University of Pardubice

Faculty of Arts and Philosophy

Development of Vocabulary in English in Young Learners with Kinesthetic

Learning Style

Linda Pokorna

Bachelor Paper

2018



Univerzita Pardubice
Fakulta filozoficka
Akademicky rok: 2016/2017

ZADANI BAKALARSKE PRACE

(PROJEKTU, UMELECKEHO DILA, UMELECKEHO VYKONU)

Jméno a pfijmeni: Linda Pokorna

Osobni ¢islo: H15323

Studijni program: B7507 Specializace v pedagogice

Studijni obor: Anglicky jazyk - specializace v pedagogice

Nézev tématu: Rozvoj slovni z4dsoby v anglickém jazyce u Zaka na I. stupni

ZS s kinestetickych
ué¢ebnim stylem

Zadavajici katedra: Katedra anglistiky a amerikanistiky

Zasady pro vypracovani:

Studentka se bude ve své bakalarské praci zabyvat tématem rozvoje slovni

zésoby v anglickém jazyce, a to specificky u Zaki s kinestetickym uéebnim stylem na I.
stupni ZS. V teoretické &asti vydefinuje zékladni pojmy, bude se zabyvat problematikou
kinestetického uéebniho stylu, rozvojem slovni zasoby v hodinach anglického jazyka a
charakterizuje Zdka mladsiho Skolniho véku. V praktické ¢asti pak navrhne aktivity, které
pfispivaji k rozvoji slovni zasoby v anglickém jazyce a jsou zarovei zacileny na zaky s
kinestetickym ucebnim stylem.



Rozsah grafickych praci:

Rozsah pracovni zpravy:

Forma zpracovani bakaldiské prace: tiSténa
Jazyk zpracovani bakaldfské prace: Angli¢tina
Seznam odborné literatury:

1. HALLIWELL, Susan. Teaching English in the primary classroom. Harlow:
Longman, 1992. Longman handbooks for language teachers. ISBN 0582071097.
2. HARMER, Jeremy. The practice of English language teaching. 3rd ed.
Harlow: Longman, 2001. ISBN 0582403855.

3. MANAK, Josef. Alternativni metody a postupy. Brno: Masarykova univerzita
v Brng, 1997. ISBN 80-210-1549-7.

4. MARES, JiFi. Styly ufeni %4ku a student. Praha: Portal, 1998. Studium.
ISBN 80-7178-246-7.

5. O'MALLEY, J. Michael a Anna Uhl CHAMOT. Learning strategies in second
language acquisition. Cambridge: Cambridge University Press, c1999.
Cambridge applied linguistics series. ISBN 0-521-35837-X.

6. REID, Joy M. (ed.). Understanding Learning Styles in the Second Language
Classroom. 1st edition. New Yersey: Prentice Hall, 1998. ISBN 0132816369.

7. Richards, Jack C., Rodgers, Theodor S. Approaches and Methods in
Language Teaching. Cambridge University Press, 2007. ISBN 0-521-80365-9.

8. SEGALL, Bertha. Teaching English Through Actions. Bertha Segal, Inc.,
Brea, California.

9. VAGNEROVA, Marie. Vyvojovi psychologie I.: détstvi a dospivéni. Praha:
Karolinum, 2005. ISBN 80-246-0956-8.

10. WILLIS, Jane R. Teaching English through English: a course in classroom
language and techniques. Harlow: Longman, 1981. Longman handbooks for
language teachers. ISBN 0582746086.

11. KOPRIVA, Pavel. Respektovat a byt respektovan. 3. vyd. KroméFiz:
Spiréla, 2015. ISBN 978-80-904030-0-0.

Vedouci bakaldiské prace: Mgr. Helena Zitkova, Ph.D.

Katedra anglistiky a amerikanistiky

Datum zadani bakalaiské prace: 1. kvétna 2017

Termin odevzdani bakalaiské prace: 31. bfezna 2018
e L e
\(/c,, /'_7(1{-1 ~

%IW /cse. doc. Sérka Bubikov4, Ph.D.

dékan ¢ \ B vedouci katedry

V Pardubicich dne 30. fijna 2017



ProhlaSuji:

Tuto praci jsem vypracovala samostatné. Veskeré literarni prameny a informace, které
jsem v praci vyuzila, jsou uvedeny v seznamu pouzité literatury. Byla jsem seznamena s
tim, Ze se na moji praci vztahuji prava a povinnosti vyplyvajici ze zakona ¢. 121/2000 Sb.,
autorsky zakon, zejména se skutecnosti, ze Univerzita Pardubice ma pravo na uzavieni
licen¢ni smlouvy o uZiti této prace jako Skolniho dila podle § 60 odst. 1 autorského zakona,
a s tim, ze pokud dojde k uziti této prace mnou nebo bude poskytnuta licence o uziti
jinému subjektu, je Univerzita Pardubice opravnéna ode mne pozadovat piiméfeny
prispévek na uhradu nakladd, které na vytvoieni dila vynalozila, a to podle okolnosti az do
jejich skutecné vyse. Beru na védomi, ze v souladu s § 47b zakona ¢. 111/1998 Sb., o
vysokych Skolach a o zméné a doplnéni dalSich zdkonl (zdkon o vysokych Skolach), ve
znéni pozd¢jSich predpist, a smérnici Univerzity Pardubice ¢. 9/2012, bude prace
zvefejnéna v Univerzitni knihovné a prostfednictvim Digitalni knihovny Univerzity

Pardubice.

V Pardubicich dne 28. 6. 2018



ACKNOWLEDGEMENT

I would like to express my gratitude to my supervisor Mgr. Helena Zitkova, Ph.D. for her
valuable advice and guidance during the process of writing this bachelor thesis. I would

also like to thank my family for their support and encouragement.



ABSTRACT

This bachelor thesis is interested in the development of vocabulary of English language in
young learners with kinesthetic learning style. The basic terms such as young learners,
vocabulary, learning style, and kinesthetic learning style are defined. On the basis of the
theoretical part, criteria for teaching vocabulary to young learners with kinesthetic learning
style are created. According to these criteria, nine activities developing English vocabulary
in kinesthetic young learners are suggested. They can be found in the appendices. In

empirical part, it is described which criteria and how are fulfilled in every activity.
KEYWORDS
Young learners, vocabulary, learning styles, kinesthetic learning style

ABSTRAKT

Bakalatska prace se zabyva rozvojem slovni zasoby v anglickém jazyce, a to konkrétné u
déti mladSiho Skolniho véku s kinestetickym ucebnim stylem. V praci jsou vydefinovany
zékladni pojmy jako Zak mladsiho Skolniho véku, slovni zasoba, styly uceni a kinesteticky
styl uceni. Na zaklad¢ teoretické Casti jsou v praktické Casti navrzena kritéria, které by
aktivity pro zdky mladsiho Skolniho véku s kinestetickym typem uceni mély spliiovat.
Zaroven jsou podle téchto kritérii navrzeny aktivity, které odpovidaji zaméfeni bakalarské

prace. V praktické Casti je pak vysvétleno, ktera kritéria a jak kazda aktivita spliuje.
KLICOVA SLOVA

74k mladsiho 8kolniho véku, slovni zasoba, styly uéent, kinesteticky uéebni styl
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INTRODUCTION

Every person is different and thus might do everything in a slightly distinctive way.
Learning is one of the aspects which is individual to everyone, and individual needs make
teaching uneasy for teachers. However, it is possible to find something in common for
some people if we group them according to particular criteria. One of the criteria might be
age because one age group might have some characteristics in common. Another criterion
for grouping might be people's learning styles — the way they learn. The aim of this
bachelor thesis is to suggest requirements according to which activities for teaching
vocabulary to young learners with kinesthetic learning style should be structured and to

suggest some activities which follow these criteria.

At first, this bachelor thesis describes young learners. It defines the term young learners
and outlines their needs. Mostly, the attention is paid to the needs which are connected to
learning. However, there i1s an individual chapter devoted to the need to move, as young
learners and kinesthetic learners in general have this need in common even though they
have different reasons for this need. A chapter about how to teach young learners English

1s also included.

At second, this thesis explains what is considered to be vocabulary and how to teach it.
Subchapters which talk about what it means to know a word and how many words should
be taught at once are included. This bachelor thesis also shows different ways to teach and
introduce new English vocabulary to a class and suggests possible teaching aids that can be
used for teaching new words. The thesis also presents what makes vocabulary difficult to

be learned.

Subsequently, the definition of learning styles and their different types are given, particular
attention is paid to kinesthetic learning which is the most important learning style for this
bachelor thesis. Ways to teach kinesthetic learners, what they need in order to successfully
learn English and suggested teaching aids helping them to learn English can also be found

here.

Finally, requirements were created based on the research conducted in the theoretical part
using the qualitative method. According to these criteria, activities developing vocabulary
in young learners with kinesthetic learning style were suggested and can be found in the
appendices section. The criteria are to be found in the empirical part, as well as

a description of which of the criteria were fulfilled in each of the activity and how
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I. THEORETICAL PART

1 YOUNG LEARNERS

In order to successfully teach young learners, one needs to know who young learners
are and what is the age group of young learners. This chapter characterizes young learners,
describes their needs (especially the need to move) and their abilities. It suggests what they

need in order for their learning to be fruitful.

1.1 Characteristics

In order to teach young learners successfully, knowing their needs and abilities
is beneficial. It is also important to know which learners are considered young learners.
In the Czech Republic, by the term young learner, it is understood a child who is attending
the first five years of education in an elementary school (Langmeier, Langmeier

and Krej¢itova 1998, 82; Zitkova 2014, 32).

When entering the primary education, young learners are expected to study and learn.
However, the fact that children started going to school does not mean that they do not need
to play anymore. For young learners, a game is necessary for healthy development. This is
a fact Langmeier and Krejc¢itova (1998, 137) together with Fontana and Balcar (2003, 50)
agree on. A definition of a game is given by Oxford Advanced Learner’s Dictionary
(2018), which describes a game as an activity done by children when they are pretending to
be someone else or are playing with toys, and as “an activity or a sport with rules in which
people or teams compete against each other.” Burac (2013, 147) claims that the game

comes from the need to move and helps children to relax and use their energy.

To conclude, young learners, are children at the primary level of education. A game is still

essential for young learners' mental development.

1.2 The Need to Move
Every person has some needs — to name a few, it is the need to eat and to drink. If some
of these needs are not fulfilled, it will affect person’s behavior. The need to which this

bachelor thesis pays attention is the need to move.

Koptiva (2015, 191) claims that the need to move is one of the physiological (primary)
needs. The fact that the children do not have enough physical activity might have
a negative effect on the quality of their learning (Koptiva 2015, 192). Haasova (1991, 77)

10



claims that sitting for a long time is very difficult for young learners and makes them
restless. Hansen Cechova, Seifert and Vedralova (2001, 21) even state that more than

a half of learners prefer moving to passively sitting when learning.

Small children have a lot of energy, and their physical efficiency is getting better.
With that, their need to move grows. (Zitkova 2014, 32) Consequently, pupils are more
interested in moving activities (Langmeier and Krej¢ifova 1998, 117). Matéjcek (2011,
121) even asserts that the five years of primary education are a time of activities involving
moving and Lee (1990, 6) claims that people will not acquire English unless they can move
while learning it. Halliwell (1992, 68) suggests letting children move around from time
to time as they might sit and be calm when the teacher needs them to. Langmeier
and Krejcifova (1998, 117) believe that if children are interested in physical activities
and they are being praised for their physical performance, it might positively affect their
emotional stability and motivation. Kopftiva (2015, 193) believes that if young learners are
not allowed to move, they might become aggressive, irritable but also passive or apathetic.
He also thinks that child's unfulfilled need for moving can cause discord between a child

and an adult.

In conclusion, young learners' physical efficiency is getting better, and they start to be
more interested in games involving movement. If children are limited in their need
to move, they can be aggressive or apathetic. Also, without movement it is hard for them

to acquire English.

1.3 How They Learn

Even though every young learner is different, it is possible to find some aspects most

of them have in common, for instance, the way they acquire new information.

When entering the primary education, learners’ memory is connected to perceiving
(Cizkova-Hlobilova 1999, 95). Subsequently, children keep developing new ways
of learning, their memory is more stable, and they learn things by exploring them
(Langmeier, Lengmeier and Krej¢itova 1998, 83). Langmeier and Krej¢ifova (1998, 121)
remark the ability of young learners to concentrate on more aspects of a subject matter
at the same time and with the growing complexity of curriculum, children learn how to

learn.

Zahalkova (2011, 5), Larsen-Freeman (1986, 115) and Phillips (1993, 142-143) believe

that when teaching English to children at the primary level, oral production (listening
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and speaking) should be stressed. Writing activities should be avoided as young learners
are not yet proficient in writing in their mother tongue (Phillips 1993, 7). Another reason
for stressing listening and speaking when teaching English to young learners is that many

children enjoy talking, as Halliwell (1992, 8-9) observes.

Végnerova (2005b, 45) claims that anything that is familiar, new or often repeated catches
young learners' attention. However, they are not able to keep the attention for long
(Cizkova-Hlobilova, 1999, 95). Phillips (1993, 142-143) suggests that the younger
the child is, the shorter the attention span is. As every child is different, it is difficult
to state the exact time for which young learners are able to pay attention, and many authors
do not mention how long should an activity take in order for the learners to pay attention.
One of the authors who gives a specific time is Shin (2006, 4), who recommends spending
ten minutes on one activity when teaching young learners and not to make it longer than
fifteen minutes. To keep young learners interested, Phillips (1993, 142-143) recommends
including some calm and quiet activities as well as some rousing ones which can be done

in pairs, groups or involve the whole class in every lesson.

To conclude, young learners are usually able to concentrate on more than one aspect at
a time. However, they are not able to pay attention for a long time. It is recommended that
when teaching pupils English at the primary level of education, activities should not be
longer than fifteen minutes. Also, it is suggested to only use activities developing listening

and speaking when teaching children English.

1.4 How to Teach Young Learners

Most of the pupils in the age group of young learners have something in common, and that
is the way they need to be taught. When teaching young learners, their needs and abilities
should be known, especially the ones connected to learning. When it is known what helps
children to acquire English, it might be easier for the teacher to teach them the language

and for the learners to learn it.

Activities prepared for young learners should be simple (Phillips 1993, 7) so they can
understand what the teacher expects them to do (Lewis and Bedson 1996, 6). To make sure
the learners know what they are supposed to do, they can be listening to oral instructions
while also seeing a demonstration of what they are supposed to do (Scott and Ytreberg
1991, 5). For instance, there can be two pupils doing the activity while the rest of the class

is watching the pair (Phillips 1993, 9).
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The task should challenge the learners but at the same time be within their abilities
(Phillips 1993, 7). During the task, children should not only repeat set phrases but should
be encouraged to use language creatively (Halliwell 1992, 4), for example creating their

own sentences.

Activities beneficial for young learners are those that involve coloring, total physical
response (see subchapter 2.3.1) games and songs with some action (Phillips 1993, 7).
Another reason for involving action songs and songs in general in the lesson is that young
learners like rhythm in connection with movement (Zahalkova 2001, 5). Songs involving
some action are Hockey Pockey, One Little Finger, Head and Shoulders, to name a few.
When involving listening activities, Phillips (1993, 17) marks that they should be a little
above the learners’ level and it is good to use pictures, body language or miming to help

pupils to understand what is being said.

1.5 Didactic Game

The process of learning English should be enjoyable because casual and pleasant
atmosphere helps language learning (Lee 1990, 1). If learners enjoy an activity, they will
learn the language better (Scott and Ytreberg 1991, 6). Furthermore, they will have
a feeling that they have achieved something and might be motivated to learn more.

(Phillips 1993, 8; Novakova 2014, 44)

One of the ways to make acquiring English fun might be to involve a game in teaching
English. A definition of a game was given before; however, it was not mentioned in the
context of teaching young learners but as an essential aspect of children's mental
development. When a game is used in teaching with the aim of purposely developing
cognitive processes, it is called a didactic game (Sochorova, 2011). Burac (2013, 147) adds
that not only cognitive processes should be developed through the game, but it should also
complete “the objectives of physical, intellectual, moral and tactical training of the child”.
It is based on solving a problem which is presented as a game (Novakova 2014, 44). Most
didactic games should have a didactic aim, clearly defined rules and a content (Sochorova,

2011).

Now, that it is known what a didactic game is, it can be proceeded to why to include it in
teaching young learners. Lewis and Bedson (1999, 5) believe that a game is natural
and essential when growing up and not incorporating it in learning does not help children

to explore their environment and thus make sense of the world they live in (Halliwell 1992,
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7). Zahélkova (2001, 5) agrees with Lewis and Bedson (1999, 5) that a game is natural at
this age and suggests that it can help to motivate the children and make conveying
information as well as practicing subject matter easier. Zahalkovd (2001, 5) also
recommends involving a game when teaching young learners English. Another reason
to include games in teaching, except for making learning English easier for young learners,
is according to Zahalkova (2001, 5) that children learn to follow the rules and they train
their willpower. Burac (2013, 147) and Zahalkova (2001, 5) suggest that a game might

help children to interact better even if they are shy.

To sum up, learning English should be enjoyable for the learners. A game might be used to
achieve a positive atmosphere, which is vital for learning English. It might make acquiring

English easier for the learners and help even children who are shy to interact.
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2 VOCABULARY

Vocabulary i1s an integral part of English language teaching and learning. Knowing
vocabulary might be considered more useful than knowing grammar, as it is possible
to convey more information through vocabulary than through grammar. This chapter gives
a definition of what vocabulary is and talks about what it means to know a word.
Furthermore, there are suggestions about how many words should be taught at once and

different ways to present new vocabulary are described.

2.1 What Vocabulary Is

According to Oxford Advanced Learner's Dictionary (2018), vocabulary means ‘“all
the words in a particular language.” Council of Europe (2001, 109-110) is more specific
and claims that the knowledge of vocabulary is a communicative language competence
(particularly a lexical linguistic competence) and it is composed of grammatical and lexical
elements. Grammatical elements are words belonging to the closed word classes,
in English these words are articles, prepositions, particles and conjunctions (Council

of Europe 2001, 111), to name a few.

Lexical elements consist of fixed expressions created by more than one word but are
learned as a whole, such as greetings and proverbs, compound prepositions (for example
in front of) and fixed collocations (fo make a mistake). Another type of lexical elements
is composed of only one word belonging to one of the open word class; therefore, it is

either a noun, adjective, verb or an adverb. (Council of Europe 2001, 110-111)

2.2 How Many Words to Teach at Once

When teaching vocabulary, it is essential to decide how many new words' will be taught

in one lesson, or rather how many words are young learners able to learn in one lesson.

The number of new expressions depends on many factors. Thornbury (2002, 75-76) takes
into consideration the level of English of the learners (whether they are beginners
or advanced), the difficulty of the items to be presented regarding pronunciation
or meaning (abstract or specific). He also contemplates how easy explaining
or demonstrating the words is and whether the teacher wants the learner to use these

expressions actively (thus learn for production) or passively (thus learn for recognition).

! Not to repeat the word vocabulary, the words and expressions are used in this bachelor thesis as synonyms
for the word vocabulary.
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As every learner is different, it is difficult to state a number suitable for everyone. Gairns
and Redman (1986, 66) suggest presenting eight new words to elementary learners in one
lesson lasting sixty minutes, meaning six words in forty-five minutes (the length of one
lesson in the Czech Republic). Thornbury (2002, 76), on the other hand, only mentions that
the number of new items presented in one lesson should not exceed twelve, without

mentioning neither the length of the lesson nor the level of learners involved.

2.3 How to Teach Vocabulary

Learning vocabulary is a dynamic process, and it cannot be expected that learners will
know the word after only one encounter (Cameron 2001, 84). This subchapter gives steps

that should be followed in order for the learners to learn vocabulary.

At first, learners need to encounter the new vocabulary at least five times before they have
a chance to learn it. To learn it, they have to feel that they need the word. (Cameron 2001,
84) Other authors (Allen 1983, 17; McCarthy 1990, 89) agree that in order to learn a word
or an expression, learners should feel a need for that word. It is not enough to tell them
they are being taught the vocabulary because they will need it one day (Allen 1983, 12) but
learners should know precisely why they are learning it, see the usefulness (McCarthy
1990, 89). One way of creating the need is creating opportunities to use the word
(Thornbury 2002, 34) and Allen (1983, 17) recommends planning activities including

expressing one’s emotions or the exchange of information.

Secondly, learners need to get a clear image (visual and/or auditory) “for the forms of new
words” and learn the meaning of the words (Cameron 2001, 84). Both can be done in many
ways; however, there is one general rule for doing so, and that is that learners should be
actively involved in the learning of new vocabulary (Thornbury 2002, 30). There are many
ways to give learners a clear image of the forms of the new words while involving them

actively and they can be found in subchapter 2.3.1.

After meaning and the form of new vocabulary was introduced, Cameron (2001, 84)
believes a strong memory connection between the meanings of the expressions and their
form should be made. That is because new vocabulary will be forgotten unless it is revised
and practiced (Gairns and Redman 1986, 89-90). According to Thornbury (2002, 25)
and Gairns and Redman (1986, 90) words should be added to long-term memory because

the information stored there can be recalled years after the first input (Gairns and Redman
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1986, 87). Thornbury (2002, 25) claims vocabulary is transmitted to long-term memory

by the usage of the words, especially in an attractive way.

Gairns and Redman (1986, 93) together with Phillips (1993, 74) agree that in order
to remember words, teachers need to create opportunities for students to use English in the
classroom and using the words is the last step in the process of teaching vocabulary
according to Cameron (2001, 84). The more decisions are made about a word, the more
the learner remembers it. Decisions about a word might include matching it to a different
one that rhymes with it or creates a sentence using that word. It is even better if these

judgments about a word are somehow related to the learner. (Thornbury 2002, 25)

2.4 Presenting New Vocabulary

Generally, Phillips (1993, 142-143) thinks it is better to present new vocabulary at the
beginning of the lesson. When introducing a new set of words, Thornbury (2002, 24)
suggests presenting two or three items at first, then revise them, introduce new ones and go
back to them again. The reason for it is that the sooner the repetition starts after being
exposed to a word for the first time, the more efficient the repetition is (McCarthy 1990,
117). Unless it is revised, everything that was once learned will be forgotten (Gairns and

Redman 1986, 89).

There are many ways in which new vocabulary can be introduced. Thornbury (2002, 77)
suggests new words can be presented by demonstration, definition, using images,
translation, real objects, miming or even peer teaching (Thornbury 2002, 89). McCarthy
(1990, 112) also acknowledges translation as a means of presenting new words
and together with Allen (1983, 12) agree on making the meaning of a word clear by giving

the learners a definition in English.

Zahalkova (2001, 4) claims that when introducing new vocabulary to young learners, we
should involve observing and manipulating objects because children at the primary level
are able to think only when they see the particular item or a picture of it. Thornbury (2002,
78) and Allen (1983, 23) think seeing a thing whose English equivalent is being taught and
manipulating it is helpful for language learners in general. Allen (1983, 5-6) agrees that
touching an object while hearing and seeing the word that names the object makes the
word more memorable. It might also be easier for the teacher to teach vocabulary that can

be demonstrated by images or real objects (Thornbury 2002, 35). Allen (1983, 23) and
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McCarthy (1990, 115) also advise using real-life objects rather than pictures, if there is a

chance to do so as it is better for the learners.

Demonstration
A demonstration is one way of introducing new vocabulary. The meaning of words can be

demonstrated by giving a few example sentences or by an example situation (Thornbury

2002, 81).

Definition

A definition is a method of introducing new vocabulary using other words. It can be given
in learners' mother tongue, or it can be in English. The advantages of giving a definition
in English is that not only students are forced to work harder on understanding
the meaning, but the learners are also practicing their listening skills (Thornbury 2002, 81).
Another way of defining a word is to provide its synonyms or antonyms (Thornbury 2002,
81). McCarthy (1990, 112) adds hyponymy as a way to explain a new meaning.
For example, if the word to be explained is “apple” it can be said that it is a kind of fruit.
Allen (1983, 12) points out that words that learners already understand should be used

when defining a word in English.

Images and Miming

Gairns and Redman (1986, 92) think our memory can be relied on in the context
of remembering images and recommend connecting a keyword with a picture to remember
it. McCarthy (1990, 118) suggests a similar technique for learning vocabulary. He calls
it “a keyword technique.” It is about making a mental picture which creates a connection
between the new word in learners' second language (English) and their mother tongue.
However, this connection should be made on the basis of similar pronunciation.
(McCarthy 1990, 118) Thornbury (2002, 25) also mentions that when a word is visualized
by the learners, it helps them to learn the word, and adds that if a word is easy to imagine,

it is easier to memorize than a word which is hard to create a mental picture of.

When talking about involving pictures when teaching new vocabulary, these pictures do
not have to be only mental. According to Gairns and Redman (1986, 73) introducing
a meaning of a new word can be accompanied by drawing the word or miming it and
Thornbury (2002, 82) even believes that if a word is introduced by miming or drawing,

it might be more memorable for learners.
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Translation

Translation is another way to explain the meaning of a word and is probably the fastest.
It is merely about giving a Czech equivalent of an English word. Thornbury (2002, 77)
advises using this method for dealing with incidental vocabulary. However, he warns that
the word might not be remembered easily because the learners are not forced to work hard
to grasp the meaning. Gairns and Redman (1986, 93) think translation helps to store the
word in long-term memory. Its content can be enormous and still persistent over time

(Thornbury 2002, 24).

Peer Teaching

Thornbury (2002, 22) claims that a considerable part of one’s vocabulary should
be acquired incidentally by being exposed to English. The source of incidental learning can
be a teacher or other classmates (Thornbury 2002, 22) mainly because learners usually pay
more attention to what their peers say rather than the teacher (Gairns and Redman 1986,
65). Allen (1983, 15) agrees that learners might remember better what another learner said.
That is peer teaching — pupils learn from each other (Goodlad and Hirst, 1990 as quoted in
Sullivan, Marshall and Tangney 2015, 65). Working in groups might encourage peer
teaching, therefore Morgan and Rinvolucri (1991, 6) suggest letting the learners work in
pairs or groups. What is more, working in groups increases the active involvement of
learners (Lee 1990, 4). If learners are working in groups, Lee (1990, 4) and Phillips (1993,

10) agree the number of learners should not be higher than five.

Total Physical Response

Thornbury (2002, 79) mentions TPR (total physical response) as one of the ways
to introduce new vocabulary. This technique is about learners physically corresponding
to teacher’s commands (Harmer 2001, 90) and it is similar to the way “children seem
to learn their first language” (Asher 1968, 7). Harmer (2001, 90), Richards and Rodgers
(2001, 87) and Larsen-Freeman (1986, 117) think children learn much from the language

directed at them which often occurs in the form of commands.

According to Phillips (1993, 19), TPR is “an extremely useful and adaptable teaching
technique in a primary classroom,” and it can help to satisfy the physiological need
for movement. Very much the same method, only not calling it TPR, recommends even

Allen as a way of teaching new vocabulary (1983, 22-23).
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This technique is about a teacher giving commands in English and students following the
commands, all of them at once. When introducing the commands, the teacher performs the
orders together with the students, but later on, the students are let to perform the orders on
their own without having a teacher as a model. These commands should be fun and
humorous in order for the learning to be fun and not stressful for the learners.
(Larsen-Freeman 1986, 116-117). Larsen-Freeman (1986, 116-117) indicates learners

should not be forced to speak before they are ready as it only creates anxiety.

In conclusion, this technique is not only beneficial for the learners who are allowed to
move and thus their physiological need is not limited, but it is also useful for the teachers
who immediately know, if the students understand the given utterance or not, based on
their physical response. Another advantage of involving TPR when teaching English
vocabulary is that learners can also learn by watching each other (Larsen-Freeman 1986,

118-120).

Context

New vocabulary can be introduced in or out of context. The definition of context is given
by Cambridge University Press (2018): context means a “situation in which something
exists or happens, and that can help explain it”. According to Dictionary.com, LLC,

context is “the set of circumstances or facts that surround a particular event”.

Phillips (1993, 74) believes vocabulary should be taught in context. What is more, being
exposed to a word through different contexts makes it easier for the learners to recall
the word (Gairns and Redman 1986, 94-95). McCarthy (1990, 120) also indicates that
meaningful context is essential for remembering a word. Thornbury (2002, 37) adds that
teaching vocabulary in lexical sets (meaning a group of words having the same topic,

function, or form) might also be a good idea as it reflects the way words are stored in mind.

2.5 What It Means to Know a Word

When teaching vocabulary, it is essential for teachers to know what exactly it means

to know a word in order to recognize if their students have learned the word or not.

According to Thornbury (2002, 15), to know a word means to know its meaning and its
form, at least at the elementary level and Gairns and Redman (1986, 50) think that
pronunciation is a necessary part of teaching vocabulary. As mentioned before, listening

and speaking should be stressed when teaching young learners thus by “form” it is
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understood a spoken form of a word for the purposes of this bachelor thesis. Knowing
a vocabulary does not only mean knowing its dictionary meaning, but also its collocations
(words that often occur with the given expression), connotation (addition to the meaning)

and register (if it is formal or informal) and pronunciation. (Thornbury 2002, 15)

When talking about knowing a word, it is necessary to realize that there is more than one
kind of knowledge — receptive and productive (Thornbury 2002, 22) are the ones most
important for this bachelor thesis. When a word is in the productive knowledge, it means
a learner can use the word in speaking or writing, while receptive knowledge means that
a learner can recognize the word in its spoken or written form (Thornbury 2002, 76).
For the purposes of this bachelor thesis, to know a word means to be able to use the
expression in speaking and recognize and understand its spoken form, know the word’s

meaning and pronunciation.

2.5.1 Pronunciation
As mentioned before, pronunciation is an integral part of teaching vocabulary (Gairns
and Redman 1986, 50). If students want to speak English and be understood, pronunciation

is essential — unless they are understood, the communication will fail (Yoshida 2016, 5).

A goal for teaching pronunciation is having an intelligible pronunciation, meaning
that most listeners can understand without too much effort (Yoshida 2016, 6; Kenworthy
1987, 3). Pronunciation consists of many aspects — particular phonemes and word stress,

to name the ones important for this bachelor thesis (Yoshida 2016).

Phonemes are the sounds in English that have a distinctive function; they can change
a meaning of a word (Yoshida 2016, 17). Not every language has the same set of sounds,
and the phonemes which do not appear in learners' mother tongue are those causing them
difficulties when learning English (Kenworthy 1987, 1; Yoshida 2016, 44). When trying
to pronounce them, learners tend to substitute those foreign sounds by those they know
from their mother tongue (Yoshida 2016, 44). At first, it is essential to make sure that the
basic sounds are pronounced accurately (correctly), which can be done by practicing

saying single words or short phrases (O'Connor 1980, 11).

Word stress is the extra emphasis on one syllable in a word that has more than one syllable
(Yoshida 2016, 99). Kenworthy (1987) sees word stress as a part of word’s identity as well
the sounds of the word. Knowing a word stress of a word is part of knowing the word

(Kenworthy 1987).
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When teaching pronunciation of a word, at first description and analysis through oral
and written instructions of how to produce the sounds should be given to the learners, then
students' attention should be drawn to listening practice, more specifically on the ability
to correctly recognize the sounds. Then follows the practice to raise the learners'

consciousness of the sounds. (Yoshida 2016, 70)

2.6 What Makes Vocabulary Difficult

Some words seem to be quickly grasped by learners; some are troublesome to learn.
The difficulty of new vocabulary is something a teacher should take into consideration

when planning teaching new expressions.

Generally said, shorter words are remembered more efficiently than the long ones
(Thornbury 2002, 27). Pronunciation also plays a vital role in remembering new word
as difficult pronunciation makes learning a word harder (Thornbury 2002, 27). McCarthy
(1990, 86) explains that phonetic difficulties might be caused by sounds which the learners
might find awkward, possibly because, as Yoshida (2016, 44) points out, they do not have
this sound in their mother tongue. In English, these are mainly the “th” sounds which

learners try to substitute by different sounds, especially /s/ or /f/ (Yoshida 2016, 44).

If a word can be demonstrated or illustrated (for example by a picture or a real object),
they are easily teachable, according to Thornbury (2002, 35), rather than those with
abstract meaning (Thornbury 2002, 75-76). McCarthy (1990, 86) adds other reasons why
vocabulary might be difficult to learners. One is that it is difficult because many words
might be very close in meaning, for example “do” and “make”, the second reason is that
the words are “false friends” — the English words seem similar to those in learners' mother
tongue, but this similarity is false and adds that words used frequently will be remembered
more easily. This might be because of the already mentioned need of repetition in order

to learn a word.
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3 LEARNING STYLES
3.1 What Learning Styles Are

Hyland (2008, 69) claims that “a learning style refers to a person's natural, habitual
and preferred ways of learning”. Mare$ (1998, 10) has a similar definition; he believes
learning styles are methods people find suitable for learning. Lojova and VIckova (2001,
24) assert learning styles express individuality and together with Alqunayeer and Zamir
(2015, 82) agree on the fact that every person reacts to and receives information in their

own, unique way.

Razawi et al. (2001, 179) believe learning styles are one of the concepts influencing
the learner's success when acquiring English, even though, as Lojova and VIckova (2011,
24) state, people usually do not think about the way they receive and process information
or how they could make their learning more effective. However, if students’ ways
of acquiring information are not respected, Silver, Moirao and Jackson (2011, 10) point out

it could discourage them from new learning.

Clearly, there is more than one type of learning styles in a classroom. Razawi et al. (2001,
179) think that identifying and respecting the fact that every student might learn differently
is essential for teachers and especially language teachers. Even though teaching according
to the needs of students with different learning styles is beneficial for the learners
(Alquanayeer and Zamir 2015, 82), Lojova and VIckova (2011, 47) indicate that these

needs are often underestimated.

3.2 Types of Learning Styles

Learning styles are divided into particular types. Alqunayeer and Zamir (2015, 82) propose
that one student usually has more than one preferred learning style although some learners
might have one learning style that is superior. Lojova and VIckova (2011, 25) also claim

it is possible for one person to have more than one dominant learning style.

The division of learning styles differs. Some authors like Hansen Cechova, Seifert,
and Vedrélova (2005, 13), Reid (1987, 89) or Hyland (2008, 72) mention auditory, visual,
tactile and kinesthetic. Others, for example, Lojova and VIckova (2011, 47), Alquanayeer
and Zamir (2015, 83) and Willis and Hodson (2013-2016, 1) acknowledge visual, auditory
and kinesthetic. According to Lojova and VIc¢kova (2011, 47), visual, auditory

and kinesthetic learning styles are the most known and recognized among students.
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This bachelor thesis follows the division of learning styles according to Lojova
and VIckova (2011, 47), Alquanayeer and Zamir (2015, 83) and Willis and Hodson
(2013-2016, 1). Kinesthetic and tactile learning styles are taken as one (kinesthetic learning

style), as it is often done (Hansen Cechov, Sifert and Vedralova 2001, 15).

Visual learners prefer reading texts to acquire information (Hyland 2008, 72), they better
remember what they saw, they like drawing and coloring (Willis and Hodson 2013-2016,
3). Except for reading texts, receiving information in the form of pictures also helps their

learning (Hansen Cechova, Seifert and Vedralova 2005, 13).

People with auditory learning style are the ones who learn by hearing the language (Willis
and Hodson 2013-2016, 3). They prefer listening and speaking to writing and reading
(Hansen Cechova, Seifert and Vedralova 2005, 15).

Kinesthetic learning style is discussed in the following subchapter.

3.3 Kinesthetic Learning Style

Kinesthetic learning style is one type of learning styles, which many authors connect
primarily with movement (Hansen Cechové, Seifert and Vedralova 2001, 15; Lojova
and VIckova 2011, 53; Alqunayeer and Zamir 2015, 82; Hyland 2008, 72; Razawi et al.
2001, 180.) Kinesthetic types need to move in order to learn (Hansen Cechova, Seifert
and Vedralova 2001, 15) and Razawi et al. (2001, 180) add that kinesthetic learners like

learning through body experience and moving.

People who are kinesthetic or tactile learners generally like to move — to run, jump
or climb. It is easier for them to learn when they can touch the thing they are studying
and represent a meaning by movement. When learning vocabulary for clothes, it is a good
idea to touch the particular piece of clothing while saying the word. When being given
instructions, kinesthetic learners understand better when they are being shown what they

are supposed to do. (Willis and Hodson (2013-2016, 7)

3.3.1 How to Teach Kinesthetic Learners
Learners with dominant kinesthetic learning style? learn better when they have a chance
to experience the learning themselves, for example by touching the teaching aids

the teachers use (Hansen Cechova, Seifert and Vedralova 2001, 15). Reid (1987, 89)

2 From now on, the terms kinesthetic learners, learners with kinesthetic learning style or kinesthetic types are
used meaning learners with dominant kinesthetic learning style
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defines learning by experience as “total physical involvement with a learning situation,”
Hyland (2008, 72) also mentions experiential learning as one way of making learning more
accessible for kinesthetic types. Moreover, Lojova and VI¢kova (2011, 53) accompany
experiential learning with manipulating objects or using shapeable materials and Hansen
Cechova, Seifert and Vedralova (2011, 42) recommend letting learners with kinesthetic
learning style use mobile phones, cameras or enable them working with an interactive
board or a computer when learning. It is very beneficial for kinesthetic learners if the
teachers use cards, real objects or 3D models when teaching English (Lojové and VIickova

2011, 54).

Passive learning 1is insufficient for learners with kinesthetic learning style
(Hansen Cechova, Seifert and Vedralova 2001, 33), as well as only hearing or seeing
information. Kinesthetic learners need to accompany passive receiving of information with
moving, mention Lojova and VI¢kova (2011, 53) and also Hansen Cechova, Seifert
and Vedrélova (2001, 33). Alquanayeer and Zamir (2015, 82) add that kinesthetic learners
need to use their senses in order for their learning to be successful. Razawi et al. (2001,
180) explicitly mention the sense of touch and Hansen Cechova, Seifert and Vedralova
(2001, 40) agree it is helpful when kinesthetic learners have the chance to be introduced
to a new topic while also touching it. When studying the topic of food, it might be a good
idea to have real food or at least pictures of the food and when learning the word “banana”,
take a banana and touch it. Furthermore, Reid (1987, 89) suggests building models is
helpful for kinesthetic learners. Hyland (2008, 72) also mentions the need to move while
learning, agrees that building models may help learners with kinesthetic learning style to
gain knowledge and adds that role-playing might be beneficial for kinesthetic learners.
Lojova and VI¢kova (2011, 54) together with Hansen Cechové, Seifert and Vedralova
(2001, 42) agree playing roles and engaging drama into English lessons might help

kinesthetic types to learn.

Hansen Cechova, Seifert and Vedralova (2001, 40) recommend teachers to plan activities
allowing learners to move and manipulate objects (2001, 401). Lojova and VI¢kova (2011,
53-54) suggest that following oral instructions (for example the TPR technique, see chapter
2.3.1) is suitable for kinesthetic learners, as well as games involving movement and
gestures. Activities for kinesthetic types can include any movement (Lojova and VIckova
2011, 54), for example cutting out something and gluing it to their notebooks or playing

puzzle (Hansen Cechova, Seifert and Vedralova 2001, 41). Activities connected with
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movement help kinesthetic types to learn, but also to be able to perform what they have

learned (Lojova and VIckova 2011, 53).
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II. EMPIRICAL PART

The research aim was to suggest requirements for activities developing vocabulary
in young learners with kinesthetic learning style. In order to do so, at first, the basic
principles of teaching English were taken from each of the primary topics — young

learners, vocabulary, and kinesthetic learning style.

One of the rules for activities for young learners is, for instance, the length of an activity.
From the chapter about teaching and learning vocabulary, the requirement of presenting no
more than two words in fifteen minutes was taken, as well as stressing speaking
and listening and teaching vocabulary in a context. From the topic of kinesthetic learning,

the need to involve the sense of touch was marked.

At first, requirements for teaching English to kinesthetic types were taken, and the aspects
helping young learners acquiring the language were added to them. It was also checked
if some of the needs of kinesthetic types do not collide with young learners' needs and vice

versa.

Secondly, it was found out that all these three primary topics of this bachelor thesis (young
learners, teaching and learning vocabulary, the kinesthetic learners) have many principles
in common. After studying them, it was considered if these principles can be stated
as requirements for activities developing vocabulary in young learners with kinesthetic

learning style.

Some of the principles were examined by the author of this bachelor paper as not possible
to be granted in an activity. For instance, some authors suggest keeping an activity simple.
This principle was examined as inadmissible as the word simple is unspecific. A similar
case was the suggestion of enjoyable atmosphere where it can be argued what precisely the
word enjoyable means and there can be stated no general rules on how to create a positive

atmosphere.

One of the principles which were mentioned throughout more than one topic was,
for instance, the benefit of using real-life objects and allowing learners to manipulate them.
To involve real items when teaching English was mentioned when researching the topic
of teaching vocabulary as well as young learners and kinesthetic learners. Subsequently,
it was found out that especially kinesthetic learners in general and young learners have

many needs connected to learning English in common. One of them is the need to move.
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Regarding young learners, this need is physiological and needs to be satisfied in order for
young learners to concentrate on learning, while kinesthetic learners need the movement
to acquire information better and also to present what was previously learned. It was then
not difficult to state what young learners with kinesthetic learning style need in order

to learn English successfully.

Based on the requirements, nine activities were suggested and can be found in the
appendices. The topic of the activities is taken from the School Educational Program
of Zakladni Skola, Chrudim, Dr. Malika 958 and the vocabulary these activities develop
is taken from the textbook New English For You 1 — Pupil’s book which is used at the

school.

The activities are in order in which they should be performed, so they develop the given
vocabulary. Activities introducing the words are listed the first, activities where learners
are expected to produce the vocabulary without any help are listed the last. Every activity
has the same topic and develops the same vocabulary. Apart from that, how long
the activity approximately takes, organizational forms of the activity, materials and
teaching aids that will be needed, the aim of the activity, a description of the activity itself,
additions and varieties of every activity are also included in the appendices. In the
empirical part, the attention is paid to the requirements each activity fulfills and involves

a further explanation of how they are fulfilled.

All of the activities which can be found in appendices are author’s own ideas or are based
on author’s own experience as a learner and as a teacher. They are not taken from any
book; thus, there are no sources cited. Most of the activities can be used for developing
the vocabulary of more than one topic if some modifications are made. The general aim
of the activities is that after participating in all of the activities, learners will be able
to recognize oral forms in simple sentences when said aloud, pronounce the words
correctly, know the meaning of the expressions and will be able to use the given

vocabulary in simple sentences themselves.

The vocabulary chosen for the purposes of this bachelor thesis is taken from New English
For You 1 — Pupil’s Book. Six words were chosen from the set of vocabulary given by
the textbook. The reason for choosing six words is that is the highest number of new words

that can be introduced in one lesson when teaching young learners. This bachelor thesis
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includes nine activities which would fit into approximately three lessons. These words are:

hippo, rhino, elephant, zebra, lion, tiger.

There are two criteria which are followed in every activity and which are fulfilled for the
same reasons. The explanation of their fulfillment is described in the following sentences
and are not mentioned again when describing the fulfillment of each criterion in every
activity. The first criterion is that every activity has a connection to real life — all of the
activities develop the vocabulary of existing animals which learners can meet themselves
at a zoo. The second criterion every activity fulfills is that the activities are shorter than

fifteen minutes, so learners should be able to pay attention during the whole activity.
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4 POSSIBLE DIFFICULTIES OF THE CHOSEN
VOCABULARY

There are certain features of vocabulary making it difficult to be learned. One of them
is the length of a word. From this point of view, the word “elephant” might be problematic

because it is long which makes it harder to remember than the short ones.

Words containing a sound not existing in learners’ mother tongue are troublesome for the
learners. Rhino, tiger and zebra might be difficult for the Czech learners if they were being
taught the General American pronunciation, more specifically the rhotic “r” as it does not
exist in Czech. On the other hand, if being taught the Received Pronunciation, the word
zebra might be very easy to learn as it is almost the same as in Czech. In General
American English, the pronunciation of the word is different from the Czech and British
one and learners might be tempted to pronounce it the same way as in Czech because the

word is spelled the same in both of the languages.

What might help learners with remembering the words is that their meanings are easily

demonstrated by pictures.
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5 REQUIREMENTS FOR ACTIVITIES FOR YOUNG
LEARNERS WITH KINESTHETIC LEARNING STYLE
DEVELOPING ENGLISH VOCABULARY

The activities must have some connection to real life.
The activities do not last longer than 15 minutes.
Learners are actively involved in the activities.

The activities develop only listening or speaking.

o If an activity involves listening to a more extended passage, it is
accompanied by some visual support (real-life objects, pictures, body
language or miming) to help learners to understand the listening.

The activity requires learners to move.

The activities should involve a game.

The activities should involve real objects. If that is not possible, pictures or models
of the vocabulary being taught should be used.

o During the activities, learners are either allowed to touch and manipulate the
objects of their learning or at least they can see them.

The activities should teach the vocabulary in a context and not as isolated lexical
items.

The activities should encourage peer-teaching and let the learners work in groups or
pairs.

o Iflearners are working in groups, there should be no more than five learners
in one group.

No more than two new words are introduced in one activity lasting fifteen minutes.
During the activity, learners can use a particular word more than once or at least
they have a chance to hear it multiple times.

More than one sense (sight, hearing, touch, taste, smell) should be involved in an
activity.

During the activity, children are not repeating set phrases but are encouraged to use
English creatively, for example creating their own sentences or supplying words to

a given sentence according to themselves.
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6 ACTIVITY 1

This activity should be done the first of all the activities suggested, as it follows the first
three steps of teaching vocabulary (see chapter 2.3) and does not suppose previous
knowledge of the vocabulary. Learners encounter the words for the animals many times
and are given the auditory form of the expressions because the teacher says the vocabulary
aloud and they can also hear other classmates saying that. Pupils are also given
the meanings of the words because they can see a picture representing each of the new
words and can touch the animals' plastic representations. This activity is focusing

on accuracy because a part of its aim is the correct pronunciation.

As this activity introduces new vocabulary, it should be performed at the beginning of the
lesson. Images are used to introduce the meanings of the new words because humans’
memory is good at remembering pictures and connecting a word to it (see chapter 2.3.1).
It is generally helpful for young learners to see a picture of a word whose English name

they are learning.

As this activity does not include movement itself, learners should be allowed to move

around the class if they are not disturbing others.
Requirements fulfilled:

The activity requires learners’ active involvement — they have to pronounce the words,
not only listen to them. This activity develops speaking — more specifically pronunciation

with the focus on word stress; thus, accuracy is being stressed in this activity.

Pictures (as well the plastic models) help learners to grasp the meaning of the word
as human’s memory is good at assigning a keyword to an image. If the teacher decides
to draw the pictures instead of using ones already created, the words might be more
memorable for the learners. However, kinesthetic learners profit more from touching
the plastic animals than seeing the pictures as touch is vital for their learning and when
they can touch a thing while hearing its English name helps them to remember the word

better.

Only two new words are introduced as the learners are at the third grade and for many
of them, it might be the first time learning English thus they are on an elementary level.
It is essential to revise the words after introducing them both as the sooner the repetition

starts, the more efficient the repetition is concerning remembering the word.
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To help the learners to remember the vocabulary better, pupils are required to say
the words more than once (individually and in a chorus), and they also hear the expressions
many times. First when the teacher says the words and then learners repeat them

individually.

Pupils can learn from their peers (because they hear them saying the words) thus peer-
teaching might appear in this activity. Learners are using three of their senses — sight (they
see the picture), hearing (they are listening to the names of the animals) and touch (they are

touching the animals). Touch is especially helpful for kinesthetic learners.
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7 ACTIVITY 2

In this activity, it is presupposed that learners have already been introduced to the
meanings and form of the vocabulary being practiced. It should follow right after the
Activity 1 (supposedly that it was repeated three times to introduce all six words, always

introducing two at once) when the names of the animals are in learners’ short memory.

The activity aims at creating a memory connection between forms of words and their
meanings and is focused on accuracy — pronouncing the words correctly. By now, learners
should have been familiar with the oral forms of the vocabulary, and now the new
vocabulary is practiced because it will be forgotten unless it is practiced and revised.
Also, young learners' memory is connected to perceiving, and the pictures help them

to create the memory connection.

Learners making a decision about the words also helps them to remember the vocabulary —

they have to decide which picture (meaning) matches the oral form of an animal.
Requirements fulfilled:

Children are actively involved in learning the new words because they are asked to match

a form of a word with its meaning by themselves, they are not passive receivers.

This activity involves listening because learners are supposed to understand which animal
the teacher asks them to find. Speaking is developed as they are saying the words aloud.
Mainly the pronunciation of particular words is practiced — to pronounce and recognize the
word correctly when spoken aloud — the particular phonemes and word stress. The activity
supports the meaning of words by pictures and allows learners to see and touch the pictures

representing the vocabulary.

Movement is required of the learners. In this activity, it helps young learners to pay
attention because it satisfies their physiological need to move and also helps them

to acquire the language.

A didactic game is included, too because learners are solving a problem (they have
to understand what animal was said and find it) presented as a game. The activity has
a didactic aim, defined rules, and content (connecting an oral form of an animal with its

meaning).
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Children can learn from their peers when they hear them saying a name of the animal
in the picture. Learners hear one word many times because the teacher should ask them

to bring one animal more than once.

The learners are not encountering the words in total isolation — even though they are not
meeting them in meaningful sentences. They are meeting the words in connection with

a picture representing the animal.
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8 ACTIVITY3

When doing this activity, learners should be already familiar with the spoken forms of the
animals. Accuracy is being stressed in this activity aiming at creating strong memory
connection between the spoken forms of the animals and their meanings. In this activity
the vocabulary is being practiced and revised, trying to help learners transmit it to their

long-term memory.
Requirements fulfilled:

Learners are actively involved during this activity because they are given a category
of animals, and not only they have to realize what animal fits this category, but they also
have to know its name in English. They are solving a problem presented as a game because
teams compete against each other and it has clear rules. The activity is a didactic game as

it has a didactic aim — to develop learners’ cognitive processes.

This activity develops mainly speaking — pronunciation of particular words. Words stress
is being practiced as knowing where the stress is in a particular word is a part of knowing
it. Listening is also developed in this activity as learners are listening to their classmates
and have to understand them and know the meanings of the words in order to confirm
if what they are saying is correct or not. For example, when the given category was
“animal living in water” and one group says “zebra” the learners have to understand the
word “zebra” and to know its meaning (a striped animal similar to a horse) to be able to

say if the group is correct or not.

Learners are required to move during this activity because they have to run or walk to get
a picture of an animal fitting the given category. Learners' physiological need is being
satisfied, and it also helps their learning because kinesthetic learners benefit from any
movement. Moving during this activity might also guarantee that learners will be calm

during the next activity which is not rousing like this one.

The activity uses pictures of the animals instead of real animals as bringing any of the
animals to a class is not possible. Pupils are manipulating objects of their learning in the
form of pictures — they pick up a picture and bring it to their group. Using images helps

them to remember the words.

The learners are not encountering the words in isolation, but they are given a situation in

which the animals exist, or that somehow explains them — the situation might be for

36



instance the animals’ natural habitat or the color of their skin (fur), the vocabulary is then

practiced in context.

The activity requires working in small groups where there are no more than five learners.
Peer-teaching is supported because a learner might bring an animal fitting the given
category but might not remember its English name, the pupil can then ask the classmates in

the group what is the animal called in English, and they will tell him/her.

One animal can be heard more than once. Firstly, one animal can belong to more than one
category, so learners will hear it more than once when the check is being done for every
category. For instance, at first, the category might be “animals living in water”, then
“brown animals” and then “animals with a tail” — a hippo belongs to all the three categories
and consequently will be probably heard three times if at least one group collected
a picture of it. More than one group could have also collected the picture of one animal;
thus, it will be said as many times as the number of the groups having the animal is

(if three groups had the picture of a lion, then the word “lion” will be heard three times).

Learners need to use two of their senses in this activity. The first one is hearing. They need
it to know what category the teacher said and also to check if the other groups have
categorized the animal correctly. For instance, if the category was “animals living in
water”, and one group says “a tiger” then learners need hearing to understand and correct
the others. Another is sight, also needed when checking, to be able to confirm that the
animal in the picture a pupil is holding is matching the one the learner is saying (if a pupil
is holding a picture of zebra but saying “rhino” then only by seeing the picture they can

know it is not correct).
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9 ACTIVITY 4

It is required that learners are already familiar with the meanings and spoken forms of each
of these animals: elephant, hippo, lion, rhino, tiger, zebra. It is good to do this activity after
a rousing one that includes movement and/or competition like Activity 3, so learners will

probably be calm now when they are expected to be.

For the first time, learners are encountering the vocabulary in sentences other than “it is
a ...” and they can hear the words used accurately. This activity is equally focused on
listening and speaking with accuracy being in the focus of attention. The activity helps
to create a strong memory connection between a word and its meaning by matching an oral
form of a word with its meaning represented by pictures. Thanks to the sentences, learners
are given situations in which the words being taught can be used and might start to feel the
need for that word. The context can be for example which animal is one's favorite or which

one has seen at a zoo.

Learners are making a decision about words — they have to match an oral form with its
meaning by coloring the picture of the animal that the teacher said. Making decisions about

a word transmits it to learners' long-term memory whose content is persistent over time.
Requirements fulfilled:

Learners are actively involved in the activity. At first, they have to listen to what was said;
then they have to understand the meaning, to realize what animal was said and to express
their understanding they will color the picture of the animal. After all the animals are
colored, pupils have to say a name of one of them (which one depends on the order
in which the animals were said). Learners need to listen carefully because the teacher does

not say the animals in the order in which they are in the bingo card.

The activity develops mainly listening as learners are hearing sentences in which familiar
names of animals appear and they have to understand the spoken form and as well as the
meaning so that they can color the correct picture. Speaking is also developed because
after every animal was colored, learners say the animals' names aloud — in this case,

the stress is on pronouncing the words accurately.

Since pupils are encountering the words in more complicated sentences than the ones they
have heard before, they have the support in pictures. Learners are not entirely physically

involved, which is on purpose as this activity is meant to be a settling one. However, some
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movement is required, and that is coloring which is helpful for young kinesthetic learners.
By coloring the pictures, another criterion is fulfilled, and that is that learners are allowed

to manipulate with teaching aids.

This activity is a didactic game because learners are solving a problem (to understand and
color the animal the teacher said) being presented as a game. It has clear rules, a didactic
aim (developing learners’ cognitive) and a content (recognizing familiar vocabulary in

a sentence and understand it).

One word can be heard at least twice — once when the teacher uses it in a sentence, and for

the second time when learners pronounce them in the order the teacher said them.

Pupils do not encounter the words in isolation but in a context — there is a situation in
which the words appear. The situation depends on the teacher and his/her fantasy and also
on learners' level of English as the teacher should use vocabulary and grammar pupils are
already familiar with in the sentences in which the animals appear so that learners can

understand.

Hearing and sight are needed to involve in this activity. Hearing because the pupils have
to listen to the teacher to understand what animal was said and sight because they need to

find the animal on the bingo card.
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10 ACTIVITY S

This activity should be done after the previous one as learners should be already familiar
with hearing the names of the animals in sentences in order to understand and be able
to answer correctly the questions asked by the teacher. The focus of this activity is on

pronouncing the words correctly.

The need for a word is established because this activity includes an exchange of
information — the teacher asks about something and learners answer those questions.
As learners are using the words actively, not only hearing them, this activity follows the
last step of teaching vocabulary and that is using the words in communication (see chapter

2.3).
Requirements fulfilled:

Learners are actively involved because the teacher asks them questions and they answer
them according to the truth; pupils are not given what they should say, they have to figure
it out themselves. When the teacher asks: “Is it a camel?”” the pupils do not have prescribed
answers. They have to create the answer themselves depending on if what the teacher
1s saying is true or not. Even though there is a pattern in which the answers should be

2

structured (“yes, it is a ...” and “no, it isn't, it is a ...”) the learners have to answer
according to the truth, according to what they know. They are not repeating sentences

someone else has created.

Active involvement is granted as learners have to stand up when the teacher is asking
about a different animal than one in the picture the teacher is holding or sit down when the
teacher is asking about the same animal which is in the picture. By this, it is achieved that
learners are satisfying their physiological need by also being physically involved in their

learning.

This activity develops both listening and speaking. Learners have to understand what the
teacher asks, then know the meaning of the word and then also the oral form of the name
of the animal in English. When a teacher is showing a picture of an elephant and asking
if it is a rhino, the learners have to understand the word “rhino” and know its meaning to

recognize that in the picture there is not a rhino but an elephant and have to say it aloud.

Learners are not manipulating with the pictures, but they see them. Pictures are used

because bringing live animals to the class is not possible.
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The words are put into a context (a situation in which something exists) in connection with

what animal is or is not in the picture the teacher shows.

Peer-teaching might happen when learners hear their classmates saying what is and/or
is not in the picture because they hear the peers saying the words while seeing the meaning

of words represented by a picture and might remember the word better.

The name of every animal can be heard more than once because the teacher might use the
animal in one of the questions and learners then repeat each animal the teacher said and
if it 1s not correct, they say another animal. For instance, the word “zebra” is heard for the
first time, when the teacher holds up a picture and asks: “Is it a zebra?”. The word
is repeated for the second time when the learners answer “yes, it is a zebra” or “no, it isn't
a zebra, it is ...”. Then it can be heard for the third time when the teacher holds
up a picture of a zebra and asks learners: “Is it a thino?” and the learners answer that it is

not a rhino, it is a zebra.

Hearing and sight are needed in this activity. Pupils need to see the picture of the animal

while hearing what animal the teacher is saying to answer accordingly.
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11 ACTIVITY 6

This activity should follow the previous two as the vocabulary being practiced appears
in sentences and learners are the ones creating the sentences. Learners are asking questions
starting with “is it ...” with which they are familiar after the previous activity in which the

phrase was used by the teacher many times.

Learners make decisions about the words (they have to decide what animal is being
performed) helping them to transfer the names of the animals to their long-term memory.
The last step of teaching vocabulary is followed in this activity, and that is using the words
(see chapter 2.3). For the first time when learning the vocabulary for these animals,
learners are communicating only with each other, the need for a word is created again.
Learners are making a decision about those words — they have to decide which animal they
think i1s being performed and creating a sentence using that word; thus, they are taking

further steps to transmitting the words into their long-term memory.
Requirements fulfilled:

Learners are actively involved in the learning — physically and also mentally. Physically,
when they are miming the animals and mentally when they are thinking which animal the
performance resembles the most and when remembering the name of the animal which the
pupils think is being performed. This activity is suitable for young kinesthetic learners

because the movement is directly connected to the meaning of the word.

The activity is aimed at developing mainly speaking (more specifically pronunciation
of words) because learners are creating sentences in which the vocabulary appears and
using them in speech. Listening is also developed because learners have to be able

to understand which animal was said in order to reply to their classmate.

The activity provides vocabulary in a context, there is a situation — a learner performing an
animal — and the other has to guess the animal in the context of what the pupil's peer is

doing; thus, the words are not used in isolation.

No physical teaching aids are used, learners themselves are the teaching aids, and it can be
said that figuratively learners are manipulating with the teaching aids (when miming

an animal) and they can see them (when watching a classmate perform).
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Learners are working in pairs, and peer-teaching is encouraged because when one learner
does not know the name of the animal their partner is performing, they can ask and be told

and thus learn from each other as learners remember better what other pupils said.

One word can be used (and also heard) more than once because learners might make
incorrect guesses. For instance, they can ask if a tiger is being performed and if it is not
then the same learner can ask again when another animal is being mimed or the other pupil

can ask when they take turns in miming.

Learners use two of their senses — hearing, and sight. They need sight because they need to
see what their peer is performing, and they need hearing to know if their guess was correct

or not.

Learners do not have a prescribed dialog they should follow, although they are given
a structure they should use. However, pupils are supplying words according to which

animal they think is being performed into the given structure.
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12 ACTIVITY 7

This activity should be done after learners have already used the vocabulary in simple
sentences with the verb fo be as they are expected to say them under time pressure because
this activity is a competition. It follows the last step of teaching vocabulary, and that is
using the words. Learners make a decision about the words — they have to recognize what

animal the teacher describes.
Requirements fulfilled:

Learners are actively involved in this activity because they have to figure out what animal

was described and bring that animal from a box.

This activity develops both listening and speaking because learners have to understand

what the teacher said in order to figure out what animal should be brought.

Learners are required to move during this activity because they have to run to the box
to get the animal that was described. By including movement in this activity, young
learners’ physiological need is being satisfied and also helps them to learn because

kinesthetic learners benefit from any movement.

The activity involves a didactic game. Its aim is purposeful developing cognitive processes
(learning vocabulary), pupils are solving a problem (they have to bring an animal from the
box, but they are not told exactly which one, they have to figure it out from the definition)
being presented as a game (teams are competing with each other). It has clearly defined

rules and content.

Learners are allowed to manipulate with teaching aids (pictures or models of the animals)

during the activity because they have to pick it up and bring it to their group.

Pupils are working in groups where there are five learners or less. Peer-teaching might
happen because learners can tell their peers which animal was described if someone did not

know and the pupil might remember it better because a classmate said it.

One word can be heard more than once if learners listen to what their classmate say when
they bring an animal from the box which they think the teacher described and say the name

of the animal; however, it is not a requirement of the activity.

The activity does not require learners to repeat set phrases; they can choose what structures

to use for saying what animal was described. For instance, they can say “It is a rhino” or “I
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have a rhino” or “the animal is a rhino” — it is up to them in which way they express their

understanding.

The vocabulary is put into a context because of the definition the teacher gives —
for instance describing the look of the animals or saying where they live. By giving such
information the teacher creates a situation in which the animals exist or that explain the

animal.

Learners need to involve two of their senses and that is sight and hearing. They need
hearing to listen to the definition the teacher gives and sight to find a picture of the animal

in the box.
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13 ACTIVITY 8

This activity is ordered as one of the last ones because it requires learners to use
the vocabulary in sentences. They should be able to do that because they have heard their
teacher using words in sentences and they have done so themselves in simple sentence
referring to an existence of an animal (“it is a lion). The last step of teaching vocabulary
is followed in this activity and that is using the words. Learners are also making decisions

about the words because they are creating sentences.

Learners are expected to create a sentence using the words for the animals — other
sentences than saying that something only is (“It is a rhino. It is a tiger.”). That is because
learners are creating those sentences as a group, not as individuals. This activity is
a preparation for the following activity where learners are expected to create such

sentences themselves.
Requirements fulfilled:

Pupils are actively involved in the activity because they are either drawing a picture of
an animal for their classmates or are guessing what animal is being drawn and then

creating a sentence using the word by which they are encouraged to use English creatively.

This activity develops mainly speaking because learners are expected to be already able

to recognize the animals in these types of sentences (“is it ...”).

Learners need to move during this activity because they run from the teacher to their group
and then are drawing an animal which they were told. There are two types of movement —
running (or walking but it is supposed that learners would be running as there is a time
limit) and drawing. If a word is represented by drawing, it might be more memorable for

the pupils (see chapter 2.3.1).

The activity is a didactic game. It develops cognitive processes, has a didactic aim, clear
rules and content and learners are solving a problem (they have to recognize what animal
is being drawn and then create a sentence using the word) presented as a game (teams

competing against each other).

It can be said that learners are manipulating the teaching aids because they are drawing
them. Other learners see those pictures, so the requirements regarding learners' usage

of teaching aids are fulfilled.
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The animals are put into a context through the sentences learners create. That is why they
are not allowed to use sentences like “it is a zebra” because without anything to relate it
to (a picture or seeing the animal), there would be no situation in which the vocabulary

exists, or which explains it, so there would be no context.

The activity supports peer-teaching because learners are cooperating in order to create
a sentence and can learn other words from the chosen set of vocabulary from their peers.
The criterion regarding the highest number of learners is also fulfilled because there are

five learners or less in a group.

One word can be heard and said more than once since all of the groups are given the same
word. Therefore, when they say the sentences they have created, the particular animal
should be heard once from every group. Learners also make guesses and might ask about
an animal more than once if the guess was not correct (for example, they can use the word
“tiger” when guessing “lion”, and then again when they are guessing correctly “tiger”

or when they are again making an incorrect guess).

The learners need to involve sight and hearing during the activity. Hearing because they
need to listen to the teacher when saying what animal should be drawn and then when the
groups make guesses about the animal being drawn. When drawing and guessing, learners

need sight because without it, to guess which animal is on the paper would be impossible.

The requirement about letting learners use English creatively is also fulfilled because

pupils create their own sentences.
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14 ACTIVITY 9

This activity should follow the previous one because this one is rather settling as it does
not require movement like Activity 8. Learners are expected to use the vocabulary in
sentences similar to those previous ones with the difference that now they should form

them on their own. This activity follows the last step of teaching vocabulary — using words.

It is the last activity developing the chosen vocabulary and thus after finishing the activity,

it will be seen if the general aim of all the activities was accomplished.
Requirements fulfilled:

Learners' active involvement is a part of this activity because learners have to recognize
an animal by touch, and then use the name of the animal in a sentence. They are not

passively receiving information.

The activity does not require movement itself, but it requires learners to use touch, which

is also helpful for kinesthetic learners.

Learners are not only allowed to, but they are required to manipulate the teaching aids

(plastic animals) because touching them is essential for the activity.

The vocabulary is being practiced in a context given by the sentences the learners
construct. That is why they are not allowed to use the sentences like “it is ...”, similarly

as in the previous activity (Activity 8).

Peer-teaching might happen, but as learners are expected to know the words, it should not

happen.

One word can be heard and said more than once by the pupils because there are six animals
and usually more than six learners in one English class, one animal can be picked more

than once and thus used in more than one sentence.

Touch is the most needed sense for this activity because through touch they can recognize

what animal they are touching and also sight, to check if they guessed the correct animal.

Learners are encouraged to use English creatively because they are constructing their own

sentences and not repeating ones created by others.
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CONCLUSION

The aim of this bachelor thesis was to suggest requirements according to which activities
for teaching vocabulary to young learners with kinesthetic learning style’ should

be structured and to suggest some activities which follow these criteria.

Firstly, it is important to know what young learners need to successfully learn new words
or expressions before teaching them. They need to move from time to time. Unless
children are allowed to do so they can become restless and apathetic and will not be paying
attention. Young learners are unable to pay attention for long, thus activities prepared for
them should be shorter than fifteen minutes. Game is essential for young learners’ mental
development and can also be used for teaching purposes. Activities for children at the
primary level of education should be focused only on listening or speaking because they

are not yet proficient in Czech.

As English is mandatorily taught since the third grade, it might be presupposed that for
most of the young learners, it is the first time they start learning English. How much pupils
know the language is important in order to determine how many new words they are able
to learn in one lesson. When teaching new vocabulary to beginners (who most young
learners are), six new words in one lesson might be taught, meaning two new expressions

in one activity.

In order to learn vocabulary, learners should feel the need for that word, which can be done
by showing them situations in which the words can be used. That is also why new
vocabulary should be taught in a context and not as isolated items and why the activities
should have some connection to real life. Young learners must be actively involved
in learning new vocabulary and not to be just passive receivers of information.
For instance, they should be allowed to manipulate or at least see the teaching aids the
teacher uses. Those teaching aids should be real-life objects. If that is not possible, the
teacher can use pictures. Also, learners should use at least two of their senses when being

taught new vocabulary, with touch being especially important for kinesthetic learners.

To sum up, criteria for activities developing English vocabulary in young learners with
kinesthetic learning style were created and activities following these requirements were

suggested. Thus, the aim of the bachelor thesis was achieved.

3 In this chapter words such as children, pupils and learners are used. All of these expressions for the
purposes of this bachelor thesis mean young learners with dominant kinesthetic learning style.
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RESUME

Bakalatskd prace se zabyva rozvojem slovni zdsoby u zdk mlads$iho Skolniho véku
s kinestetickym uc¢ebnim stylem. Cilem prace bylo vytvortit kritéria, kterd by mély aktivity
vhodné pro rozvoj slovni zasoby v anglickém jazyce, a to specificky u zaki prvniho stupné
zékladni Skoly s kinestetickym stylem uceni spliiovat, a na ziklad¢ téchto kritérii
navrhnout konkrétni aktivity zacilené na tyto zaky. Prace se sklada z teoretické a praktické
casti.

Teoreticka ¢ast je délena do trech hlavnich kapitol — Zak mladsiho Skolniho véku, slovni
zasoba a styly uceni. Zaroven jsou zde vydefinované hlavni pojmy. Podrobné&ji je zde
rozepsano, jak ucit zaky mladSiho Skolniho v€ku, jak vyucovat slovni zdsobu, co k uceni

potiebuji Zaci s kinestetickym stylem uceni.

V praktické casti je popsano, které pozadavky a jak konkrétné kazda aktivita spliuje.
Aktivity jsou sefazeny podle potfadi, ve kterém by mély prob¢hnout. Jako prvni je zafazena
aktivita predstavujici novou slovni zasobu a jako posledni aktivita, kdy Zaci samostatné

pouzivaji danou slovni zasobu v jednoduchych vétach.

Prace je zaméfena na Zaky mladsSiho Skolniho véku, coZ jsou Zaci prvniho stupné zakladni
Skoly, tedy od vstupu do prvni tfidy az do ukonceni paté tiidy. Po zacatku Skolni dochéazky
maji déti novou socialni roli a tou je role zéka, se kterou se poji nové povinnosti. Pfesto
st zaci mladSiho Skolniho véku stale potfebuji hrat. Hra je aktivita, pfi které si déti hraji
s hrackami nebo predstiraji, Ze jsou n€kym jinym. Vychézi z pfirozené potieby déti
se hybat, pomédhad tuto potiebu uspokojit a je nezbytnd pro jejich spravny wvyvoj.
Pti planovani aktivit je dilezité si uvédomit, ze déti na prvnim stupni nejsou schopny

udrzet pozornost vice neZ deset aZ patnact minut.

Jelikoz se bakalaiska prace zabyva vyukou slovni zasoby, obsahuje 1 definici slovni
zasoby. Slovni zéasoba spadd pod lexikdlni komunikacni kompetenci a jsou to veSkera
slova, ktera jeden jazyk obsahuje. Nejsou to ale jen jednotliva slova, slovni zdsoba
zahrnuje 1 viceslovné vyrazy jako jsou pozdravy, pfislovi a ustalené kolokace. Ne vice nez
Sest novych slov (vyrazli) by mélo by predstaveno zakiim mladsiho Skolniho véku béhem

jedné vyucovaci hodiny.

Moznosti, jak détem ptedstavit novou slovni zasobu, je nekolik. Naptiklad preklad, popis,

nova slova ¢1 vyrazy mohou byt pfedvedeny pantomimou nebo détem muze byt ukdzan
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obrazek pfedstavujici novou slovni zasobu. Pokud je détem nova slovni zasoba
predstavena pomoci pantomimy nebo obrdzku, je pravdépodobné, Ze si déti tato slova
budou Iépe pamatovat. V této bakalaiské praci je veénovana cast jedné podkapitoly
technice, ktera se nazyva uplna fyzickda odpoved. Jde o spojeni verbalniho anglického

vyrazu s pohybovou ¢innosti nebo reakci.

Pti vyuce slovni zasoby v anglickém jazyce, a to zejména pii uCeni zaka prvniho stupné,
je vhodné vyuzivat hru a pouzivat redlné predméty. Pokud nelze pouzit realné véci,
lze vyuzit obrazky. Zéarovenn by mélo byt détem dovoleno s témito pfedméty manipulovat
nebo je alespon vidét. Jelikoz Zaci na prvnim stupni nejsou jeSté naprosto kompetentni psat
ve svém rodném jazyce, pouze poslech a mluveni by mély byt zahrnuty pii uceni slovni
zasoby v pfedmétu anglicky jazyk. Ucitel by po détech nemél chtit, aby jen opakovaly
naucené¢ fraze, ale zaci by méli byt podporovani ve vytvafeni vlastnich vét nebo
do piipravenych vét alespont doplnit slova, podle jejich vlastniho rozhodnuti. Aktivity,
které jsou vhodné pro zdky mladSiho Skolniho v€ku, mohou zahrnovat vybarvovani,

vysttihovani, hry a pisnicky, ve kterych se objevuje néjaka akce.

Pouze predstaveni nové slovni zasoby ale nesta¢i na to, aby se zaci nova slova (vyrazy)
naucili. Pokud se Zaci naucili nové slovo, jsou schopni mu porozumét, pokud ho slysi,
a také ho v mluvené podobé& sami pouzit, méli by tedy znat jeho vyslovnost a také vyznam.
Z4ci by se méli snovou slovni zasobou setkat v riznych kontextech a to mnohokrat,
aby se nové vyrazy ulozily do dlouhodobé paméti a zéci si je mohli vybavit 1 po nékolika
letech. Pokud Zaci slova pouZivaji nebo slySi v kontextu, ktery je pro né zibavny

¢i atraktivni, je pravdépodobné, Ze si tyto vyrazy snadnéji zapamatuji.

Vliv na snadnost uceni se nové slovni zdsoby ma vliv i to, jakym zptsobem se zZaci nova
slova uci. Kazdy c¢lovek se uci vice €1 méné odliSnym zplsobem — jinymi slovy ma jiny
ucebni styl. Obecné se rozliSuji tfi styly uceni — sluchovy, zrakovy a pohybovy
(kinesteticky).

Pohybovy ucebni styl je dilezity pro tuto bakalafskou praci a je mu proto v€novéna vice
nez jedna podkapitola. Tento ucebni styl je primarné spojovan s pohybem — Zaci potiebuji
pohyb, aby se néco naucili. Pokud nejsou aktivné fyzicky zapojeni do vyuky, uceni
je pro n¢ velmi obtizné. Naopak jim pomdha. pokud jsou pii vyuce pouzivany redlné
predméty, kterych se mohou dotknout a se kterymi mohou manipulovat. Jesteé vic

je pro né ptinosnéjsi, pokud mohou manipulovat nebo se dotykat pfedmétu a zarovei slySet
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anglicky vyraz pro ten konkrétni pfedmét (napf. pokud se déti uc¢i slovni zésobu,
ktera se tyka Skolnich potteb, je dobré, pokud drzi v ruce pero a zaroven slys$i, ze pero
se anglicky fekne pen). V uceni jim pomaha, pokud jsou do uceni zapojeny jejich smysly,
a to zejména hmat. Zaci s kinestetickym typem uceni nevyzaduji pohyb pouze pfi udeni,

ale 1 pfi vybavovani si nauc¢eného.

Na zaklad€¢ vyzkumu provedeného v teoretické Casti byla navrzena kritéria pro aktivity
vyuky slovni zasoby v anglickém jazyce u zakti mladSiho Skolniho véku s kinestetickym
ucebnim stylem. Téma a ro¢nik, ve kterém se téma vyucluje, je v souladu
se Skolnim vzdélavacim programem Zakladni Skoly, Chrudim, Dr. Jana Malika 958, slovni
zéasoba je prevzata z ucebnice New English For You 1. Na zéklad¢ vySe zminénych kritérii

bylo navrZeno 9 konkrétnich aktivit, které jsou uvedeny v ptilohach.

Zaver bakalaiské prace obsahuje shrnuti pozadavkl pro aktivity rozvijejici slovni zésobu
u déti mladSiho Skolniho véku s kinestetickym ucebnim stylem a které by mély byt

pti planovani vyuky zohlediiovany.
Aktivity by mély:

e mit né¢jaké spojeni s realnym Zivotem (déti by mély védét, pro€ se danou slovni
zasobu uci, v jakych situacich ji mohou pouZzit)

e Dbyt kratSi nez 15 minut

e 7aky do vyuky aktivné zapojovat

e rozvijet poslech a mluveni

e zahrnovat vizualni oporu (naptiklad obrazky) nebo fec t€la, vzdy kdyz je vyuzivan
poslech

e umoznovat, aby se v jejich pribéhu déti hybaly, mohou obsahovat hru,

e zahrnovat manipulaci s redlnymi predméty ¢i jejich obrazky, nebo zakiim umoznit,
aby je alespon vidéli

e slovni zésobu ucit v n¢jakém kontextu, a ne jako izolované vyrazy ¢i slova,

e umoznit, aby konkrétni slova byla v jejim priibéhu pouzita nékolikrat

e probihat nejlépe ve dvojicich ¢i ve skupinach (v jedné skupiné by nemélo byt vice
nez peét déti)

e zahrnovat u¢eni maximaln€ dvou novych slov béhem patnacti minut
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Appendix A — Activity 1

Topic: Animals

Vocabulary developed: rhino, hippo
Organizational form: whole class teaching
Time needed: 10 minutes

Materials needed: One big picture of a rhino and one big picture of a hippo, (small)

plastic rhino and hippo

Overall aim: At the end of the activity, the learners will be able to pronounce the words

“rhino” and “hippo” correctly in English and know their meaning.

Activity: At first, the teacher takes the picture of a hippo, holds it up so every learner can
see it, and sends the plastic hippo around the classroom so learners can touch the animal
while hearing its name. The teacher then slowly and clearly pronounces the name of the
animal in the picture, at least five times, using structures like “It is a hippo. A hippo.
This is a hippo.” The same is done with the picture of a rhino. After both animals were
introduced, the teacher should go back to the first one and again ask other learners to say
the name of the animal they are shown. The teacher should make sure that every learner

had a chance to pronounce each of the animals individually to fulfill the aim of the activity.
Additions / varieties:

e The teacher can at first introduce the words and after that show the pictures of
the animals to the learners.

e The teacher can show the pictures on an interactive board or any projection screen,
if available.

e This activity can be used with any of the words from the chosen set of vocabulary.

e The order in which the animals are introduced is optional.

e Models of the animals can be used instead of pictures if they are big enough

for every learner to see (the models can be plastic or soft toys like a teddy bear).
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Appendix B — Activity 2

Topic: Animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra
Organizational form: mingling

Time needed: 10 minutes.

Materials needed: pictures of animals mentioned above (more than one picture for every

word)

Overall aim: At the end of the activity, the learners will be able to understand which

animal was said and find and touch the picture of the animal.

Activity: Before the activity starts, pictures of the animals should be spread around
the classroom. The teacher asks the learners: “Show me a tiger, please.” The learners then
try to find a tiger in the classroom. The teacher gives them a moment to do so and then
checks if the learners are touching a correct animal. If they are not, the teacher holds up the
picture of the animal which was not said and asks the learners “Is it a tiger?” and pupils
should answer yes or no according to the truth and the child which was wrong has to find

the correct animal. After that, teacher again asks pupils to find different animal.
Additions / varieties:

e The pictures of one animal do not have to be all the same (they can be drawn
differently, can have different colors, ...).

e The teacher should ask the learners to show a particular animal more than once.
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Appendix C — Activity 3

Topic: animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra
Organizational form: groups/mingling

Time: 10 min.

Materials needed: cards with pictures of animals mentioned above — the number of cards
with pictures of one animal should be equal to the number of groups, so every group has

a chance to collect each animal

Overall aim: At the end of the activity, the learners will be able to choose an animal fitting

the given category (thus know its meaning) and say the words for the animals they chose.

Activity: The learners are divided into small groups (no more than five learners in
a group). The teacher randomly chooses a category of animals (eating meat, living in
water, having a particular color, ...). The learners then have thirty seconds to go to the
table where the teacher had placed cards with pictures of animals (always one learner from
one group at a time) and take one picture of an animal belonging to the given category.
One group cannot have one animal more than once. After the time is up, the groups will
say aloud what they have collected, and other groups listen and confirm if what the group
1s saying is correct or not. Each group is given a point for every animal that belongs to the
given category if they can name the animal in English. The pupils should take turns
in saying what animals their group has so every learner practices the oral forms of the

vocabulary.

Additions / varieties: none
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Appendix D — Activity 4

Topic: Animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra
Organizational forms: whole class teaching

Time needed: 10 minutes

Materials needed: bingo cards with a picture of one animal in each of the six fields (one

card for every learner, all of the cards are the same)
Overall aim:
At the end of the activity, the learners will be able to

e understand oral forms of the given words (elephant, hippo, lion, rhino, tiger, zebra)
and color the image of the word when they hear it to express their understanding.
e say aloud the English names of the given animals in the order they have heard

them.

Activity: Every learner is given a bingo card. The teacher will say simple sentences,
in which the words for animals appear. For instance: “My favorite animal is a tiger”
or “A zebra is thirsty.” The learners' task is to color the image of the word they heard
(e.g., a zebra). The pupils also have to note down the order in which the animals were
announced. When all of the animals were mentioned, the learners take turns in saying

aloud the names of the animals in English in the order the names appeared.

Additions / varieties: none
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Appendix E — Activity 5§

Topic: Animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra

Organizational form: mingling

Time needed: 10 minutes.

Materials needed: big picture of every animal mentioned above (format A4 or bigger)

Overall aim: At the end of the activity, the learners will be able to understand what animal

was said and say aloud what animal is or is not in the picture.

Activity: The teacher holds up a big picture of an animal and asks the learners for instance
“Is it a hippo?”. Learners are supposed to answer in chorus “yes, it is a hippo” if the picture
is correct. If the picture is not right, they should say what animal it is not and continue with
what animal it is — for instance: “no, it isn’t a hippo, it is an elephant.” The teacher can do
it a couple of times and should most of the time purposely say a different animal than the
one in the picture to be sure learners understand. After answering as a chorus a few times,
learners then should speak individually. To involve more than one learner at once, all
of the pupils should stand up if the teacher asks about a different animal than one in the
picture the teacher is holding (when the teacher is “lying”). They stay sitting if the teacher
asks about the same animal which is in the picture (e.g., when holding a picture of a lion
and asking if it is a lion). The activity goes on until the name of every animal was said

at least twice by the learners.
Additions / varieties:

e The pictures can be displayed on any projection screen.
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Appendix F — Activity 6

Topic: Animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra
Organizational form: circle

Time: 10 min.

Materials needed: none

Overall aim: At the end of the activity, the learners will be able to supplement a name of
an animal (elephant, hippo, lion, rhino, tiger, zebra) which they think is being performed
into the question “Is it ...?”” and they will be able to understand an oral form of previously
learned vocabulary of animals and answer the question orally according to the truth either

“yes, itis ...” or “no, itisn’t...”

Activity: The learners make pairs. Then they decide what animal they want to perform and
how and dramatize it to their partner, who tries to guess what the learner is miming by
asking: “Is it a tiger?” and the dramatizing learner answers according to the truth either
“yes, it 1s a tiger” if a tiger is the animal being performed or “no, it isn’t a tiger” if another
animal is being mimed. If the guess is incorrect, the learner performs until the answer

is correct. Learners should take turns in dramatizing animals.

Additions / varieties: none
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Appendix G — Activity 7

Topic: Animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra

Organizational forms: groups

Time needed: 15 min. or less, the activity ends when there is no animal in the box
Materials needed: plastic animals or pictures of animals

Overall aim: At the end of the activity, learners will be able to understand which animal
from the given vocabulary the teacher described and bring that animal (a picture of the

animal) to their group and say aloud what animal it is.

Activity: Learners are divided into groups with no more than five learners in one group.
Every group has one box with the same content; the boxes are on the opposite side of the
classroom than the learners. The groups stand so the distance from one group to the box
is the same for every group, and the teacher gives the learners which stand the first in a line
a definition of an animal that they are supposed to bring from the box. For instance,
“please, bring me an animal that is striped.” One learner from every group has to run
to their box, take the animal from the box (in this case a zebra), bring it to the group and
say what animal it is, for instance, “it is a zebra.” The first group whose learner has
brought the correct animal scores as many points as is the number of groups (if there are
four groups, the group scores four points), the second group whose learners brought
a correct animal and could name it scores one point less than is the number of the groups,
and so on. The last group scores one point if they brought a correct animal and could name

it correctly.
Additions/varieties:

¢ In the box, there can be pictures instead of the plastic animals.
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Appendix H — Activity 8

Topic: animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra
Organizational form: groups

Time needed: This activity ends when every learner was drawing at least once, however,

the activity should not exceed 15 minutes.

Materials needed: sheets of paper, one pen for every group
Overall aim:

At the end of the activity, learners will be able to

e understand words for already studied animals if said aloud and demonstrate their
understanding by drawing a picture of the word.

e recognize an animal that was drawn and articulate its name in English.

e create and say aloud a correct sentence in which a word for an animal appears,

apart from sentences like “itis ...” or “there is ...”

Activity: Learners are divided into groups so that no more than five learners are in one
group. Every group has a few sheets of paper and one pen. One learner from each group
goes in front of the class, so there is the same number of people as is the number of groups.
The learners in front are told a word from the given set of vocabulary. All of them are
given the same word (e.g. an elephant). They have to rush back to their group and draw
a picture of that word. Other members of the group are trying to guess what their classmate
is drawing. However, they should not be heard by other groups. They have two minutes
to guess what the drawing is and then together as a group create a sentence with the name
of the animal — it can be any sentence apart from “it is ...” or “there is ...”. They can ask
questions however, the learner who is drawing can only answer yes or no. The guesses
might look like this: “Is it a pig” or they can only say “pig?”. If they guess correctly, they
have to rush back to the teacher and tell him/her the sentence in which the word for the
animal one of them was drawing appears. The group that makes the correct guess and also
uses the animal correctly in a sentence the first, scores three points, the second two points,

and the third one point. The group that does not guess the word in time does not score any
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points. The game then continues with another learner from each group coming in front

of the class.

Additions/varieties: none
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Appendix I — Activity 9

Topic: animals

Vocabulary developed: elephant, hippo, lion, rhino, tiger, zebra
Organizational form: circle

Time: Approximately 15 minutes, depends on how many learners are involved in the

activity.
Materials needed: small plastic animals, a non-transparent bag

Overall aim: At the end of the activity, the learners will be able to recognize an animal by

touch and say its name aloud in English and say a true sentence about the animal.

Activity: The learners sit in a circle. The teacher puts the plastic animals in a bag which
cannot be seen through. One learner at a time puts a hand in the bag, picks one animal
and has to recognize it by touch, without watching and taking it out of the bag. After the
learner makes a guess, the plastic animal is pulled out, and the learner can look at the
animal and correct his/her guess (if it was wrong). After the animal is known, the learner
has to say a sentence about the animal other than “it is a lion” but for instance “the lion is

happy.” Other learners supervise the choice and correct the learner if necessary.
Additions/varieties:

e This activity can be done in two groups, so the activity is shorter. In that case,
the teacher needs two bags with two same sets of plastic animals.
e The teacher can let learners touch the plastic animals before the activity to make

1t easier.
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(downloadable from http://esl-kids.com/flashcards/animals.html — different sizes available)

69



Appendix K — bingo card

Source of pictures:
http://learnenglishkids.britishcouncil.org/sites/kids/files/attachment/flashcards-wild-
animals-set-1-bw_1.pdf (accessed June 25, 2018)
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Appendix L — plastic models of animals
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Appendix M — New English for You 1 — Pupil’s book

Lesson 5

, Sing a song: Screech, scratch

5.

]
® .. S| -

Screeching and scratching
All day long.

[: Come on everybody l
And sing this song :] |

| know some little monkeys
Who swing through the trees.
Looking for bananas

For baby chimpanzee's.
Using their long tails

To hold on tight.

Leaping and then jumping
Oh, what a sight!

[: Screech, screech,
Scratch, scratch,

Ee, ee, ee.

Listen to the monkeys.
Swinging through the trees.:]

NEW voCABULARY K=]

[egen] | giraffe [dzira:fl] | monkey  [manki] | wrong [ron]

[eniml] | ™guess [ges] | Lhino [rainau] Zzebra [zebra]
[besa] | happy [haepi] = striped  [straipt]
[big] | hippo [hipau] | thirsty [63:sti]
[kemi] | Tt [hot] | tigcer [taige]
[elifent] | hungry  [hangri] | ®try [trai]
ffe) | lion [laien] | = wet [wet]

twenty-eight @

Source: New English For You 1 — Pupil’s Book
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Appendix N — SEP ZS Chrudim, Dr. J. Malika — 3rd grade, 2nd

semester

Vyuéovaci predmét:

ANGLICKY JAZYK

Roénik: ffeti - 2. pololeti

KOMPETENCE ZAKA

UCIvO

PRESAHY — VAZBY

POZNAMKY

Cteni jednoduchého textu.

Porozuméni jednoduché konverzaci dvou
osob v cizim jazyce.

Schopnost vyzadat si jednoduchou konkrétni
informaci a ndsledné ji sdélit.

Schopnost vyjadreni z&kladnich informaci o
vlastni osobé a schopnost ziskdni téchto
informaci o osobé druhé.

Vyuzivani dvojjazyéného slovniku a orientace
v ném.

Rozsifeni z&kladnich jozykovych dovednosti—
Cteni a psani.

Greetings and infroduction. To be. Who
are you? What is your name? | am. You
are. My, your. Short forms. Rozsireni
tohoto uciva o dovednosti Eteni a psani.
My family. This is my/your/his/ner. He is.
Tvary slovesa fo be v otdzce, kladné
vété a zdporu. Piiviasthiovaci zdjmena

v jednotném cisle.

Sports. To be good at something. What
are you good at? Sloveso fo be
v jednotném cCisle.

Objects at school, at home. Neurcity
&len a/an. What is this/that? Short
answers — to be. Rozkazovaci zpUsob
pro 2. 0s. €. |. v Kladné vété — povely,
dUleZité pro prdci v hoding.

Animals. Sloveso to be v jednotném
Cisle. Short answers. Z&kladni pridavnd
jména.

Colours. What colour is thise My favourite
colour.

Umét sprévné pozdravit a
adekvatné na pozdrav
reagovat. Umét roziisit
spravny pozdrav podle
Casti dne asituace.

Umét predstavit sebe a
Cleny své rodiny. Umét
pouzivat piiviastiiovaci
zdjmena v jednotném
Cisle.

Umét pouizit sloveso to be
v jednotném c&isle
(otdizka, kKladnd véta,
z4&por).

Umét pouiit neurcity Clen
pred podstatnymi jmény.
Z&kladni pokyny

- Cti. Pi8. Co je to/tamto?

Umét pouZit pfidavnd
jména se slovesem to be
ve vété - hladovy, Ziznivy,
stastny, atd.

Popis véci, rozvijeni
podstatného jména
—aredcar.

Skolni vzdélavaci program 9/2012 - Z&kladni skola Chrudim, Dr. J. Malika
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