Ministerstva Skolstvi, mladeze a
t&lovychovy Ceské republiky, jsou analyzované dané typy zkousek od trovné B2. Prvni
organizaci je Cambridge Assessment English, ktera pfipravuje certifikované zkousky jako je
B2 First taktéz znamou jako First Certificate in English (FCE), ktera je na B2 arovni podle
CEFR. Druha zanalyzovana zkouska je C1 Advanced taktéZ znama jako Cambridge Advanced
English (CAE), ktera je na C1 trovni. Druhou organizaci je International English Language
Testing Systém (IELTS), jejiz certifikované zkousky jako jsou Academic nebo General jsou
mezinarodné uzndvany v anglicky mluvicich zemich ke studiu nebo k préci. V neposledni fadé
sem patii organizace Test of English as a Foreign Language (TOEFL), ktera pofada
certifikované zkousky iBT, iTP nebo Juniorské zkousky. Podle druhu a naro¢nosti maji

vyjmenované zkousky nékolik ¢asti jako je poslech, ¢teni a gramatika, psani a stni Cast.

Jelikoz se prakticka ¢ast zabyva ptipravou studentll na standardizované testy, tfeti a zaroven
posledni kapitola teoretické Casti se zabyva kontexty uceni se ciziho jazyka u studentt
gymnazii. Tato Cast je v teoretické ¢asti z dlivodu toho, Ze Ramcové vzdélavaci programy necili
pfi formalnim vzdélavani na ptipravu a sloZeni standardizovanych testi. Diiraz je kladen na
duvody studenti gymnazia k neformalnimu vzdé€lavani se v anglickém jazyce. Mezi tyto
davody patii ziskani lepSich zndmek, neporozuméni probiranému ucivu, pfiprava na maturitni
zkousku anebo pravé priprava na certifikované zkousky atd., byly zjistény prizkumem
Stastného (2016) a Cerné (2016). Informalnim vzd&lavanim v anglickém jazyce se zabyvala
Cerné (2016), jez zjistila, Ze studenti se nejéast&ji u¢i anglicky jazyk pomoci poslechu hudby,

sledovani seridlii ¢i praci na internetu a podobng.
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Nasleduje prakticka ¢ast diplomové prace, ktera se sklada ze tii kapitol. Cilem praktické ¢asti
je zjistit pomoci dotaznikového Setfeni pro jakou standardizovanou zkousku z anglického

jazyka se studenti danych tfid na vybraném gymnaziu rozhoduji a jak se na ni pfipravuji.

Prvni kapitola praktické casti je design vyzkumu. Nachdzi se zde sezndmeni se s vyukou
anglictiny na vybraném gymnaziu, kde ji uci ¢tyfi aprobovani ucitelé anglického jazyka, jejichz
cil je naucit studenty pracovat systematicky v cizim jazyce, zbavit je strachu z jeho pouZzivani
a naucit je myslet v daném cizim jazyce. Nachazeji se zde i poéty studenti v poslednich
rocnicich osmiletého a Ctyfletého studia, kteii absolvovali certifikovanou zkousku z anglického
jazyka. Od Skolniho roku 2015/2016 se zvysily pocty certifikaci z anglického jazyka v obou
ttidach. Pokles nastal ve Skolnim roce, kdy se zvySilo uznavani certifikatti z B1 na B2 uroven
podle CEFR Kk uznani $kolni maturitni zkousky z anglického jazyka a taktéz kvali Covid-19
pandemii byla zruSena ustni ¢ast Skolni maturitni zkousky z anglického jazyka. Nasleduje popis
Skolniho vzdé€lavaciho programu se zaméfenim na hodiny anglického jazyka, seminaie
anglického jazyka a volitelného FCE predmétu, coz je ptiprava na certifikované zkousky. Velmi
struéné je zde vysvétlena struktura Skolni maturitni zkouSky z anglického jazyka. Nésleduje
popis jiz zminéného cile vyzkumu diplomové prace. Jelikoz Setfeni bylo pomoci dotazniku,
bylo zapotiebi formulovat vyzkumné otazky. Vzniklo 13 vyzkumnych otdzek. Respondenti
dotazniku byli studenti poslednich ro¢nik osmiletého a Ctyfletého studia na daném gymnaziu,
protoze méli stejné ofekavané vystupy uciva. Uskutecnila se pilotaz dotazniku a poté byla
doupravena finalni verze dotazniku obsahujici 18 hlavnich otazek, ve které prvni dvé otazky
jsou rozdéleny do podotazek. Dotaznik byl autorkou osobné¢ rozdan ve ttidach 8.A a 4.A dne
15. prosince 2021. Z 8.A vyplnilo dotaznik 32 z 32 studentti. Ze 4.A vyplnilo dotaznik 30 z 32

studentli. Celkové je 62 respondentt.

Druhd kapitola praktické ¢asti analyzuje a interpretuje ziskanad data. Jelikoz kazdéd otazka
obsahovala moZnosti odpovédi, tak pro znazornéni vysledku byly pouzity tabulky a grafy.
TaktéZ je nutno podotknout, Ze ne na vSechny otazky odpovidali vSichni studenti, ale dle tzv.
»havigace® v textu si vybirali otazky, které na n& pasovaly. Ti studenti, ktefi certifikaci
neabsolvovali a ani ji skladat nebudou, vyplnili pouze polovinu dotazniku dle instrukei. Pfi
struéném shrnuti vysledki 1ze fici, Ze tfida 4.A ma ptfevahu vici tfidé 8.A v absolvovani a
planovani certifikaci. Bylo zjisté€no, ze studenti obou tfid se nejcastji zucastnuji zkousek od
Cambridge, konkrétné B2 First neboli First Certificate in English. Tim padem je i nejvice
studentil z obou tfid, ktefi dosahli certifikace urovné B2 podle CEFR. Je nutné podotknout, Ze

v kazdé tfidé se nasly i vyjimky, a to studenti, ktefi absolvovali niz§i nebo vyssi certifikaci a
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ziskali jinou uroven podle CEFR. Nejvétsim diivodem pro studenty 4.A proc absolvovali nebo
absolvuji certifikaci, je, Ze si pomoci certifikace nahradi Skolni maturitni zkousku z anglického
jazyka. Studenti z 8.A absolvovali nebo absolvuji certifikaci kvili vyhodam na vysoké skole,
jako je pomoci certifikace uznani ptijimaci zkousky, vice bodl u pfijimaci zkousky a podobné.
Nejvice studentti, ktefi neabsolvovali a neabsolvuji zkouSku oznacilo, jako hlavni divod to, ze
rad€ji budou maturovat z anglického jazyka anebo nebudou viilbec maturovat ze Skolni
maturitni zkousky z anglického jazyka. Jelikoz certifikované zkouSky jsou placené, drtiva
vétSina student by ocenila finanéni odménu od feditele Skoly, popt. kraje za absolvovani
zkousky na urovni B2 a vyssi. Nicméné je nutné podotknout, Ze tuto financni odménu berou
studenti jako ,bonus* ke zkouSce, a ne jako motivaci k Gspésnému absolvovani zkousky.
Prekvapivé zjisténi je, ze studenty neodradilo uznavani certifikat na B2 urovni k maturitni
zkousce, kdyz v ptedchozich letech se uznéavaly certifikace na B1 trovni. Bylo zjiSténo, ze
vétSina studentil nespoléhala na Skolni hodiny anglictiny a ani vétSina studentd nenavstévovala
volitelny FCE piedmét, ktery slouzil jako pfiprava na certifikovanou zkousku B2 First od
Cambridge. Studenti se pomoci informalniho vzdélavani nejcastéji pripravuji na certifikaci tim,
Ze se snazi byt v kontaktu s angli¢tinou skrze sledovani filmi a seriali v anglickém jazyce, ¢teni
knih v anglickém jazyce, konverzaci v angli¢ting, a podobné. Pouze necela polovina studentd,
kteti absolvovali nebo absolvuji certifikaci, navstévuje jazykovou skolu nebo soukromé hodiny
anglictiny jako pfipravu na certifikaci. Z divodu ¢asové ndrocnosti piipravy na certifikaci se
nejvice studentli pfipravovalo na zkouSku do dvou mésici a méné nez dvé hodiny tydné
s ohledem na to, ze do téchto dvou hodin se fadi i volitelny FCE pifedmét, na ktery ale vétSina
studentti nechodi. Poslednich Sest dotaznikovych otazek se zabyva konkrétni organizaci
Cambridge a jeji zkousku B2 First a C1 Advanced. Vétsina studenti uvedla, Ze se nejvice
pfipravuji na gramatiku a zaroven jim pfijde jako nejnaro¢néjsi ¢ast. V nasledujicich otazkach
tykajicich se jednotlivych ¢asti testu a typd cviceni vétSina studentd uvedla, Ze se na vSechny
typy cviceni pfipravuji stejne.

Posledni kapitola praktické casti strucné shrnuje vysledky vyzkumu, nebot jednotlivé

dotaznikové otazky jsou vzdy podrobné popsany u jednotlivych grafii a tabulek.

Cil diplomové prace, zjistit pro jakou standardizovanou zkouSku se studenti vybrané¢ho
gymnazia rozhoduji a jak se na ni pfipravuji, byl splnén. V tomto tématu zabyvajici se ptipravou
na standardizované zkousky z anglického jazyka se mize rozhodné dale pokracovat, naptiklad,

vyzkumem strategii uCeni se cizimu jazyku na certifikované zkousky.
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Appendix 1 — Framework Education Programme for Secondary General Education

Educational Content

RECEPTIVE LANGUAGE SKILLS
Expected Qutcomes

The pupil shall:

> understand the main points and ideas of an authentic oral expression with a rather complex content
on a current topic and express its main as wellas complementaryinformation

distinguish between individual speakers in a discourse, identify different styles, emotional tones,
opinions and attitudes of the individual speakers

understand the main points and ideas when reading an authentic text or written expression with
arather complex content on a current topic

identify the structure of a text and distinguish between the main and complementary information

find and accumulate information on a less common, specific topic from various texts and work with the
information acquired

infer the meaning of unknown words based on already acquired vocabulary, context, knowledge of word
formation and cognates

utilise various types of dictionaries, informative literature, encyclopaedias and media
read literature in the language of study with comprehension
describe the plot and the sequence of events in a film or play

yvv v ¥

yvywvw ¥

Figure 26 Foreign Language - Educational Content: Receptive Language Skills: Expected Outcomes (FEP SGE
2007, 16)

PRODUCTIVE LANGUAGE SKILLS
Expected Outcomes
The pupil shall:

formulate his/her opinion in such a way that he/sheis understood, using correct grammar,
spontaneously and coherently

reproduce freely and coherently an authentic text with vocabulary and language structures
characteristic of a rather demanding text which he/she has read or listened to

present a coherent speech on an assigned topic

create lucid texts on a wide range of topics and express his/her attitudes

describe in detail his/her surroundings, interests and activities related to them

structure formal as well as informal written expressions logically and clearly, using different styles

receive information of a rather complex content with a good degree of comprehension and be able to
convey it in such a way that he/she is understood while using grammar correctly

use a broad generalvocabulary to develop argumentation without reducing the content of the communication
employ monolingual and specialised dictionaries when writing on selected topics

vyvv vVYVYVYYVY ¥V V¥

Figure 27 Foreign Language - Educational Content: Productive Language Skills: Expected Outcomes (FEP SGE
2007, 17)
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INTERACTIVE LANGUAGE 5KILLS

Expected Outcomes

The pupil shall:

» express and defend his/herideas, opinions and attitudes using appropriate written as well as oral forms

> comment on and discuss various opinions on non-fiction and fiction texts adequately and using correct grammar

» react spontaneously and using correct grammar in more complicated, less common situations while
using appropriate phrases and expressions

> communicate fluently on abstract as well as specific topics in less common or specialised situations,
respecting the rules of pronunciation

> begin, carry on and end conversations with native speakers and join in active discussion on various

topics concerning more specialised interests

Figure 28 Foreign Language - Educational Content: Interactive Language Skills: Expected Outcomes (FEP SGE
2007, 17)

Subject Matter

LANGUAGE MEANS AND FUNCTIONS

{connected with personal, educational, work-related and public areas which the pupil encounters commonly,
less often or onlyin specific circles)

phonetics - the phonetic structure of a word, the phonetic aspect of a sentence, phonetic reduction,
phonetic features

orthography - rules for more difficult words, principles for phrasing and intonation arising from the
written form of the language, pronunciation conventions

grammar - nominal and verbal phrases, morphemes, prefixes, suffixes, further ways of expressing the
past, presentand future, complex subordinate clauses, compound sentences, derivation, functional
shift, transformation, valency

lexicology - collocations, set phrases on the sentential level, proverbs, simpleidioms, phrasal verbs,
set clause patterns, specialised terms and phrases on common topics

Figure 29 Foreign Language - Subject Matter: Language Means and Functions (FEP SGE 2007, 17)
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COMMUNICATIVE FUNCTION OF THE LANGUAGE AND TEXTUAL TYPES

(connected with personal, educational, work-related and public areas which the pupil encounters commonly,
less often or only in specific circles)

attitude, opinion, viewpoint — agreement, disagreement, consent, request, denial, possibility,
impossibility, certainty, obligation, prohibition, order

emotion - like/dislike, interest/lack of interest, delight/disappointment, surprise, astonishment,
worry, gratitude, sympathy, indifference, fear

moral attitudes and functions — apology, forgiveness, praise, rebuke, regret, confession, condemnation

shorter writings — greetings, messages, congratulations, invitations, responses, persanal letters,
official letters, requests, advertisements, structured résumés

longerwritings - detailed CVs, narrations, reflections, essays, detailed descriptions, technical descriptions

reading and listening comprehension - logically structured texts in non-complicated language,
informational texts, descriptive, factographic, documentary, imaginative and artistic texts
independent oral expression — description, summary, comparison, narration, notice, presentation,
textual paraphrase

interaction — formal as well as informal conversation, discussion, correspondence, structured interview,
unexpected situations in both personal and professional life, communication by telephone and other media

information from the media - press, radio, television, internet, film, audio and video recordings, public
announcements, telephone

Figure 30 Foreign Language - Subject Matter: Communicative Function of the Language and Textual Types (FEP
SGE 2007, 18)

THEMATIC AREAS AND COMMUNICATION SITUATIONS

(Interms of content and language, the source texts are more difficult but not complicated, contain elements
of artistic, journalistic, scientificand popular-science styles, are related to both common and less common,
specific as well as abstract topics which the pupil can encounter in everyday life or when travelling to countries
ina given language region.)
public area - public institutions, publicannouncements, authorities, official letters, main political
parties and bodies, public meetings, publicservices, passports, authorisation, performances, competitions

work area - state administration, companies, industry, agriculture, less common professions,
instruments and equipment, events at work, employment contracts, business letters, advertising
materials, manuals, job description, occupational safety

educational area — elementary, secondary and tertiary education in the Czech Republic and countries
ofthe foreign language studied, scientific societies and clubs, professionalinstitutions, vocations
and degrees from educationalinstitutions, student gatherings, classroom equipment, workin the
classroom, debates and discussions, annotations, summaries

personal area — home when abroad, lie of the land, social relationships, close family or friends,
colleagues, artistic subjects, household utensils, sports and recreational equipment, health, accidents,
lifestyle, non-traditional holidays, non-traditional hobbies, recipes, novels, magazines

personality area - identity, methods of self-perception, philosophy of life
soclal area — nature, environment, ecology, global problems, science and technology, progress

Figure 31 Foreign Language - Subject Matter: Thematic Areas and Communication Situations (FEP SGE 2007,
18)
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REALIA OF THE COUNTRIES OF THE LANGUAGE STUDIED
political and economic pesition in the world
brief characteristics of the economy, society and culture
relations with the Czech Republic

literature, important works and authors

science, technology, sport, art, significant personalities, works, achievements
life and traditions, family, education, national pastimes and specialties
language peculiarities and differences

media and their impact on individuals and soclety

current affairs and events of greater significance

authentic materials - press, radio, film

Figure 32 Foreign Language - Subject Matter: Realia of the Countries of the Language Studied (FEP SGE 2007,
18-19)
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Appendix 2 — Standardised Tests Replacing One Language Exam in School Maturita Exam

;’EI;EI:;E; Nizev zkousky
Anglicky jazyk
B2 Statni jazykova zkouska zakladni
C1 Statni jazykova zkouska vieobecna
C2 Statni jazykova zkouska speciélni
B1 Cambridge B1 Preliminary for Schools
také znamy jako Cambridge English: Preliminary for Schools (PET)
B1 Cambridge B1 Preliminary
také znamy jako Cambridge English: Preliminary (PET)
B1 Cambridge B1 Business Preliminary
také znamy jako Cambridge English: Business Preliminary (BEC Preliminary)
Bl B1 Cambridge English Certificate s celkovym skore mezi 140 az 159
B2 Cambridge B2 First for Schools
- také znamy jako Cambridge English: First for Schools (FCE)
B2 Cambridge B2 First
- také znamy jako First Certificate in English (FCE)
B2 Cambridge B2 Business Vantage
- také znamy jako Cambridge English: Business Vantage (BEC Vantage)
B2 B2 Cambridge English Certificate s celkovym skére mezi 160 az 179
o1 Cambridge C1 Advanced
také znamy jako Cambridge English: Advanced (CAE)
ol Cambridge C1 Business Higher
také znamy jako Cambridge English: Business Higher (BEC Higher)
Cl C1 Cambridge English Certificate s celkovym skére mezi 180 az 199
o2 Cambridge C2 Proficiency
- také znamy jako Cambridge English: Proficiency (CPE)
C2 C1 Cambridge English Certificate s celkovym skore mezi 200 az 230

Figure 33 Standardised Tests Replacing One Language School Maturita Exam - Cambridge English (MEYS 2021, 1)
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Cc2 IELTS Academic stupeii 8,5+

C1 IELTS Academic stupefi 78
B2 IELTS Academic stupei 5,5-6,5
B1 IELTS Academic stupefi 4-5
Cc2 IELTS General Training stupefi 8,5+
C1 IELTS General Training stupefi 7-8
B2 IELTS General Training stupeii 5,565
B1 IELTS General Training stupefi 4—3
y
Bl, B:’ cl, ELSA — English Language Skills Assessment
](3311, ]?jl JETSET ESOL International Qualifications

Bl1, B2 EFB — English for Business (Level 1, 2, 3)

C1 EFB — English for Business (Level 4)
tele English A2-B1 (dudlni zkouska, na certifikatu musi byt uvedeno vysledné
A2-B1 -
hodnoceni B1)

B1-B2 tele English B1-B2 (dualni zkouska)
B2-C1 tele English B2—C1 University (dualni zkouska)

tele English A2-B1 Business (dudlni zkougka, na certifikdtu musi byt uvedeno
visledné hodnoceni B1)

B1-B2 tele English B1-B2 Business (duélni zkougka)
B2-C1 tele English B2-C1 Business (dudlni zkouika)

A2-B1

B1 tele English B1

B2 tele English B2

Bl tele English B1 Business

B1 tele English B1 Hotel and Restaurant
B2 tele English B2 Business

B2 tele English B2 Technical

Cl tele English C1

C2 tele English C2

Figure 34 Standardised Tests Replacing One Language School Maturita Exam - IELTS, ELSA, JETSET ESOL, EFB, telc
(MEYS 2021, 2)
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TOEIC® Listening and Reading Test: 550-780 (B1): 785-940 (B2)

B1,B2 TOEIC® Speaking and Writing Test: 240-300 (B1): 310-350 (B2)

(pro prokazani viech jazykovych dovednosti tieba piedlozit oba certifikaty)
B1 TOEIC Bridge™: 170-180 (B1)
B1 Redesigned TOEIC Bridge®: 84-100 (B1)

B1.B2 | TOEFL iBT®: 42-71 (B1); 72-94 (B2)

B1.B2 TOEFL iTP® Level 1: 460-542 (B1): 543-626 (B2)

TOEFL Junior® Standard: 745-835 (B1): 850-900 (B2)

B1.B2 TOEFL Tunior® Speaking: 11-13 (B1); 14-16 (B2)

(pro prokazani viech jazykovych dovednosti tieba piedlozit oba certifikaty)

TOEIC® Listening and Reading Test: 945-990 (C1)

Cl1 TOEIC® Speaking and Writing Test: 360—400 (C1)

(pro prokazani viech jazykovych dovednosti tieba piedlozit oba certifikaty)

Figure 35 Standardised Tests Replacing One Language School Maturita Exam — TOEIC, TOEFL (MEYS 2021, 2)

C1 TOEFL iBT®: 95-120 (C1 a vy§éi)
C1 TOEFL iTP® Level 1: 627677 (C1)
B1 Pearson Tests of English General (Level 2)
B2 Pearson Tests of English General (Level 3)
C1 Pearson Tests of English General (Level 4)
Cc2 Pearson Tests of English General (Level 5)
LanguageCert International ESOL (Listening, Reading, Writing) — Achiever Bl
Bl LanguageCert International ESOL Spoken Exam — Achiever Bl
(pro prokazani viech jazykovych dovednosti tieba pfedloZit oba certifikaty)
B1 LanguageCert SELT Listening, Reading. Writing & Speaking Bl
LanguageCert International ESOL (Listening, Reading, Writing) — Communicator
B2 B2

LanguageCert International ESOL Spoken Exam — Communicator B2
(pro prokazani viech jazykovych dovednosti tfeba piedlozit oba certifikaty)

B2 LanguageCert SELT Listening, Reading. Writing & Speaking B2
LanguageCert International ESOL (Listening, Reading, Writing) — Expert C1
C1 LanguageCert International ESOL Spoken Exam — Expert C1
(pro prokazani viech jazykovych dovednosti tieba piedlozit oba certifikaty)
Cl LanguageCert SELT Listening, Reading, Writing & Speaking C1
LanguageCert International ESOL (Listening, Reading, Writing) — Mastery C2
Cc2 LanguageCert International ESOL Spoken Exam — Mastery C2
(pro prokazani viech jazykovich dovednosti tieba pfedlozit oba certifikaty)
Cc2 LanguageCert SELT Listening, Reading. Writing & Speaking C2
B1 Zkouika podle NATO STANAG 6001 — aroven 2
C1 Zkouska podle NATO STANAG 6001 — roveri 3

Figure 36 Standardised Tests Replacing One Language School Maturita Exam - TOEFL, Pearson Tests, Language Cert, NATO
STANAG (MEYS 2021, 3)
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Appendix 3 — Key Competencies of English Language with their Aims and Cross-Cutting

Themes Intertwined with the Subject

Vychovné a vzdélavaci strategie
Kompetence k u€eni

» Pii fefeni tkolt nechdva uéitel ziktm prostor pro vlastni postup prace (prace s pracovnim
sefitem, tvorba a zpracovani dotaznikn, nedokonéen ptib&hy, problémové situace: zjisti,
najdi, objednej...).

» Zaci zpracovéavaji tkoly do podoby referitii, zprav, prezentaci a pfednaseji je pred
spoluziky (vyuZziti riznych zdroju informaci - Internet, cizojazyéné asopisy, cizojazyéna
literatura, -vyuziti pomicek, obrazkh, videotechniky a audiotechniky.

» Ukitel zarazuje do hodin préei se slovniky.

Kompetence k Feseni problémU
o Utitel vede zaky k uplatiiovani osvojené slovni zdsoby pii odvozovini neznamych vyrazi
z kontextu a ke tvofeni jinjch slovnich druhn.
s Navozuje autentické situace vedouci k fegeni problému (ziskat uréitou informaci, zjistit
¢as, domluvit schizku).
e Zadava zakum naroénéjii ukoly, kde uplatiuji znalosti z jinjch pfedméth a znalost prace

s pogitaéem (viukove jazykové programy, fizené vyhledavani informaci na Internetu).

Kompetence komunikativni
o Utitel vede zaky ke komunikaci ve dvojici i ve skupiné (nacvik konkrétnich dialogh —
v hotelu, na letiéti, v obchodé, na posté: fiktivai role ve skupiné, hadka, planovani
dovolené, vikendu...).
o Vede ziky k aktivni komunikaci s rodilymi mluvéimi (diskuse s hosty, spoluprace
s lektory, viménné zdjezdy, besedy).

Figure 37 SEP - Key Competencies: Learning, Problem-Solving and Communication Competence (SEP 2021, 48)
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Kompetence obCanske

Utitel zadava zakum ukoly, ve kterych srovnavaji zpsob zivota, zvyky a obyéeje u nas

a v anglicky mluvicich zemich a zaujimaji stanoviska ke spoleéenskym, kulturnim
geografickym a ekologickym odlisnostem.

Zorganizuje setkani s rodilym mluvéim €1 studijni nebo viménny pobyt, a tim konfrontuje
zaka se zivotem, zvyky a hodnotami jiné zeme.

Diskutuje se zaky o odlisném zpusobu zivota v jinych zemich .

Kompetence k podnikavosti

Utitel ukazuje zakum piinos znalosti anglického jazyka a pomaha jim ziskavat predstavu

o jeho uplatnéni v ruznych oborech lidské éinnosti.

Figure 38 SEP - Key Competencies: Civic and Entrepreneurial Competency (SEP 2021, 49)

Prurezova témata prolinajici vyucovacim predmétem:

OSV — poznavani lidi, mezilidské vztahy, komunikace s nimi, kooperace

VDO - zasady demokratické spoleénosti, obéan a spoleénost, formy Géasti obéana

pfi fizeni spoleénosti

VMEGS — Evropa ve vztahu k ostatnimu svétu, my a Evropa, 1 my jsme Evropane
MKV — etnicky pivod. mezilidské a mezinarodni vztahy, solidarita a socidlni smir
ENV - zachovani zakladnich Zivotnich podminek, trvale udrzitelny rozvoy. ekosystémy
a nasledky lidské aktivity pro Zivotni prostiedi

MV- medialni sdéleni a jeho tvorba, prace v realiza¢nim tymu.

Pruiezova témata (pouzité zkratky)

OSV (Osobnostni a medialni vychova)

VMEGS (Vychova k myéleni v evropskych a globalnich souvislostech)
MKV (Multikulturni vychova)

ENV (Environmentalni vychova)

MV (Medialni vychova)

Figure 39 SEP - Cross-Cutting Themes Intertwined with the English Language (SEP 2021, 49)
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I. ro¢nik

Appendix 4 — School Education Programme — Foreign Language

Rocnikove vystupy Ucivo Prurezova témata,
kontexty a presahy,
dalsi poznamky

Poslech a ¢teni s porozuménim Fonetika: MV + OS5V

- pii1 ¢teni dba na spravay slovni a vétny | - upeviiovani spravanyvch vvslovnostnich | - Socialni

piizvuk a intonaci navykn, rytmus a intonace souvislého komumnikace u viech

- Cte 1 slozité)éi text, kierému nerozumi projevu komumikacnich aktivit

zcela piesné,

- dokaze vvhledat zikladni informace Mluvnice a lexikologie: VMEGS

(globalni #teni)

- pff praci s textem pouZiva slovnik

- v del&im souvislém rozhovoru
vedeném rodilymi mluvéimi

- ve standardnim tempu porozumi
klicovym informacim

- v souvislém projevu rodilého mluvéiho
rozezna hlavni téma

Ustni a pisemny projev

- v pisemném projevu najde a opravi
jazykové chyby

- napide e-mail, ,jednoduchy formalni
dopis

- napide pfibéh

- pfipravi kratkou prezentaci

- pronese kratky monolog na dané téma
s vyjadfenim

- vlastniho nazoru

- mifastni se diskuse a odivodni sviy
nazor

Interaktivni Fecové dovednosti

- domluvi se v béznych kazdodennich
situacich (v obchodé,

- pii cestovani, u lékafe, v restauraci)

- vede rozhovor s rodilym mluvéim

- ziska a poskytne pozadované
informace

- pozada o radu, o pomoc

- opakovani pfitomného a minulého
£asu (prostého 1 pritbéhového);

- vyjadfovani budoucnosti; vyjadfovani
kvantity; ¢leny; poéitatelnost; vazby
s infinitivem a gerundiem; stupfiovani
piidavnych jmen; vziazné véty;
frazova slovesa

Komunikacni situace a funkce :

Ustni projev:

- rozhovory v béznych Zivotnich
situacich, v obchodg, vysvétleni cesty

Pisemny projev:

- pohlednice, neformalni dopis, vvplnéni
formulafe, popis osoby a mista

Posiech:

- nahravky projevii rodilych mluvéich,
videoprogramy

Reilie anglicky mluvicich zemi
- Prace ve dvojicich, ve skupinach,
prace s textem. se slovnikem

- Hjeme v Evropé

- vzdélavani v Evropé
a ve svété (podminky
a moFnosti studia
v zahraniéi)

MEV

- sociokulturni rozdily

- spoluprace mezi lidmi
z rizného kulturniho
prostiedi

Piesahy
- #esky jazvk, gramaticka
terminologie

Figure 40 SEP - Expected Outcomes: The First Year of Four-Year Education (SEP 2021, 50)
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Kvinta

Roc¢nikove vystupy Ucivo Pruiezova témata,
kontexty a presahy,
dalsi poznamky

Poslech a ¢teni s porozuménim Fonetika: MV + OS5V

- pii éteni dba na spravay slovnd a vétny | - rytmus a intonace souvislého projevu - Socialni

piizvuk a intonaci komumikace u viech

- fte 1 sloZit&) 3 text, kterému nerozumi Mluvnice a lexikologie: komunikaénich aktivit

zcela piesné, - opakovani slovesnych ¢asi,

- dokaze vyvhledat zikladni informace - (pfitomného a minulého asu prostého

{globalni cteni) 1 pritbéhovéha), VMEGS

- pf1 praci s textem pouziva slovnik

- v deliim souvislém rozhovoru
vedeném rodilymi mluviimi

- ve standardnim tempu porozumi
klicovym informacim

- v souvislém projevu rodilého mluvéiho
rozezna hlavni téma

Ustni a pisemny¥ projev

- v pisemném projevu najde a opravi
jazykové chyby

- napiSe e-mail, jednoduchy formalni
dopis

- napise pfib&h

- piipravi kratkou prezentaci

- pronese kratky monolog na dané téma
s vyjadienim

- vlastniho nizoru

- miéastni se diskuse a odivodni sviyy
nazor

Interaktivni Fecové dovednosti

- domluvi se v béznych kazdodennich
situacich (v obchodé,

- pii cestovani, u 1ékafe v restauraci)

- vede rozhovor s rodilim mluvéim

- ziska a poskytne pozadované
informace

- pozada o radu, o pomoc

- vyjadiovani budoucnosti; modalni
slovesa; pasivum; konkurence
gerundia a infinttivu; akéni a stavova
slovesa; vztazné véty;

- kolokace: tvofeni slov; frizova slovesa

Komunikacni situace a funkce :

Ustni projev :

- vyjadfovani souhlasu, nesouhlasu,
nazoru; zadost, nabidka; rozhovor,
diskuse

Pisemny prafev -

- dopis, popis osoby a mista,
vypravovani, formulaf - zadost

Poslech -

- nahravky projevi redilych mluvéich,
videoprogramy, film

Realie anglicky mluvicich zemi

- Prace ve dvojicich, ve skupinich,
prace s textem, se slovnikem,
s internetem

- jeme v Evropé

- vzdélavani v Evropé
a ve svété (podminky
a moZnosti studia
v zahraniéi)

MKV

- sociokulturni rozdilv

- spoluprice mezi lidmi1
z rizného kulturniho
prostiedi

ENV
- Elovék a Fivotni
prostiedi
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2. roénik

Rocnikove vystupy Ucivo Prirezova témata,
kontexty a presahy,
dalsi poznamky

Poslech a ¢teni s porozuménim Fonetika: MV + OS5V

- orientuje se vistavbé textu, piifadi
nadpisy k jednotliviim odstaveum
- odvodi vyznam neznamvch slov

z kontextu nebo ze znalosti tvorby slov

a internacionalizmi

vyhleda zikladni informace, rozlisi
podstatné od nepodstatného

piecteny text jednoduse pfevypravi
pi praci s textem pouziva 1 vikladovy
slovnik

v deléim souvislém rozhovoru
vedeném rodilymi mluvéinm

ve standardnim tempu porozumi
kli¢ovym informacim,

- rozezna postoje a naladu jednotlivich

mluv&ich

Ustni a pisemny projev

- vyjadii své myslenky
nekomplikovanou formou,
respektuje mluvnicka pravidla
vysvétli a zdivodni sviy nazer

- napife Zivotopis, Zadost, stiznost,
pfipravi kratkou prezentaci,
pronese kratky monolog na dané téma
s vijadfenim vlastniho nazoru,
ziastni se diskuse a odivodni sviy
NAazor ,

podrobné popise své okoli, zajmy
a finnostt

Interaktivni Fecové dovednosti

- pfi rozhovoru v piipadé nepochopeni
pozada o zopakovani vipovédi
a ziskanou informaci sdéli vlastnimi
slovy

- vede rozhovor s rodilym mluvéim

- pft rozhovoru respektuje zdvofilostni
normy

- upeviiovani spravnych vyslovnostnich
navyku,
- rytmus a intonace souvislého projevu

Mluvnice a lexikologie:

- modalni slovesa (should, nught, must),

- fasové a podminkové véty 1.2 ;
- ucelovy nfinitiv;

- pasivum;

- pfedpfitomny ¢as prosty;

- piedpfitomny éas prib&hovy;

- piedmnuly ¢as;

- nepiima fec;

- frazova slovesa,

- kolokace

Komunikaéni situace a funkce:

Usini projev -

- rozhovory v béZnych Zivotnich
situacich (u doktora, v hotelu,
telefonovani), interview, diskuse

Pisemny projev:

- Zivotopis

- dopis formalni 1 neformalni, recenze
knihy nebo filmu, pfib&h

Poslech :

- nahravky projevii redilych mluv@ich,
videoprogramy, film

Redlie anglicky mluvicich zemi

- Prace ve dvojicich, ve skupinach,
prace s textem, se slovnikem,
5 internetem

- Socialni komunikace
u viech komumkaénich
aktivit

VMEGS

- zijeme v Evropé

- vzdélavani v Evropé
a ve svété (podminky
a mo#nosti studia
v zahraméi)

MEV

- sociokulturni rozdily

- spoluprace mezi lidmi
z rizného kulturniho
prostiedi

ENV

- élovék a Fivotnd
prostiedi, klady
a zapory VyuZivani
techniky pro élovéka
a Fivotni prostiedi
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Sexta

Rocnikove vystupy Ucivo Prurezova témata,
kontexty a presahy,
dalsi poznamky

Poslech a ¢teni s porozuménim Fonetika: MV + OS5V

- orientuje se vystavhé textu, piifadi
nadpisy k jednotlivym odstaveim
odvodi vyznam neznamych slov

z kontextu nebo ze znalosti tvorby slov

a internacionalizmi}

vvhleda zikladni informace, rozlisi
podstatné od nepodstatného

piecteny text jednodude pfevypravi
pii praci s textem pouZiva 1 vvkladovy
slovnik

v deléim souvislém rozhovoru
vedeném rodilymi mluvéimi

ve standardnim tempu porozumi
kli¢ovym informacim,

- rozezna postoje a naladu jednotlivych

mluvéich

Ustni a pisemny projev

- vyjadii své myilenky
nekomplikovanou formou,

- respektuje mluvnicka pravidla

- vysvétli a zdivodni sviyj nazer,

- napife Zivotopis, Zadost, stiznost,
piipravi kratkou prezentaci,

- pronese kratky monolog na dané téma
s vyjadienim vlastniho nazoru,

- micastni se diskuse a odivodni sy
NAZOT,

- podrobné popise své okoli, zaymy
a finnosti

Interaktivni Fefové dovednosti

- pii rozhovoru v pfipadé nepochopeni
pozada o zopakovani vipovédi
a ziskanou informact sdéli vliastnimi
slovy

- vede rozhovor s rodilym mluvéim

- pii rozhovoru respektuje zdvofilostni
normy

- rytmus a intonace seuvislého projevu

Mluvnice a lexikologie:

- opakovani slovesnych éast
(pfedpiitomného ¢asu prostého
1 pritb&hového),

- pfedminuly &as,

- rozéifeni nepfimé feci,

- podminkove véty 0, 1, 2,

- modalni slovesa k vyjadieni jistoty
a pravdépodobnosti, pfaci véty,

- vazba: ja také/ja také ne, tizaci
dovétky

- wdiomy, kolokace, synonyma,
antonvma, frizova slovesa,

- britska x americka angliétina

Komunika¢ni situace a funkce:

Usini projev

- diskuse, slozité)§i rozhovory,

- vyjadfovani pro a proty, delsi
monolog, telefonni rozhovory

- neformalni jazvk

Pisemny projev .

- formalni dopis — zadost o praci,
hledani chyb v napsaném projevu,
Elenéni psaného textu, popis udalosti

Poslech

- nahravky projevi rodilvch mluvéich,
videoprogramy, film

Realie anglicky mluvicich zemi

- Prace ve dvojicich, ve skupinach,
prace s textem, se slovnikem,
s internetem

- Socialni komunikace
- u viech komunikaénich

aktivit

VMEGS

- Zyjeme v Evropé

- vzdélavani v Evropé
a ve svété (podminky
a moznosti studia
v zahraniéi)

MKV

- sociokulturni rozdily

- spoluprace mezi hdmi
z rizného kulturniho
prostiedi

ENV
- problematika vztahti
organismil a prostiedi
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3. rocnik

Roénikové vystupy Uéivo Priiezova témata,
kontexty a piresahy,
dalii poznimky

Poslech a €teni s porozuménim Fonetika: MV + 05V

- vyhleda v méné béiném textu klicove - rytmus a intonace souvislého projevn - Socidlni komunikace

informace a pracuje s nimi

£te upravencu beletrii

pii praci s textem pouziva vykladovy
slovnik

v delsim rozhovors vedeném rodilymi
mluvEimi ve standardnim tempu
porozumi kliovym informacim
rozezna postoje a naladu jednotlivich
mluvich

Ustni a pisemny projev

- srozumitelné reprodukuje pletteny
nebo vyslechnuty méné naroény
autenticky text

popiie své zaZitky a ndalosti, sny,
nadéje a cile

struéné vysvétli a odivodni své nizory
a plany

logicky strukturuje pisemny projev
piipravi kratkou prezentaci

- pronese kratky monoclog na dané téma
3 vyjadienim vlastniho nazoro
ziéastni ze diskuze a odivedni svy
nazor

podrobné popife své okoli, zijmy

a finnosti

- pouZiva synonyma

Interaktivni Ffecové dovednosti

- pii rezhovoru reaguje adekvatné pouze
s drobnymi gramatickymi chybami

a pouZiva jednoduché frazeclogicke
vyrazy

vede aktivné rozhovor s rodilym
mluvéim

pii rozhovors respektuje zdvofilostni
HOTHIY

Mluvnice a lexikologie:

- opakovani slovesnych Zast
(pfitommého a minulého Easu prostého
i probéhového),

- vyjadfovani budoucnosti;

- modalni slovesza; pazivom;

- konkurence gerundia a infinitivu;

- akéni a stavova slovesa; vztainé véty;

- kolokace; tvofeni slov; frazova slovesa

Komunikaéni situace a funkee :

Ustni projev ;

- vyjadfovani sovhlasu, nesouhlasu,
nazoru; Zadost, nabidka; rozhovor,
diskusze

FPicemmny profev :

- dopis, popis osoby a mista,
vypravovani, formulaf - Zadost

Foslech :

- nahraviy projevi rodilych miuvEich,
videoprogramy, film

Realie anglicky mluvicich zemi

- Prace ve dvojicich, ve skupinich,
prace s textem, se slovnikem,
= internetem

u viech komunikaénich
aktivit

VMEGS

- Zijeme v Evropé

- vzdélavani v Evropé
a ve svété (podminky
a moZnosti studia
v zahraniéi)

MEV

- sociokulturnd rozdily

- spoluprace mezi lidmi
z rizného kulturniho
prostiedi

ENV
- Clovek a Zivotnd
prostiedi
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Septima

Roénikové vystupy Uéiveo Priiezova témata,
kontexty a piresahy,
dalii poznamky

Poslech a €teni 5 porozuménim Fonetika: MV + OS5V

- vyhleda v méné béiném textu klicove
informace a pracuje s nimi

Ete upravencu beletrii

pii praci s textem pouvziva vikladovy
slovnik

v delsim rozhovers vedeném rodilymi
mluvéimi ve standardnim tempu
porozumi klitovym informacim
rozezna postoje a naladu jednotlivich
miuvEich

Ustni a pisemny projev

- srozumitelng reprodukuje pfetteny
nebo vyslechnuty méné naroény
autenticky text

popide své zafithy a udalosti, sny,
nadéje a cile

struéné vysvitli a odivodni své nézory
a plany

logicky strukturuje pisemny projev
piipravi kratkou prezentaci

proniese kratky monclog na dané téma
3 vyjadfenim vlastnihc nazom
zidastnd ze diskuse a odivodnd svly
nazor

podrobné popie sveé okoli, zajmy

a tinnosti

- pouZiva synonyma

Interalktivni Ffecové dovednosti

- pfi rozhovoro reaguje adekvatng pouze
z drobnymi gramatickymi chybami

a pouiiva jednoduche frazeclogicke
vyrazy vede aktivné rozhovor s
rodilym mluvéim

pii rozhovoru respekiuje zdvofilostnd
formy

- rytmus a intonace souvislého projevu,

foneticka redukce

Mluvnice a lexikologie:
- zystém Casd (vypravéei tasy,

pfedpfitomny Eas prosty a pribéhovy,

vyjadfovani budoucnosti),
- vztainé véty, infinttivai véty,
- konkurence gerundia a infinitivu,
- modalni zlovesa 3 minolim
infinitivem;
- tvofeni slov, synonyma a antonyma,
- kolokace, frazova sloveza

Komunikaéni situace a funkce:

Ustni projev

- diskuse (pro a proti), viména
informaci, prezentace literarnihe dila

Fizemny profev :

- Zivotopisy, vypravovani, pojednani o
knize a filmu, formalni a neformalni
dopis, popis mista

FPoslech :

- nahravky projevi rodilych mluvEich,
videoprogramy, film

Realie anglicky mluvicich zemi

- Prace ve dvojicich, ve skupinach,
prace s textem, se slovaikem,
s internetem

- Socialni komunikace
u viech komunikaénich
alktivit

VMEGS

zijeme v Evropé
vzdélavani v Evropé
a ve zveté (podminky
a moznosti studia

v zahraniéi)

MEWV

- sociokulturni rozdily

- spoluprace mezi lidmi
z rizného kulturniho
prostiedi

Presahy
- d&jepis, svétova
literatura
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Figure 45 SEP - Expected Outcomes: the Seventh Year of the Upper Stage of Eight-Year Education (SEP 2021, 55)




4. rocnik

Roénikové vistupy TUéivo Priifezovi témata,
kontexty a piesahy,
dalsi poznimky

Poslech a €teni s porozuménim Fonetika: MV + 05V

- porozumi hlavnim myslenkam

- rozlif hlavoi a doplinjici informace

- pii praci s textem pouziva vikladovy
slovnik, slovnik na Internetu

- rozomi i textim s abstrakind tematiliou
{poezie)

- v deliim rozhovorn vedeném rodilimi
mluviimi ve standardnim tempu
peorozumi kKlicovym informacim,

- rozezna postoje a naladu jednotlivych
mluvéich

Ustni a pisemny projev

- hovefi s rodilym mluvéim plynule
a spontanné,

bez vétitho dsili vysvétli a odivodni
3ve ndzory a plany

logicky strukturuje pisemny projev
roznych slohovych styld na Sirckou
ikalu témat (ese))

wvadi vwhody a nevihody rizajch
mozZnosti

piednese souvisly projev na zadané
téma

zidastni se diskuze a odivodni svhj
nazor

Interaktivni Fecové dovednosti

- pii rozhovorp reaguje adekvatné
a gramaticky spravné 1 v méné béznych
situacich

- vede aktivné rozhover s rodilym
mluviim 1 na témata

- tikajici se odbornéjiich zdjmh

- rytmus a intonace souvislého projevo

Mluvnice a lexikologie:

- opakovani slovesnych Zash
(pfedpfitomného &asu prostého 1
priubéhovéhao),

- pfedminuly Eas,

- roziifeni nepfimé fedi,

- podminkové véty 0, 1, 2,

- modalni slovesa k vyjadfeni jistoty a
pravdépodobnosti, pfaci véty,

- vazba: ja také/ja take ne,

- tazaci dovétky

- idiomy, kolokace, synonyma,
antonyma, frazova slovesa,

- britska x americka anglhiétina

Komunikaéni situace a funkce :

Ustni prajev :

- vyjadfovani pro a proti, deli
moneclog, telefonni rozhovery

- neformalni jazyk

FPizemny profev :

- formalni dopis — Zadost o praci,
hledani chyb v napsaném projevu,
Elendni pzaného textu, popis udalost

FPoslech :

- nahravky projevi rodiljch mluvEich,
videoprogramy, film

Realie anglicky mluvicich zemi

- Prace ve dvojicich, ve skupinach,
price s textem, se slovnikem,
s internetem

- socialni komunikace
- u viech komumkaénich
alctivit

VMEGS

- Zijeme v Evropé

- vzdélavani v Evropé
a ve sveté (podminky
a moZnosti studia
v zahramis)

MEV

- socickulturnd rozdily

- spoluprace mezi lidmi
z ritzného kulturniho
prostiedi

ENV
- problematika vztahh
organizmi & prostiedi
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Oktava

Roénikové vistupy Uéiveo Priifezova témata,
kontexty a presahy,
dalii poznamky

Poslech a £teni s porozuménim Fonetika: MYV + 05V

- porozumi hlavnim mySlenkam
sloZitd)dho textu

- rozlii hlavni a doplfinjici informace

- pii praci s textem poudivad vikladewy
zlovnil, slovnik na Internetu

- rozumi 1 textim s abstrakini tematikou
(poezie)

- v deliim rozhovers vedeném rodilimi
mluviimi ve standardnim tempu
porozumi klitovim informacim

- rozeznd postoje a ndladu jednotlivich
mluvEich

Ustni a pisemny projev

- hovedfi & rodilfym mlovéim plynule

a spontanns,

bez vEtitho Osili vyzvétli a odbvodni

3vE nazory a plany

logicky strukturuje pisemny projev

riznjch slohovich styld na firckon

ikalu témat (es2i)

wvadi vyhody a nevihody riznjch

moZnosti

pfednese souvisly projev na zadané

téma

- zhEastni e diskuze a odivodnd svhj
nazor

Interaktivni fefové dovednosti

- pii rozhovor reaguje adekvitme
a gramaticky spravné i v méné béZntch
sitvacich

- vede aktivné rozhovor s rodilym
mluvéim 1 na témata

- tikajici se odboméjiich zajmh

- rytmus a intenace souvislého projevn

Mluvnice a lexikologie:

- opakovani a prohlubovani systému
slovesnych Zash;

- podminkové vety (typ 3 a smidene),

- pfaci véty

- tvofend slov, synonyma a antonyma,

- kolokace, frazova zloveza

Komunikaéni situace a funkce :

Ustni prajev

- Popis a srovnavani na zakladé
obraziu, diskuse (pro a proti),

Picemmny projev :

- ovaha

FPoslech -

- nahrévly projevd rodilych mluviich,
videoprogramy, film

Realie anglicky mluvicich zemi

- Prace ve dvojicich, ve skupindch,
prace s textem, se slovnikem,
5 internetem

- Socialni komunikace
u viech komunikaénich
aktivit

VMEGS

- Zijeme v Evropé

- vzdélavani v Evropé
a ve sveté (podminky
a moZnosti studia
v zahraniéi)

MEV

- sociokulturnd rozdily

- spoluprace mezi lidmi
z rizného kulturniho
prostiedi

ENV
- &lovek a Fivotnd
prostiedi

Piesahy
- déjepis, svétovd
literatura
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Appendix 5 — School Education Programme - English Language Seminar

3. rocnik cétyFletého a septima osmiletého gymnazia

Rocnikové vystupy Ucivo Prurezova témata,

kontexty a piesahy,
dalii poznamky

Umi popsat osobu z hlediska vzhle-
du 1 charakteru. Pohovofi oproti-
Kladnjch lidskjch vlastnostech.
Pohovoefi o souZit v roding a gene-
ratnich problémech a o osobnich
zkuienostech 3 pfatelstvim. Vyjadfi
viastni nazer na podstatu pfatelstvi
Zna pojmy z oblasti odivani

a aktivng je pouziva. DokaZe jednat
s partnerem a dojit ke kompromisu.
Ui napsat ceobnd dopis.

PEOPLE, FAMILY AND SOCIAL
LIFE — Lidskeé vlastnosti, vzhled,
Easti téla, obledeni. Vetahy v roding.
Spoluprace v rodiné, Skole. Ostatni
merzilidske vztahy. Piatelstvi
Spolefenské a rodinné udalosti.
Méda. Oblefeni pro rizné
pfileZitosti. Doplfiky odévi.
Skotskoy ndrodnd kroj.

ME,

QSV (hodnotovy systém),
VMEGS (Zijeme

v Evropé)

Umi popsat rizné druhy bydleni.
Pohovefi o rozdilech bydlend

na vesnici, v malém mésté a velko-
mésté. DokaZe popsat obrdzek.
Popife typické uspofddani rodinné-
ho domu v Anglil. Vyjadii ndzor na
bezdomovectvi. DokdZe napsat text,
v némE charakterizuje své bydlen.

HOUSE — Popis
domu/bytu'mistnosti. Zafizend
domdcnosti. Problémy s bydlenim.
Vidaje na ddrzbu domu, rodinny
rozpoiet a domécnost. Podil Elend
rodiny na praci v domdcnosti.
Bezdomovectvi.

Zivot v zouladu
s pfirodow — ENV, ME

Popife svou Skelu/tiidu'rozvrh
hodin. Pohovofi o svich
(nejoblibenych ikolnich pfedmétech
a zijmové mimoikolnd fnnosti.
Popiie pribéh fkolniho roku.
Pohovofi o vedélavacich systémech
angl. mluvicich zemd a nadi zeme.
Zna nazvy proslulich zahraniénich
skol/univerzit. Umi napzat e-mail.

SCHOOL — Nazvy skolnich
pfedméth, éinnosti, typh skol.
Stupné vzdslavani. Vyznam
vzdélavani pro budoucnost. Skolské
systémy CR, UK., US.A
Univerzity/Ekoly s dlovhou tradici.

05V, ME

Porozumi inzeratn. DokaZe napsat
formalni Fadost o studinm
‘zaméstnini. DokaZe napsat
Zivotopis. Pohovofi o vihoddch a
nevihodach riznfch profesi. Popife
sve zkuienosti z kratkodobich
prazdninovich zaméstnani.
Pohovofi o svich planech do budou-
cna z hledizka studia, profesniho
uplatnéni a rodinneho Fivota.

WORK — Profese a jejich uplatnéni.
Pracovni prostfedi. Vzdélani, prace,
plat. Dogasné/trvalé zaméstnani.
Inzerity. Zadost o piijeti ke studiu /
do zaméstnand. Strukturovany
Zivotopis (CV).

OS5V, ME, MV,
VMEGS

Pohovefi o viznamu zdravi a pre-
venci chorob. Porovna zdravy a ne-
zdravy Zivotnd styl. Poda zpravu

o svém zdravotnim stave. Umi
popsat rozdily ve zdravotnictvi
vyspélieh a rozvojovych zemi.

HEALTH — Casti téla. Zdravy
ZFivotni styl. Ockovani. Nazvy
zakladnich cnemocnéni a jejich
piiznakn, lékafskych dlond

a odetfeni. Létba cnemocnéni

a zranéni v domacich podminkach

08V, ME, ENV(zdravy
Fivotnd styl)
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Vyhodnoti dotaznile

u lékafe / v nemocnici. Anketa.
Dotaznil.

Popize oblibené jidle. Orientuje ze
v jidelnim listkn. Dorozumi se

v restavraci. Umi diskutovat

o viznamu zdrave viEivy. Dokaze
napsat recept. DokaZe vyjadiit nazor
na rodinné a fkolni stravovani.
DokaZe popsat rozdily mezi
klasickou restauraci a restavraci
rychieho ob&erstveni. Umi napsat
pozvanky na neformalni setkani —
napi. oslavi narozenin.

FOOD — Nazvy potravin, napoji
a jidel. Recept. Typicka narodni
kuchyné a stravovaci navyky.
Bozdily mezi kuchyni Eeskon,
britskou a americkou. Proslule
kuchyné — italska, éinzla

WV restauraci. V rychlém
chéerstveni. Zdravd'nezdrava
vyziva. Vegetarianstvi. Oslava
narozenin‘vedirek.

OSV (zocidlni
komunikace),
VMEGS — celosvétove
ovliviiovani zplsobu
stravovand

ME, ENV.
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4. rocnik étyrletého a oktava osmiletého gymnazia

Roénikové vistupy

Uéivo

Prufezova témata,
kontexty a pFesahy,
dal3i poznamky

#  Pohovefi o nakupnich zvyklostech
rodiny. Pohovofi o svém vztahu
k nalmpovani a vyuzivani sluZeb.
Dorozumi s v obchodé. Popise
vyhody a nevyhody nakupovani
po internetn / v tradiénim obchodé.
Porozumi jazyku reklamy. Umi
napzat formalni dopis — stiznost /
reklamaci.

¢  Charakterizuje a porovnd rizné
dopraval prostiedky. Dokize
vypravét pfijemné 1 nepfijemné
zazitky z cestovdni. Zvladne diskusi
o viznamu cestovani. Vyligd sve
cestovatelske plany. Popide, ktera
mista v anglicky mluvicich zemich
by rad navitivil a proé. Popife,
kterd mista v CR by ukazal
zahraniénim navitévnikim.
Ui sestavit text na pohlednici.

+ SHOPPING AND SERVICES -
Wazvy obchod, zboZi a sluZeb.
WV nakupnim centru / mistnim
obchodé / v benzinove pumpy /
v opravné. Nikupy prostfednictvim
internetu. Wakupy v roding. Placeni
za sluzby a zbozi. Reklamace.

+ TRAVELLING HIKING TOURISM
— Dopravai prostfedky a jejich
(ne)vvhody. Doprava do Skolyv/
zaméstnani‘na vilety/do zahraniti.
Turisticky zajimava mista.
Individoalni / organizovane
cestovani. Vyznam cestovani.

O3V (orgamizacni

dovednosti, efeldtivni
feieni problémn)
MV (role medif).

ME — vztahy mezi lidmi,
rezpekt ke kultufe

a obyéejim jinfch
narodi.

# M3 historicky piehled o svétovyich
literarnich dilech anglicky pificich
autort. Poda referenci o pieitens
Inize anglosaske literatury nebo
zhlédnutem filmu z této oblasti.
Umi diskutovat o zhlédnutém filmu/
divadelnim pfedstaveni/pfettené
knize/vystavé. Popide nalady
apocity pfi £teni‘poslechu
hudby/prohliZzeni umélecksich dél.

s CULTURE — Nazvy zikladni druho
vmeélecke a kulturni innosti a jejich
produlti:
literatura‘hudba/film/divadlo/vytvarn
€ umeéni. Strucny prehled britske
a americké literatury. Moje oblibend
kniha/film. Mij oblibeny herec,
zpévak, spisovatel.

05V,

VMEGS (kulturni
spoluprace),

ME, MV (film

v pivodnim znéni)

& Popiie sviij vztah ke sportu a své
sportovad aktivity. Popiie hodinu
télezné vychovy. Dokaze
pojmencvat olympijzké sporty. Zna
struénou historii OH. Debatuje

+ SPORTS AND GAMES — Rizné
druby sporth a her. Uloha sportu
v lidském ZFivoté. Sport a zdravi.
Rekreaéni a vrcholovy sport.
Podminlky ke sportu ve ikole

AV, MELVMEGS. 05V,
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o sportovnich dspésich nasich a za-
hraniénich sportoved. Vyjadii vztah
mezi sportem, VVEivou a zdravim.
Umi konverzovat o vyvoji
komunikaénich technologii

a pchovofit o vyvnEit a viznamu
modernich technologii ve vlastnim
Zivotd. Vyjadii svhj postoj k vidé a
technice. Uvede pfiklady znamvych
véded a vynélezch a jejich zasluh
na poli védy.

v nasem mésté. Alktivni a pasivni
sportovani. Olvmpijske hry.

SCIENCE AND TECHNOLOGY —
Prostiedly moderni komunikace.
Vyznamni objevitelé a vynalezci
ajejich pfinos v riznych oblastech
Zivota — fyzika/
astronomie/chemie/medicinag apod.
Nositelé Nobelovy ceny.

OsSV, ENV, MV, VMEGS

Zvlada zakladni geografickon
terminologii a chape pojmy United
Kingdom, Great Britain,
Commonwealth. 3 porozuménim
pouiiva anglicky tifténou mapu,
podle niz dokaZe lokalizovat
objekty. Struéné kenverzuje s rodi-
Iymi mluvéimi o zpisobu Zivota

v jejich zemi. Pohovefi o viznamu

Vymezi atributy hlavniho mésta
UK. Orientuje se na mapé Londina
a dokaZe na zakladé vlasztnich
zkuienosti nebo na zakladé
informaei z tisku, filmu apod.
poznat historicky a turisticky znama
mista Londvyna a pohovofit o nich.

THE GEOGEAPHY OF THE UK -
charakteristika pfirodnich pomér,
ekonomiky, spoleénosti a kultury
zemi Spojengho Krdlovstvi Velke
Britanie a Severniho Irska

SIGHTSEEING IN LONDON —
mistopis, ekonomika, doprava,
kultura, Skolstvi, Zivotni prostfedi
a turisticky a historicky vyznamna
mista Londyna. Kosmopelitismus
Londvna.

VMEGS, ME

integrace gvrop skveh stati.

VMEGS, ME

5 porozuménim pouZiva anglicky
tifténon vieobecnou mapu i
tematicke mapy, grafy a tabulloy.
Dokaze struéné konverzovat

s rodilymi mluvéimi o zplisobu
Zivota v jejich zemi. Pohovofi

o viznamu globalizace a tloze USA
ve sveté 21. stoleti.

THE GEOGEAPHY OF THE USA
— charakteristika pfirodnich poméri,
ekonomiky, spolecnosti a kultury
Spojendch Stath Americkyjch.
Rozdily mezi regiony USA.
Multikulturalismus obyvatel USA.

VMEGS, ME

Dokaze popsat atributy hlavniho
mésta TJSA 1 nejvétitho mésta USA.
Pozna podle obrazovich materiald
nejznameéji mista obou mést.
Urvede piiklady sidel mezinarodnich
instituei.

THE MAIN FACTS ABOUT NEW
YOBK AND WASHINGTON —
struéna historie New Yorku

a Washingtonu, proces osidlovani,
pfirodni podminky, ekonomika,
doprava, kultura, Skolstvi, Zivotni
prostfedi obou mést, turisticky
vyZnamna mista.

VMEGS, ME

Zna zakladni fakta o vivojn USA

a dokaZe o nich pohovofit. Strucné
vyjadfi souvizlosti mezi historii

a ekoncemikou TS A a jejich vliv

v globalnim méfitku. Umi struéné
pohovefit o Zivoté a dile historicky
vyznamnych oscbnosti TSA.

THE HISTOEY OF THE USA —
slovni zasoba z oblasti historie.
Objevoviani amerického kontinentu
a jeho osidlovani Evropany. Pilgrim
Fathers, Den Dikiivzdani, otro-
karstvi, valka za nezavislost, valka
Jihu proti Severu, vivoj a viznam
USA ve 20. a2 21. stoleti. Historicky
vyznamne osobnostit USA.

VMEGS, ME

Dokdze pojmencovat formy statnd
moci. Umi popsat demolkraticky
volebnd systém a struktur
parlamentd obou zemi. Umi
pojmencvat nejsilnéjii politicke

THE GOVERNMENT SYSTEMS
OF GEEAT BRITAIN AND THE
USA — slovni zazoba z oblast
politicke organizace statu. Volebnd
svstemy USA a UK. SloZend

VMEGS, MK
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strany a pohovedit o globdlnim
vlivu p&llt]b. UK a USA. Porownd
obé zems s zietelem na jejich
ustavni 2 volebni svstém.

federélnich parlamentty. Hlavni
politicke strany UK a USA

Dokaze charaktenizovat CR.

z geografickehe 1 historického
hledizka. Umi popzat rozdily mezi
Jednotlivimmi oblastmi CE- Uvede
vvznam a priklady politicks a
ekonomicke integrace CR v Evropé.
DiokaZe strufné konverzovat

= anglicky mhrvieirm navEtévmiloy

o zpisobu fiveta ve sve zemi.

OUR. COUNTRY - Zilladni
geppraficke 2 historicke udaje

o Ceskeé republice, politicke
uspofadani, chyvatelstve, nerosné
suroviny, primuysl, zemédélstvi,
doprava, Zivotn prostiedi. Vells
mésta, historicly a turisticky
viznamna mista hiista zapsana
na zeznamu UNESCO.

WMEGS, ME, ENV, 05V

Umi podat zékladni falta o Praze
anglicky mluvicim navitévmiloim
Wa zakladg vlastni zkugenost nebo
obrazovych material poma
furisticky vWznamma mista Prahy

a dokéze o nich pohovofit.

PRAGUE — zikladni geograficks
a historicks fakta o Praze. Déjiny
a soufasnest Prahy, ekonomika,
doprava, kmltura, slcc:lsm. avotnl
prostedi, turisticky vznamna
mista.

VMEGS, ME, ENV, 08V

DiokaZe popsat fizickogeografickou
a soctogeografickou polchu svéhoe
brvdlisté & cherakterizovat jeho
soutasnost 1 historicky™ vivoj. Ui
vjadfit vy oscbni posto) k mistu
brvdlizt® & své budouet perspektivy
v ném. Diskutuje o mofmostech
zlepéeni Zivota v misté bydlisté

a o komunikaci obéani ze
zastupitelskymi organy obce.
DiokdZe sestavit a plednést referat

na tema Moje obec.

LY TOWN, VILLAGE - zakladm
geograficks a histonicls falta

o miztd svého bydlistd viznamné
historicke a kultumi pamathy,
doprava, primyslove a zemédélske
podniloy v misté bydlité, Zvotnd
prostiedi, mofnoesti vzdélani,
profesnibe uplamén, kultornihe

a sportovniho vz

ENV, ME, O5V

DiokaZe pohovofit o pivedu a
vyznamm jednotlivich svitkl umi
popsat rozdily mem oslavami vinoc
a Nového roku v CR. a UK, chipe
kmlturni pluralitn anglicko
mluvicich zemi a dokdfe o ni
diskutovat. Pohovofi o oslavé
gvatla v kb své rodiny, vwjadfi
viaztni posto] ke kulturni fradicl.

DMPORTANT HOLIDAYS IN
THE CZECH EEPUEBLIC AND
ENGLISH SPEAKING
COUNTERIES — Christmas, New
Year, 5t Valentine's Day, Easter,
Halloween, Thanksgiving Day.
Statni svatky. Piod a tradice
svatld v CR_ UK alUSA

VMEGS, ME, 03V

Chape jazyviovon pluralitn anglicky
miuvicich zemi. V éeském jazvee
dokaZe popsat rozdily mez1 brtskou
a americkou anglidtinon a uvést
pf‘ll..laﬂl Pozna tyto rozdily

ve Eteném i slySeném textu, jehoz
autof jsou rodili mluve], Ukaze

na mapé zavisld dzemi
Commonwealthu a anglicky
pohovefi o jehe minnlesti

a soufasnost.

ENGLISH SPEAKING
COUNTEIES. BASIC
DIFFERENCES BETWEEN
ERITISH AND AMERICAN
ENGLIZH. COMMONWEALTH. -
pived a vivoj anglického jazvka.
Zafazeni angltiny do systémmu
Jazyvkovyvch sl-mpm_ Rozdily mezi
americkou a britskou angliétinou

ve vvalovnost, spellineu, gramatice
a slowmi zizobé. Commonwealth —
historie 2 soutasnost.

VMEGS, ME, 05V

Figure 49 SEP - English Language Seminar: Expected Outcomes - the Fourth Year of Four-Year Education and the Octave
Year of the Upper Stage of Eight-Year Education (SEP volitelné a nepovinné predméty 2021, 8-10)
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Appendix 6 — School Education Programme — Optional Subject FCE

Roénikové vystupy TEivo Pruiezova témata,
kontexty a presahy,
dalii poznamky

+  Fozumi Clensmy textn 2 novi, Reading and Use of English V zavizlost nz bonkrems

Casopish, beletristicks i »  Multiple choice cloze, Openclozge | vybranvech tréminkovich
nebeletristicks literatury na Grovm *  Word formation textech:
b2 »  Eev word transformation ME, OS5V, VMEGS,
+  Rozumi idiomim_ kolokacim, +  Multiple choice, Gapped text ENV
frazovim slovesum a daléim jevum  § o )fultiple matching
na tirovmi B2
Writing

»  Doka¥e napsat souvisly text riznich
formatt — ivahu, £lanek e-mail,
dopis, zprav, recenzi na trovmi B2

*  Fozumi slyfenym textim —
monologim, dialogim, diskusim,
vefejnym cznamenim prednadkam
apod. na arovni B2

*  Alfivné se zapoji do dialogu,
dizkuze;

s dokife vytvofit souvisly monolog;

«  dokife usmé popisovat, porovnavat,
spekmlovat;

+ v hovoru reaguje na cstatmi
aéaztniloy, wnd vijadiit a obhajit
vlastm nazor, dosahnout
kompromis: na urovn B2

+  Compulsory task - Text of 140 -
1%) words

+  Sitnationally bazed wrrting tazk —
text of 140 — 190 words

Listening

»  Dultiple choice

+  Sentence completion
+  Multiple matching

Speking

*  Interview

+  Picture description
+  Dialogue

+  Discuszion

Figure 50 SEP - FCE: Expected Outcomes (SEP volitelné a nepovinné predméty 2021,
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Appendix 7 — The List of Topics for School Maturita Exam in English Language

Seznam témat profilové maturitni zkousky z anglického jazyka

tiidy 4.A, oktava; $k.r.2021/22

People, social life
Curriculum vitae, plans for the future, work
Our house, flat, housing problems
My town or village
The Czech Republic — geography, economy, important places
Prague
Fashion, clothes
Shopping
Travelling
. Culture — theatre, film, music, art
. Literature, English-writing authors
. Sports and games|
. Meals, eating habits
. Health, diseases
. Schools, education
. The United Kingdom — geography, economy, important places
. London
. The USA — history
. The USA — geography, economy, important places
20. New York and Washington.
. Government systems in the UK and the USA
. English-speaking countries, differences between British and American varieties of
English
. Festivals in the English-speaking countries
. The environment, weather
. Science and technology
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Figure 51 The List of Topics for School Maturita Exam in English Language (Kadlecova 2021)
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Appendix 8 — The Covering E-mail for School Headmaster - Czech and English Version
Dobry den, pane fediteli,

pisi Vam jako byvald studentka gymnazia. Nyni studuji Ucitelstvi angli¢tiny na Filozofické
Fakult¢ Univerzity Pardubice. Pracuji na diplomové praci, ktera pojednava o ptiprave studenti
na anglické jazykové zkousky. Timto Vas zddam, zdali bych si mohla rozdat dotazniky ve

tiidach 4.A a oktava v prosinci 2021. Dotaznik zabere ptiblizné 15 minut a je zcela anonymni.
Predem dékuji za Vasi odpoved’
S pozdravem

Bc. Katefina Kadlecova (rozena Dobrovolnd)

Dear headmaster,

I am writing to you as a former student of your grammar school. I am currently studying English
Teaching at the Faculty of Arts and Philosophy, University of Pardubice. | am working on a
diploma thesis that deals with the students’ preparation for English certified exam. | hereby ask
you if | could distribute a questionnaire in classes 4.A and the eighth year in December 2021.
The questionnaire takes about 15 minutes and is completely anonymous.

Thank you in advance for your answer.
Yours Faithfully,

Bc. Katetfina Kadlecova (née Dobrovolna)
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Appendix 9 — The Czech Version of the Questionnaire
Vazeni studenti,

jmenuji se Katerina Kadlecova a studuji Filozofickou fakultu Univerzity Pardubice. Rada bych
Vas timto pozadala o vyplnéni dotazniku, ktery se zabyva pripravou studentii na certifikovanou
zkousku z anglického jazyka. Vyplnéné odpovédi budou slouzit jako podklad pro moji
diplomovou praci. Vyplnéni dotazniku Vam zabere priblizné 15 minut. Dotaznik je zcela

anonymni.
Predem dékuji za Vasi spolupraci
Bc. Katerina Kadlecova
Vyberte, prosim:
Jsem: muz/ Zena

Ttida: 4.A / Oktava

1. Absolvoval/a jste jiz certifikovanou zkousku z anglického jazyka? *pouze jedna odpoved’
A) Ano  (pokracujte na otdzky ¢. 1a a 1b)

B) Ne  (pokracujte na otazku ¢. 2)

la. Pokud ANO, vyberte, jakou zkousku jste jiz absolvoval/a. *mozno vice odpovédi, popr.

dopiste

A) Cambridge: B1 Preliminary (PET)

B) Cambridge: B2 First/First Certificate in English (FCE)

C) Cambridge: C1 Advanced/ Certificate in Advanced English (CAE)
D) IELTS: Academic

E) IELTS: General

F) TOEFL: iBT

G) TOEFL: iTP
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H) TOEFL: Junior

CH) jina:

1b. Pokud ANO, s jakym vysledkem? *mozno vice odpovédi, popr. dopiste
A) Absolvoval/a jsem B1 a ziskal/a B1

B) Absolvoval/a jsem B1, ale ziskal/a jsem vyssi uroven B2

C) Absolvoval/a jsem B2 a ziskal/a B2

D) Absolvoval/a jsem B2, ale ziskal/a jsem vyssi troven C1

E) Absolvoval/a jsem C1 a ziskal/a C1

F) Absolvoval/a jsem Cl1, ale ziskal/a jsem vys$si tiroven C2

G) Jind moznost:

2. Planujete absolvovat certifikovanou zkouSku z anglického jazyka? *pouze jedna odpoved
A) Ne, protoze certifikat jiz mam (pokracujte na otazku ¢. 2b)
B) Ne (pokracujte na otazku ¢. 2C)

C) Jesté jsem se nerozhodl/a (pokud spise uvazujete, Ze ano pokracujte na otazku ¢. 2a a

2b; pokud spise ne, tak na otazku ¢. 2¢)
D) Ano, planuji (pokracujte na otdzku ¢. 2a a 2b)

E) Ano, jsem jiz pfihlasen/a  (pokracujte na otazku ¢. 2a a 2b)

2a. Jakou certifikovanou zkousku budete skladat? Vyberte konkrétni nazev zkousky. *mozno

vice odpovédi, popr. dopiste
A) Cambridge: B1 Preliminary (PET)
B) Cambridge: B2 First/First Certificate in English (FCE)

C) Cambridge: C1 Advanced/ Certificate in Advanced English (CAE)
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D) IELTS: Academic
E) IELTS: General
F) TOEFL: iBT

G) TOEFL: iTP

H) TOEFL: Junior

CH) Jina:

2b. Vyberte jeden hlavni divod, proc jste absolvoval/a (absolvujete) certifikovanou zkousku?

*pouze jedna odpoved’
A) Abych nemusel/a maturovat z profilové angliétiny

B) Zvyhodnéni na vysoké Skole (vice bodui u prijimaciho Fizeni, prominuti prijimaciho Fizeni,

prominuti zkousky atd.)

C) Pro mtj dobry pocit

D) Chtél/a (chci) to zkusit

E) Abych mél/a néco ,,navic* do zivotopisu

F) Pro vykon budouciho povolani

G) Pro ovéteni urcité anglické tirovné v mezinarodnim kontextu

H) Jin4 odpoved™:

2c. Vyberte jeden hlavni divod, pro¢ jste zadnou certifikovanou zkousku neabsolvoval/a
(neabsolvujete), kdyz mate moznost uznani profilové maturitni zkousky pomoci certifikované

zkousky? *pouze jedna odpoved’
A) Radg¢ji budu profilové maturovat z anglického jazyka

B) Nebudu profilové maturovat z anglického jazyka

124



C) Mezinarodni zkouSku nepotiebuji
D) Je to finan¢n¢€ narocné

E) Jiné divody:

3. Jelikoz je na zdej$im gymndaziu nepovinny piedmét FCE, tak se studenti nejcastéji zacastiuji
Cambridge zkousek. Znate strukturu Cambridge zkousSek — kolik maji ¢asti, typy testovych

uloh? *pouze jedna odpoved

A) Ano, znam jednotlivé ¢asti a typy testovych uloh

B) Piiblizné vim, jaké ma €asti a typy testovych tloh
C) Ne, protoze se zajimam o jiné certifikované zkousky

D) Nezndm zadnou strukturu jakykoliv certifikovanych zkousek

4. Znate strukturu statni maturitni zkousky z anglického jazyka — kolik ma ¢asti, typy testovych

uloh? *pouze jedna odpoved
A) Ano, znam jednotlivé ¢asti a typy testovych uloh
B) Pfiblizn€ vim, jaké ma ¢asti a typy testovych tloh

C) Ne

5. Byla by pro Vas vétsi motivace udélat si B2 certifikovanou zkousku jako uznani profilové
maturitni zkousky z anglického jazyka, kdybyste po GspéSném absolvovani dostal/a finan¢ni

podporu od feditele Skoly, popt. kraje? *pouze jedna odpoved’
A) Ano
B) Ne

C) Nevim
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6. Odradilo Vas udélat si certifikovanou zkousku jako uznani profilové maturity zptisnénim

uznavani trovn¢ z B1 na B2? *pouze jedna odpoved
A) Ano

B) Ne

C) Nevim

(Zde konci dotaznik pro ty, kteri neabsolvovali a ani neabsolvuji certifikovanou zkousku.

Prosim, dale jiz nic nevyplnujte.)

7. Pokud jste absolvoval/a zkousku nebo se na ni teprve pfipravujete, spoléhal/a jste se
(spoléhéate se) pouze na vyuku v rdmci pravidelnych hodin anglického jazyka? (Pocitejte bézné
hodiny anglického jazyka a seminafe anglického jazyka. Nepocitejte nepovinny predmét FCE.)

*pouze jedna odpoved’
A) Ano

B) Ne

8. Pripravujete se na certifikovanou zkousku v pravidelnych hodinach anglického jazyka?

*pouze jedna odpoved’
A) Ano
B) Ne

Pokud ano, napiste, co konkrétné nejcastéji procvicujete (poslech, psani, mluveni, cteni +

pokud vite nazvy cviceni (napr. Word formation):

9. Chodil/a jste (chodite) na nepovinny piedmét FCE? *pouze jedna odpoved
A) Ano

B) Ne
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10. Pokud jste se nespoléhal/a (nespoléhate) na pravidelné hodiny anglického jazyka, jak jste

se pfipravoval/a (pfipravujete) mimo skolu? *mozno vice odpovédi, popr. dopiste
A) Samostudium

B) Chodil/a jsem (chodim) na jazykové kurzy

C) Chodil/a jsem (chodim) na soukromé hodiny

D) Sledoval/a jsem (sleduji) rizna eduka¢ni videa zaméfena na danou zkousku

E) Snazil/a jsem (snazim) se byt v kontaktu s angli¢tinou (filmy, serialy, knihy v AJ, konverzace
na internetu v AJ, atd.)

F) Jina odpovéd’:

11. Kolik mésicu pied certifikovanou zkouskou jste se zacal/a pfipravovat? *pouze jedna

odpoved

A) Mén¢ nez 1 mésic
B) Do 2 mésictu

C) Do 3 mésicu

D) Vice nez 3 mésice

E) Nepftipravoval/a jsem se (Nepiipravuji se)

12. Kolik hodin tydné jste se vénoval/a (vénujete) pfipravé na certifikovanou zkousku?
Nepocitejte bézné hodiny anglictiny ani seminaf z anglického jazyka. Pocitejte nepovinny

ptredmét FCE. *pouze jedna odpoved
A) Méné nez 2 hodiny

B) Do 4 hodin

C) Do 7 hodin

D) Vice nez 7 hodin
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13. Na kterou c¢ast zkousky jste (se) ptfi pripravé nejvice zaméioval/a (zamétujete)? *pouze

Jjedna odpoved

A) Poslech

B) Cteni

C) Gramatika

D) Psani

E) Mluveni

F) Na vSechny casti stejné

G) Na zadnou

14. Ktera ¢ast zkousky byla (je) pro Vas obtiznd? *pouze jedna odpoved’
A) Poslech

B) Cteni

C) Gramatika

D) Psani

E) Mluveni

F) VSechny

G) Zadna

15. Jelikoz je na zdejSim gymndziu nepovinny predmét FCE, tak se studenti nejCastéji
zOcastiuji Cambridge zkousek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké tulohy v ¢asti Reading and Use of English jste se specificky pfipravoval/a

(ptipravujete)? *mozno vice odpovedi
A) Use of English: Multiple-choice cloze

B) Use of English: Open cloze
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C) Use of English: Word formation

D) Use of English: Key word transformations
E) Reading: Multiple choice

F) Reading: Gapped text

G) Reading: Multiple matching

H) Reading: Cross-text multiple matching
CH) Na vSechny casti stejné

I) Na zadnou

J) Ulohy podle oznadeni neznam

16. Jelikoz je na zdejSim gymndziu nepovinny predmét FCE, tak se studenti nejcastéji
zcastiuji Cambridge zkousek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké ulohy v ¢asti Writing jste se specificky pfipravoval/a (pfipravujete)? *pouze jedna

odpoved

A) 1. ¢ast - esej

B) 2. ¢ast - ¢lanek, email, dopis atd.
C) Na vSechny stejné

D) Na zadnou

17. Jelikoz je na zdejSim gymnaziu nepovinny piredmét FCE, tak se studenti nejcastéji
zucastiiuji Cambridge zkousSek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké ulohy v ¢asti Listening jste se specificky ptipravoval/a (pfipravujete)? *mozno vice

odpovedi
A) Multiple choice
B) Sentence completion

C) Multiple matching
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D) Na vsechny stejné
E) Na zadnou

F) Ulohy podle ozna¢eni neznam

18. Jelikoz je na zdejSim gymndaziu nepovinny predmét FCE, tak se studenti nejcastéji
zucastiiuji Cambridge zkousSek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké ulohy v ¢asti Speaking jste se specificky ptipravoval/a (pfipravujete)? *mozno vice

odpovedi

A) Interview

B) Long turn

C) Collaborative task
D) Discussion

E) Na vSechny stejné
F) Na zadnou

G) Ulohy podle oznageni neznam
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Appendix 10 — One Selected Filled Questionnaire

Vazeni studenti,

Jmenuji se Katerina Kadlecova a studwji Filozofickou fakultu Univerzity Pardubice. Rada bych

Vis timto pozadala o vypinéni dotazniku, ktery se zabyvd pripravou studentu na certifikovanou
zkousku = anglického jazyka. Vyplnéné odpovédi budou slowzit jako podklad pro moji
diplomovou praci. Vyplnéni dotazniku Vam zabere priblizné 15 minut. Dotaznik je zcela
anonyvmni.

Predem dékuji za Vasi spolupraci
Be. Katerina Kadlecova
Vyberte, prosim:

Jsem: mu2 @
Trida: Oktéva

1. Absolvoval/a jste jiz certifikovanou zkousku z anglického jazyka? *pouze jedna odpovéd
®Ano (pokracujte na otdazky ¢ la a 1b)
B)Ne  (pokracujte na otazku ¢. 2)

1a Pokud ANO. vyberte. jakou zkoudku jste jiZz absolvoval/a  *moZno vice odpovédi, popr
dopiste

A) Cambridge: Bl Preliminary (PET)
(8) Cambridge: B2 FirstFirst Certificate in English (FCE)
C) Cambridge: C1 Advanced/ Certificate in Advanced English (CAE)
D) IELTS: Academic
E) IELTS: General
F) TOEFL: iBT
G) TOEFL: iTP
H) TOEFL: Junior
CH) jina:

1b. Pokud ANO, s jakym vysledkem? *mozno vice odpovédi. popr. dopisre
A) Absolvoval/a jsem Bl a ziskal/a B
B) Absolvoval/a jsem B1, ale ziskal/a jsem vy$si uroven B2
(©) Absolvovalia jsem B2 a ziskal/a B2
D) Absolvoval/a jsem B2. ale ziskal/a jsem vyS§i aroven C|
E) Absolvoval/a jsem C| a ziskal/a C1
F) Absolvoval/a jsem C1. ale ziskal/a jsem vy33i Groven C2
G) Jind moznost:
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2. Planujete absolvovat certifikovanou zkoudku z anglického jazyka? *pouze Jedna odpovéd
(A Ne, protoze certifikat jiz mam  (pokracujte na otdzku ¢. 2b)
B) Ne {pokracujte na otdzku ¢. 2¢)

C) Jesté jsem se nerozhodl/a (pokud spise uvazujete, Ze ano pokracujte na otdzku & 2a a
2b: pokud spise ne, tak na otazku ¢. 2c)

D) Ano, planuji (pokracujte na otazku ¢. 2a a 2b)
E) Ano, jsem jiz prihlaSen/a  (pokracujte na otdzku ¢. 2a a 2b)

2a. Jakou certifikovanou zkousku budete skladat? Vyberte konkrétni nizev zkousky. *mozno
vice odpovédi, popr. dopiste

A) Cambridge: B1 Preliminary (PET)

B) Cambridge: B2 First/First Certificate in English (FCE)

C) Cambridge: C1 Advanced/ Certificate in Advanced English (CAE)
D) IELTS: Academic

E) IELTS: General

F) TOEFL: iBT

G) TOEFL: iTP

H) TOEFL: Junior

CH) Jina:

2b. Vyberte jeden hlavni divod. prog jste absolvoval/a (absolvujete) certifikovanou zkoudku?
*nouze jedna odpovéd
(X) Abych nemusel/a maturovat z profilové anglictiny
B) Zvyhodnéni na vysoké Skole (vice bodit u pFijimaciho Fizeni, prominuti prijimaciho Fizeni,
prominuti zkousky atd.)
(') Pro miij dobry pocit
D) Chtél/a (chei) to zkusit
E) Abych mél/a néco .navic* do Zivotopisu
F) Pro vykon budouciho povoléni
G) Pro ovéfeni urtité anglické Grovné v mezinarodnim kontextu
H) Jina odpoved’:

2¢. Vyberte jeden hlavni divod, pro¢ jste zadnou certifikovanou zkoudku neabsolvoval/a
(neabsolvujete), kdyz méte moznost uznani profilové maturitni zkousky pomoci certifikované
zkousky? *pouze jedna odpovéd

A) Radéji budu profilové maturovat z anglického jazyka

B) Nebudu profilové maturovat z anglického jazyka
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C) Mezindrodni zkousku nepotiebuji
D) Je to finanéné niroéné
E) Jiné divody:

3. JelikoZ je na zdejSim gymnaziu nepovinny pfedmét FCE. tak se studenti nejéastéji
zacastiuji Cambridge zkousek. Znate strukturu Cambridge zkousek — kolik maji &asti, typy
testovych Gloh? *pouze jedna odpovéd

(&) Ano, znam jednotlivé &asti a typy testovych dloh

B) Priblizn& vim, jaké ma &asti a typy testovych tiloh

C) Ne. protoZe se zajimam o jiné certifikované zkousky

D) Nezndm Zzadnou strukturu jakykoliv certifikovanych zkousek

4, Znate strukturu stitni maturitni zkousky z anglického jazyka — kolik ma ¢asti, typy
testovych loh? *pouze jedna odpovéd
® Ano, znam jednotlivé ¢asti a typy testovych aloh
B) Priblizné vim, jaké ma &asti a typy testovych tloh
C) Ne

5. Byla by pro Vis vétsi motivace udélat si B2 certifikovanou zkousku jako uznani profilové
maturitni zkousky z anglického jazyka, kdybyste po tspésném absolvovini dostal/a finanéni
podporu od reditele Skoly, popi. kraje? *pouze jedna odpovéd

@Ano
B) Ne
C) Nevim

6. Odradilo Vs udélat si certifikovanou zkousku jako uznani profilové maturity zpfisnénim
uznavani uroyné z Bl na B2? *pouze jedna odpovéd
A) Ano
@ Ne
(') Nevim

(Zde konci dotaznik pro tv, kieFi neabsolvovali a ani neabsolvuji certifikovanou zkousku.
Prosim, ddle jiz nic nevypliujte.)

7. Pokud jste absolvoval/a zkousku nebo se na ni teprve pfipravujete, spoléhal/a jste se
(spoléhate se) pouze na vyuku v rdmei pravidelnych hodin anglického jazyka? (Pocitejte
bézné hodiny anglického jazyka a seminafe anglického jazyka, Nepogitejte nepovinny
predmét FCE.) *pouze jedna odpovéd

A) Ano

®Ne
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8. Pripravujete se na certifikovanou zkousku v pravidelnych hodinach anglického jazyka?
*pouze jedna odpovéd
A) Ano
e
Pokud ane. napiste, co konkrétné nejéastéji procvicujete (poslech. psani, miuveni, Cteni =
pokud vite ndzvy cviceni (napr. Word formation):

9. Chodil/a jste (chodite) na nepovinny predmét FCE? *pouze Jjedna odpovéd
A) Ano

Nc

10. Pokud jste se nespoléhal/a (nespoléhate) na pravidelné hodiny anglického jazyka, jak jste
se pipravoval/a (pfipravujete) mimo skolu? *mozno vice odpovédi, popF. dopisie

@ Samostudium
B) Chodil/a jsem (chodim) na jazykové kurzy
) Chodil/a jsem (chodim) na soukromé hodiny
D) Sledoval/a jsem (sleduji) riizna edukaéni videa zaméfena na danou zkousku

() Snazil/a jsem (snazim) se byt v kontaktu s angliétinou (filmy, sericily, knihy v AJ.
konverzace na internetu v AJ., atd.)

F) Jind odpoveéd’:

11. Kolik mésici pred certifikovanou zkouskou jste se zacal/a pripravovat? *pouze jedna
odpovéd
A) Méné nez | mésic
B) Do 2 mésica
('©) Do 3 mésicil
D) Vice nez 3 mésice
E) Nepfipravoval/a jsem se (Nepfipravuji se)

12. Kolik hodin tydné jste se vénoval/a (vénujete) pfipravé na certifikovanou zkousku?
Nepotitejte bézné hodiny anglictiny ani seminaf z anglického jazyka. Potitejte nepovinny
predmét FCE. *pouze jedna odpovéd'

(A) Méné nez 2 hodiny
B) Do 4 hodin
C) Do 7 hodin
D) Vice nez 7 hodin
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13. Na kterou &ast zkousky jste (se) pfi pripravé nejvice zaméfoval/a (zaméfujete)? *pouze
Jedna odpoved

A) Poslech

B) Cteni
(C)Gramatika

D) Psani

E) Mluveni

F) Na vsechny ¢asti stejné

() Na zadnou

14. Ktera ¢ast zkousky byla (je) pro Vis obtizna? *pouze jedna odpovéd
A) Poslech
B) Cteni
(C) Gramatika
[3) Psani
E) Mluveni
F) Vsechny
G) Zadna

15. Jelikoz je na zdej§im gymnaziu nepovinny predmét FCE, tak s¢ studenti nejéastéji
zucastiuji Cambridge zkousek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké udlohy vcasti Reading and Use of English jste se specificky pfipravoval/a
(ptipravujete)? *moZno vice odpovédi

A) Use of English: Multiple-choice cloze

B) Use of English: Open cloze

() Use of English: Word formation

D) Use of English: Key word transformations

E) Reading: Multiple choice

F) Reading: Gapped text

G) Reading: Multiple matching

H) Reading: Cross-text multiple matching
©H) Na viechny &asti stejné

I) Na zddnou

J) Ulohy podle oznadeni neznam
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16. Jelikoz je na zdejsim gymnaziu nepovinny pfedmét FCE, tak se studenti nejcastéji
zucastiuji Cambridge zkouSek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké alohy v ¢asti Writing jste se specificky pfipravoval/a (pfipravujete)? *pouze jedna
odpovéd

(&) 1. tast - esej
B) 2. &ast - ¢lanek. email. dopis atd.
C) Na viechny stejné

D) Na zadnou

17. Jelikoz je na zdejsim gymndziu nepovinny pfedmét FCE. tak se studenti nejcasteji
zicastiuji Cambridge zkousek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké ulohy v &dsti Listening jste se specificky pripravoval/a (ptipravujete)? *mozno vice
odpovédi
A) Multiple choice

(’B) Sentence completion
C) Multiple matching
D) Na viechny stejné
E) Na Zadnou
F) Ulohy podle oznaceni neznam

18. Jelikoz je na zdejsim gymnaziu nepovinny predmét FCE. tak se studenti nejcastéji
udastiuji Cambridge zkoudek. Pokud i Vy jste absolvoval/a (absolvujete) Cambridge zkousku,
na jaké tlohy v tasti Speaking jste se specificky pfipravoval/a (pfipravujete)? *mozZno vice
odpovédi
A) Interview
B) Long turn
C) Collaborative task
D) Discussion
E) Na vSechny stejné
@Na Zidnou
G) Ulohy podle oznadeni nezndm
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Appendix 11 — The English Version of The Questionnaire
Dear students,

my name is Katerina Kadlecovd and | study at the Faculty of Arts and Philosophy at the
University of Pardubice. I would like to ask you to fill in a questionnaire, which deals with the
students’ preparation for the English exam certification. The completed answers will serve as
a basis for my diploma thesis. It will take you approximately 15 minutes to fill in the

questionnaire. The questionnaire is completely anonymous.
Thank you in advance for your cooperation
Bc. Katerina Kadlecova
Please select:
I am: male/ female

Class: 4.A [ the eighth year

1. Have you already passed a certified English exam? *only one answer
A) Yes  (go on to questions la a 1b)

B) No  (go on to question 2)

la. If YES, select which certified exam you have already passed. *more possible answers or
list another option

A) Cambridge: B1 Preliminary (PET)

B) Cambridge: B2 First/First Certificate in English (FCE)

C) Cambridge: C1 Advanced/ Certificate in Advanced English (CAE)
D) IELTS: Academic

E) IELTS: General

F) TOEFL: iBT

G) TOEFL: iTP
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H) TOEFL: Junior

CH) Other:

1b. If YES, with what result? *more possible answers or add another option
A) | took B1 and | obtained B1

B) I took B1, but I obtained a higher level B2

C) I took B2 and | obtained B2

D) I took B2, but | obtained a higher level C1

E) I took C1 and | obtained C1

F) 1 took C1, but | obtained a higher level C2

G) Another option:

2. Are you planning to take a certified English exam? *only one answer
A) No, because | already have a certificate (go on to question 2b)
B) No (go on to question 2c)

C) I have not decided yet (if you are more likely to do so, go on to questions

2a and 2b; if not then go on to question 2c)
D) Yes, | am planning to (go on to questions 2a and 2b)

E) Yes, | am already enrolled (go on to the question 2a and 2b)

2a. What certified English exam are you going to take? *more possible answers or add another

option
A) Cambridge: B1 Preliminary (PET)
B) Cambridge: B2 First/First Certificate in English (FCE)

C) Cambridge: C1 Advanced/ Certificate in Advanced English (CAE)
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D) IELTS: Academic
E) IELTS: General
F) TOEFL: iBT

G) TOEFL: iTP

H) TOEFL: Junior

CH) Other:

2b. Choose one main reason why you have taken or want to take a certified English exam?

*only one answer
A) So | do not have to take the School English Maturita exam

B) To get an advantage at university (more points in the entrance test, waiver of taking the

entrance test, examination waiver, etc.)

C) To make me feel good

D) | wanted to give it a try

E) To have something “extra” for my CV

F) For my future career

G) To verify a certain level of English in an international context

H) Another option:

2c. Choose one main reason why you have not taken any standardised test. *only one answer
A) | prefer to take the School English Maturita exam

B) I will not take the School English Maturita exam

C) 1 do not need an international exam

D) It is financially demanding
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E) Other reasons:

3. As there is an optional FCE subject at this school, the students most often take Cambridge
exams. Do you know the structure of Cambridge exams — the number of parts and types of

tasks? *only one answer

A) Yes, | know the individual parts and task types

B) I roughly know the individual parts and tasks types

C) No, because | am interested in a different standardised test

D) I am not familiar with the structure of any standardised test

4. Do you know the structure of the State English Maturita exam — the number of parts and
types of tasks? *only one answer

A) Yes, | know the individual parts and task types
B) I roughly know the individual parts and task types

C) No

5. Would it be more motivating for you to take a B2 standardised test instead of the School
English Maturita exam if you received financial support from the school principal or region?

*only one answer
A) Yes
B) No

C) 1 do not know

6. Were you discouraged from taking a standardised test instead of the School English Maturita

exam because only B2 level is recognized and not B1? *only one answer

A) Yes
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B) No
C) 1 do not know

(This is the end for those who have not taken or are not going to take a certified English
exam. Please, do not fill in any further questions.)

7. If you have passed a certified exam or you are preparing for it, have you relied (do you rely)
solely on studying in regular English language lessons? (Count regular English language
lessons and English language seminars. Do not count the optional FCE subject.) *only one

answer
A) Yes

B) No

8. Are you preparing for a certified exam in regular English lessons? *only one answer
A) Yes
B) No

If yes, write what you most often (listening, writing, speaking, reading + if you know the task

types, for example: Word formation):

9. Did you attend (Do you attend) an optional FCE subject? *only one answer
A) Yes

B) No

10. If you did not rely (do not rely) on studying in regular English lessons, how did you (do

you) prepare outside of school? *more possible answers, or add another option
A) Self-study
B) I attend(ed) a language school

C) I attend(ed) private lessons
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D) I watch(ed) various educational videos focusing on the given certified exam

E) I try (tried) to immerse myself in English (movies, series, books in English, conversations

on the Internet in English, etc.)

F) Other answer:

11. How many months before the certified exam did you (do you) start preparing for the

certified exam? *only one answer
A) Less than 1 month

B) Up to 2 months

C) Up to 3 months

D) More than 3 months

E) | was not (am not) preparing for it

12. How many hours per week did you (do you) spend preparing for the certified exam? (Do
not count regular English lessons or English language seminar. Count the optional FCE

subject.) *only one answer
A) Less than 2 hours

B) Up to 4 hours

C) Up to 7 hours

D) More than 7 hours
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13. Which part of the exam did you (do you) focus on the most in your preparation? *only one

answer
A) Listening

B) Reading

C) Use of English
D) Writing

E) Speaking

F) All parts equally

G) None

14. Which part of the certified exam was (is) difficult for you? *only one answer
A) Listening

B) Reading

C) Use of English

D) Writing

E) Speaking

F) All

G) None

15. As there is an optional FCE subject at this school, the students most often take Cambridge
exams. If you also took (take) a Cambridge exam, what type of test tasks in the Reading and

Use of English parts did you (do you) specifically prepare for? *more possible answers
A) Use of English: Multiple-choice cloze

B) Use of English: Open cloze

C) Use of English: Word formation
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D) Use of English: Key word transformations
E) Reading: Multiple choice

F) Reading: Gapped text

G) Reading: Multiple matching

H) Reading: Cross-text multiple matching
CH) All tasks equally

I) None

J) 1 do not know the types of test tasks by name

16. What type of test tasks in the Writing part of a Cambridge exam did you (do you)
specifically prepare for? *only one answer

A) 1% task — an essay
B) 2" task — an article, an e-mail, a letter, etc.
C) All tasks equally

D) None

17. What type of test tasks in the Listening part of a Cambridge exam did you (do you)

specifically prepare for? *more possible answers
A) Multiple choice

B) Sentence completion

C) Multiple matching

D) All tasks equally

E) None

F) I do not know the types of test tasks by name
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18. What type of test tasks in the Speaking part of a Cambridge exam did you (do you)
specifically prepare for? *more possible answers

A) Interview

B) Long turn

C) Collaborative task
D) Discussion

E) All tasks equally
F) None

G) I do not know the types of test tasks by name
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