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Abstract

The work deals with the evaluation of two different textbooks that are used for English
language teaching in the ninth grade of Czech basic schools. The theoretical part
describes the textbook as a didactic aid in the teaching-learning process. The main
themes of the theoretical part are history, function, structure and communicative
competence. At the end ot the theoretical part curricular documents are mentioned,
especially The Framework Education Programme for Basic Education (FEP). The
practical part evaluates and compares both textbooks on the basis of reqirements stated

in the theoretical part.

Keywords: evaluation, textbook, communicative competence, curricular documents

Abstrakt

Prace se zabyva hodnocenim dvou rtiznych ucebnic, které se pouzivaji k vyuce
anglictiny v osmych tfidach ¢eskych Skol. Teoreticka cast popisuje ucebnici jako
materialni didakticky prostfedek v procesu vyucovani. Hlavnimi tématy teoretické ¢asti
jsou historie, funkce, struktura a komunikativni kompetence. V zavéru teoretické ¢asti
jsou zminény kurikularni dokumenty, predev§im Ramcovy vzdélavaci program pro
zakladni Skoly (RVP). Praktickd ¢ast hodnoti a porovnava obé ucebnice na zakladé

pozadavkl stanovenych v teoretické Casti.

Kli¢ové slova: hodnoceni, u¢ebnice, komunikativni kompetence, kurikuldrni dokumenty
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1 Introduction

The main topic of this thesis is the textbook. People were always studying from
books and nothing has changed. Maybe the multimedia can be considered as a threat for
books but still the main medium which is used at schools is the textbook. The book was
and still is the symbol of knowledge or education. The difference of today and hundred
years ago is simple. The range of various books as well as textbooks is wider today.
Now people come to the library or book store and they can choose from many of books
of the same topic, the same type, the same subject matter and more other. Then the
problem arises. Which of that books is the best? For this easy question there is a
difficult answer. Of course, some people are influenced by the layout, pictures,
illustrations. Other ones have to choose according to the price of the book. Assuming to
have a lot of money there is a possibility to choose whichever textbook. Then there's the
question again. Which one? This thesis deals with this question.

The aim of this bachelor thesis is to show not only the importance of one of the
didactic aids, the textbook, but also some aspects for evaluation and choosing the
textbook according to the level of English which is stated in the curricular documents.
Two specific textbooks are evaluated and compared in order to state which one is better.
The thesis is divided into two parts — theoretical and practical one.

The theoretical part deals first of all with the questions about the teaching-
learning process where the textbook is as a part of material didactic aids. Then there is a
description of the textbook as such that includes the history of the textbook, functions,
structure of the textbook. The next chapter is about the communicative competence,
language system and skills that should be involved in the textbook to reach the
communicative competence as it is the aim of the studying a language. The last part of
the theoretical part contains basic information about curricular documents, mainly The
Framework Educational Programme for the Basic Education (FEP).

The practical part evaluates and compares two specific textbooks according
some chapters of the theoretical part. The main themes of evaluation is communicative
competence with its language system and skills and FEP. The practical part wants to

show which of the two textbooks is better and why.



Theoretical Part
2 Factors of the Teaching-learning Process

To explain these factors it is important to mention what the teaching-learning
process is and how it works.

The teaching-learning process belongs to the specific parts of the human activity.
"The principle of the teaching-learning process is that there is the subject (the teacher)
who teaches and the other subject (the learner) who learns." (Priicha, 1997, 69) It is
about the correlation between the teacher and learner which leads to the specific aims.
To formulate this whole process needs to analyse its system of the inner relationships
that are related and influenced each to other. The components of the system are the aims
of the teaching-learning process, content of the education, the cooperation of the teacher
and learner, methods of the teaching-learning process, organizational forms, didactic
aids and the environment of the place where the teaching-learning process takes place.
(Skalkova, 1999, 105)

Pricha says that there are more models of the teaching-learning process. He
shows much simpler one where there are only three factors — the teacher, the learner and
the content. Than he's talking about Hendrich's model that is very close to the model of
Skalkova mentioned above. Hendrich's model takes also into account the teacher, the
learner, the subject matter, organizational forms, material didactic aids, methods of the
teaching-learning process and aims. (Pricha, 1997, 76-77)

For this thesis it is important to concentrate only on didactic aids because the
textbook belongs to one of two parts of didactic aids, material didactic aids. Both,

material and non-material didactic aids are discussed in the following chapter.

2.1 Didactic Aids

The term "didactic aid" can be interpreted in many ways. However in the relation
to the aim the didactic aid it is the tool for reaching that aim. (Skalkova, 1999, 232)
Manak gives the more complex explanation of what the didactic aids are. He says that
the term "didactic aids" contains all material objects that provide, implicate and make
more effective the teaching learning-process. These objects, in the close relation with

the methods of the teaching learning-process and the organizational forms, helps to



reach the specific aims. (Manak, 1995, 50)

Didactic aids are non-material, for example the methods of the teaching-learning
process, and material. The textbook is a part of material didactic aids thus it is important
to mention Mandk's taxonomy of material didactic aids that contain eight categories and
one of them is called "bookish aids". There are textbooks, handbooks and other
materials. The similar division can be found in ELT methodology where there is used
the term "textual materials" which are divided into three groups — textbooks (for the
learner), handbooks (for the teacher) and foreign language guides (for the teacher as
well as for the learner). The foreign language guides may be dictionaries, magazines,
grammar books and so forth. (Priicha, 2005, 276)

Except the material and non-material didactic aids there are many others such as
computer programmes, CDs, various games. In comparison with the most modern
audiovisual aids, textbooks can look like very simply or even old-fashioned. However
the reality is different. Textbooks do not disappear from schools but there is good
progress of textbooks and their application. Pedagogical experts call this process as "the

renaissance of textbook’. (Priicha, 2005, 277)



3 The Textbook
3.1 What Is the Textbook

As we just know, the textbook is a part of material didactic aids and also a hot
topic of discussion among researchers since the textbook was used. That is why there
are a lot of definitions of what the textbook is. According to Priicha, Walterova and
Mares, the textbook is a kind of bookish publication for the didactic communication
trough content and structure. It has a lot of types from which the most widespread is the
school textbook that functions first of all as a part of the curriculum, it means
presentation of the part of the planned content of the education. Then as a didactic aid, it
is the resource of information for learners as well as for teachers. In abroad and also in
the Czech Republic there are special scientific workplaces that research textbooks.
Analysis of this didactic aid is focused on the structure of the didactic text, content,
comprehensiveness, difficulty, didactic facilities, selection of textbooks by teachers and
schools and so forth. There are more definitions very similar to the previous one so it is
not important to mention the others, that shows the textbook from the same point of
view of functions of the textbook and its analysis. (Priicha, Walterova, Mares, 2009,

323)

3.2 The History of the Textbook

The textbook was used already thousands years before Christ. It shows J. Priicha
in his Moderni pedagogika. The textbook belongs to the oldest products of the human
culture. Some kinds of the textbook were found by the archaeologists from the period of
ancient Assyria, Babylon, Egypt or China. It looked like small boards made up from
clay with graven cuneiform or greaseproof scrolls or papyrus and the content of these
textbooks was mostly about instructions for some religion rituals or about some
astrological measurements, and offered guidance about arising scientific fields -
arithmetic, geometry and medicine. In ancient Greece and Rome textbooks were
evidently used usually in schools of that time and at least one of them was so perfect,
that its content is updated. It is the textbook, consisting of twelve parts, Institutions
oratoriae libri XII (in Czech Zdklady rétoriky) by Marcus Fabius Quantilianus. In this

book there are among other things evidences, that in the time of ancient Greece and
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Rome there were specialised publishers of books including textbooks. (Priicha, 2005,
270)

The mass progression of school textbooks occurred gradually after the
Gutenberg's invention of the letterpress in the 15™ century. The Czechs should be proud
of the fact that Jan Amos Komensky was one of founders of theory and formation of
modern school textbooks. The most important textbooks by Komensky are those
focusing on languages. There are for example: Janua linguarum reserata, 1631 (in
Czech Dvere jazykit oteviené) and Orbis sensualium pictus, 1658 (in Czech Svet v
obrazech). Orbis sensualium pictus is considered to be the innovative didactic aid
because it combines verbal components (texts) with non-verbal components (in this case
pictures) as it is normal in contemporary textbooks. Komensky was not only the author
of the textbook but also theoretician of this didactic aid. Especially in his Didactica
magna, 1657 (in Czech Velka didaktika) he formulated requirements for features of the
text in the textbook, that are up to date all the time (comprehensibility, approachability,
the form of dialogue). It is admirable that Komensky expressed the requirements for the
communicative feature, that enables functioning of the textbook as a didactic medium,

before more than 300 years ago. (Prticha, 2005, 270)

3.3 Functions of the Textbook

The function of the textbook is that this didactic aid should fulfil in the
educational processes. But most of these didactic aids do not fulfil this function because
of the problem of the unsuitable processing and so on. In the theory of the textbook
there are two different points of view in relation to subjects, that use the textbook. From
this point of view we can divide two functions: for the student and for the teacher. The
textbook for students is a source from which students acquire some knowledge or other
aspects of education like skills, social values, norms and attitudes. On the other hand,
the textbook for teachers is a source with which teachers plan content of the subject,
presentation of this content or evaluation of gained knowledge of students. (Pricha,
1998, 19)

Sometimes teachers use the textbook as the aim of ELT. They wrote in their plan

for example that their aim is to teach some unit, do the second chapter or reach the
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specific page. Textbook should not determine the aims but should be at an service of
teachers and learners and not to be their master. (Cunningsworth, 1995, 7)

When we use the textbook we can vary the activities, if we wish. We can use
them in different order or omit some of them. Similarly, we can do everything what the
textbook suggests. This approach is very useful when you are in your early days of
teaching. This approach can be good way of learning how to teach. (Scrivener, 1994,
38)

Contemporary textbooks offer a lot of materials that are in some order according
to the syllabus so the teacher doesn't have to prepare his or her own plan because the
textbook does it. There are a lot of pictures, exercises focused on grammar,
pronunciation, coherence of the text, listening, writing and so on. In short these
exercises should contain all aspects of the communicative competence, that is the aim of
ELT. Then it can be easily exchanged with the textbook and that may be the reason why
teachers teach only according to the textbook. The question is whether it is possible to
teach in this way, whether there are really enough exercises and activities to reach the
communicative competence and whether these exercises really enable to reach the
communicative competence.

Further we can divide functions of the textbook in three groups: the textbook as
a part of the curriculum, the textbook as a resource of the content for students and the
textbook as a didactic aid for the teacher. (Pricha, 1998, 19-20)

First of all there is the function as a part of the curriculum. In the basic approach
we have to take into account that the textbook is one of the educational constructs. It
means that it is a kind of a model with whose help the society in a way regulates the
educational processes in the school environment. The way of this regulation is
connected with the first function of the school textbook: the school textbook is the
project of the curriculum and defines, according to ideas of educating policy of that
country and according to creators of the curriculum, contents of the education that
should be presented to subjects of the education. From this point of view textbooks are
very close to ideological and politic principles of particular countries. According to
some authors from abroad, textbooks are the national propaganda tools. (Pricha, 2005,

272-273)
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The textbook is also the resource of the content for students and teachers. The
textbook provides a kind of framework: teachers and learners know where they are
going and what is coming next, so that there is a sense of structure and progress. In
many places the textbook serves as a syllabus. It means that if it is followed, there will
be covered a carefully planned and balanced selection of the language content. A
textbook is also the cheapest way of providing learning materials and for inexperienced
teacher it is a guidance. And the last but not least there is an important thing concerning
the autonomy. The learner can use the textbook to learn new material, review and
monitor the progress with some degree of autonomy. (Ur, 1996, 80)

To sum up the textbook have multiple roles that can serve as a resource for
presentation material, a source of activities, a reference source for students on grammar,
vocabulary and so forth, a source of ideas, a syllabus, a resource for self-directed
learning or as a support for less experienced teachers. (Cunningsworth, 1995, 7)

There were a lot of specialists who dealt with classification of roles of the
textbook. One of them was Russian expert D. D. Zujev who divided roles of the
textbook into eight groups: The first one is the informative role and it means that the
textbook defines the boundaries of the subject content and sum of knowledge dedicated
for acquisition by students. The next one is the transformative role that is determined by
the fact that the textbook offers scientific information that are transformed into easier
and understandable form. The systemic role divides the subject matter according to
some complex system into grades in the school and defines the consequences of the
particular subject matter. The supervisory and evaluative role means that the textbook
allow students to acquire some knowledge, practice them and evaluate gained
knowledge. The self-educational role leads students to self-sustaining work with the
textbook and creates some kind of motivation and needs that are important for the
cognition. The integrational role is the fact that the textbook offers the basis for
comprehension and integration knowledge that students gain from other sources. The
coordination role of the textbook provides coordination when using other didactic aids
that are in connection with the textbook and relates to the textbook. And the last role of
the textbook is the formative-educational role that contributes to development of

individuality of students. (Prticha, 1998, 19-20)
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Except these roles of the textbook there is one new role and it is inspiration and
creativity. We can also see the textbook as an ,,ideas bank*. (Cunningsworth, 1995, 139)
The textbook is a source of ideas for the teacher. The teacher has to use other materials,
of course, but the textbook can help the teacher to work in more creative way with

originality and confidence.

3.4 Structural Components of the Textbook

To fulfil the functions mentioned above, the textbook has to contain such
components that are able to realize specific functions. This leads us to the next
important thing connected with the textbook, the structural components of the textbook.
(Prtcha, 1998, 20)

According to D. D. Zujev, the textbook is the hierarchically structured system,
whose particular parts (components) fulfil, in their connection and with use of specific
expressive means, functions of the textbook. It is possible to analyse these components
and thus evaluate the textbook. (Zujev, 1986, 95 in Prtcha, 1998, 21)

So the structural component is a specific part of members, that is in close connection
with other structural components. (Pricha, 1998, 21)

The textbook can be divided into two parts according the structural components.
Firstly it is the text, then non-text (pictures and so on). Both of them are structured into
specific components. This approach in analysis of the textbooks is labelled as
functionally structural analysis of textbooks. (Pricha, 1998, 21)

In 1970s the Czech researchers J. Doledek, M. Resatko, Z. Skoupil created the
classification of structural components of the text part of the textbook. This
classification was defined in terms of their functions. They have divided 7 text
components: motivational text that is used for the introduction of the curriculum,
making it interesting for students and for connection with known information and more
other. Interpretative text is much more about facts, theories, attitudes and values.
Regulative text is important for the activation of the students during reading the text. It
gives guidelines for the exercises and so on. Examples don't have any function specified
by the author. Exercises leads students to revision and thus requiring specific skills.

Questions has the same function as exercises. And lastly, means of feedback with their
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function of gaining information about the progress of the student's learning. These

means are for example keys of exercises. (Prucha, 1998, 22)

3.4.1 Text Difficulty

One of the most important problems in the didactic theory is the difficulty of the
curriculum, that is examined from the view of accessibility and comprehensibility. This
is closely connected with the difficulty of the text in textbooks, that is complex of
characteristics of the text, that exist in whatever text and have big influence to
perception, comprehension and processing of the information from the text. (Priicha,
1998, 56)

The main problem is: What makes the text difficulty? Which characteristics of
the text make it difficult? How to measure these characteristics to state the difficulty of
the text? There were a lot of exploratory analyses and they proved that factors of the
text difficulty are involved in the characteristics of the content, linguistics and so on.
These characteristics are researched of the special scientific department called the
quantitative linguistics. (Pricha, 1998, 56)

There are a lot of methods and techniques for recognition of the text difficulty.
Briefly we can say that these existing approaches are divided according to investigative
procedures into two big groups: linguistic-quantitative methods and subjective methods
of evaluation. The base of the linguistic-quantitative method is setting difficulty of the
textbook in terms of occurrence, proportions, layout of the measurable units of the
verbal text (e.g. professional terms, sentence structures, topic sequences and so on). On
the other hand subjective methods of evaluation determine the difficulty of the texts by
questionnaires for the teachers and learners. (Prticha, 1998, 57)

To evaluate the textbook everyone should know something about the text
difficulty and what everyone should be familiar with what is the level of the language in
the textbook and the level of our students. Teachers can not research the textbook as the
researchers do but we can read a part of a text in the textbook and then decide whether it
is appropriate or not. For this everybody also needs to know the students very well to

consider the difficulty of the textbook.
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3.5 Methodology and Syllabus of the Textbook

The next aspect that should be evaluated is the way how the textbook presents
the language. This is called the methodology of the textbook.

The language should be learn as effectively and quickly as possible so the
authors of textbooks have a view on how language is learned and how it is best taught.
Maybe it seems that in some textbook there is no methodology but the way how the
materials are organized have an influence on what happens in the classroom and how
the learners are taught. Simply the methodology is about the organization of the
textbook and also about learners roles and needs. These needs are for example: the need
to communicate effectively, the need to be familiar with the language systems, the need
for cultural awareness and so on. (Cunningsworth, 1995, 97)

The methodology, as mentioned above, contains procedures for learning and
teaching. When the teacher wants the students to learn something new, it is important to
connect it with something that is already known and familiar and the students can relate

it.

The learning process is essentially bound up with extending knowledge,
understanding and skills from the familiar to the unfamiliar. In the
foreign language learning situation, such a relationship could be
established with the learners' native language (L1) or with what is
already known of the target language (L2) or it could be established with
something non-linguistic such as a picture, an action, an object or a
sound. (Cunningsworth, 1995, 102)

Focusing on the way how the textbook is organized, there should be found the

syllabus of the textbook that is a table of the content of the textbook.

As coursebooks are themselves products and their writers of necessity
have to decide in advance what they are going to contain, there is a
marked predominance in published materials of the content-based
syllabus. (Cunningsworth, 1995, 54)

There are lot of types of syllabi — a grammatical syllabus, which contains a list
of grammatical structures, a lexical syllabus with a list of lexical items, then there can

be found the combination of both of them, it means a grammatical-lexical syllabus. The
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next type is situational syllabus. There are sections headed by names of situations or
locations (Eating, In the Street). A notional syllabus includes notions (numbers, time). A
topic-based syllabus involves headings that are simply topic based (Food, Family). A
functional-notional syllabus contains functions that are things students can do with
language (promising, identifying). A mixed or multi-strand syllabus combines different
aspects in order to be comprehensive and helpful to teachers and learners. In this type of
syllabus there can be found specification of topics, functions, notions, grammar,
vocabulary and so on. This type of syllabus may be also called multifunctional. (Ur,
1999, 76-77)

There are more types of syllabi but for this thesis there are important only two of
them because Project 3 contains a multifunctional syllabus and Anglictina pro 9. rocnik
zakladni Skoly contains mainly a notional syllabus. Maybe two chapters could be
involved in a functional-notional type of syllabus.

Syllabus mainly looks like a chart with the structure of the textbook according to
units. Every unit is further divided into more groups. For example the textbook Project
3 has the syllabus divided into five parts concerning a topic, grammar, vocabulary,
functions and skills development and study skills and pronunciation. Functions and
skills development develops students' skills and functional using of the language
(greetings, making suggestions,...)

Syllabus is connected with pedagogical efficiency which means economy in the
management of the teaching-learning process. This allows the teacher to follow the way

of the syllabus in the textbook and spare a lot of time. (Yalden, 1987, 86)
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4 Communicative Competence

The concept of communicative language ability means to communicate
effectively and this is now a well-established goal in ELT. (Hedge, 2000, 44)

There is the relationship between theory and practice that was established as an
important conceptual scheme by Michael Canale and Merrill Swain. They divided the
concept of linguistic communication into three factors and one of them subdivided into
four areas of knowledge and skill. (Yalden, 1987, 20)

These four areas are grammatical competence, sociolinguistic competence,
discourse competence and strategic competence. The grammatical competence is about
mastery of the language code. The sociolinguistic competence deals with
appropriateness of utterances with respect meaning and form. The discourse
competence is a mastery of how to combine grammatical forms and meanings to
achieve unity of spoken or written text. And the last of them, the strategic competence is
a mastery of verbal and non-verbal communication strategies to make communication
more effective. (Canale, 1983, 9-10 in Yalden, 1987, 20)

Sometimes there can be found the fifth part of the model of communicative

competence which is fluency.

The term 'fluency' relates to language production and it is normally
reserved for speech. It is the ability to link units of speech together with
facility and without strain or inappropriate slowness, or undue hesitation.
(Hedge, 2000, 54)

All activities, also in the textbook, should be considered from the point of view

of the communicative competence.
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S Curricular Documents

Curricular documents are educational documents defining the legislative
framework and content necessary for creating the school educational programme. They
are created and implemented at two levels - the state level is formed by the National
Education Programme and Framework Educational Programmes, the school level is
formed by the school educational programmes. (FEP, 2007, 5)

To evaluate particular textbook it is important to know what grade the students
are and what the curricular documents state about the content of that grade. For this
thesis the textbook must correspond the Framework Education Programme for Basic
Education in the ninth grade. This framework is a part of National Educational
Programme (NEP) together with the Framework Education Programme for Pre-School
Education, Education Framework for Secondary General Education, Framework
Educational Programmes for Secondary Technical and Vocational Education and more
others. (FEP, 2007, 5)

The FEP for basic education deals with the concept and objectives of the
education, key competences as well as educational areas. To know how to evaluate the
textbook it is also important to follow what the FEP says about each stage (grade). It

states the aims, of course, skills, subject matter etc.

5.1 The Framework Education Programme for Basic Education

The Framework Education Programme for Basic Education states the outcomes
for the areas of receptive language skills, productive language skills, interactive
language skills and subject matter. Receptive skills are connected to simply to
understanding, mainly in relation with listening and reading. Productive language skills
are focused on providing the information, mainly in relation with writing and speaking.
And interactive language skills are about the interaction during the communication. The
subject matter states the topics that students are supposed to know including the

communication, grammar, vocabulary and so on.
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6 Aspects of the Evaluation

There are two ways how to evaluate a textbook. The first one is called
impressionistic overview and the next is called in-depth evaluation. Impressionistic
overview gives us a general introduction to the textbook — this means features like
attractive and clear layout, interesting visuals, what the textbook package is made up
and so forth. But this kind of evaluation does not give us more information about
language content and other important parts of the textbook. For reaching these pieces of
information there is the in-depth evaluation which examine how specific items are dealt
with (syllabus requirements, aspects of language, etc.). (Cunningsworth, 1995, 1-2)

The in-depth evaluation is used for evaluating two different textbooks in this
thesis. The specific criteria for evaluating textbooks were adapted from Choosing Your
Coursebook by Alan Cunningsworth and they are a part of Appendix at the end of this
thesis. (See table 1 in Appendix)

There are five aspect to be evaluated - textbook package, language content,
skills, topic and subject content, social and cultural values. For every aspect there is
theory and some of the questions that are contained in Choosing Your Coursebook
which can be found in Appendix. It was not possible to use all the questions for this
thesis because some of them relate to different aspects such as cassettes, records, course
syllabus, additional materials and so on. The questions, used for evaluation, are

answered in the practical part of the thesis.

6.1 Language Content

Cunningsworth says that the language content means what is being taught, the
actual items of language taught — grammar, vocabulary and phonology, which form the
foundation of everything else that contributes to the process of language teaching.
(Cunningsworth, 1995, 31)

The thesis contains grammar, vocabulary and phonology together with discourse,
that is also important item of language teaching. These areas correspond organizational
competence in which aspects of grammar, vocabulary and phonology are a part of

grammatical competence and discourse is a part of textual competence.
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6.1.1 Grammar

There are more way how to teach grammar but the textbook has to present new
pieces of grammar, has to enable learners to practice it and then produce it. This is
sometimes called 'PPP' (presentation, practice, production). (Scrivener, 1994, 114)

The exercises for grammar should be different. Learners need controlled drills
where they follow some patterns, guided practice allows them to form their own
sentences according to a set pattern, (structure based) sentence composition gives them
the opportunity to use known grammar and vocabulary on their own. (Ur, 1996, 34-35)

Grammar should be taught together with its use or meaning, however it is
possible to teach new grammar items without their meaning, when it is focused only on
the form (e.g. the forms of indefinite article a/an). (Cunningsworth, 1995, 32)

Some of the questions for evaluation of grammar are:

Is there an emphasis on language form?
Is there an emphasis on language use (meaning)?
When one grammatical form has more than one meaning (e.g. present continuous) are

all relevant meanings taught? (Cunningsworth, 1995, 34)

6.1.2 Vocabulary

Scrivener says that vocabulary is a powerful carrier of meaning. Even a good
knowledge of grammar is not so powerful. Beginners namely often manage to
communicate in English by using individual words. (Scrivener, 1994, 73)

It shows that vocabulary is very important and it there should be given attention
to vocabulary in the textbook. The textbook has to focus on the meaning of words, the
form which is about pronunciation (phonology) and spelling, collocation and word
formation. Harmer also gives attention to grammar of the words considering word
classes, countability and so on. (Harmer 2001, 21)

Presenting new vocabulary has also many different ways like concise definitions
(for example a cat is an animal which...), detailed descriptions, examples (hyponyms),
illustrations, demonstrations, context, synonyms, opposites, translation, collocation or
associated ideas. (Ur, 1996, 23-24)

There are so many possibilities how to present new vocabulary. Unfortunately
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most textbooks deals only with translation into Czech without any context and what is
more, there is almost no focus on collocation and word formation. A list of all
vocabulary is not presentation in a structured and purposeful way. But it is a matter of
the practical part of this thesis and there it will be shown if the two textbooks deal with
it in different ways.

Questions for evaluation of vocabulary are:
How much vocabulary is taught?
Is vocabulary presented in a structured, purposeful way?
Are learners sensitized to the structure of the lexicon through vocabulary-learning
exercised based on: semantic relationships, formal relationships, collocations, situation-

based word groups? (Cunningsworth, 1995, 41)

6.1.3 Phonology

Emphasis should be at least as much on weak forms, stress and rhythm as on
producing individual sounds and intonation. Students should learn specialized
terminology. The textbook package should contain cassettes for practising
pronunciation. (Cunningsworth, 1995, 41-43)

Questions for evaluation of phonology are:
How thoroughly and systematically are each of the following aspects of the
phonological system covered: articulation of individual sounds, words in contact
(assimilation), word stress, weak forms, sentence stress, intonation?
Is the phonemic alphabet used?

Are there exercises for pronunciation practice? (Cunningsworth, 1995, 43)

6.1.4 Discourse

Discourse refers to written and spoken communication thus the textbook should
contain introducing general features of discourse in written and spoken form such as
paragraphing, coherence, cohesion and so on.

Questions for evaluation of discourse are:
Does the textbook deal with any aspect of discourse?

If so, which aspects are covered — conjunctives, other features of cohesion (reference
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pronouns, substitution, etc.), paragraphing, and organizing of written discourse,

structure of spoken discourse? (Cunningsworth, 1995, 50)

6.2 Skills

Skills complement the dimension of grammatical, lexical and phonological
knowledge and they focus on the ability of learners to operate in the language.
(Cunningsworth, 1995, 64)

The evaluated skills are listening, speaking, reading and writing. All of them
should be balanced and all of them are evaluated separately.

Questions for evaluation of skills are:
Is practice in all four skills included?

If so, is it balanced? (Cunningsworth, 1995, 67)

6.2.1 Listening

In the textbook there should be before every listening some pre-listening
activity. It has similar form as for reading. It should contain the discussion about the
topic of listening, answering questions and so on.

It prepares students for the listening. Listening itself should take not more than
two minutes and can be divided into extensive and intensive listening. Extensive
listening means that students are gaining an overall understanding of what it is about.
On the other hand, intensive listening can be called 'listening for detail’ where students
have to concentrate on a small portion of the record. During the listening students make
the particular exercise which has to be set clearly. (Scrivener, 1994, 149-151)

Questions for evaluation of listening are:

Is the listening material set in meaningful context?

Are there pre-listening tasks? (Cunningsworth, 1995, 68)

6.2.2 Speaking
To speak fluently is much more about speaking on the spot than knowledge of all
the rules of grammar but the textbook has to involve speaking activities that contain

previous grammar and vocabulary because without them learners can not produce
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sentences when they do not know how to say it. Sometimes there are also topics that are
difficult for the learners thus the topic must correspond the level and age of the students.

The speaker has to put his speech into coherent order, he has to interact and
response. It is not easy to put all these things together. (Harmer, 2001, 271)

Textbook should contain communicative activities that enable students to evolve
their speaking with regard to all these things. An example of the communication activity
are communicative games (drawing picture), discussion, simulation, role-plays and so
forth. But what is important is that there must be an information gap. Without this gap
there would be no communication. Without the gap it would be the oral practice
(repetition, drills, speeches) that is also useful but this does not provide communication.
(Scrivener, 1994, 62)

The pre-speaking activities can introduce the topic, provide the students
preparation and guideline for their speech.

Questions for evaluation of speaking are:

How much emphasis is there on spoken English in the textbook?
What kind of material for speaking is contained in the textbook? This may include oral

presentation, dialogue, roleplay. (Cunningsworth, 1995, 70)

6.2.3 Reading

Reading is like listening, a receptive skill. There should be some pre-reading
tasks which can be in the form of questions, brainstorming, explaining the unknown
vocabulary and so on.

As well as listening, reading is divided into two groups of reading strategies —
extensive and intensive reading. Extensive reading (skimming) is used to quickly
identify the main ideas of a text. The main aim is to gain an overall understanding. On
the contrary, intensive reading (scanning) uses shorter sections than extensive reading
and students search for key words or ideas. (Scrivener, 1994, 152-153)

The textbook should contain exercises for both types of reading.

Questions for evaluation of reading are:

Is there reading text used for introducing a new language items?

Is there a focus on the development of reading strategies?
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How many reading texts are there, and how frequently do they occur?
How long are the texts? Do they encourage intensive/extensive reading?

(Cunningsworth, 1995, 80)

6.2.4 Writing

Writing involves a different kind of thinking than speaking because there is more
time to think, to prepare, to find alternatives or better solutions for mistakes and so on.
On the other hand, it involves using the punctuation, knowledge of spelling and, as well
as speaking, knowledge of coherence.

Before writing activities there should be pre-writing activities which prepares
the students for the process of writing as such. The forms of these pre-writing activities
are different. It depends on the type of writing exercise and the genre.

Writing activities, as well as activities for speaking, are divided according to
accuracy and fluency. As for accuracy there are exercises like copying or doing some
exercises. Fluency involves guided writing and free writing. (Scrivener, 1994, 156-157)

All of these exercises are important for students and the textbook should offer all
of them. Some examples of writing activities are writing a report or review, writing an
instruction, writing a narrative, describing something, writing a letter and more other.
(Ur, 1996, 71)

On the example there are a lot of genres and it is important to introduce them.
There should be explained the function, features and given at least one model of every
genre.

Questions for evaluation of writing are:

How does the material handle — controlled writing, guided writing, free or semi-free
writing?

Are the conventions of different sorts of writing taught?

Is attention given to the language resources specific to the written form, such as

punctuation, spelling, layout, etc.? (Cunningsworth, 1995, 84)

6.3 Topic and Subject Content

Textbooks do not deal only with language content and skills but also with non-
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linguistic aspects that are for instance cultural settings, attitudes or social and cultural
values. This belongs to pragmatic competence.

Language learning process isn't very interesting and that's why textbooks include
subject matter that is also informative, challenging, amusing or exciting. For example, a
short article about some cities will be interesting for many students who may have
visited one of the cities or hope to visit some in the future. (Cunningsworth, 1995, 90)

As regards to social and cultural values or presentation other countries, nations
or cultures researches prove that textbooks are dependent upon ideological and political
orientations of the state. (Priicha, 1998, 85)

In textbooks we can find areas of possible discrimination or unflattering
portrayal. There are for example the presentation of men and women, ethnic origin,
occupation, age, social class or disability. (Cunningsworth, 1995, 91)

It is important to deal with such topics really carefully.

Questions for evaluation of topic and subject content are:

Are they suitable for the age group?
Does it relate and engage the learners' knowledge system? (Cunningsworth, 1995, 90)

6.4 Social and Cultural Values

Textbooks should be set in social and cultural contexts to teach the students to
use the language in this context. It should deal with age group, occupation, ethnic
origin, social class and so forth.

Questions for evaluation of social and cultural values are:
Do the textbook characters exist in some kind of social setting, within a social network?
Can learners interpret the relationships, behaviour, intentions of the characters portrayed

in the textbook? (Cunningsworth, 1995, 92)
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Practical Part
7. Introduction of the Practical Part

This part of the thesis is focused on the evaluation of two specific textbooks
according to the questions stated in the theoretical part of the thesis. The evaluated
aspects are the textbook package, within the textbook there are grammar, vocabulary,
phonology, discourse, skills — listening, speaking, reading, writing; topics and subject
content, social and cultural values.

To every question there are two answers. One of them relates to the first
evaluated textbook, the other one relates to the second evaluated textbook.

The textbooks that are evaluated are Project 3 and Anglictina pro 9. rocnik
zakladni Skoly. These both textbooks are used in the ninth grade at basic schools.
Specifically, Project 3 is used in the ninth grade of ZS kpt. Jarode in Trutnov and
Anglictina pro 9. rocnik zdkladni §koly is used in the ninth grade of ZS Trutnov — Pofiéi.

These textbooks were chosen because they both seem to be a good choice for
teachers. The aim of the practical part of this thesis is to consider which one is more

suitable according to answers of questions for textbook evaluation.
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8 The Evaluation of the Textbooks
8.1 A Brief Description of the Textbook Packages

As for the whole textbook package, Project 3 consists of a student's book,
workbook, cassettes or CDs (for a teacher) and teacher's book. A dictionary is a part of
the workbook. Anglictina pro 9. rocnik zakladni Skoly contains a student's book,
workbook with a small dictionary and cassettes (for a teacher).

The only question for the textbook package is:

What are the components which make up the total course package? - student's book,
teacher's book, workbook, tests, additional reading material, additional listening
material, cassettes for listening, cassettes for pronunciation, video, other components.
(Cunningsworth, 1995, 28)

Project 3 does not contain additional materials for both — reading and listening
and video. Records for pronunciation are on the same cassette as for listening.

Anglictina pro 9. rocnik zdkladni skoly does not contain additional materials,
cassette (records) for pronunciation and video.

Both textbooks have the same components except records for pronunciation, that
is contained only in Project 3, and both textbooks do not contain additional materials

and video.

8.2 Language Content

Project 3 consists of eight units where there is the extension and revision after
every two units. The extension contains text and exercises connected with the topic of
culture, project that the students are supposed to do and a song. In the table of the
content, every unit contains grammar, vocabulary, functions and skills development,
study skills and pronunciation. It is quite confusing because the units are divided into
parts A, B, C and D. Part A is called Grammar, part B Everyday English, part C
Grammar and part D Skills. Et the end of the textbook there are two pages of
pronunciation and every unit has one exercise there.

Anglictina pro 9. rocnik zakladni skoly consists of thirty units. They contains

sometimes grammar, vocabulary and sometimes practising of the skills. The table of the
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content does not show in which unit there is for example grammar, speaking and so on.
The table of the content shows the aim of the unit. Every unit covers only two pages of
the textbook. After several units there is a test unit. At the end of the textbook there is a
grammar box and a word-list.

As for both tables of the content, Project 3 provides us with more information
about what will be practised, especially skills. In Anglictina pro 9. rocnik zakladni skoly

there are not such pieces of information. (See pictures 1 and 2 in Appendix)

8.2.1 Grammar

Regarding form, Project 3 contains a small chapter after every explanation of
grammar which is called What's the rule. In this small chapter students are taught
specific language forms. Anglictina pro 9. rocnik zakladni skoly contains only example
sentence(s) without the explanation for specific language forms.

Both textbooks show students specific language forms but in Project 3 there is
more information about it and some exercises for practising language forms.

As for meaning, in Project 3 students are provided with information about when
the specific piece of grammar is used and it compares various pieces of grammar to see
the difference between them (e.g. there is comparison of present simple and present
continuous). In Anglictina pro 9. rocnik zakladni skoly the emphasis on language use or
meaning can not be found there. There is no exercise practising this aspect.

Project 3 provides students with all relevant meanings but it is not taught
together within one unit except present continuous, where there is information about
present tense and future time together. Anglictina pro 9. rocnik zakladni skoly does not
provide students with relevant meanings.

As for grammar as whole, in Project 3 there are at least two pieces of grammar
explained in every unit and in Anglictina pro 9. rocnik zakladni Skoly there is a grammar

explanation in twelve units out of thirty.

8.2.2 Vocabulary
In Project 3 every unit contains small chapters called Working with words, where

students learn new words and (or) practice them. At the end of the workbook there is a
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list of vocabulary which is divided according to units. In Anglictina pro 9. rocnik
zakladni Skoly there are together five exercises for learning or practising vocabulary.
At the end of the workbook there is a list of vocabulary divided according to units.

Project 3 gives more attention to learning and practising new vocabulary than
Anglictina pro 9. rocnik zdkladni Skoly.

Vocabulary in Project 3 is presented and used in correspondence with the topic
and (or) grammar. There are additional exercises where students learn vocabulary (e.g.
making a family tree diagram). In Anglictina pro 9. rocnik zakladni skoly there is
almost no presentation of vocabulary except grammatical words like prepositions or
conjunctions.

Project 3 deals with collocations, phrasal verbs, various expressions (for time,
weather,...), various phrases, grammar of words (adjectives, adverbs,...) and words that
are related to various topics. Anglictina pro 9. rocnik zakladni skoly deals with various
phrases, collocations and grammar of words.

Both textbooks deal with different structures, but Project 3 deals with more of

them.

8.2.3 Phonology

Project 3 contains International Phonetic Alphabet (IPA), pronouncing of vowels
and consonants, silent letters, weak forms, pronouncing of 'the’ and tongue twisters.
Anglictina pro 9. rocnik zakladni skoly contains nothing like this.

Regarding the phonemic alphabet, in Project 3 it is used, in Anglictina pro 9.

rocnik zdkladni Skoly it is not used.

8.2.4 Discourse

Project 3 deals with any aspect of discourse but Anglictina pro 9. rocnik
zakladni Skoly does not deal with.

In Project 3 there can be found reference pronouns, joining sentences,

paragraphing and structure of conversation with responses.
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8.3 Skills

In Project 3 there are all four skills included. In Anglictina pro 9. rocnik
zakladni skoly there are also all four skills included.

In Project 3 there are in every unit all four skills included, so it is balanced.
In Anglictina pro 9. rocnik zakladni skoly it is not so. Some units does not include

listening and (or) writing and some of skills are there practised more than the others.

8.3.1 Listening

As for context, in Project 3 listening material is always connected with the topic,
except songs. In Anglictina pro 9. rocnik zakladni skoly there are listening exercises
only together with reading or for repeating some phrases. It means that the record is
mainly the text used for reading. The text and the record are connected with the topic.

In Project 3, there are not any pre-listening tasks. In Anglictina pro 9. rocnik

zakladni Skoly, there are also none of them.

8.3.2 Speaking

Project 3 involves several tasks for speaking in every unit. Anglictina pro 9.
rocnik zakladni Skoly involves learning some phrases by heart and repeating them or
discussing various issues. Speaking is not a part of every unit.

In Project 3 there can be found dialogues, conversation in bigger groups,
describing pictures, making projects (may be oral). In Anglictina pro 9. rocnik zakladni
Skoly there is one exercise for describing student's holidays, dialogues learnt by heart

and discussions.

8.3.3 Reading

In Project 3 the main texts are there for introducing new language items. In
Anglictina pro 9. rocnik zakladni Skoly some of the main texts are also used for
introducing new language items.

Regarding reading strategies, Project 3 contains a table called 'Tips for reading'
where there is information only about reading for specific information, but in the whole

textbook there are exercises practising both intensive and extensive reading. In
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Anglictina pro 9. rocnik zakladni skoly there is not such focus on reading strategies.

In Project 3 there are at least four texts in every unit. Some of them are for
introducing new grammar, topic, vocabulary or for practising reading as such. In
Anglictina pro 9. rocnik zakladni skoly there is a text in every second or third unit and at
the end of the textbook there are about six units filled only with texts.

As for length of the texts, in Project 3 texts are not so long (not a page) and there
are specific questions for intensive reading or a task where students are supposed to talk
what the text is about, which is for extensive reading. In Anglictina pro 9. rocnik
zakladni Skoly texts are not longer than one page and there are no exercises for

extensive or intensive reading.

8.3.4 Writing

In Project 3 there is controlled writing where students are supposed to change
sentences or replace some words and free writing where there is a topic and students are
supposed to write their own ideas or a story. In Anglictina pro 9. rocnik zakladni skoly
there is only one writing exercise — writing a letter to a friend.

In Project 3 students are supposed to write a film review, stories and a personal
experience. There are examples of texts and it is explained how to write it.
In Anglictina pro 9. rocnik zdkladni Skoly students are supposed to write only one letter.
There is no explanation how to write it.

In Project 3 sometimes there is attention given to the language resources specific
to the written form. Students can see the layout of the text. In Anglictina pro 9. rocnik

zakladni Skoly there is nothing like this.

8.4 Topic and Subject Content

As for the age group, in Project 3 there are a lot of topics that could be
interesting for teenagers. For example there are topics about sport, future and
technology, students' problems and more other.
In Anglictina pro 9. rocnik zakladni skoly there are also topics as in Project 3 for

teenagers, so it should be suitable.
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Regarding the learners' knowledge system, in Project 3 there are topics related to
history, geography with which students should be familiar with. In Anglictina pro 9.

rocnik zdkladni Skoly it is the same. The topics should relate to students' knowledge.

8.5 Social and Cultural Values

The question is whether the coursebook characters exist in some kind of social
setting, within a social network. Project 3 has a group of friends as main characters who
show students situations at schools, at home, in a hospital and so on. The characters
show students the city and the country. In Anglictina pro 9. rocnik zdkladni skoly there
are no main characters but there are some texts about being on holiday, at the airport
and so on.

As for interpreting the relationships, behaviour, intentions of the characters
portrayed in the book, in Project 3 students can do it, because there are texts or listening
exercises about characters' behaviour, relationships, e.g. when they are falling in love
with someone. In Anglictina pro 9. rocnik zdkladni Skoly this is not possible. Students
can not interpret from the texts or other activities relationships or feelings of the

characters.
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9 The Overall Evaluation

The evaluated textbooks did not seem to be so different at the beginning but the
evaluation showed their differences. Somewhere they are not so big but somewhere
there are quite important.

As for the first textbook, Project 3, the overall evaluation is quite positive.
Regarding language content, all questions for the evaluation were answered and the
answers proved that this textbook is very useful in this way. As for skills, it is the same.
Topics, subject content, social and cultural values are processed very well. So Project 3

is suitable for students in the ninth grade at basic schools.

Anglictina pro 9. rocnik zdkladni skoly was not as successful as the previous
textbook. The language content was evaluated in quite negative way. The textbook does
not deal with phonology, discourse and the explanation, practising of grammar is not
very good. Regarding skills, some skills have almost no practice (writing) and the others
have aspects which were evaluated positively and aspects which were evaluated
negatively. Topics, subject content, social and cultural values are processed quite well.

The result is that Project 3 contains more suitable aspects than Anglictina pro 9.
rocnik zadkladni skoly. However this does not mean that Anglictina pro 9. rocnik
zakladni skoly is a bad textbook. There are still some of aspects which correspond the

requirements.
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10 Conclusion

The thesis, in its theoretical part, studies the textbook as a didactic aid,
especially a material didactic aid. It stresses the history of the textbook, its functions,
methodology of the textbook, communicative competence and curricular documents.

The thesis also shows that textbooks were used already thousands years before
Christ. They had various types like small boards made up from clay with graven
cuneiform or greaseproof scrolls or papyrus but the function was the same as it is today.
One of the Czech founders of theory of school textbooks was Jan Amos Komensky with
his Didactica magna, 1657 (in Czech Velka didaktika), Janua linguarum reserata, 1631
(in Czech Dvere jazykii oteviené) and Orbis sensualium pictus, 1658 (in Czech Sveét v
obrazech).

As for function of the textbook, there are more possible ways how to state the
function. The first one is connected to the teacher and learner. The other one determines
the textbook as a part of the curriculum, the textbook as a resource of the content for
students and the textbook as a didactic aid for the teacher. There is a very important fact
that a textbook should not be the only tool for planning lessons. The textbook should
help the teacher to organize the process of teaching and learning and should be useful
for students.

The next chapter is about structural components of the textbook which means
that there should be not only texts but also pictures, tables and the articles should have a
different form (motivational text, text with an explanation, questions and more other).

With the text there is the next important thing connected to and it is the text
difficulty. It states the length of the text, usage of new or difficult words and their
frequency, sentence structures and so forth.

Then the way how the textbook presents the language is very important. This is
called the methodology of the textbook. The methodology is also about the way how the
textbook is organized. This organization should be found in the textbook and it is called
the syllabus of the textbook that is a table of the content. This table is mainly at the
beginning of the textbook.

The next bigger chapter focuses on the communicative competence. It states

main ideas of Michael Canale and Merrill Swain what the communicative competence

35



is about. There can be found in this chapter their division of the communicative
competence into four areas which are grammatical competence, sociolinguistic
competence, discourse competence and strategic competence. Every type of the
communicative competence is described there.

Then there can be found a description of vocabulary, grammar, listening,
speaking, reading and writing and topics that are included in the textbook.

In the practical part of the thesis there are two specific textbooks (Project 3 and
Anglictina pro 9. rocnik zdkladni Skoly) that are evaluated according to the theoretical
part of the thesis and compared. The evaluation focuses on the textbook package,
language content, all four skills (reading, speaking, listening and writing), topics and
social and cultural values.

The aim of this thesis was to explain the importance of the textbook and
compare and evaluate two of them that are used at schools at the same level.

According to the evaluation one of the two textbooks seems to be better and that
is Project 3.

The question of which textbook is the best has now the answer and the answer is
- none. During the evaluation of the textbooks it was obvious that every textbook is
different and it means that it has different layout, different presentation, different
exercises and so forth. Every textbook is better than the other one in different points of
view. Some textbook may have very good presentation of grammar but insufficient
€Xercises.

The thesis states that there is no best textbook. In order to the comparison of
Project 3 and Anglictina pro 9. rocnik zdkladni skoly, the result is that Project 3 seems
to be better in many points of view but it does not say that Anglictina pro 9. rocnik

zakladni skoly is not a good textbook.
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11 Resume

Tato bakalafsk4 prace ma za cil popsat ucebnici jako didakticky prosttedek ve vyuce
anglického jazyka a zaroven dvé konkrétni ucebnice zhodnotit podle danych kriterii a
porovnat. Téma této prace vzniklo na zdkladé otazky — Kterd uCebnice anglictiny je
nejlepsi? Na trhu je nepfeberné mnozstvi ucebnic anglického jazyka a nejvétsi problém
nastdva v okamziku, kdy se ma néjaka z nich vybrat. Proto se tato prace zabyva kritérii,
podle kterych se d4 alesponi zhodnotit u¢ebnice a porovnat mezi sebou.

Cela prace je rozdélena do dvou ¢asti — teoretické a praktické. Teoreticka Cast se
zabyva nejprve faktory vyucovaciho procesu a jejich vzijemnymi vztahy. Nadale se
vyCletiuje kapitola, ktera zkoumé uz jen konkrétni prvek vyufovaciho procesu a tim
jsou didaktické prosttedky v hodindch vyuky. Samotné didaktické prostfedky se
rozd¢€luji na materidlni a nematerialni, pficemz ucebici zatazujeme do téch materialnich.

Dalsi kapitola teoretické Casti je vénovana samotné ucebnici, jeji historii,
funkcim, jejim strukturnim komponentlim s nimiz je spojena i obtiznost textd a nakonec
metodologii a sylabu.

Samotnd ucebnice je popisovana jako knizni publikace obsahujici urcitou
strukturu a obsah.

Kapitola o historii ucebnice je velice zajimava, protoZze méalokoho napadne jak
stard vlastn€ ucebnice je. Prvni ucebnice byly pouzivany tisice let pfed Kristem ve staré
Mezopotamii, Syrii, Egypté nebo Cing. Podoba se ponékud ligila od dne$nich ugebnic,
avSak funkci plnily ucebnice stejnou jako dnes. Velky prilom ve vzdélavani 1 v teorii
ucebnic piinesl v sedmnactém stoleti Jan Amos Komensky. Jeho znamé ucebnice jazyka
je naptiklad Dvere jazykii oteviené. Kombinovani strukturnich komponenti ucebnice
(textové a obrazové) je patrné v jeho dalsi ucebnici Svét v obrazech. Komensky nebyl
pouze ucitelem a autorem, ale také teoretikem didaktickych prostiedkli. Ve své knize
Velka didaktika, formuluje pozadavky na vlastnosti ucebnic, které jsou aktudlni i dnes.

Dalsi kapitola se zabyva funkcemi ucebnice. Zde je velmi sloZité rozdélovani
vSech riznych funkci u€ebnic. Jedno z nich déli funkce ucebnice podle zdka a podle
ucitele. Zak potfebuje ucebnici, ktera mu bude souhrnem informaci a umozni mu
procvicovat danou latku, pfipadné se i sdm hodnotit a vidét vlastni pokrok. Pro ucitele v

tomto smyslu ucebnice slouzi jako plan uciva, zdroj inspirace pro rtizna cviceni €i
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aktivity. Cunningsworth vSak zde upozornuje na dulezity moment, ke kterému by
nemélo dochazet. Ucebnice by nikdy neméla slouzit jako platny, neménny plan uciva.
Ucitel by se nikdy ve svém vykladu nemél ucebnici podfizovat, ale mél by ji vyuZzivat
jako oporu a dopliovat ji riznymi jinymi didaktickymi prostfedky ¢i materialy.
(Cunningsworth, 1995, 7)

O strukturnich komponentech ucebnice byla jiz zminka u J. A. Komenského. On
sam zavedl do ucebnic obrazovy material. Strukturni komponenty mizeme tedy rozdélit
do dvou hlavnich skupin — textovy material a obrazovy materidl. Ob¢ skupiny se dale
rozdé€luji do dalsich podkategorii. S textovym materidlem je spojovana i obtiznost textu.
Zde se jednd o délku textl, frekvenci novych ¢i obtiznych slov nebo frazi, slozitost
vétnych struktur atd. To vSe by mélo byt pfimétené veéku studentli a jejich jazykové
urovni.

Posledni kapitola tykajici se samotné ucebnice obsahuje zakladni informace o
metodologii ucebnice a sylabu. Metodologie je jakymsi uspofadanim uciva v ucebnici a
v sylabu je toto uspofddani viditelné ve formé tabulky obsahu uciva. Tato tabulka byva
ze zacatku ucebnice. Existuji rizné druhy sylabt, které ndm podavaji riizné informace.
Z né¢kterych se dozvidame pouze jakou kterd lekce plni jazykovou funkci, jiné ndm
podavaji informace o tématech dané lekce, jiné kombinuji vice aspekti dohromady.

Dalsi vétsi kapitolou je komunikativni kompetence. Zde jsou uvedeny hlavni
myslenky komunikativni kompetence a jeji rozdélovani. Hlavni rozdéleni je na
jazykové prostiedky a fecové dovednosti.

Posledni kapitolou teoretické Casti jsou kurikularni dokumenty. Pro tuto praci je
nevyznamnéjs§i dokument nazvany Rdmcovy vzdélavaci program pro zakladni
vzdélavani. Tento dokument stanovuje zdkladni obsah zdkladniho vzdélavani a
kompetence, které si zak v priibéhu studia ma osvojit a také ucebni plany.

Nasledujici kapitola shrnuje informace ziskané v teoretické c¢asti, které budou
brany jako zéklad k hodnoceni u¢ebnic v praktické ¢asti.

Prakticka cast se zabyva hodnocenim a porovnavanim dvou ucebnic, které jsou
pouzivany v ¢eskych Skolach pii vyuce anglického jazyka. Tyto u¢ebnice jsou na Grovni
devaté tridy zakladni Skoly. Jedna se o ucebnice Project 3 a Anglictina pro 9. rocnik

zakladni skoly.
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Kazda ucebnice obsahuje pracovni sesit, kazetu ¢i CD se zvukovymi stopami
pro poslechova cviceni a piirucku pro uclitele. Slovnicek obsahuje slovicka rozdélena
podle lekci 1 s vyslovnosti. Project 3 mé slovnicek na konci pracovniho seSitu,
Anglictina pro 9. rocnik zakladni skoly obsahuje slovnicek na konci ucebnice.

Samotné hodnoceni ucebnic probihalo na zaklad€¢ informaci z teoretické ¢asti a to o
komunikativni kompetenci a réimcovém vzdélavacim programu.

U ucebnic se hodnotila gramatika, slovicka, vyslovnost, psany projev, mluveny
projev, ¢teni, poslech a probirana témata.

Ucebnice Project 3 je zajimava uz na pohled svym zpracovanim. Celou ucebnici
zéky provazi skupinka déti zhruba ve stejném véku jako jsou Zaci. V piehledu uciva
(sylabu) se daji najit informace o jazykovych dovednostech, t¢ématu dané lekce. Zhruba
po kazdych dvou lekcich je kapitola obsahujici opakovani pfedeslého uciva a kapitola,
kterd umoznuje zakim délat rtizné projekty a rlizna témata, poskytuje informace o
kuturach anglicky mluvicich zemi a také obsahuje jednu pisen. V samotnych lekcich
jsou zébavna cviceni, hry, vtipy, atd.

V hodnoceni jazykovych dovednosti si tato ucebnice vedla vcelku dobfe. A
stejné hodnoceni vychazelo i u hodnoceni podle raimcového vzdélavaciho programu.

Ucebnice Anglictina pro 9. rocnik zdkladni skoly neni tak zajimava jako Project
3. V obsahu uciva se dozvidame pouze cil dané lekce, pficemz jedna lekce osahuje dvé
strany formatu A4. Celkme je v této ucebnici 30 lekci. Poslednich zhruba pét lekci
obsahuje pouze texty s fakty na historicka ¢i kulturni témata. Ucebnice nenabizi zdané
projekty ¢i pisné€ jako Project 3. Ni¢im latku neozivuje.

V hodnoceni jazykovych dovednosti byla tato ucebnice o trosku hor$i ve
srovnani s Project 3 a stejné tak 1 u hodnoceni podle rdmcového vzdélavaciho
programu. Této ucebnici se musi vytkout prezentovani u¢iva v ceském jazyce.

Ze srovnani obou ucebnic vyplyva, ze ucebnice Project 3 se zda byt lepsi nez
Anglictina pro 9. rocnik zdkladni Skoly. Nicméné se neda tvrdit, Ze ucebnice Anglictina
pro 9. rocnik zdkladni Skoly mé Spatné zpracovani nebo Spatnou prezentaci uciva.
Nakonec zalezi na kazdém uciteli, ktera uc¢ebnice mu bude vyhovovat.

Otazka Kterd ucebnice je nejlepsi? Ma nyni jasnou odpovéd’. Zadna uéebnice

nemiize nejlépe vyhovovat naprosto vSem kritériim. Kazda ucebnice ma néco lepsiho
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nez jina, proto zalezi na kazdém z nas, cemu dame piednost.
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13 Appendix

Picture 2: A part of the table of content of Anglictina pro 9. rocnik zdakladni skoly
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Table 1: Adapted questions from Choosing Your Coursebook by Alan Cunningsworth used for the evaluation
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