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ANNOTATION

This bachelor thesis deals with the inductive approach to teaching grammar in English and it is
divided into two parts. The inductive approach is based on constructivism and a learner-centred
approach, so these terms are first discussed. Next, the learner is examined from the
psychological and pedagogical point of view, then teaching grammar and finally the inductive
approach to teaching grammar is defined. The practical part is devoted to the lesson planning
process and contains a set and description of activities reflecting the features of the inductive
approach in teaching grammar in English. The practical part is specifically devoted to activities
based on the expected outcomes presented in the School Educational Programme of the selected

lower-elementary school in the Czech Republic.
KEY WORDS

Inductive approach, constructivism, grammar teaching, learner-centredness, teaching methods

NAZEV
Induktivni pFistup k vyuce gramatiky v anglickém jazyce
ANOTACE

Tato bakalafska prace se vénuje induktivnimu piistupu k vyuce gramatiky v anglickém jazyce
a je rozdelena na dvé¢ casti. Induktivni pfistup vychazi z konstruktivismu a z piistupu
orientovaného na zéka, a proto jsou nejdiive tato teoreticka vychodiska projednavana. Dale je
popsan zak z psychologického a pedagogického hlediska, poté vyuka gramatiky, a nakonec
induktivni ptistup k vyuce gramatiky. Prakticka ¢ast se vénuje procesu planovani vyuky a
obsahuje soubor a popis aktivit odrazejicich induktivni ptistup k vyuce gramatiky v anglickem
jazyce na zékladnich skolach v Ceské republice. Prakticka ¢ast se specificky vénuje aktivitam,
které jsou zalozené na o&ekavanych vystupech obsazenych ve Skolnim vzd&lavacim programu

vybrané zakladni skoly.
KLICOVA SLOVA

Induktivni ptistup, konstruktivismus, vyuka gramatiky, vyuka zaméfena na zaka, vyukové

metody
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INTRODUCTION

In the past, there were various approaches to grammar teaching, which put emphasis on
different aspects of language. For example, the transmissive model of teaching, a teacher-
centred approach, was predominantly used; however, it seems that this model is now surpassed
by more modern approaches. Nowadays, the focus and teaching tends to be learner-centred.
The deductive approach, which is similar to the transmissive model of teaching, also came
under criticism and there was a need for a more modern approach to grammar teaching, which

did not build on the old foundations of English language teaching.

Nowadays, it is advisable to opt for eclecticism to combine different approaches to teaching.
The inductive approach is thus one of the possible approaches to teaching that pedagogues can
employ. The aim of this thesis is to define the inductive approach in teaching grammar in
English and to determine methods and techniques that can be used to reflect this approach. The
inductive approach assumes that language learning is not only about memorizing the

grammatical rules and that is the main reason for choosing the topic of this thesis.

This bachelor thesis deals with an inductive approach to grammar teaching in English and its
practical application in the form of proposed activities and lesson plans. This paper is divided
into two parts — the theoretical and practical part. The theoretical part consists of four chapters.
The first chapter introduces the constructivist learning theory and learner-centred approach,
which both form the basis for the inductive approach. Subsequently, the learner is examined
from the psychological and pedagogical point of view. Learners’ needs, learning styles, didactic
principles and the Bloom’s Taxonomy are also discussed. The third chapter focuses on grammar
teaching and presents past and current approaches and methods, to provide background
information about English language teaching. The last chapter of the practical part is devoted
to the inductive approach in teaching grammar in the English language. The inductive approach
is defined, and it is compared to the deductive model. The common aspects of the inductive
approach, with the constructivist learning theory, advantages and disadvantages of the inductive
approach, and selected methods reflecting the main features of constructivism and the inductive

approach are also presented.

The aim of the practical part is to propose activities which reflect features of the inductive
approach in teaching grammar in the English language. Furthermore, to reflect the expected
outcomes of the fifth grade of the elementary school in the Czech Republic, a specific School

educational programme is used. The practical part consists of two chapters. The fifth chapter
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focuses on the lesson planning process, namely aim setting and phases of the lesson. The sixth
chapter provides a description of the designed activities according to the criteria which are
presented in the conclusion of the theoretical part. The activities are incorporated in lesson
plans, which are attached in the appendices. The activities make use of various teaching
methods to meet the aim of the practical part of this thesis.

12



THEORETICAL PART

1 EDUCATIONAL PSYCHOLOGY

The term ‘education’, defined by Williams and Burden (1997, 5), is: “a highly complex process
involving an intricate interplay between the learning process itself, the teacher’s intentions and
actions, the individual personalities of the learners, their culture and background, the learning
environment and a host of other variabilities”. Since this thesis focuses on the inductive
approach to teaching grammar, first we identify the learning theory which corresponds to the

nature of the inductive teaching of grammar in English language.

To start with, it is vital to clarify that some authors use the term ‘learning theories’ or ‘schools
of thought’, which are basically approaches or trends in the learning processes in the field of
educational psychology. Hence, it can be assumed that both terms relate to the same concept.
Brown (2000, 8-13) and Williams and Burden (1997, 6-38) present major schools of
thought/learning theories of the educational psychology, namely behaviourism, rationalism,
cognitive psychology, constructivism and humanism. These learning theories look at the
learning processes from different viewpoints and therefore profess different approaches to

teaching.

Although used primarily by teachers, the concept of learning can be interpreted in many
possible ways. However, in this thesis, learning is considered as the action which takes place
in the educational environment. Taken from this perspective, learning highlights its relation to
the curriculum, teaching and sequencing, readiness and transfer. The focus will now be directed
towards the constructivist learning theory as it has some common features with the inductive

approach in teaching grammar in the English language.

1.1 Constructivism
As the word constructivism itself suggests, learning in the spirit of constructivist learning theory
assumes the active involvement and participation of learners who are supposed to ‘construct’
their own ideas about particular problematics. Mare§ and Gavora (1999, 38-39) define
constructivism as a wide stream of theories emphasizing the active role of the individual in
learning. Concerning constructivism, Williams and Burden (1997, 21) introduce Jean Piaget,
the dominant figure in the educational psychology of child cognitive development, who put
emphasis “upon the constructive nature of the learning process”. It might also be added that
educational constructivism has long been associated with advanced pedagogy because “it

champions a learner-centred approach to teaching, advocates learning in meaningful contexts
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and promotes problem-based activities where learners construct their knowledge through
interaction with their peers” (Nikitina 2010, 90). Similarly, Richards and Rodgers (2014, 27)
claim that “constructivist approaches to learning emphasize student-centred and project-based
learning where students pose questions, explore multiple interpretations of meaning, and where
teacher acts as facilitator and guide”. Basically, constructivism is a theory which deals with
helping the students learn how to learn (Concept to Classroom 2004) and therefore, in a

constructivist classroom, the teacher is not perceived to be the sole authority in knowledge.

Instead of having the role of controller, the teacher becomes “a facilitator of exploration and a
provider of experiences” (Prater 2001, 45). This definition is closest in meaning to the two
teacher's roles, such as, the prompter and the resource. Acting as the resource, the teacher
represents a helpful guide who teaches students to utilize accessible sources themselves when
they are learning or interested in some problematics. Acting as the prompter, the teacher
promotes students’ active participation and makes propositions about how learners may
progress in an activity. The prompter helps students only in need and always in an encouraging
way (Eton Institute 2020). In other words, the constructivist approach to teaching promotes
creative thinking, group work, and less theory and drill, and encourages learners to think for

themselves, so they become independent citizens capable of solving problems.

The constructivist approach to teaching is opposite to the transmissive model. Zormanova states
that for the transmissive approach to teaching, the direct transmission of knowledge from
teacher to student is typical, leading to the need for memorization of the presented facts or
knowledge (2012, 9). Emphasis is placed on the curriculum content and the pedagogue plays a
dominant role in the teaching. Consequently, as suggested by Kalhous and Obst (2002; quoted
in Zormanova 2012), in transmissive teaching, pupils play the role of passive recipients. To
briefly summarize these points, the transmissive approach to teaching can be perceived as the
traditional one, because most of us (when asked to imagine a typical lesson at school) think of
a teacher who is standing in front of the blackboard and explaining a particular subject matter,

while the learners are sitting at their desks, writing notes.

It could be assumed that nowadays the transmissive model of teaching is surpassed due to
‘paradigm shifts' which correspond to the needs of society and technological progress; and also
they are related to both the advancement of education itself and the subfields of language
teaching influenced by the innovations "in the supporting disciplines of linguistics, psychology

and second language learning™ (Richards and Rodgers 2014, 38). As an evidence of paradigm
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shifts, Juva a Juva (2001, 39-40) mark pedagogical reformism and anti-authoritarian pedagogy,
movements that emerged in the 1900s and 1960s, as a negative reaction to the traditional model
of teaching. These movements criticized in particular passivity, receptivity, conservatism and
authoritarianism and promoted individualization, differentiation, adequacy and above all
student activity. In terms of this thesis, the author leans towards the constructivist theory, as it
has several common aspects with the inductive approach in teaching grammar in the English

language, which are mentioned in the fourth chapter of this paper.

1.2 Learner-centredness
Learner-centred teaching corresponds to the beliefs of constructivism where a learner plays an
active role in the process of learning. Equivalently, the inductive approach, which is also
believed to be learner-centred, promotes higher learner’s activity rather than passive reception
of the knowledge in the learning process (Oxford University Press ELT 2015). In other words,
learners are actively involved in their own learning. According to APA, the American
Psychological Association (1997; quoted in McCombs 2001, 186), learner-centredness focuses
on “individual learners — their heredity, experiences, perspectives, backgrounds, talents,
interests, capacities, and needs — with a focus on learning — the best available knowledge
about learning and how it occurs and about teaching practices that are most effective in

promoting the highest levels of motivation, learning, and achievement for all learners”.

As far as the goal of learner-centred teaching is concerned, Weimer claims that it is “the
development of students as autonomous, self-directed, and self-regulating learners” and
emphasizes that learners should have the choice about their learning (2013, 10). The interest of
the learner-centred teaching is in “overcoming students’ predilection to passivity” and that
teachers advocating the learner-centred teaching are “trying to teach in ways that encourage
students to accept responsibility for learning” (Weimer 2013, 18). In a similar way Spencer and
Juliani (2017, 7-13) advocate the learner-centred teaching, however, they claim that teachers
should “empower” the learners. They declare that the teachers’ main job is to prepare the
students for anything that comes. Teachers can nurture passionate and lifelong learners who are
ready to tackle any problem, by encouraging them to solve problems which matter to them and
are of their interests. It can be concluded that learner-centred teaching provides the basis for the

inductive teaching which is the core of this thesis.
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2 LEARNERS

As this thesis focuses on teaching lower elementary learners, this chapter concentrates on the
learners from different perspectives in relation to the didactics of foreign languages. Therefore,

the learner is examined from the psychological and pedagogical point of view.

2.1 Lower-elementary learners and their needs
In this work, the term ‘lower-elementary learners’ refers to the pupils from eleven to twelve
years of age. Psychic and somatic development is different for each pupil, meaning that learners
differentiate not only in knowledge content but also in skills and abilities. \Vagnerova (2001, 3-
5) claims that teachers should be aware of the patterns of the development of mental and
physical of a pupil, and furthermore, they should know how they influence pupils’ learning and
behaviour at school. Assuming that the teacher has this necessary knowledge, it should be easier
to understand the problems of the children, what demands are acceptable and what teaching

method or technique is most appropriate for them.

In order to teach learners, their basic psychological, social and physiological needs should be
taken into consideration. These needs are summarized in the Maslow’s hierarchy of needs.
Maslow (1971, 140) divides needs into two main groups - growth needs and deficit-needs.
Maslow explains that within the deficit-needs (physiological, safety, love and esteem needs)
each lower need must be met before moving to the higher level, while the growth needs (need
to know and understand, aesthetic needs, self-actualization and transcendence) are dependent
on the deficit-needs being satisfied. In practice this basically means that if a learner was sleepy
or hungry, he or she is not likely to either pay attention or to learn the subject matter being

taught.

Each child grows up in a certain environment that affects its development. VVagnerova (2001,
17) states that this development is dependent on the stimuli especially from the family
environment, and later on the attitude or approach of the school and the teacher to the child.
Phillips states: “There are many factors that influence children’s maturity: for example, their
culture, their environment (city or rural), their sex, the expectations of their peers and parents”
(Phillips, 1997, 5). Without dispute, other factors which influence pupils’ behaviour could be
added, such as an individual's current situation, health condition, mood, temper, etc. Most of
the factors affecting an individual’s behaviour, unfortunately, cannot be either changed or

influenced by the teacher. And naturally, students are influenced not only by the surroundings
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where they grow up, but they are mainly influenced by their teachers at school, which is

reflected in their maturity and behaviour.

2.2 Learning styles
As already mentioned above, learners differ in many aspects and the same is true of their
learning styles. According to Oxford (2016), among the main factors which determine how and
how well pupils learn second or foreign language, are language learning styles. In addition,
Ehrman and Oxford (1989, 1-13) argue that learning styles relate to learning strategies. They
remark that learners opt for strategies which reflect their preferences and consequently their
learning styles. Accordingly, Ehrman (1996, 49) defines learning styles as “broad preferences

for going about the business of learning”.

There are seven types of learning styles: visual (spatial), aural (auditory-musical), verbal
(linguistic), physical (kinaesthetic), logical (mathematical), social (interpersonal), and solitary
(intrapersonal). Firstly, visual learners prefer learning by sight with the use of pictures.
Secondly, although this learning style can be seen in speech or discussion, learners who prefer
aural learning style like to use sounds and music when they are learning. Thirdly, learners who
prefer verbal learning style use words, both written and spoken. Fourthly, kinaesthetic learners
prefer movement and touch while learning. Fifthly, learners who profess logical learning style
use logic and reasoning in learning (Learning-styles-online 2020). And finally, Reid (1995,
202-207) introduces group and individual preference. While social learners like to work and

learn in groups or with other people, solitary learners tend to work and study individually.

It could be assumed that lower-elementary learners would favour learning by multiple sensory
perception — we are speaking mainly about touch and movement accompanied with hearing and
vision, because young learners tend to be very energetic and playful. Considering, for example,
teaching of imperatives to young learners, the best way would be to perform an activity in which
they would have to open the window, close the door, stand up or sit down, etc. This example of
an activity includes visual, aural, verbal, kinaesthetic learning styles, and what is more, group
learning can be included, too. This is in line with the didactic principles discussed in the next

section.

2.3 Didactic principles

As already mentioned above, there are many aspects that affect both the learners’ development
and behaviour, which teachers yet cannot change or influence. However, there is something

that teachers surely can determine in the educational environment. It is the way they teach and
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treat students. Kalhous and Obst (2002, 447) claim that the way the teacher teaches is based on
his or her ideas about how people learn. Learners spend plenty of time at school and therefore,
they are also affected by the pedagogical-psychological approaches. Including the inductive

model which is discussed in the fourth chapter.

Teaching students is a long-term and complicated process that requires knowledge of didactic
(pedagogical) principles. Didactic principles are the very foundation and they help teachers to
pass on the curriculum content to the students and to achieve better results in teaching. In spite
of the fact that various authors use different expressions for certain pedagogical principles, they
agree on the majority of them. Hendrich (1988, 77-81), Jiva and Java (2001, 69-75) and
Simonik (2005, 69-75) all provide a list of the didactic principles. However, for the purposes
of this paper, only some of them are chosen — those which reflect the inductive approach to
teaching grammar in the English language, and to which the activities in the practical part are

focused:
1) The principle of awareness
2) The principle of systematicity (sequencing)
3) The principle of proportionality (preparedness)
4) The principle of activity
5) The principle of visualisation
6) The principle of feedback
7) The principle of linking the theory with practice

Firstly, the principle of awareness basically means the understanding of the activity which
pupils learn. The teacher focuses not only on memorization, but on the fact that pupils really
understand the curriculum, and then use the acquired knowledge and skills in practice correctly.
Secondly, J. A. Komensky (1947, 31) described the principle of systematicity as succession of
the curriculum from the easy to the more complex, from the general to the specific and from
the close to the distant. The third principle of proportionality is considered to be one of the most
significant ones because it expresses the demand that the aim, curriculum content and teaching
methods be commensurate with the level of mental and physical development of pupils. It
stands to reason that the fourth principle of activity is based on the active participation of

learners during the lessons. Mandk (1998, 134) claims that the activity of pupils stimulates their
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independent work which leads them to the creativity. The fifth principle of visualisation,
adequately formulated by J. A. Komensky (1948, 156-157), claims that everything should be
shown to all the senses, specifically to sight. The sixth principle of feedback is explained by
Simonik (2005, 74) as a mutual exchange of information between teacher and pupils as often
as possible so that the teacher knows whether pupils understand the subject matter, whether
they proceed correctly, and how successful they are in particular activities. And the last
principle of linking the theory with practice is obviously very important as the knowledge
acquired should be tried in the practice through questions, activities which lead students to the

practical application of the theory.

These principles are definitely worth considering when planning a lesson or didactically
transforming a subject matter, as the aim of schooling is not only to educate responsible and

competent citizens but also to prepare the students for their future life.

2.4 Bloom’s Taxonomy
The didactic principles and the learner variables discussed in the previous sections are vital
components of the process of teaching and learning. However, there are also aims to be
achieved. Their formulation has been the subject of various authors’ work, but for the purposes

of this paper we focus on Bloom’s Taxonomy.

Originally, Benjamin Bloom proposed 6 major categories of the cognitive domain, such as
knowledge, comprehension, application, analysis, synthesis, and evaluation (Bloom et al. 1956,
10-12). Nevertheless, Krathwohl (2002, 215) presented the revision of Bloom’s Taxonomy
which can be used “to classify objectives, activities, and assessments provides a clear, concise,
visual representation of a particular course or unit” so teachers can decide where and how to
improve curriculum planning and providing the instructions (Krathwohl 2002, 218). Broadly
speaking, the Taxonomy is considered to be the united measure for ensuring all the teaching

and learning aims of a particular activity or lesson.

Krathwohl (2002, 213-215) created two dimensions — the knowledge dimension and the
cognitive process dimension. The former comprises noun features while the latter comprises
verb features. It can be said that nouns were replaced by verbs, synthesis and evaluation levels
were reordered and the synthesis level was renamed create. While remembering, understanding
and applying belong to lower order thinking processes, analysing, evaluating and creating are
embraced within higher order thinking processes. Overall, the revised Bloom’s Taxonomy

presents a scheme of cognitive processes, where each level presents higher demands on
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learners, as each higher level includes the mastery of the previous level (Capek 2015, 434).
Particular activities in the practical part aim at higher and lower order thinking processes. For
designing the objectives of lesson plans and activities, the action verbs of the cognitive process

dimension from the revised Taxonomy are used, as presented in the appendix A.
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3 GRAMMAR TEACHING

As the direction in which this work is conducted was outlined in the previous chapter, Hendrich
(1988, 17-21) lists the sciences through which didactics of foreign languages develop and
considers linguistics, psychology and pedagogy as fundamental. Linguistics is of primary

interest, as the focus of this paper is on teaching grammar in the English language.

Before delving deeper into the exploration of grammar teaching; and approaches, methods and
techniques, it would be beneficial to determine what actually ‘language’ is. There are various
definitions and views on them vary. Larsen-Freeman (2003, 1-4) claims that a teacher’s own
definition of a language affects his or her view of language learning and teaching. She states
that language can be a means of transmission, a set of sounds, a set of rules, something that
people use when speaking, a means of interaction and communication or an instrument of
power. It is up to each teacher to decide for which definition to opt, which consequently

influences the selection of a language learning theory or the chosen approach to teaching.

The research paper concentrates particularly on teaching grammar in English language.
Accordingly, the concept of ‘grammar’ and ‘grammatical competence’ should be determined.
The Common European Framework of Reference for Languages Learning, Teaching,
Assessment (CEFR) defines grammatical competence as “knowledge of, and the ability to use,
the grammatical resources of a language”. Taken from this perspective, grammar is seen as a
set of principles which govern grouping of elements into comprehensible and meaningful
sentences, and therefore, grammatical competence is “the ability to understand and express
meaning by producing and recognising well-formed phrases and sentences in accordance with
these principles” (CEFR 2009, 112-113). Similarly, Thornbury identifies grammar as a
“description of the rules that govern how a language’s sentences are formed” (1999,1). Also,
Batstone (1994, 3) claims that grammar is an “integral part of the language we use in everyday
communication” and therefore, it can be assumed that language without grammar would be a

mere chaos.

To provide specific examples of grammar in the English language, there is a figure included
below where the CEFR renders a list of grammatical organization and specifies grammatical

elements, categories, classes, structures, processes and relations.
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* elements,e.g.:. morphs
morphemes-roots and affixes
words

* categories, e.g.: number, case, gender
concrete/abstract, countable/uncountable
(in)transitive, active passive voice
past/present/future tense
progressive, (im)perfect aspect

* classes, e.g.: conjugations
declensions
open word classes: nouns, verbs, adjectives, adverbs, closed word
classes (grammatical elements - see section 5.2.1.1)

* structures, e.g.: compound and complex words
phrases: (noun phrase, verb phrase, etc.)
clauses: (main, subordinate, co-ordinate)
sentences: (simple, compound, complex)

* processes (descriptive), e.g.:
nominalisation
affixation
suppletion
gradation
transposition
transformation

* relations, e.g.:  government
concord
valency

Figure 1. Grammatical organisation (CEFR 2009, 113)

As far as grammar teaching is concerned, some authors distinguish between grammar as a
product and grammar as a process. Batstone (1994, 5) remarks that teaching grammar as a
product puts emphasis on “the component parts of the language system, divided up into separate
forms”. Simply put, teachers favouring the grammar as product tend to stress the form of the

language system over the meaning.

On the other hand, some authors consider the meaning more important. For example, Thornbury
(2001, 1-2) raised the issue that grammar is actually a process, and therefore, he uses the term
‘grammaring’ because he considers grammar as a skill. Skill advancement takes practice, which
is true for learning grammar, too. Thornbury (2001, 2) explains: “a description of used language
is not the same as language being used”. Similarly, Larsen-Freeman (2003, 13) also uses the
term grammaring, because she considers grammar as a process or action rather than a thing. As
children naturally acquire their mother tongue, the same could apply for the second language
acquisition as children proceed from lexical to grammatical processes. Children are going
through the process of learning to grammar (Thornbury 2001, 17) and for this reason the authors
use the term grammaring. In a few words, given ideas propose that grammar is something that

you do and hence, the verb ‘grammaring’ is used in these publications.
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From a practical point of view, according to Lifestyle (2020), “Grammar forms the basic
backbone of any language, both when it comes to speaking or writing a language. What most
people do not understand is that without grammar, language makes no sense”. Also, “Grammar
does not only include rules for usage of proper tenses and proper sentence construction, but it
also deals with punctuation and usage of correct words too” (Lifestyle 2020). On the top of that,
if everyone started to use the language as he or she pleases, it would create a complete chaos
and a lot of miscommunications, and the language would have too many variations. This leads
us to the conclusion, that the main purpose of grammar is to communicate thoughts and ideas
and to be actually understood. This basically corresponds with the view of or definition of a
language and its purpose, as people usually want to express meaningful thoughts and also want

to be understood.

To take it specifically, in the practical part the proposed activities include the grammar that the
learners of the given school should learn at the fifth grade. Specific grammar to be achieved by

the learners is presented in the bullet list in the chapter 3.3.1.

3.1 Approach, method, and technique
Before focusing on the inductive approach to teaching grammar in English language in the
fourth chapter, it is essential to explain a few terms that relate to teaching as such and point out
their differences. Specifically, ‘approach’, ‘method’ and ‘technique’ are the terms which are
closely discussed in this subchapter, because the English terms do not exactly match with the

translation into the Czech language.

To determine these terms from the English language, the American applied linguist Edward
Anthony identified three levels of conceptualization and organization procedures for language
teaching. He titled them approach, method and technique. According to Anthony (1963, 63),
“the arrangement is hierarchical” and “the organizational key is that techniques carry out a
method which is consistent with an approach”. Firstly, an approach is described by Anthony as
“set of correlative assumptions dealing with the nature of language and the nature of language
teaching and learning” (1963, 64). Secondly, a method (derived from the Greek word methodos
— ‘the journey to the goal’) which according to Hendrich serves to indicate the process of
activity or how to perform the activity (1988, 19). Similarly, Anthony (1963, quoted in Richards
and Rodgers 1986) defined method as an “overall plan for orderly presentation of language
material”. In other words, method is the procedural component of language teaching and can

be seen as a “practical implementation of an approach” (My English Pages 2019). And thirdly,
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technique is what “actually takes place in a classroom” and therefore a technique is
“implementational” (Anthony 1963, 64). Generally, the techniques used, reflect a method, and

particular steps are taken for the achievement of specific objectives and goals.

Now the focus will be on the definition of these three terms used by the Czech authors, and
subsequently they will be compared to their English equivalents. Firstly, in this paper the terms
‘approach’ and 'method' used in the Czech language could be used interchangeably as Skalkova
(2007, 185) classifies methods in terms of thought operations and logical aspect and includes
there the inductive approach. Secondly, regarding the term ‘method’, Manak and Svec (2003,
21) claim that a method not only characterizes the path that teaching takes, but it also functions
as an implementer of successive steps taken in the process of teaching. The second part of this
definition would correspond with the English equivalent of ‘technique’. For example, Skalkova
(2007, 184-185), Maiiak and Svec (2003, 53-103) and Simonik (2005, 76-98) distinguish
verbal, demonstrative and skill-practical methods. And lastly, in this paper the ‘techniques’ are
referred to as “the most practical end of the continuum since they embody the operational step-
by-step procedures in the classroom” (Academia 2020). Based on the comparison of these three
English and Czech terms, it can be assumed that methods are very similar to techniques because
they are used in the classroom as a step-by step procedure. Hence, these two terms are used as

synonyms in this thesis.

Specific methods and techniques used within the inductive approach to teaching grammar in
the English language are presented in the fourth chapter, and therefore they are not further

examined here.

3.2 Current approaches and methods
Naturally, over the course of time, methods and approaches in teaching grammar in English
language have changed according to the newest surveys, innovations, and technological
progress. In the past, there were various approaches and methods to grammar teaching which
put emphasis on different aspects of language teaching. Over time, several methods were
accepted by different approaches to teaching grammar. Nonetheless, this thesis examines the
inductive approach to teaching grammar in the English language, so it will be compared only

with the deductive approach in the following chapter.

Thornbury (1999, 21-23) provides a brief history of methods, for example, the grammar-
translation method, the direct method, the audiolingual method, communicative language

teaching (CLT) or task-based learning.
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Richards and Rodgers (2014, 81-244) consider the following as the current approaches and
methods: communicative language teaching (CLT), content-based (CBI) and task-based
instruction (TBI), communicative language integrated learning (CLIL), whole language, text-

based instruction, the lexical approach and cooperative language learning (CLL).

CLT provides learners with opportunities to make real-life conversations to develop fluency
and accuracy, and to experiment with the knowledge of a language they already have.
Consequently, they learn the language through the process of communication. Similarly, both
the CBI and CLIL approach aim at development the oral communication skills. The difference
between these two approaches is that CBI originated in North America while CLIL was a
relating approach which has its origin in Europe. Another approach that targets oral
communication development is TBI. Promoting the implementation of meaningful tasks, which
in the end support the learning process. Regarding the whole language, this perceives language
as a whole entity which not only focuses on the development of reading, writing, listening and
speaking skills but also emphasizes experiential and cooperative learning and the use of
authentic language and materials. CLL, which is the complete opposite of competitive learning,
is based on learner-centred teaching where the group or pair work is a common organizational
form. Furthermore, CLL provides all learners with an opportunity to experience the success and
it aims at the development of learners’ critical thinking, learning and communication strategies;
the enhancement of motivation, the reduction of stress and creating a positive classroom
climate. The text-based instruction, as the title suggests, is mainly concerned with guided
practice using the texts that are linked with the social and cultural context. Grammar is taught
explicitly, and this approach focuses primarily on the product of learning rather than the
process. Another approach that is nowadays used along with other approaches and methods in
language teaching is the lexical approach. The lexical approach perceives language composed
of multi-word ‘chunks’ which are formed of fixed phrases and collocations. The role of
vocabulary is emphasized, and the remembering of those chunks is achieved by training in text

chunking, memory-enhancing and awareness activities.

As some of the past and current approaches in grammar teaching were shortly presented, it
could be assumed that there is no ideal method which would suit to each of the learners. In fact,
as it was mentioned above, the chosen method or approach in teaching depends on the teacher’s
views and beliefs of the nature of the language which consequently shapes the way of teaching.
Each of us is different and unique and this should be kept in mind by every teacher, especially

when deciding on a particular teaching approach, method or technique. Considering the
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uniqueness of every individual, teachers can opt for an eclectic method. In doing so, teachers
choose certain techniques originating from various approaches and methods, and then they
decide which would be the most appropriate for the learners, because after all, students and

their needs are at the centre of our attention.

3.3 Curricular documents
As this thesis focuses on teaching grammar in the English language at a lower-elementary
school, it is necessary to explain what the documents ‘Framework Education Programme for
Elementary Education’ (FEP EE) and CEFR represent. The development of education and the
schooling system contains a lot of documents, which in the past years have often changed
according to the needs of society and the technological shift. Nowadays, the FEP EE, which is
the cornerstone of education in the Czech Republic, belongs to the set of the so-called curricular
documents. The curricular documents function at the state and school level. To put it simply,
the FEP EE refers to when, who, and what to teach at school. For detailed information about

the expected outcomes in a foreign language see appendix B.

331 SEP
Based on the FEP EE, the School Educational Programme (SEP) is created differently by every
school. The SEP functions at the school level and it contains expected outcomes of various
subjects at the end of a certain educational term. As this thesis focuses on the subject of the
English language, namely the grammar teaching, for the practical part it is better to use a
specific SEP to reflect expected outcomes in the designed activities. The expected outcomes in
a foreign language stated by the SEP for the fifth grade of the selected elementary school are
now introduced. The SEP (2019, 67) states that learners at the end of the term will be able to

use:
e Singular and plural forms of nouns
e There is/ are constructions for description of the place and the picture
e Verbs in imperative form, including the negative ones
e Contracted and non-contracted forms of the verb ‘to be’
e Possessive pronouns — my, your, possessive — ‘s
e Questions containing what, where, which...

b

e Declarative and negative sentences, and questions with the verb ‘have got
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e Prepositions of time — in/on/at/before/after

e Declarative and negative sentences, questions, basic grammatical structures and

sentence types in the present simple tense
e Prepositions of place — on, under, in front of, behind, next to...
e Negative sentences and questions with the modal verb ‘can’
e Declarative and negative sentences, and questions in the present continuous

Activities in the practical part focuses only on the selected grammar from this list.

3.4 CEFR

The generally known aim of English Language Teaching (ELT) is to develop learners’
communicative competences. These competences are incorporated in the CEFR which defines
the level of English and specifies the expected outcomes at certain levels of the language.
Developing communicative competences means to improve both the ability to communicate,
and the linguistic competences in the English language. According to the CEFR (2009, 110),
communicative competences include the following components: linguistic competences,
sociolinguistic competences and pragmatic competences. In language teaching it is essential to
develop all the three competences, nonetheless, the focus of this paper are linguistic
competences since the designed activities target teaching grammar. The CEFR (2009, 13) states
that linguistic competences involve lexical, phonological, syntactical knowledge and skills. In
other words, linguistic competences mean knowing how to use grammar, syntax and the
vocabulary of a language. Also, the CEFR identifies the main elements of linguistic competence
as “knowledge of, and ability to use, the formal resources from which well-formed, meaningful

messages may be assembled and formulated” (2009, 109).

Comparing the expected outcomes from the FEP EE (appendix B) with expected outcomes
from the CEFR, it could be said that the learners at the end of the fifth grade of the selected
school would achieve the level of A2. Learners at this level should be able to “understand
sentences and frequently used expressions related to areas of most immediate relevance”,
“communicate in simple routine tasks requiring a simple and direct exchange of information on
familiar routine matters” and “describe in simple terms aspects of his/her background,
immediate environment and matters in areas of immediate need” (CEFR, 2009, 24). Regarding
the grammatical accuracy, the CEFR (2009, 114) refines that a learner at A2 level “Uses some

simple structures correctly, but still systematically makes basic mistakes — for example tends
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to mix up tenses and forget to mark agreement; nevertheless, it is usually clear what he/she is
trying to say.” Basically, level A2 corresponds to the expected outcomes of the selected SEP.
All the three documents are very important for the development, preparation and
implementation of the curriculum content into English language classes at any elementary
school in the Czech Republic. In this thesis, the CEFR determines the level of English and helps
to identify grammatical organization to be achieved by the learners. The expected outcomes in
a foreign language in the fifth grade of the selected school form the basis for creating and setting

the aim of lesson plans and the designed activities in the practical part of this thesis.
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4 INDUCTIVE APPROACH TO TEACHING GRAMMAR

Two approaches are distinguished in teaching grammar in the English language — the inductive
and the deductive approach. Firstly, the differences between these two approaches are explored.

Then the inductive approach is examined deeper, as it makes up the core of this thesis.

On the one hand, there is the deductive approach to teaching grammar, also called the “rule-
driven”, which is the opposite of the inductive one. The deductive approach is based on
introducing a thought and then presenting the examples, and emphasizes the importance of
rules, which are presented explicitly by the teacher, and then followed by guided practice.
Traditionally, this approach to grammar teaching is considered to be similar to the transmissive
teaching. However, the benefits of this rule-driven approach include directness, effectivity and
it consumes less time during the lesson. But there are some drawbacks, for example; it can be
demotivating for some learners and it can support the belief that language learning is based on
the knowledge of rules (Thornbury 1999, 29-47). When applying the deductive approach,
Michael Swan (1995; quoted in Thornbury 1999, 32) provides six principles when the rules are
introduced, and the rules should: be true; show clearly what the limits are of the use of a given
form; be clear; be simple; make use of concepts that the learners are already familiar with; and
be relevant. But before presenting the rules, Pasch (2005, 200) outlines seven phases of a
deductive teaching. The first phase is devoted to the introduction which should attract the
learners’ attention, revise previous knowledge and ascertain already existing knowledge. The
second phase is concerned with the setting of the aim and purpose. The third phase is dedicated
to the presentation of a particular subject matter and building of the meaning. After that, the
teacher controls the learners’ understanding, usually during transmission of the knowledge. The
fifth phase focuses on guided practice and the application of the presented subject matter. The
penultimate phase is committed to the detection and verification of the acquired knowledge.
And the very last phase of the deductive teaching is allocated to the individual practice and

further tutoring according to the learners’ needs.

On the other hand, there is the inductive approach to teaching grammar which is also called the
“rule-discovery” approach. Regarding the inductive approach, the name of Jan Amos
Komensky appears very often in literature because of his legacy, which laid the foundations of
modern pedagogy. Jiva and Java (2001, 30-31) state that Jan Amos Komensky was the first

one to enforce the inductive approach in teaching in the Czech Republic. Besides that, he
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emphasized the importance of didactic principles that are important to consider when planning

a lesson (as presented in chapter 2.3).

In inductive teaching, learners are supposed to derive a concept or generalization from concrete
examples. According to the Oxford University Press the inductive approach “involves the
learners detecting, or noticing, patterns and working out a ‘rule’ for themselves before they
practise the language” (Oxford University Press ELT 2015). Similarly, Pasch (2005, 225-227)
describes the inductive approach to teaching as a progression from the specific to the general.
Also, Thornbury (1999, 49) provides a similar definition too: “without having met the rule, the
learner studies examples and from these examples derives an understanding of the rule”.
Moreover, the lesson is guided inductively only if learners are involved in the process. In
practice this means that individuals formulate general conclusions based on concrete examples.
And from the induction perspective, the language acquisition is seen to be acquired through the

exposure of the language itself in a natural way.

Widodo (2006, 127) provides a table of summarized advantages and disadvantages of the

inductive approach to teaching grammar (figure 2.).

1. Learners are trained to be familiar with the rule discovery; this could
enhance learning autonomy and self-reliance.

2. Learners’ greater degree of cognitive depth is “exploited”.

3. The learners are more active in the learning process, rather than being
Advantages simply passive recipients. In this activity, they will be motivated.

4. The approach involves learners’ pattern-recognition and problem-
solving abilities in which particular learners are interested in this
challenge.

5. If the problem-solving activity is done collaboratively, learners get an
opportunity for extra language practice.

1. The approach is time and energy-consuming as it leads learners to have
the appropriate concept of the rule.

2. The concepts given implicitly may lead the learners to have the wrong
concepts of the rule taught.

Disadvantages | 3. The approach can place emphasis on teachers in planning a lesson.

4. It encourages the teacher to design data or materials taught carefully
and systematically.

5. The approach may frustrate the learners with their personal learning
style, or their past learning experience (or both) would prefer simply to be
told the rule.

Figure 2. Advantages and disadvantages of the inductive approach to teaching grammar (Widodo 2006, 127)

In addition, Allwright claims that the rule-discovery language teaching supports the learners’
“informal language learning opportunities available in the world beyond the classroom not just
during their current course, but more importantly, later in their lives when opportunities for

formal language learning are no longer available” (1997, 75). Generally speaking, this has been
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the ultimate goal of not only language teaching but also in education as such. The aim is to

develop skills in every learner to be able to learn by himself or herself.

As already mentioned in chapter 1.1, there are similarities of the nature of the constructivism
and in the inductive approach. Both constructivism and the inductive approach to teaching

assume:
e the active participation and involvement of the learners;
e discovering the rules or ideas about particular problematics personally;
e learner-centred teaching;
e learning in meaningful contexts;
e promotion of project-based and problem-solving activities;
e cooperative learning with peers;
e the development of learning skills and strategies.

Those similarities lead to the conclusion that ‘constructivism’ is a broader notion which forms

the basis for the ‘inductive approach’.

4.1 Teaching methods and techniques

Concerning the inductive approach, Ke (2008, 6) presents the basic ideas behind the four steps

in inductive teaching where students are:
1. given a representative set of sentences about an area of English grammar;
2. asked to generalize a grammatical rule to account for the set of English sentences;

3. asked to check and test the grammatical rule against new sentences about the same area

of English grammar;
4. asked to revise the grammatical rule to accommodate the new sentences.

As it can be seen, this process involves an active participation of the learners who are supposed
to discover the rules themselves. The rules then become more meaningful and memorable due
to the ‘discovery process’. However, in connection with the inductive approach to teaching

grammar at present there is no precise list of inductive teaching methods or techniques.
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Accordingly, a list of methods is presented that could reflect some of the main beliefs of the

inductive approach in teaching grammar in English:

e Discussion methods

e Text-based tasks

e Brainstorming

e Cooperative learning

e E-U-R method

e Differentiation

e Open learning

To begin with the discussion methods, they are realized in the form of an interview between the
teacher and the learners, where everyone has the opportunity to express their opinion on the
issue and thus find solutions together (Maniak and Svec 2003, 108).

Secondly, the text-based tasks are focused on the development of reading and comprehension
skills consequently leading to the enhancement of communicative abilities and critical thinking
(Capek 2015, 212).

Thirdly, according to Skalkovéa (2007, 192-193) brainstorming is useful for searching new ways
of problems solving. It demands that learners formulate as many spontaneous ideas as they can

in a certain period of time.

Fourthly, cooperative learning described by Kasikova (2004, 62) is based on learning in small
groups of learners. However, the cooperation itself is not the only aim — it is also the
development of intellectual and personal-civic competence of an individual. In other words,
when learners cooperate, they not only solve problems together, but they also, for example,
learn how to make compromises and deal with other learners. Similarly, Skalkovéa (2007, 224-
228) states that groups of three to five learners work together to solve a mutual problem.
Moreover, she contrasts cooperative learning with a competitive one, where one’s failure means

the success of another individual.

Fifthly, the E-U-R method (which literally means evocation, awareness, and reflection)
assumes the learners’ activity. The teacher creates learning situations in which learners

independently seek, work with and explore new information. At the same time, the method
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builds on previous knowledge and consequently, adds new concepts to existing ones (Capek
2015, 465). The lesson plans and activities designed in the practical part comply with this
method. In spite of the fact that the lessons are divided into four phases, the inductive teaching
is realized only in the warm-up and review; introduction and presentation; and evaluation phase.
In this thesis, the practice and application phase is regarded as the stage where students put in
practice the discovered rules through chosen activities. The phases of the lesson are discussed

in chapter 5.

Next, differentiation is concerned with the learners’ preparedness. Practically, it means that the
teacher has, for instance, three tasks with different levels of complexity and it is up to the
learners to decide which one they want to solve (Badegruber 1994, 46; Capek 2015, 160).

And lastly, despite the fact that open learning can be perceived rather as an approach than
method or technique, since it has no clear practical application, it supports the active
involvement of learners (Capek 2015, 474). Nonetheless, Badegruber (1994, 26-84) introduces
the fact that open learning can be achieved, for example, by different organizational forms, by
learners’ changing position in the classroom, by differentiation, by didactic games, by

cooperative and group learning or by discussion in the circle.

In conclusion, there is quite a consensus among the authors that the inductive approach to
teaching has benefits like learners’ activity in the learning process, advancement of learners’
autonomy and self-reliance, and that it supports learner-centred and meaningful teaching.
However, some authors favour the eclectic approach, which focuses on the selection of certain
methods and techniques from both the inductive and deductive approaches. Consequently, in

the practical part the eclectic method is also used.

4.2 Didactic aids
Nowadays, as the importance of didactic aids is recognized, two main groups of didactic aids
are distinguished — the material and non-material. Obviously, material didactic aids include all
the physical objects like the classroom environment and equipment, technology, textbooks,
dictionaries, pictures, etc. Regarding the non-material didactic aids, the strategies, technigues,
methods and organizational forms used when teaching and learning are embraced within this
group (Kalhous and Obst 2002, 338-339). According to Petty (1996, 271), 87% of information
is absorbed by visual perception and therefore, the use of visual aids attracts the interest of
students and helps them to remember and learn new things more easily. It is perfect for the

visual type of learner, as discussed in a previous section, but not only for them. Accordingly,
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the designed activities try to incorporate both the non-material and material didactic aids with

the emphasis on visual support.
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CONCLUSION OF THE THEORETICAL PART

The theoretical part, divided into four main chapters, has attempted to provide the essential

information for the practical part, the aim of which is to design activities which reflect the

inductive approach in teaching grammar in the English language. After examining

constructivism and learner-centredness; defining the grammar and presenting approaches and

methods to teaching it; and exploring the inductive approach in teaching grammar, now it is

vital to summarize the main points which subsequently provide the main criteria for the creation

of activities promoting inductive approach to teaching grammar in English language. These

criteria are summarized in the bullet list, which is divided into two parts:

Constructivism and learner-centred teaching:

1

2

3

Each activity reflects various learning styles (chapter 2.2).
Activities comprise the didactic principles (chapter 2.3).

Activities aim at cooperative learning (chapter 4.1).

Inductive approach to teaching grammar:

4

5

6

Activities aim at lower and higher order thinking processes (chapter 2.4).
Activities follow the idea of ‘grammaring’ (chapter 3).

Activities use different teaching methods that are tailored to create activities concerned

with specific grammar (chapter 4.1).
Activities comprise didactic aids (chapter 4.2).
Activities have potential to support learners in inducing grammar rules (chapter 4).

Activities reflect expected outcomes concerning specific grammar provided in the SEP

of a selected school (chapter 3.3.1).

10 Activities aim at the development of grammatical competence which is stated by CEFR

(chapter 3).
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PRACTICAL PART

5 LESSON PLANNING

Having a carefully prepared lesson plan allows teachers to lead the lesson towards a goal,
through the logical progression of activities. According to Scrivener, “planning is essentially a
thinking skill. Planning is imagining the lesson before it happens. It involves prediction,
anticipation, sequencing, organising and simplifying” (2005, 123). Teachers need to consider
four elements in planning the lesson. Specifically, it is the aim; the selection of activities and
their sequencing; selection and preparation of didactic aids; and last but not least the way
teacher monitors and evaluates learners’ progress during and after the lesson (Kyriacou 2007,
19). One of the most crucial things in planning the lesson is setting the objectives. It is essential
to think about the main objective when planning a lesson, because learners should know why
they are doing an activity, project, task or game. Therefore, the activities employ the action
verbs from the revised Bloom’s Taxonomy and follow the SMART framework, which means
that the objectives should be specific, measurable, attainable, relevant, and time-bound (LIGS
University 2020).

Any lesson can be divided into certain stages or phases. Henrichsen, Smith, and Baker (2020)
divide a lesson into five phases. The first stage is devoted to a warm-up and review. While a
warm-up helps to get the students in the mood for the lesson and can be realized by a question,
story, discussion or by showing them a picture, reviews provide learners with room for
demonstration of what they have learned and what they remember from the previous lessons.
The second phase introduction and presentation go together because the introduction leads to
the presentation. The teacher may introduce a topic by asking questions, showing pictures or
videos, telling a story or showing real objects. While introduction centres learners’ attention on
the lesson and its purpose, the presentation phase introduces new information. The presentation
may be deductive or inductive. Thirdly, practice, which is the crucial part of any English second
language learning lesson, is the phase when the theory should be put into practice. The fourth
stage, evaluation — can be both formal and informal. The former suggests testing and the latter
one corresponds to “Assessment based on the observation of performance which occurs in the

classroom as part of normal classroom practice” (Kyriacou 2007, 108).

The last stage is application. In this phase, learners should be provided with ‘real-life’ activities
in which they can apply what they have learned. As the application stage is similar to the

practice phase, the lesson plan combines these two phases together, forming the third phase
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called practice and application. In the third phase, learners are provided an opportunity to put
in practice and test out what they have learned. Altogether, given that the phases of a lesson
were determined, it is vital to remark that activities aiming at the inductive teaching are
embraced in the introduction and presentation phase. Nonetheless, the lesson plans also provide
activities within the warm-up and review, and evaluation phase, as these phases realize the E-

U-R method which was chosen among the ones supporting the rule-discovery approach.
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6 DESIGNED ACTIVITIES

Having established the essential aspects of lesson planning, the subchapters below are now
devoted to specific lesson plans and activities using inductive approach techniques and
targeting various areas of grammar to be achieved by lower-elementary learners, namely fifth
graders of the selected school. Moreover, the lesson plans with designed activities are attached
in appendices. The lesson plans and activities are described in accordance with the criteria
which were presented in the conclusion of the theoretical part, successively from the first to the

tenth criterion.

6.1 The plural forms of nouns
Overall aim: By the end of the lesson, learners will be able to construct plural forms of nouns

ending with letters -sh, -s, -x, -0, or -z.

A description of activities in accordance with the criteria which are provided in the
conclusion of the theoretical part:

1 The activities proposed in the lesson plan 1 (appendix C) reflect visual, aural, verbal,
logical and social learning styles. Visual learning style is reflected through the use of
the cards with specific nouns (appendix D). Aural learning style is reflected in the
brainstorming method, when the teacher asks the learners what nouns they know, and
in the evaluation phase, when the learners are asked to summarize the rules and discuss
what they have learnt. Verbal learning style is reflected in all the three phases of the
lesson as learners talk with the teacher and classmates, read the words written on the
cards and on the blackboard, and write their notes or summaries. Logical learning style
is reflected in the introduction and presentation phase, when learners need to analyse
the words on cards and come up with the rules for making plural forms of nouns. And
social learning style is reflected in the introduction and presentation, and evaluation

phase when the learners are supposed to cooperate in the group.

2 The activities reflect the principles of awareness, sequencing, proportionality, activity,
visualisation and feedback. The principle of awareness is reflected in the warm-up and
review phase, when learners answer the questions the teacher asks. The principle of
awareness is also reflected in the introduction and presentation phase, as the activity
focuses on guided discovery of the rules not on the memorization. Moreover, the
principle of awareness would be reflected in the practice and application phase as

learners would use the acquired knowledge in practice. The principle of sequencing is
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reflected in the order of activities presented in the lesson plan. The activities are ordered
from the easy ones to the more complex ones (in line with Komensky’s principles).
According to the SEP of the selected school (2019, 64-66), fifth-grade learners had been
introduced to plural number of nouns, namely to the suffixes -s and -es, in the previous
fourth year of this elementary school, and therefore the principle of proportionality is
reflected. The principle of activity is reflected in all the three phases of the lesson. In
the warm-up and review phase teacher expects answers. If learners provide some
answers, it means that they were thinking about the question asked, exerted effort to
answer the question and were therefore active. In the introduction and presentation
phase, learners are supposed to form groups to cooperate on the task. And in the
evaluation phase, the learners are expected to summarize the rules and discuss what they
have learnt and share their ideas. The principle of visualisation is reflected in the
warm-up and review phase, when the teacher writes on the blackboard, and in the
introduction and presentation phase, when the learners are given the cards with nouns.
Lastly, the principle of feedback is followed in the last phase of the lesson, when
learners summarize and discuss what they have learnt. Activities in the practice and

application phase would follow the principle of linking the theory with practice.

Cooperative learning can be seen in the introduction and presentation, and evaluation
phase. In the group, learners are supposed to cooperate and come up with the rules, and

at the end of the lesson they should summarize what they have learnt.

According to the revised Bloom’s taxonomy, activities aim both at lower and higher
order thinking processes, namely remembering, understanding, applying, analysing,
evaluating and creating. In the first phase of the lesson, learners share what they
remember about forming the plural forms of nouns. Understanding is reflected in the
warm-up and review phase, as learners provide answers to the question, and in the
introduction and presentation phase, when learners need to understand the words written
on the cards and they need to induce the rules for making plural forms of nouns.
Applying and creating would be reflected in the practice and application phase, as
learners would be asked to, for example, form the plural forms of certain nouns and
therefore, they would apply the rules. Analysis is reflected in the introduction and
presentation phase, when learners are supposed to discover the rules by analysing the
words on the cards. And evaluating is reflected in the evaluation phase, as learners

reflect on and discuss what they have learnt.
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5 As the learners would be given enough time for the self-directed discovery of the rules,
they would probably find out the rules thanks to a ‘trial and error’ process, and therefore,

the concept of 'grammaring’ is reflected.

6 Activities in the lesson plan make use of different teaching methods and techniques,
namely discussion methods, text-based tasks, brainstorming, cooperative learning, E-
U-R method, and open learning. Discussion methods can be seen especially when the
teacher raises questions and the answers are expected, for example, in the second phase
of the lesson and in the evaluation phase. The second phase of the lesson plan comprises
text-based task, as learners would be given cards with various nouns in the plural form.
Brainstorming is used in the first phase to introduce the topic of the lesson and to elicit
vocabulary. To implement cooperative language learning, learners are divided into
smaller groups. The E-U-R method is realized in the three phases of the lesson — the
warm-up and review, the introduction and presentation, and the evaluation. And the
open learning is reflected by allowing learners to change their position in the classroom

when forming the groups.

7 Activities make use of various didactic aids, both material and non-material. Among
material didactic aids are blackboard, cards with nouns, dictionaries, mobile phones,
notebook, paper and pen. Non-material didactic aids were presented previously — those

are the teaching methods and techniques used.

8 Inthe introduction and presentation phase learners are provided with an opportunity to

induce and discover the rules for making plural forms of nouns.

9 According to the SEP of the selected school (2019, 67), at the end of the term learners

are supposed to be able to make and use plural forms of nouns.

10 According to the CEFR (2009, 113), these activities focus on developing the
grammatical competence, and teaching grammatical elements, specifically words and

their morphemes and affixes.

6.2 Prepositions of place
Overall aim: By the end of the lesson, learners will be able to utilize prepositions of place
correctly in simple sentences. Specifically, learners will be able to use prepositions: on, under,

in front of, behind, next to, and between.
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A description of activities in accordance with the criteria which are provided in the
conclusion of the theoretical part:

1 The activities proposed in the lesson plan 2 (appendix E) reflect visual, aural, verbal,
social and solitary learning styles. Visual learning style is mostly reflected by the use
of didactic aids (dictionaries, and pictures — appendix F, G, H). Aural and verbal
learning styles are reflected in all the three phases of the lesson. In the first phase of
the lesson learners provide answers and the teacher writes them on the blackboard. In
the second phase, learners are supposed to cooperate on and discuss the task in the group
and write down the sentences. And in the evaluation phase, learners are given handouts
in which they are supposed to either describe the picture or choose the correct
preposition, and then they are supposed to discuss what they have learnt. Social
learning style is reflected in the group work in the introduction and presentation phase.
Solitary learning style is reflected in the evaluation phase, as learners are given the

handout which they are supposed to work on individually.

2 The activities follow the principle of awareness, sequencing, proportionality, activity,
visualisation and feedback. The principle of awareness is reflected in the introduction
and presentation phase, when learners induce the rules, and the task does not focus on
memorization. Also, the principle of awareness would be reflected in the third phase of
the lesson when learners would use the acquired knowledge in the practice. The
principle of sequencing is reflected in the order of activities presented in the lesson
plan. The activities in the lesson plan are ordered from the easy ones to the more
complex ones. According to the SEP (2019, 66), learners have already been introduced
to some prepositions in the fourth grade. To be specific, they have been taught these
prepositions: in, on, at, to, near, and under, and therefore the principle of
proportionality is followed. The principle of activity and visualisation is included in
all the three phases of the lesson. In the first phase, the learners are asked question and
answer is expected, then teacher writes the answers on the blackboard. Also, they are
shown picture and they are supposed to determine where the objects are. In the second
phase, teacher displays pictures and learners are supposed to cooperate on the task in
the group. In the last phase, learners are given handout with picture and text, and they
are supposed to work on the task individually. The principle of feedback is reflected
at the end of the activity in the second phase of the lesson, when each group presents

their sentences and the teacher provides feedback and corrects any errors. The principle
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of feedback is also reflected in the evaluation phase of the lesson, when the learners are
expected to summarize and reflect on what they have learnt. And the practice and

application phase would follow the principle of linking the theory with practice.

Cooperative learning can be seen in the introduction and presentation phase, when
learners are expected to cooperate on the task in the group and determine where the cat
is in the picture.

The activities in the lesson plan aim both at higher and lower order thinking processes,
namely remembering, understanding, applying, analysing, evaluating and creating. In
the first phase of the lesson learners recall prepositions which they already know.
Understanding, applying and creating would be visible in the practice and application
phase, when the learners would show they understand the meaning of the prepositions,
apply the acquired knowledge in practice, and create, for example, some sentences.
Understanding, applying and creating is also reflected in the evaluation phase, when
learners are given handouts with two tasks. They are either supposed to show they
understand the meaning of prepositions by applying the acquired knowledge and choose
the correct preposition or describe the picture by creating five sentences using the
prepositions of place. Analysis is embraced in the introduction and presentation phase,
when learners are expected to analyse the pictures and then look up the preposition they
need. Evaluating is included in the last phase of the lesson, when learners summarize

and discuss what they have learnt.

The concept of ‘grammaring’ is reflected, as the learners would look the prepositions

up in the dictionary or on the internet.

The activities are made up of different teaching methods, specifically, discussion
methods, text-based tasks, brainstorming, cooperative learning, the E-U-R method,
differentiation and open learning. Discussion methods can be seen in the warm-up and
review phase, when learners are expected to provide answers, and in the evaluation
phase, when learners are supposed to discuss what they have learnt. Text-based tasks
are involved in all the three phases, as learners are shown pictures with questions to
which they are supposed to provide answers. Brainstorming is reflected in the warm-
up and review phase to elicit answers. Cooperative learning is embraced in the
introduction and presentation phase, when learners are supposed to work together in a

small group. The E-U-R method is involved in all the three phases of the lesson —
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warm-up and review, introduction and presentation, and evaluation. Differentiation is
realized in the evaluation phase, when learners can decide for the level of complexity in
completing only one task of the two provided (appendix H), or if they wish they can
decide to do both exercises. And open learning can be seen in all the three phases. In
the first phase of the lesson it is realized by discussion. In the second phase, the open
learning is realized by the different organizational form, and group and cooperative

learning. And in the evaluation phase, open learning is realized by differentiation.

7 Activities make use of various didactic aids, both material and non-material. Among
the material didactic aids are a blackboard, computer, PowerPoint presentation used to
display pictures, dictionaries, mobile phones, notebook, handout, paper and pen or
pencil. The pictures presented in appendix F and G were drawn by the author of this
thesis. Non-material didactic aids were presented previously — those are the teaching

methods and techniques used.

8 Inthe introduction and presentation phase learners are provided with an opportunity to

discover the prepositions in a dictionary or on the internet.

9 According to the SEP (2019, 67), at the end of the term learners are expected to know

and be able to use prepositions of place correctly.

10 According to the CEFR (2009, 113), activities focus on development of the
grammatical competence, and teaching grammatical elements, specifically prepositions

which belong to closed word class.

6.3 There is/there are for picture description
Overall aim: By the end of the lesson, learners will be able to construct sentences using there

is/there are for the description of a picture.

A description of activities in accordance with the criteria which are provided in the

conclusion of the theoretical part:

1 The activities proposed in the lesson plan 3 (appendix 1) reflect visual, aural, verbal,
social and solitary learning styles. The visual learning style is reflected by the use of
handouts with pictures (appendix J, K) in the introduction and presentation phase, and
in the evaluation phase. The aural and verbal learning styles are reflected in all the
three phases of the lesson. In the first phase, the teacher asks learners what object they

have in their bedroom or living room and writes the answers on the blackboard. In the
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second phase, learners are given a handout with a picture and text which describes the
picture, and learners are expected to discuss and work on the task in a group. In the
evaluation phase, learners are given handouts with two exercises which they should
complete, and then they should discuss what they have learnt. Social learning style is
reflected in the group work in the introduction and presentation, and in the pair work,
specifically peer correction, in the evaluation phase. Solitary learning style is mirrored

by the individual work in the evaluation phase.

The activities follow the principle of awareness, sequencing, proportionality, activity,
visualisation and feedback. The principle of awareness is reflected in all the three
phases of the lesson. In the warm-up and review phase, when learners answer the
question — which means they understand the question which they are asked. The activity
in the second phase of the lesson provides learners with the opportunity to discover the
rules for description of a picture, which means it is not concerned with memorization.
And in the evaluation phase, learners use the acquired knowledge in completing the two
tasks in the handout. The principle of sequencing is reflected in the order of activities
presented in the lesson plan. The activities are ordered from the easy ones to the more
complex ones. According to the SEP of the selected school (2019, 64-65), fifth-grade
learners had been introduced to the topic of family and home in the previous years,
therefore, a picture of a bedroom is used in the introduction and presentation phase and
the principles of proportionality and visualisation are reflected. The principle of
feedback is reflected in the introduction and presentation phase, when the teacher
summarizes the rules provided by the learners, and in the evaluation phase, when
learners summarize and discuss what they have learnt. The practice and application

phase would follow the principle of linking the theory with practice.

Cooperative learning can be seen in the introduction and presentation phase, when

learners work on the task in pairs.

The activities in the lesson plan aim both at higher and lower order thinking processes,
namely remembering, understanding, applying, analysing, evaluating and creating. In
the first phase of the lesson, learners recall objects which they have in their bedroom or
living room. Understanding, applying and creating would be visible in the practice and
application phase. Understanding, applying and creating can also be seen in the

evaluation phase, when learners are given handouts with two tasks which they are
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supposed to complete. Analysis is embraced in the introduction and presentation phase,
when learners are expected to analyse the text and find the differences between ‘there
is’ and ‘there are’. Evaluating is included in the evaluation phase, when learners reflect
on what they have learnt, and at the end of the activity in the introduction and
presentation phase, when learners summarize the rules which the teacher writes on the
blackboard.

The concept of ‘grammaring’ is reflected, as the learners would discover the rules
through a text-based task.

Activities in the lesson plan employ different teaching methods, namely discussion
methods, text-based tasks, brainstorming, cooperative learning, the E-U-R method, and
open learning. Discussion methods are used in the warm-up and review phase, when
the teacher asks students what objects they have at home, and in the evaluation phase of
the lesson, when learners discuss what they have learnt. The second phase of the lesson
plan comprises a text-based task, as the pairs receive a handout with a picture and text.
Brainstorming method is used in the warm-up and review phase to elicit vocabulary
and to introduce the thematic area which is later associated with constructions of ‘there
is” and ‘there are’ sentences for the picture description. Cooperative language learning
is implied in the second and last phase of the lesson — realized by the pair work. The E-
U-R method is realized in the three phases of the lesson — the warm-up and review, the
introduction and presentation, and the evaluation. And the open learning is implied by

allowing learners to change their position in the classroom when forming the pairs.

Activities make use of various didactic aids, both material and non-material. Among
the material didactic aids are a blackboard, handouts (appendix J and K), dictionaries,
mobile phones, and pen or pencil. Non-material didactic aids were presented previously

— those are the teaching methods and techniques used.

In the introduction and presentation phase learners are provided with an opportunity to
discover the rules for using ‘there is’ or ‘there are’ for the picture description through

a text-based task.

According to the SEP of the selected school (2019, 64-65), learners had been introduced
to the topic of family and home in the previous years, and accordingly, a picture of a

bedroom is used, and it is assumed that learners know the vocabulary used in the
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introduction and presentation phase. Also, at the end of the term learners should be able

to describe a picture using ‘there is’ or ‘there are’ constructions.

10 According to the CEFR (2009, 112-113), these activities focus on developing the
grammatical competence, specifically the ability to organise words and sentences

correctly to convey a meaning.

6.4 The present simple tense — declarative sentences
Overall aim: By the end of the lesson, learners will be able to discover the rules for creating
sentences in the present simple. They will be able to construct declarative sentences in the
present simple tense, and they will be able to understand that the present simple tense is used

to describe routines, habits, daily activities, and general truths.

A description of activities in accordance with the criteria which are provided in the
conclusion of the theoretical part:

1 The activities proposed in the lesson plan 4 (appendix L) reflect visual, aural, verbal,
logical, social and solitary learning styles. Visual learning style is reflected in the
warm-up and review phase, when the teacher writes on the blackboard, and in the
introduction and presentation phase, when learners are given handouts (appendix M).
Aural and verbal learning styles are reflected in all the three phases of the lesson. In
the first phase of the lesson, the teacher writes adverbs on the blackboard and asks the
learners what activities they do every day/every week, etc. In the second phase, the
learners are given handouts with sentences which they are expected to compare and find
the differences, and they are then supposed to discuss and work on the task in the group.
In the evaluation phase, the students create and write down six sentences, and then they
are supposed to discuss what they have learnt. Logical learning style is reflected in the
introduction and presentation phase, as the learners are supposed to analyse the
sentences and find the differences. Social learning style is realized by group work in
the second phase, and by pair work in the evaluation phase of the lesson. Solitary

learning style is mirrored by the individual work in the evaluation phase.

2 The activities follow the principle of awareness, sequencing, proportionality, activity,
visualisation and feedback. The principle of awareness is reflected in the warm-up and
review phase, when the learners provide answers to the question, and in the second
phase of the lesson, when they are expected to find the differences between the

sentences. The principle of sequencing is reflected in the order of activities presented
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in the lesson plan, as the activities are ordered from the easy ones to the more complex
ones. According to the SEP (2019, 66), the learners had already been introduced to the
thematic areas of sports and leisure time activities, and occupation. It is appropriate to
link the grammar with everyday activities they are already familiar with and therefore,
the principle of proportionality is reflected. The principle of visualisation is
reflected by the text-based task in the introduction and presentation phase. The
principle of activity is reflected in all the three phases of the lesson. In the first phase,
the learners provide answers. In the second phase students discover the rules for creating
the sentences in the present simple tense. And in the evaluation phase, students create
six sentences, then evaluate their peers, and after the activity summarize what they have
learnt. The principle of feedback is reflected in the introduction and presentation
phase, when the learners summarize the rules and the teacher writes them on the
blackboard, and in the evaluation phase, when the learners reflect on what they have
learnt. The practice and application phase would follow the principle of linking the

theory with practice, as students would apply the acquired knowledge in practice tasks.

Cooperative learning can be seen in the introduction and presentation phase, when the
students cooperate in a group to discover the rules for creating sentences in the present

simple.

The activities in the lesson plan aim both at higher and lower order thinking processes,
namely remembering, understanding, applying, analysing, evaluating and creating. In
the first phase of the lesson learners recall activities they do daily, weekly, etc.
Understanding, applying and creating would be visible in the practice and application
phase, as the learners would be expected to create sentences in the present simple, to
show they can apply the rules in practice and understand the meaning of sentences.
Understanding, applying and creating is reflected in the evaluation phase, too,
because the learners are expected to create six sentences in the present simple, which
means they apply the rules which they have discovered and that they understand what
they mean. Analysis is embraced in the introduction and presentation phase, as the
learners are supposed to analyse and compare the sentences. Evaluating is included in
the evaluation phase, when the learners discuss, summarize and reflect on what they

have learned.
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The concept of ‘grammaring’ is reflected, as the learners would discover the rules

through a text-based task.

The activities are made up of different teaching methods, specifically, discussion
methods, text-based tasks, brainstorming, cooperative learning, the E-U-R method, and
open learning. Brainstorming and discussion methods are used in the warm-up and
review phase to elicit answers and introduce the topic of the lesson. Text-based task is
embraced in the introduction and presentation phase, when the learners are given
handouts with the sentences in the present simple tense. Cooperative learning is
realized in the introduction and presentation phase, when the learners are supposed to
work together on the task in a small group. The E-U-R method is embodied in all the
three phases of the lesson — warm-up and review, introduction and presentation, and
evaluation. Open learning is realized by discussion and brainstorming in the first phase
of the lesson. In the second phase, the open learning is realized by the different
organizational form, and group and cooperative learning. And in the evaluation phase,

the open learning is realized by discussion on what the learners have learnt.

Activities make use of various didactic aids, both material and non-material. Among
the material didactic aids are a blackboard, marker, handouts, dictionaries, mobile
phones, notebook, paper and pen or pencil. Non-material didactic aids were presented

previously — those are the teaching methods and techniques used.

In the introduction and presentation phase the learners are provided with an opportunity
to discover the rules for using and creating the present simple tense through a text-
based task.

According to the SEP (2019, 67) at the end of the term learners are expected to be able

to make and use sentences in the present simple tense.

According to the CEFR (2009, 113), these activities focus on developing grammatical

competence, and grammatical categories, specifically the present tense.

6.5 The present simple tense — negative sentences

Overall aim: By the end of the lesson, the learners will be able to explain that the present simple
tense (negative and affirmative sentences) is used to express likes, dislikes, general truths,
habits and daily activities. They will be able to discover the rules for creating negative sentences

in the present simple tense and justify the rules with specific examples.
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A description of activities in accordance with the criteria which are provided in the

conclusion of the theoretical part:

1 The activities designed in the lesson plan 5 (appendix N) reflect visual, aural, verbal,
physical, logical and social learning styles. Visual learning style is mirrored by the use
of pictures, which were drawn by the author of this thesis, and sentences written on the
cards (appendix O). Aural learning style is reflected in speaking in all the three phases
of the lesson and by the brainstorming method in the warm-up and review phase, when
the learners reply to the question. Furthermore, it is reflected by the discussion in the
group in the introduction and presentation phase, when the learners discuss, examine,
and compare the sentences and then justify their ideas with specific examples. And it is
also reflected by the discussion in the group in the evaluation phase, when the learners
summarize and then present the rules and share with the class what they have learnt.
Verbal learning style is mirrored by speaking in all the three phases, and by writing in
the second and the last phase of the lesson, when the learners write the rules in the chart
on the blackboard and make notes about forming negative sentences in the present
simple tense. Physical learning style is reflected in the group-forming activity in the
introduction and presentation phase, when the learners search for their partners to form
a group and a sentence close in the meaning to one of the sentences displayed on the
screen. Logical learning style can be seen in the introduction and presentation phase,
when the learners examine and compare the sentences. And finally, social learning

style is mirrored by the group work in the second and last phase of the lesson.

2 The activities reflect the principles of awareness, sequencing, proportionality, activity,
visualisation and feedback. The principle of awareness is reflected in the first phase
of the lesson, when the learners provide responses. This principle is also reflected in the
second phase, when the learners are not expected to memorize the rules but discover
them, and in the evaluation phase, when the learners discuss and summarize what they
have learnt. The principle of sequencing is reflected by the order of activities presented
in the lesson plan, as the activities are ordered from the easy ones to the more complex
ones. The fact, that the learners should be taught the present simple affirmative
sentences first (chapter 6.4) and then the negative ones, mirrors the principle of
proportionality. The principle of activity is reflected in all the three phases of the
lesson. In the warm-up and review phase the teacher expects answers. If the learners

provide some answers, it means that they were thinking about the question asked,
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exerted an effort to answer the question and were therefore active. In the introduction
and presentation phase, the learners are supposed to form groups and cooperate in the
group on the task. And in the evaluation phase, the learners are expected to discuss and
summarize the rules and share with the class what they have learnt. The principle of
visualisation is reflected in the warm-up and review phase, when the teacher writes
words and draws the chart on the blackboard. This principle is mirrored by the use of
pictures and cards in the second phase which were created by the author of this thesis.
Also, this principle can be reflected in the evaluation phase, when the learners write
their notes and summaries. And lastly, the principle of feedback is reflected in the
second phase of the lesson, when teacher helps the students with any problems, and in
the evaluation phase when the learners share with the class what they have learnt.
Activities in the practice and application phase would follow the principle of linking the

theory with practice.

Cooperative language learning is used in the second and last phase of the lesson, when
the learners are supposed to cooperate in the group and come up with the rules, and at

the end of the lesson they should summarize the rules and say what they have learnt.

According to the revised Bloom’s taxonomy, activities aim both at lower and higher
order thinking processes, namely remembering, understanding, analysing and
evaluating. In the warm-up and review phase, the learners name what they like or dislike
and what they do every day, etc. Understanding is reflected in the warm-up and review
phase, as the learners provide answers to the question, and in the second phase, when
the learners compare the sentences in the table. Understanding is also reflected in the
evaluation phase as the learners summarize the rules. Analysis is visible in the second
phase, when the learners compare and examine the sentences to discover the rules. And
evaluating is reflected in the evaluation phase, as the learners discuss and reflect on

what they have learnt.

The concept of ‘grammaring’ is reflected in the introduction and presentation phase of
the lesson, as the learners are provided with an opportunity to discover the rules with

their peers.

Activities in the lesson plan make use of different teaching methods and techniques,
specifically discussion methods, text-based tasks, brainstorming, cooperative learning,

the E-U-R method, and open learning. Discussion methods are used in the warm-up
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and review phase, when the learners share with the class what they like or dislike and
what they do every day, etc.; and in the evaluation phase, when the teacher asks what
we usually express by affirmative and negative sentences in the present simple tense.
Text-based task is used in the second phase, as there are displayed pictures with
sentences, the learners are given cards with words and they are supposed to form a
sentence and then write it into the chart on the blackboard. Brainstorming is used in
the first phase to introduce the topic of the lesson and to elicit the vocabulary.
Cooperative learning is used in the second and last phase of the lesson, when the
learners are divided into eight groups of three and they are supposed to work on the task

together.

Activities make use of various didactic aids, both material and non-material. Among
the material didactic aids are a blackboard, marker, cards and pictures with sentences,
PowerPoint presentation, computer, projector, dictionaries, mobile phones, notebook,
paper and pencil or pen. Non-material didactic aids were presented previously — those

are the teaching methods and techniques used.

In the introduction and presentation phase the learners are provided with an opportunity
to induce and discover the rules for creating negative sentences in the present simple

tense through a text-based task and cooperative language learning.

According to the SEP of the selected school (2019, 67), at the end of the term the
learners are supposed to be able to make and use negative sentences in the present

simple tense.

According to the CEFR (2009, 113), these activities focus on developing the
grammatical competence, and grammatical categories, specifically the negative

sentences in the present tense.

6.6 The present simple progressive — affirmative sentences

Overall aim: By the end of the lesson, the learners will be able to discover the rules for
constructing affirmative sentences in the present progressive tense and they will be able to
create simple sentences. Also, they will be able to compare the usage of the present simple tense

with the present progressive tense and justify their ideas with specific examples from the text.

A description of activities in accordance with the criteria which are provided in the

conclusion of the theoretical part:
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1 The activities designed in the lesson plan 6 (appendix P) reflect visual, aural, verbal,
logical and social learning styles. Visual learning style is mirrored by the use of
didactic aids, specifically the handouts (appendix Q), which the students are given, and
dictionaries or mobile phones which the students are allowed to use in the introduction
and presentation phase of the lesson. Aural learning style is reflected in the discussion
in the first phase of the lesson, when the teacher asks the learners: “When do we usually
use the present simple tense?”” The aural learning style is also involved in the second
phase, when the teacher describes the actions he or she performs. This learning style is
also reflected in the discussion in the evaluation phase, when the teacher tells students
to discuss the rules and compare the present simple tense with the present progressive
tense. Verbal learning style is involved in all the three phases of the lesson as the
learners talk with the teacher and classmates, read the text and sentences in the handout,
write on the blackboard, and discuss the rules for creating the present progressive tense.
Logical learning style is reflected in the second phase, when the learners examine and
analyse the text. And social learning style is involved in the introduction and

presentation, and evaluation phase, when the learners are expected to cooperate in the
group.

2 The activities reflect the principles of awareness, sequencing, proportionality, activity,
visualisation and feedback. The principle of awareness can be seen in the warm-up
and review phase, when the learners answer the question. In the second phase of the
lesson, the principle of awareness is reflected in the activity that focuses on a guided
discovery of the rules through a text-based task, not on the memorization. And in the
evaluation phase, this principle is mirrored by the discussion, when the learners
summarize the rules. The principle of sequencing is included as the activities are
ordered from the easy ones to the more complex ones and teaching of the present
progressive tense build upon the previous knowledge of the present simple tense. The
principle of proportionality is reflected as the learners had already been taught the
present simple tense, and teaching of the present progressive tense is linked with sports
and other activities meaning that the learners have the necessary vocabulary to be able
to construct the simple sentences in the handout in the second phase of the lesson. The
principle of activity is mirrored in all of the three phases of the lesson. In the first phase,
the learners provide answers and suggest examples. In the second phase, the learners

cooperate in the group to discover the rules and complete the task. And in the evaluation
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phase, the learners again cooperate in the group to summarize the rules. The principle
of visualisation is reflected in all of the three phases of the lesson as the teacher writes
on the blackboard, and in the second phase of the lesson, when the learners are given
handouts with text and various pictures. The principle of feedback is included in the
second and last phase of the lesson, when the teacher provides feedback and when the
learners summarize and discuss what they have learnt. Activities in the practice and

application phase would follow the principle of linking the theory with practice.

Cooperative learning is involved in the introduction and presentation, and evaluation
phase. In the group, the learners are supposed to cooperate and come up with the rules
and describe pictures; and at the end of the lesson they should summarize the rules and

compare the present simple tense with the present progressive tense.

According to the revised Bloom’s taxonomy, activities aim both at lower and higher
order thinking processes, namely remembering, understanding, applying, analysing,
evaluating and creating. In the warm-up and review phase, the learners tell when the
present simple tense is used, and they name examples and that reflects the fact they
remember how the tense is used and formed. In the second phase of the lesson, the
learners comprehend what the teacher says by seeing the actions performed. In the
introduction and presentation phase, the learners analyse the text and they apply the
rules they have discovered in the text to construct simple sentences which describe the
pictures. In the evaluation phase, the learners summarize the rules for creating the
present progressive tense showing that they understand it, and then they evaluate when

the tense is used, and they reflect on what they have learnt.

The concept of ‘grammaring’ is reflected in the introduction and presentation phase of
the lesson, as the learners are provided with an opportunity to discover the rules with

their peers in the group and through a text-based task.

Activities in the lesson plan make use of different teaching methods and techniques,
namely discussion methods, text-based task, cooperative learning, the E-U-R method
and open learning. Discussion methods are used in the first phase of the lesson, when
the teacher asks an open question, and in the evaluation phase, when the learners discuss
the rules for creating the present progressive tense and share with the class what they
have learnt. The introduction and presentation phase involves a text-based task as the

learners are given handouts with pictures, text and task. Cooperative learning is
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involved in the introduction and presentation, and evaluation phase as the learners are
supposed to cooperate in the group to complete the task. The E-U-R method is realized
in the three phases of the lesson — the warm-up and review, the introduction and
presentation, and the evaluation. And the open learning is reflected by the different
organizational form in the second phase of the lesson, when the learners form groups

and change their position in the classroom.

Activities make use of various didactic aids, both material and non-material. Among
the material didactic aids are a blackboard, marker, handouts (appendix Q), dictionaries,
mobile phones, notebook, paper and pen or pencil. Non-material didactic aids were

presented previously — those are the teaching methods and techniques used.

In the introduction and presentation phase the learners are provided with opportunity to
induce and discover the rules for creating the present progressive affirmative
sentences. Also, thanks to the pictures provided in the handout, they can conclude when

the present progressive tense is used.

According to the SEP of the selected school (2019, 67), at the end of the term the
learners are supposed to be able to understand and create sentences in the present

progressive tense.

According to the CEFR (2009, 113), this activity focuses on developing the
grammatical competence, and teaching grammatical categories, specifically the present

progressive tense.
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CONCLUSION OF THE PRACTICAL PART

The practical part of this thesis tried to propose activities which would reflect the main features
of the inductive approach and which would be in correspondence with the criteria that were
provided in the conclusion of the theoretical part. The proposed activities are incorporated in
lesson plans which are attached in appendices. Each lesson plan is divided into three phases of
the lesson — the warm-up and review, the introduction and presentation, and the evaluation
phase. These three phases are in focus, because there is realized the E-U-R method. The practice
and the application phases are combined together, forming the third phase called practice and
application. The lesson plans do not provide any designed activities for this phase as in this
thesis it is believed that in the practice and application phase the learners are only putting into

practice acquired knowledge and discovered rules.

The sixth chapter, which is divided into six subchapters, provides the designed activities. Each
subchapter describes a lesson plan and specific activities according to the criteria stated in the
conclusion of the theoretical part. All in all, it can be concluded that the lesson plans reflect
most of the learning styles, however, among the most included ones are visual, aural, verbal
and social learning styles. Activities reflect all the didactic principles except for the principle
of linking the theory with practice, as the practice and application phase of the lesson does not
provide any activities. Also, all activities aim at cooperative learning as group or pair work is
expected. Furthermore, the activities aim at higher and lower order thinking processes, namely
remembering and understanding, and analysing and evaluating. The activities follow the idea
of ‘grammaring’ as they try to support the learners in discovering the rules. In the lesson plans
there are used various teaching methods, namely text-based tasks, discussion methods,
brainstorming, cooperative learning, open learning and the E-U-R method. The activities
comprise didactic aids both material and non-material, reflect expected outcomes stated by the

SEP and aim at the development of grammatical competence.

55



CONCLUSION

This bachelor thesis deals with the inductive approach in teaching grammar in the English

language and its practical application in the form of designed activities and lesson plans.

The first chapter introduces the constructivist learning theory and examines the learner-centred
approach. In terms of this thesis, constructivism is believed to be an umbrella term for the
inductive approach to teaching grammar in English as it forms the basis for the inductive
approach and thus, has several common aspects with it. The second chapter provides an
overview of the learners' needs, their learning styles, presents didactic principles and levels of
cognitive processes stated by the revised Bloom’s Taxonomy to draw attention towards the
learners, inasmuch learner-centredness is a main feature of both constructivism and inductive
approach. In the third chapter, the term grammar is defined and explained. Some of the past and
current approaches and methods to the grammar teaching are presented. Moreover, the terms
approach, method and technique are defined and compared to the Czech equivalents as the
translation is not always consistent. The CEFR and the SEP documents are introduced as they
form the basis for the creation of the activities proposed in the practical part. In the last chapter
of the theoretical part, the inductive approach to teaching grammar is explored. Some of the
methods that reflect the main features of the inductive approach, namely discussion methods,
text-based tasks, brainstorming, cooperative learning, the E-U-R method, differentiation and

open learning are listed as they differ from the deductive teaching.

The main aim of the practical part was to design activities promoting the inductive approach to
teaching grammar. Accordingly, the fifth chapter focuses on the lesson planning process, and
the sixth chapter presents the designed activities and lesson plans and describes the activities
according to the criteria which are presented in the conclusion of the theoretical part. Based on
the data from the designed lesson plans and activities presented in this thesis it can be assumed
that the inductive approach in teaching grammar in the English language increases learner's
activity due to the demand on cooperative learning in a text-based task and therefore, exploiting
not only lower order thinking processes (like remembering and understanding) but also higher
order thinking processes (especially analysing and evaluating) which may lead to a more

permanent remembering of the curriculum.
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RESUME

Tato bakalafska prace se zabyva induktivnim pfistupem k vyuce gramatiky v anglickém jazyce
a jeho praktickou aplikaci ve formé navrzenych aktivit a planti lekci. Tato prace je rozdélena
na dvé ¢asti— teoretickou a praktickou. Teoreticka ¢ast predstavuje zdsadni teoretické koncepty,

které jsou spojeny s induktivnim p¥istupem k vyuce gramatiky.

Teoreticka ¢ast nejdiive popisuje konstruktivismus, ze kterého vychazi induktivni ptistup. Poté
je v nésledujici podkapitole popsana vyuka zamétend na Zaka a jeji hlavni rysy, jelikoz tuto

vlastnost maji konstruktivismus a induktivni ptistup spole¢ny.

Druha kapitola se vénuje popisu zaka prvniho stupné zékladni §koly v Ceské republice, a to
z psychologického a pedagogického hlediska. Jsou zde uvedeny potieby zaku, které jsou
shrnuty v Maslowovée pyramidé potieb, protoze vyjadiuji trovné potieb, které musi byt splnény
pro to, aby se zaci byli schopni uéit. Dale jsou prezentovany ucebni styly, které poukazuji na
preference zaka vzhledem k uceni, jako napfiklad visualni, auralni, verbalni, kinesteticky,
logicky, interpersonalni a intrapersonalni. V dalsi podkapitole jsou vyli¢eny didaktické
principy, které mohou pomoci pedagogim, at’ uz lépe ptredat nebo didakticky transformovat
ucivo zakum, tak i reflektovat vyuku zaméfenou na zaka a usnadnit tak studenttim uceni. Proto
byly vybrany pouze ur¢ité principy, které reflektuji rysy induktivni vyuky, jako naptiklad
princip uvédoméni, princip systematic¢nosti, princip pfimétenosti, princip aktivnosti, princip
ndzornosti, princip zpétné vazby a princip spojeni teorie s praxi. V nasledujici podkapitole je
kratce zminéna revidovana Bloomova Taxonomie, kterd ucitelim slouzi nejen k tomu, aby
mohli stanovit cil aktivity nebo vyucovaci hodiny, ale také dosahnout toho, aby byla vyuka
zaméfena na zaky a zacilit tak i na rizné urovné myslenkovych procesu. V induktivni vyuce
maji aktivity tendenci mitit spiSe na vyssi urovné myslenkovych procest jako je analyza,

hodnocent a tvofeni.

Ve tieti kapitole je vysvétlen pojem gramatika a jsou zde zminény rtizné minulé i soucasné
ptistupy a metody k vyuce gramatiky a anglického jazyka. V této kapitole jsou také piedstaveny
dokumenty, které tvoii zéklad pro tvorbu aktivit v praktické ¢asti. Nejdiive jsou zde uvedeny
kurikularni dokumenty, konkrétné RVP — ramcovy vzdélavaci program (FEP EE) a SVP —
Skolni vzdélavaci program (SEP) s ocekavanymi vystupy v Cizim jazyce v patém roc¢niku
zékladni 8koly v Ceské republice. V této podkapitole je piedloZen seznam zaméfeny pouze na
o¢ekavané vystupy tykajici se gramatiky. V nasledujici podkapitole je ¢tenaf seznamen se

spole¢nym evropskym referenénim rdmcem pro jazyky (CEFR) - ktery definuje lingvistické
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kompetence, konkrétné gramatickou kompetenci a urCuje uroven anglického jazyka. Pfi
porovnani o¢ekavanych vystupti z RVP s CEFR by se dalo fici, Ze Zaci na konci patého ro¢niku

dosahnou urovné A2.

Ctvrta kapitola nejprve porovnava dva piistupy, které jsou pravym opakem, konkrétné je
porovnan deduktivni a induktivni ptistup. Nasledné je analyzovan induktivni ptistup, ktery jako
prvni prosazoval Jan Amos Komensky. Pfi induktivni vyuce zaci odvozuji zavéry nebo
generalizace z konkrétnich piikladd, a tudiz jsou jim gramaticka pravidla pfedstavovana
implicitn€é, coz mlze vést k autonomii pi1 uceni, k Samostatnosti nebo naopak kooperaci pti
feSeni problémil, k vyssi aktivité pti procesu uceni a ke zvySeni motivace. Nicméng, induktivni
vyuka je ¢asové naro¢na jak na pripravu, tak na vyuku a mize vést studenty i ke Spatnym
zavéram. Casty netispéch, neporozuméni aktivitam nebo celkova nelibost vii¢i induktivni vyuce
mize mit za nasledek demotivaci a frustraci a studenti tak mohou radéji upfednostiovat
explicitni predstaveni pravidel — tedy deduktivni vyuku. Ve ¢tvrté kapitole jsou také
prezentovany podobnosti konstruktivismu s induktivnim ptistupem, jako napiiklad vyuka
zaméfend na zaka; aktivni GCast studentt pii vyuce, kdy sami objevuji pravidla; uceni ve
smysluplnych kontextech; zafazeni projektovych a problémovych aktivit; kooperativni ucent;
a rozvoj dovednosti a schopnosti. Diky témto charakteristikaim je induktivni pfistup podobny
konstruktivismu. V dalsi podkapitole jsou ptedlozeny metody, které vyhovuji témto rysim
induktivniho pfistupu. Konkrétné jsou zde piedstaveny a kratce popsany diskuzni metody,

textové ulohy, brainstorming, kooperativni uceni, metoda E-U-R, diferenciace a oteviené uceni.

Cilem praktické ¢asti bylo navrhnout sadu aktivit odrazejicich induktivni piistup k vyuce
gramatiky a uvést teoretickd vychodiska do praxe. V paté kapitole je nejprve popsan proces
planovani vyuky, a to konkrétné stanoveni cilti aktivit a hodin, které by mély byt SMART
(specifické, méfitelné, atraktivni, relevantni a terminované) a jednotlivé faze hodiny. Pro
stanoveni cilti aktivit a plant hodin byla vyuzZita tabulka akénich sloves z revidované Bloomovi

Taxonomie.

Sesta kapitola obsahuje popis navrzenych aktivit podle kritérii prezentovanych v zavéru
teoretické ¢asti. Navrzené aktivity jsou zahrnuty do plant lekci, které jsou ptidané v ptilohach.
Plany hodin jsou rozdéleny na Ctyfi fdze. Prvni faze se tyka ,,zahfivani a opakovani* a slouzi
k uvedeni tématu hodiny. Tato faze umoznuje uéiteli zjistit, co si studenti pamatuji z pfedeslych
hodin a studenti tak maji moznost si jiz probrané u¢ivo znovu vybavit. Druhd faze hodiny je

pojmenovana ,,uvod a prezentace* a je vénovana predstaveni dané problematiky. V této fazi
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maji studenti objevit gramaticka pravidla, vétS§inou za pomoci textovych tuloh s vizudlni
podporou a pomoci spoluprace ve dvojicich nebo skupinach. Ctvrta fize ,procvi¢ovani a
aplikace* by méla byt vénovana specifickym aktivitam na procviceni gramatickych pravidel.
Posledni fazi je ,,zhodnoceni“. Nejen, Ze hodnoceni miize byt formalni nebo neformalni, ale

V této fazi maji studenti také moznost sami zhodnotit to, co se naucili.

Na zaklad¢ vyse popsaného teoretického vyzkumu bylo zjisténo, ze nejcastéjSimi metodami,
které byly pouzity v Uvodni fazi hodiny, jsou diskuzni metody a brainstorming. Tyto metody
byly vybrany ptedevsim proto, Ze jsou vhodné nejen pro uvedeni tématu hodiny, ale také pro
zjisténi toho, co Zaci o dané problematice uz védi. Druha faze, ve které je realizovan induktivni
pristup ke gramatice, nejCastéji obsahuje textové ulohy s vizualni podporou a kooperativni
uceni ve dvojicich nebo ve skupinach. Tyto metody byly vybrany, protoze tak mohou zZaci, at’
uz sami, nebo za pomoci svych vrstevnikii, objevit urcita gramaticka pravidla. Maji také
moznost pouzivat mobilni telefony a slovniky, ve kterych si sami vyhledaji potfebné informace
a navzajem si mohou pomahat a radit pti analyze textu. Treti faze hodiny neobsahuje Zadné
aktivity, jelikoz v této fazi studenti pouze procvicuji dana pravidla, a proto tato faze neni
v souladu s induktivni vyukou gramatiky. V posledni fazi hodiny jsou nejcastéji vyuzity
diskuzni metody, pii kterych by méli zaci byt schopni, at’ uz ve dvojicich nebo skupinach,
zhodnotit to, co se danou hodinu nauc¢ili a pod¢lit se tak o své myslenky a nazory s celou tiidou.
Tyto metody byly vybrany, protoZe jsou vhodné pro zavér hodiny a pro celkové shrnuti dané

problematiky. Tyto tii faze kazdého planu lekce jsou tak i v souladu s metodou E-U-R.
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Appendix A Revised Bloom's Taxonomy Action Verbs

REVISED Bloom’s Taxonomy Action Verbs

Definitions I. Remembering | II. Understanding 1. Applying IV. Analyzing V. Evaluating VI. Creating
Bloom’s Exhibit memory | Demonstrate Solve problems to | Examine and break| Present and Compile
Definition of previously understanding of new situations by | information into | defend opinions | information
learned material | facts and ideas by applying acquired | parts by identifying| by making togetherina
by recalling facts| organizing, knowledge, facts, | motives or causes. | judgments about | different way by
terms, basic comparing, techniques and Make inferences | information, combining
concepts, and translating, rules in a different | and find evidence | validity of ideas, | elementsina
answers. interpreting, giving | way. to support or quality of work | new pattern or
descriptions, and generalizations. based on a set of | proposing
stating main ideas. criteria. alternative
solutions.
Verbs Choose * Classify e Apply e Analyze * Agree e Adapt
Define * Compare e Build * Assume e Appraise Build
Find e Contrast e Choose e Categorize ® Assess Change
e How * Demonstrate e Construct e Classify * Award e Choose
e Label * Explain  Develop * Compare e Choose e Combine
e List e Extend * Experiment with| ® Conclusion e Compare Compile
* Match * lllustrate * Identify e Contrast e Conclude Compose
e Name * Infer * Interview e Discover * Criteria e Construct
* Omit * Interpret * Make use of * Dissect * (Criticize Create
e Recall e Qutline * Model e Distinguish e Decide Delete
* Relate e Relate * Organize * Divide e Deduct Design
Select * Rephrase e Plan e Examine e Defend Develop
Show e Show e Select e Function e Determine Discuss
Spell e Summarize * Solve * Inference e Disprove Elaborate
e Tell e Translate e Utilize * Inspect * Estimate e Estimate
e What e List e Evaluate e Formulate
e When e Motive e Explain Happen
*  Where * Relationships | e Importance Imagine
e Which * Simplify * Influence Improve
Who * Survey * |Interpret Invent
e Why e Take partin * Judge e Makeup
e Testfor * Justify * Maximize
* Theme e Mark Minimize
e Measure Modify
* Opinion e Original
* Perceive e Originate
* Prioritize e Plan
* Prove * Predict
* Rate * Propose
e Recommend Solution
* Ruleon Solve
e Select Suppose
e Support Test
* Value e Theory
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Appendix B Expected outcomes in foreign language stated by FEP EE

Stage 1

RECEPTIVE, PRODUCTIVE AND INTERACTIVE LANGUAGE SKILLS
Expected Outcomes — Cycle 1

The pupil shall:
» pronounce and read with correct pronunciation in an appropriate vocabulary range
> understand simple directions and sentences and react to them adequately
¥ distinguish between the written and spoken forms of a word
» understand the content and meaning of a simple, slow and carefully pronounced conversation
benween two people with sufficient time for understanding
> use an alphabetical glossary in a textbook

RECEPTIVE LANGUAGE SKILLS
Expected Outcomes — Cycle 2

Ve

The pupil shall:

» understand familiar words and simple sentences related to the topics being studied

> understand the content and meaning of simple authentic materials (magazines, graphic and
audio materials) and use them in his/her work

> read simple texts containing familiar vocabulary aloud fluently and respecting the rules of
pronunciation

> find necessary information in a simple text and create an answer to a question

> use a bilingual dictionary

PRODUCTIVE LANGUAGE SKILLS
Expected Outcomes — Cycle 2
The pupil shall:

INTERACTIVE LANGUAGE SKILLS
Expected Outcomes — Cycle 2
The pupil shall:

create a simple written message, short text and response to a message using correct grammar and
Sorm; fill his/her basic personal data in forms

reproduce, both orally and in writing, the content of a text of appropriate difficulty and a simple
conversation

modify short texts while preserving their meaning

participate actively in a simple conversation, greet and say good-bye to both an adult and a
Sfriend; provide the information required

Subject Matter

rules of communication in common everyday situations — greetings. expressing thanks,
introductions

simple messages — addresses. congratulations. holiday greetings and letters. apologies,
requests

thematic areas —home. family. school. leisure time and hobbies. clothing, shopping, nature
and weather. traditions and customs. holidays. important geographical data

vocabulary and word formation — synonyms. antonyms. word meanings in context

basic grammatical structures and sentence types, the basics of the lexical principles of
orthography — simple sentences, formation of questions and negation. word order i a
sentence

(Jetabek et al. 2007, 23-24)
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Appendix C Lesson plan 1

“Jurea|
sey] 2Ys 10 27 JeyM SSB[d 2T} YNMm

‘SUNOU JO STLIOY uag "U0SS2] ST} UI JUIB2] SBY 2US
R S2IBYS JIOUIBI] [OB2 - UOISSNOSI(]
sonuit | Jenjd  Swimuio] jnoqe  paured] 1adeg yiom dnoig | Jo 2y jeym sKes Jaures] yoeg ;
, £ ; d preoqyaeq NOILVATVAYA
01 aaey A2y jeym 2jenjea? pue j00q2)0N SSE[O [0 M syurod urewr
1 0} 2[qE 2q [[IM SISTWIES] oY T reoqyoe[g arp sazurewuns dnois yoeg STR 00 PSR SRS UG SERI
e 1982911 r=q PIROGAE ] SZ% 1 jo suwroy Jemjd Sunjewr I0J sonI
2} 2ZuBWWINS 0} SIdUIBI[ [[2L
T ‘san1anoe Jo sad£) snotrea ur 'ssaoo1d Sururea] 2y Arpdwis o) spre S10BPIP SNOLIEA 2SN PUE SULIOJ [EUONLZIUESIO0 JUIJIP J0F NOILVOI'TddV
: Sa[nI P212A0dsIp 21} 29n0exd pue | aproap “aonjoerd ojur ra)ew Jo2[qns urelr2s € jnd 0} SANIATOER JO K)2TIRA 2PIM B WOIJ 250072 Ued Jayoea] aNyv
ot Ajdde oy ajqe 2q [[Im s1auIea] 27T | "paurea] 2aey £21) jeym Jno )s2) pue 201poexd ur ynd o) Lyrunyproddo ue papraoid are sraures] ‘aseyd sty uf ADILDOVIAd
(S2- 10 s- ppe isnl 0} 2jqissod
S2WI2WOS J1 ST AYM — S
s dn awoo aaey L2t ‘SUNOU UIeM2d "SUNOU UIEH2D JO
sapn a1 Ajysnl pue sunou jo L L o surio jemnyd Sunjewr | surioj [einjd Surjew 10J sa[nI YpEm I
sojnuTm 53] 7 Agnsnl p 3 saLIETIONaI(] ¥ J Tem] 2| F [em] et 107 s30T NOILVINISTdd
: stio] [einjd SuruIo] Jo sanI a1 ( St mmv yiom dnoig 107 sajni yym dn awo) dn awoo pue s1239] pauljIapun aNyv
0t J2A09SIP ‘SpPIed 27} UO SPIoM 2]} ﬁEM: .v_ W ‘[relap ui spies Apmg o) uonuape Aed —yse} 125 | NOILDNAOWINI
SUITEX? 0} 2[qE 2q [[IM SIAUIRdT AR 'sdnois wrog 'SUNOU 27} JO SWI0]
reanjd Yy spaed 21 Jno puey pue
sdnoi3 [[ews WO 0) SIAWIR] S
‘wiog feanyd ur ‘sajdwexa apiaoid o) way) sy
‘sojdwexa aweu 0} 2[qe 2q [[IM sunou Jo sajdwexa apraoig "YSI[SUY Ul pazi[eal si
sonuia | A3y} pue sunou Jo swuoj jernjd SBT3 S10T ‘(1rodsuen jo sueaw | sunou Jo raqunu [einjd moy Yy MITATY
S Suruiog noqe mouy| A3 [0t 2 preoqyorlg SE1 A1oUM pue 2w 2InS12] “Iajeam ‘A1enqeson yo1g .QZ<
[[e221 0} 2[q. 2q [[IM SIWII] 27T, *s)ods ‘sjeturue ‘safjopo *SUTTWLIO)SUTRIQ — MO dIrINavVA
‘pooy) Are[nqesoa apiaoig K21} sunou Jeym SI2UIRI] JSY
—— (op s1amaed[ A7) JeyM) (seop a3Yde3) 3Y) JeyM)
oumy, saanalqo spre anoepIq wondeIAyU] . Iseqd
A1anoy

"Z- 10 ‘0- “X- ‘s- ‘s~ S10))9] Yy SUTPUS SUNOU Jo surrof yernyd JonInsUod 0) [qe 3q [[IA SISUILI] “WOSSI] ) JO pUS ) A :WIE [[BIAQ

67



Appendix D Cards with nouns ending -s, -sh, -ch, -0, -z, and -y

"
L CARS { FISHES } [ RIVERS }
J

= N\
{ BUSES { WISHES } GIRLS
J . J
s G 4 g
DAYS } POTATOES ] GLASSES
\. . \_ )
é ( N A
BABIES ] LADIES CITIES
\_ N\ J
4 F N o N
PARTIES BOYS FOXES
X _ } - - S/

J
4 N\ ( (" )
MONKEYS PLAYS ] BEACHES

o J

N\ 4

BUSHES TOMATOES

QUIZZES

& A

. J

s A
HOUSES } WEEKS } CATS

)
BOXES ] CHURCHES [WITCH@]

\
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Appendix E Lesson plan 2
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Appendix F Lesson plan 2 — Warm-up and review phase

Where is the cat?

O

O

A

&
Pan'y
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Appendix G Lesson plan 2 — Introduction and presentation phase
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Appendix H Lesson plan 2 — Evaluation phase

Choose which exercise you want to do. If you wish, you can do both.
1) Describe the picture in 5 sentences.

Example: The carpet is on the floor.

2) Choose the correct preposition of place.

There is a computer in / on / between the table.

There is a car between / in front of / under the house.
The present is under / between / in the box.

There is a swimming pool behind / on / under the house.
The clock is in / on / between the wall.

Lucy is standing under / between / in the roof.

Lucy is standing befween / under / on Jane and Harry.
Lucy is standing next to / on / between the garage.

0 1N B W -

The source of the picture:

Dreamstime. 2020. “Hand drawing Interior Design for living room.” Accessed March 30, 2020.
https://www.dreamstime.com/stock-illustration-hand-drawing-interior-design-living-room-
white-background-vector-image45623567
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Appendix | Lesson plan 3
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Appendix J Lesson plan 3 — Introduction and presentation phase

My family and I live in a house near Prague, Czech Republic. There is
a kitchen, a big living-room, a bathroom and two bedrooms in the
house. There is a large garden with a swimming pool behind the house.
In the garden there are four trees and many beautiful flowers, too.

I have got my own bedroom. It’s large and it's painted in purple colour.
There is a bed near the window. Behind the bed, there is a chest of
drawers. Next to the window, there are two shelves with many toys on
it. And there are usually many toys on the floor.

The source of the picture:

VectorStock. 2020. “Room for kids with funny toys on the floor vector image.” Accessed
March 30, 2020. https://www.vectorstock.com/royalty-free-vector/room-for-kids-with-funny-
toys-on-the-floor-vector-14498736
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Appendix K Lesson plan 3 — Evaluation phase

Fill in the gaps with there is or there are.

1 a brown couch in the living room.

2 In the forest, many trees.

3 In the kitchen, a table and four chairs.
4 two flowerbeds in our garden.

5 eight rooms in our house.

6 On the shelf, one book and a flower.

Describe your bedroom in 5 sentences. Use there is or there are.

1

(S
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Appendix L Lesson plan 4
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Appendix M Lesson plan 4 — Introduction and presentation phase

| wake up everyday
at 8 o'clock. - - -
o |
e o](:
8:00 ‘O E
o) . -
)

[

a. I sleep every day.
b. He sleeps every day.

2 a. You drink coffee every morning.
b. She drinks coffee every morning.

w

a. We go to school five times a week.
b. He goes to school five times a week.

4 a. They go on holidays once a year.
b. She goes on holidays once a year.

wn

a. I watch TV every day.
b. She watches TV every day.

(o)}

a. They play games on computer three times a week.
b. He plays games on computer three times a week.

7 a. You study English four times a week.
b. She studies English four times a week.

8 a. He works at school.
b. He teaches English.

9 a.Iwash the car every month.
b. He washes the car every month.

10 a. They buy bread in the bakery every morning.
b. He buys bread in the bakery every morning.

11 a. We miss home.
b. She misses home.

The source of the picture:

Break into English. 2019. “Present simple explained in pictures.” Last modified December 6,
2019. https://englishclassviaskype.com/blog/how-to-learn-english/present-simple-explained-
in-pictures/
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Appendix N Lesson plan 5

“asu2} a[duurs juasaxd
oY) W sa0UduUAs 2Anedau
Sunjew  Jnoqe  paures|
aaey A21) jeym U0 J03[aI

[rouad 1o uag

s[enpIAIpuy

"U0SS2[ SIY) UT JUIL3| seyj 2Ys
I0 2] Jeym sKes Jaures] yoeyg
'sSe[d

"JuIea[ sey 2ys JO 27 Jeym
SOIBT[S I2UILI] OB PUE ‘SSE[O 27} 0} SNI
oy syuasaxd dnoi3 ayy Jo Iaquaw 2uQ

SNUITT | pue Pa12A0dsip 2aey L2t oY) YEM WAy} 2JRYS PUE | "UMOP WRTJ) ALIM PUE SN A7) ZLIRWWNG
01 [OIyM S2[NLI 27} SZLIBTUWNS o,wuﬂmm oty ‘umop way) Aum ‘dnoid | :sdnoid ur UOISSNOSIP 0] SUORONISUJ NOILVATVAY
0} 21qe 2q [m A3} ‘OsTY b W 27 Wl SaNI A7) AZLIRWWNG (apdus yuasaid
‘pasn st asu2) ajduns SEI° 31oUm 'SISMSUR 2PIAOIJ | 2T} UT S20UJUIS 2ANLT2U pue 2ANEULIIE
yussaxd o) woym urepdxa "t 30 sdnoi3 wio g | Aq passaidxa AJjensn st jeyA| UOISSNOSIg
0} 2[qe 2q [[IM SIPWIEaT 'sdnoi3 4 ojur s1auIea] 2PIAIQ
‘sananoe Jo sad£y Z
SEas "ss2001d Sururea] a1y Agrpduns o) spre o1)oePIP SNOLIEA 2SN PUL STLIO] [EUOT)BZIURTIO JUIJIP NOILLVOITddV
SOJNUITT | SNOLIEA UT SI[NLI P2I2A0ISIP X ' o 2. : : T :
- sq oopoesd pue Ajdde 107 2p1oap ‘2onoeid ojur rapew Joalqns uresas e nd o) sanrAnoe Jo £)A1IRA 2PIM B TWOIJ 2500TD UBD Jadea] aNv
o) SjqE °q [IM IR paurea] 2aaey £ay) jeym jno js2) pue 20n0erd w jnd oy Aunyroddo we papraoid are siaures| ‘aseyd sy up ADILOVId
sauoyd 211qo]N
's)x2) 21) woyy sajdwexa saLreuonoIq "asu2) aydurs yuasaxd 2y ur
oiproads  [YEM  P2I2A0ISIP [rouad 10 uag saouajuas aanedau Junjew 'seapl 1ok
aaey Lot saqna 2y £gnsnl | jooqajou ‘radeg Jo] 21 e P dn 2wod | Agnsal pue ‘ajdums juasaid a1y ur saouajuas
pue sasu2juas 2y} 2redwod Iy IR pue woay} 2redwod ‘ypeyd | 2aneSau Sunjew JOF A € ypm dn awod
2[qe 2q [[IM SIAWIRR] ‘0S| Te0qQyde[g a2y ur saouduas asA[euy | ‘a[qe) ay) Wl sadujuas ) aredwos ‘uay .
sajnuIm " ..aowﬂ_ua arduns : _n_ b ou“ ; # 2 : : o b : i NOILV.INISHTdd
1 jdus juasax 10302fo1g s pIeoqyde[q | "pIeoqyor[q 2} UO 2[qe} ) UL qIA +
0z a1 ur sqiaa AreIjIXne [m uorjejuasaxd P 1D 2} UO 2[qE} 2P UI JI QLM | JOU + S20p/0p + UosIad, 2)LIm pue 20uJuas aNv B
$20U2JUAS 2AT)R32U Funjewr rogiamogd puE 20U2uas ) JwIwexy | 2y} Surmwex2 anpo e sapraoxd 2mjord NOILONQOYUINI
J0] S3[I 2y}  J2A0ISIP 3d -ajdoad ¢ o sdnoi3 | e ypm pied e :dnois ay) pue 20oujuas
pue spies uo pue )x2) 2y | (O xipuadde) g umoy pue siamaed purj | 2y} wwoj o) siemaed pul :suonONISUI
Ul S20U2UAS 2} AUIWEXD spIe) "pIed 2UO saye) JAWIe] Yory ‘pIed 2uo 2ye) pue
0} 2[qe 2q [[IM SIoWIe2T S30U2)U3S 'S20UJUIS PeY | 2WOd 0) sIduTe] [[2} ‘2[qe} & uo dn wo)oq
ypam sanjorg (¢ pue 7 ued ‘Q xipuadde) spies 21y ng
*ATR[NQEeO0A UTELI2D (T3¢°0
: xipuadde) preoqyor[q 21} UO 2[qe) B MBI
SWen pue Jessl o} S[qe : MIATIATI
sa)nurm = SUTIN[0d 0M) UT PIBOqYR[q
2q [m L2y pue aIsIp SSE[ J[OYM oA © < aNv
S INIRIAL ("212 ‘sanianyoe 27]) UO AT 2JLIM PUR SI2MSTUER JIDI[2 “'2)2
pue 31 Lot jeym ssaadxa ¢ : ¢ . dN-INIVA
o1 a1av 5Q Iim SiawmiEs preoqyoe[g awmn 21ns12] ‘syrods ‘sjewurue Kep K1212 op K2y Jeym “a)I[sIp pue a1
219 2q I S 1 ‘poog '3'2) s1amsue apiarolg K2y Jeym s1awIea] yse — Surmo)surerg
i sl (op sIdmwIed] A7) JeyMm) (sa0p 1372E3) 37) JeM)
dumny, saanafqQ spre a12epIq .- aseyq

A1andy

‘sojdurexa o1310ads )M Sa[n )

Amsnl pue asua) ojduris Juasard a1} UT S90UAUSS SANLIU SUNELAID JOJ SI[NT A7} JSA0ISIP 0) A[qE 2q [[TM ASYT 'SSNIANOR A[Tep pue S)Iqey ‘SYINI [eIduas ‘sayIsIp

‘SOYT] sS2I1dXa 0) pasn ST (SOUIJUIS JAT)RULIIJE pue dane3au) asua) sjdurs juasaid a1 jer) ure[dxa 0} S[qe aq [[IM SISUILI] ‘UOSSI] Y} JO PUS ) A :WIIE [[BISAQ

78



Appendix O Lesson plan 5 —warm-up and review + introduction and presentation phase

Part 1
Complete the chart:

SINGULAR PLURAL
(:j;;:;) Auxiliary + not + verb (SP:;;:;) Auxiliary + not + verb
1 1.
2 2
3. 3
Part 2
1. A
£ 2 7\ \ 3. sl
0 o o’ ' L"\-/‘o) )/ Nica
N 256 o R /
— . =y g o) ,Y/ ’ o
\ My mum baked a pizza with = _
oWl o mushrooms. I won’t eat the pizza NS e
; because I don’t like mushrooms. S
John and Emma don’t 7|~
like dogs, because they are
allergic to them. Your grandma wants to
know how much flour she
needs to make the cake.
You don’t know, so you
search for the recipe in the
cookbook.
M 4.
6.
My friend Matt gave me his “How come you are so lazy? You X
telephone number. I tried to call don’t do anything to help me!”
him today, but the number shouted my angry aunt at my
doesn’t exist! cousins. »
[.—_:)
7. p / / ‘\ ; ) "\ X 8. =
[~ X\ “ Mike doesn’t play football,
{ (@ Y ; o 3 because he thinks it’s boring.
T AT AN = I S 237 ~y He likes to play hockey.
o A \\{V A 5 i ) e ’
4 == 'w“h‘j \("
‘ - \_/\ —/ I meet with my family at the café
Ze «gw{’::\:. every month. I don’t understand
— why, as we don’t drink coffee.
Lucy doesn’t eat meat because she
is a vegetarian. She loves to eat
vegetables and fruits.
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Part 3

I do not

You do not

He does not

She does not

It does not

We do not

You do not

They do not

8

o
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Appendix P Lesson plan 6
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Appendix Q Lesson plan 6 — Introduction and presentation phase

Look at the picture and read the text carefully.

There are many people in the picture. They are at the beach in Rio de Janeiro and they are
having good time. The sun is shining but it looks it is setting. Some people are swimming in
the sea. There is a woman and she is sitting under the beach umbrella. The two boys are playing

with the ball. A boy is throwing the ball to the other boy. Some people are standing, and some
people are walking in the beach.

The source of the picture:

Pixabay. 2020. “Rio Brasil.” Accessed April 8, 2020. https://pixabay.com/cs/photos/rio-
brasil-1id%C3%A9-fotbal-beach-2359870/
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What are the people in the pictures doing? Describe each picture in one sentence.

p—

. He is playing golf.

[§8)

. They are skiing.

Sequentially ordered picture sources:

1. Shutterstock. 2020. “Illustration of a boy with glasses playing golf.” Accessed April 8, 2020.
https://www.shutterstock.com/cs/image-vector/illustration-boy-glasses-playing-golf-143139475

2. Shutterstock. 2020. “Chlapec maly lyzovani. Lyze ve snéhu lyzovani lidi. Zimni sporty na
détskych prazdninach. Rodice a déti lyzafi se tési snéhové krajin€. Vektorova ilustrace v rozvinu.”
Accessed April 8, 2020. https://www.shutterstock.com/cs/image-vector/boy-little-skiing-skis-
snow-people-725931922

3. Shutterstock. 2020. “Boy playing football.” Accessed April 8, 2020.
https://www.shutterstock.com/cs/image-vector/boy-playing-football-634054658

4. Shutterstock. 2020. “Vektorové ilustrace D¢Eti hraji basketbal.” Accessed April 8, 2020.
https://www.shutterstock.com/cs/image-vector/boy-playing-football-634054658

5. Shutterstock. 2020. “Vector Illustration of Kids Playing Tennis.” Accessed April 8, 2020.
https://www.shutterstock.com/cs/image-vector/vector-illustration-kids-playing-tennis-
1042791307

6. Shutterstock. 2020. “Cartoon Character Playing Chess Game.” Accessed April 8, 2020.
https://www.shutterstock.com/cs/image-vector/cartoon-character-playing-chess-game-
1593206062

7. Shutterstock. 2020. “Illustration of a boy and a girl playing piano.” Accessed April 8, 2020.
https://www.shutterstock.com/cs/image-vector/illustration-boy-girl-playing-piano-1451766206

8. Shutterstock. 2020. “Girl in sportswear jogging alone.” Accessed April 8, 2020.
https://www.shutterstock.com/cs/image-vector/girl-sportswear-jogging-alone-286975991
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