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Abstrakt

Role, kterou maisky jazyk hraje p osvojovani si ciziho jazyka byla vzdyganmétem
mnoha polemik a diskuzi. Tato prace se zabywzaymi pohledy a metodami na vyuku
anglického jazyka v historii a snazi se zjistikga roli tady matesky jazyk hraje. Prakticka
cast se zabyvéa vyzkumem ve Skolnim pfedt za pouziti videonahravek budoucicitali
angliétiny a analyzuje jejich pouziti mdatkého jazyka ve wvyiovani. Tato prace
nazn&uje, ze systematické pouzivani cilového jazyka yece s minimalni roli jazyka

mateéského, podporuje Zaky v jednoznam osvojovani si cilového jazyka.

Abstract

The role of mother tongue in second language aitipmshas been the subject of much
debate and controversy. This paper reports onrdiffeviews and methods in teaching
English throughout the history and tries to find athat is the role of mother tongue in
foreign language teaching. The practical part deatls a piece of research carried out in
teaching environment using the audio and videordiogs of teacher trainees and analyses
teachers” usage of mother tongue in their own tegchThe paper suggests that a
systematic use of target language and a minimabftisgther tongue in English language

classroom may provide learners with explicit knayge of the target language systems.



TABLE OF CONTENTS

c INEFOAUCTION .o e e e 1
. Methods and approaches to language teaching ................oeemeeiiiinennn e, 3
2.1.Diachronic view on the role of mother tongue ...........cocvevieiiiiiennnnn. 3

2.1.1. Major language teaching trends in thentigéh century ..................... 7
2.1.2. Alternative approaches and methods ...........ccoeeeiii i iiiiinenns 10
2.2. Synchronic view on the role of mother tongQuUe .. ....ovvv i, 11
2.2.1. Current communicative MoVEMENt ..........cccoovviiiiniieiiiniineennnn. 11

2.2.1.1. A view on the foreign language téagin the Czech Republic ...... 16

2.2.2. Krashen’s Theory of Second Language A®ipm .............ccoeeeenneenn. 17

. Communicative COMPELENCE ...t e e e e e e 21
3.1.Definition of communicative competence ............ccccviiiiiiiiiiiiiieennn, 21
3.1.1. Components of communicative COMpPetenCe...cceaue v veiirinininnnnns 25

3.2. Teaching for communicative COMpPetence .................. covwncevevenennnn. 26

. The mother tongue in foreign language classroom ................cc.ooveeeen. 28
4.1.Teaching SKillS ..o e 31
4.1.1.The nature of liISteNINg ........ooiiiii i e 13
4.1.2.The nature of reading .........c.oeeieii i e 33
4.1.3.The nature of Speaking .........ccouieiii it e e 35
4.1.4.The nature of WIItING ..o e 36
4.2.Teaching English in the classroom ... 37
c RESEAICK L. 39
ST I [ 11 0o [T i o] o PP 39
5.2.Research aims and objectives .............cocoiiiiiiiiiic i1 40,
5.3.Research method and tools for data gathering ...........ccoemeiivnnn.. 41
5.4.Schools and teacher trainees involved ...............comveieeiiiiiiineeen. 41
5.5.Data collection ProCeAUIE ..........ouii it it e e e neaaes 42
5.6.Data analysis and results ............ccooiii i 43
5.7 . DISCUSSION ..ttt et e e et et e e e e e e e e et e e e e 48
5.7. 1. CONCIUSION ...t e e e e e e e e enes 50
c CONCIUSION .ot e e e e e e e e e 51
c RESUME Lo 53
c BIDOGraphy ... 57

e APPENAIX .ot e 62



1. Introduction

In the process of teaching a foreign language té¢heher’'s use of mother tongue
can influence the learner’s acquisition of the @adlgnguage. Throughout the history of
English language teaching and second languagesitiopj the role of mother tongue has
been an important issue. The various views arectdfins on the methodological changes
in English language teaching, which have in such lraught different perspectives on the
role of mother tongue.

In this thesis | will discuss the role of mothengoe in teaching English as a
foreign language. | would like to find out to wheattent the mother tongue can play its role
in the process of teaching a foreign language. lanh account, the first part of the paper
concentrates on the methods and approaches andltaeiging views on the use of mother
tongue in a foreign language classroom throughoeithistory. | deal with the difference
between acquisition and learning according to Keash theory and in the next chapter |
focus on the term communicative competence as btiee anost important goals of foreign
language teaching. The theoretical part concluddéb the mother tongue in foreign
language classroom where | deal with all the tewglskills as the base for successful
English learning.

Generally, my own experience of first observing ahdn teaching English at a
primary school proved overusage of Czech languaggEnglish lessons. What actually
happened influenced the choice of theme for myish&enerally, in lessons of English
that | had a chance to observe, teachers useddhientongue for all kinds of situations
including giving instructions, doing translation presenting foreign language structures.
This happened mainly because some of the teachelrshiat the use of mother tongue has
always an active and beneficial role to facilitdteeign language learning. However,
contrary is the case as | will try to present iis fpaper. Moreover also my own experience
during the Clinical year practice confirmed my asption of pupils” exposure to abundant
mother tongue use in the classroom. After watchirggfirst audio and video recording of
my own teaching | realized that the mother tongsiaised very often because of the

temptation to facilitate the teacher’s job butha&t expense of pupils. This made me think



about other reasons why the mother tongue was arsedabout ways how to reduce the
abundant use of it.

After deeper analysis of what happened during thservations and my own
teaching | was aware of the fact that the abundaatof mother tongue was in most cases
ineffective since it was apparent that pupils ditl meed to hear mother tongue. In its place,
other things to avoid the use of mother tongue hbave been used including gestures,
facial expressions or visual aids.

Although some amount of mother tongue in monolaigareign language class is
acceptable, in the literature concerning the sa®igei, a good number of researchers stress
the increasing methodological need in foreign lagguteaching for a more systematic and
principled way of using the mother tongue in theessktoom.

It is said that the younger the pupils are thdaebehey will absorb any foreign
language they are ringed by, and they appear to tea foreign language more easily than
adults do. Therefore, | am sure that a few hoursygek of foreign language teaching that
are compulsory at Czech primary schools shouldordilled with plentiful mother tongue
use. | remember many lessons observed when | wadeting about the purpose for using
the mother tongue. Not once teachers used the matimgue to solve the off-task
behaviour or had to put an extreme effort in ggtipupils to focus on what they were
supposed to do. And thus | ask myself to what extethe teacher’s use of mother tongue
in foreign language classroom effective and fatililg pupils” learning? What are the
current views for foreign language teaching conicgrthe use of mother tongue? How to
implement these views into the teaching environfent

On the basis of the theoretical part | will trygmve my hypothesis promoting the
target language use as the main language in tke@fotanguage classroom. The research
will be undertaken in the classroom environmenobrider to find out whether the teacher
trainees of English are willing to use mainly tlaeget language or whether they overuse
their mother tongue as | experienced. The resaarohsed on observing and analyzing the
audio and video recordings taken during the teattherees” Clinical year practice to find

out whether the mother tongue is used and if sehiat particular situations.



2. Methods and approaches to language teaching

This chapter deals with the notion of principaltiheels and approaches of second
language teaching and provides a brief diachronétsynchronic historical overview. The
concept of teaching “methods and approaches has @ty history in language teaching,
as it witnessed by the rise and fall of a varidtynethods throughout the recent history of
language teaching.” (Richards and Willy, 2002:5).

Since the terms such asethod, approactandtechniqueare used in this chapter
here is one of their definitions. An approach, adow to Anthony, was

a set of assumptions dealing with the nature ofjdage, learning, and teaching.
Method was defined as an overall plan for systamptesentation of language
based on a selected approach. It followed thatigqalks were specific classroom
activities consistent with a method, and therefarearmony with an approach as
well (Anthony cited in Brown, 2002:9).

Based on Anthony’s model, Richards and Rodgers: stat

Approach is the level at which assumptions andelgliabout language and
language learning are specified; method is thellavevhich theory is put into

practice and at which choices are made about theyar skills to be taught, the
content to be taught, and the order in which theextt will be presented; technique
is the level at which classroom procedures areriest(2005:19).

It should be mentioned that the termative and mother tongueare used

interchangeably in this thesis.

2.1. Diachronic view on the role of mother tonga&LT

Nowadays, having a command of two or more languay@screasingly seen as a
necessity. No doubt the ideal would be to produedeptly bilingual - or even
multilingual - people cepable of rewarding in-demkchanges with people of
different languages and cultures (European Comanisdi997:11).

As Richards and Rodgers explain, foreign langu@gehing has throughout the
history always been an important practical concévhereas today English is the world’s
most widely studied foreign language, 500 years ihg@as Latin, that in the sixteenth
century, gradually became displaced as a languhgpaken and written communication

(2005:3). fBoth] classical languages, first Greek and then Latiefewused as lingua



francas.” (Celce-Murcia, 1991:3). However, teaching of ihabecame the model for
foreign language teaching from the seventeenth h® rineteenth centuries. “Latin
grammar, which was taught through rote learninggr@immar rulesj...] translation, and

practice in writing sample sentences, sometimef tie use of parallel bilingual texts
[...].” (Kelly and Howatt cited in Richards and Rodg&805:4).

In the sixteenth century some alternative approacmppeared with Roger Ascham
and Montaigne and with Comenius and John Lock&eanseventeenth century, but none of
their ideas had yet the power to change the a#titosvards teaching foreign languages.
Nonetheless, | would like to mension some of tlehineues that Comenius, according to
Celce-Murcia, used:

* Use imitation instead of rules to teach a language.

« Have your students repeat after you.

» Use a limited vocabulary initially.

« Help your students practice reading and speaking.

» Teach language through pictures to make it meaningf

(1991:4).

In fact, these characteristics, “perhaps for thstftime, made explicit an inductive
approach to learning a foreign language, the gballoch was to teach use rather than
analysis [...].” (Celce-Murcia, 1991:4). Celce-Murcia further gegts that although
Comenius’s views held back for a while, the systenmstudy of Latin reappeared once
again throughout the Europe (1991:4).

As ‘modern’ languages began to enter the curric@lafrEuropean schools in the
eighteenth century, they were taught using the dzasi procedures that were used
for teaching Latin [...] Students labored over #lating sentences. By the
nineteenth century, this approach [...] had bec#mestandard way of studying
foreign languages in schools (Richards and Rodgeis:4).

This approach became known as the Grammar-Tramslstethod, originated in Germany.
As Larsen-Freeman explains, at one time, the Gramimanslation Method was

called the Classical method since it was first ugetie teaching of the classical languages,

Latin and Greek. However, it was recognized thatlemts would never use the target

! Alingua franca is any language widely used beythredpopulation of its native speakers (Internet 8)

2 Curriculum with many different conceptions incledny educational experience (Internet 8).



language (2000:11). The role of mother tongue m @rammar-Translation Method is
crucial since it is based on translation exercia&s and out of the native language. The
language used in the classroom is mostly the stademother tongue. Here are some of
Grammar-Translation Method characteristics of #aehing process:

» Students are taught to translate from one langtaggother.
« Grammar is taught deductivély
» Students memorize native-language equivalentafget-language vocabulary.
* Major focus is given on reading and writing.
* Accuracy is emphasized.
* Instructions are given in student’s native language
(Larsen-Freeman, 2000:17-18, Richards andy&w¢ 2005:5-6).
According to Keith Johnson, the Grammar-Translafidethod was dreadful (2001:165).
“It is a jungle of obscure rules; endless listgehder classes and gender-class exceptions,
[..] snippets of philology, and a total loss of genuieeling for the language.” (Howatt
cited in Johnson, 2001:165). However, Richards &utlgers say that this method
continues to be widely used in its modified formsome parts of the world today (2005:6).
Towards the end of the nineteenth century, seacabrs, including rejection and
guestioning of the Grammar-Translation Method, dbated to the emergence of reforms
in foreign language teaching practice.

It is not accidental that so many reformers shtwalde been engaged in the teaching
of English as a foreign language. One reason, paieally enough, was the rather
lowly status of English in the educational peckorgler in Europe, which meant
that ‘experiments’ were not immediately rejecteditagatening to the established
order (Howatt and Widdowson, 2004:132).
The reforms that took place around this time resuibh development of various groups of
methods. Johnson calls one group of these methwdaral’ as the word suggests some
aspects of ‘natural’ first language acquisition,ietthis connected with specialists, such as
the Frenchman Francois Gouin. F. Gouin captureglbass with another group of methods
at this time - Direct Method (2001:167). AccorditogJohnson, there is not only one Direct
Method, but the best known is bonded with a Germha went to America in the 1870s

(2001:168). “His name was Maximilian Delphinius Ber and his method is still used in

% Deductive teaching is teaching beginning with tleband progressing to applications of those thsor
(Prince and Felder, 2006:1).



many places today, with many cities of the woritl Bbasting their own ‘Berlitz school’.”
(Johnson, 2001:168).

While the Grammar-Translation Method was not fecu®n the use of target
language and the role of mother tongue was cruoéaé, the Direct Method was its
complete opposite since the mother tongue is adoal®gether. It has one very simple
rule, which is prohibition of translation. In fache Direct Method got its name from the
fact “that meaning is to be conveyéddectly in the target language through the use of
demonstation and visual aids, with no recoursengostudents” native language.” (Diller
cited in Larsen-Freeman, 2000:23). This approachtiha following principles:

» Instructions were conducted in the target language.

» Oral communication skills were built up in a catfgraded progression organized
around question-and-answer exchanges within a sgralip of teacher and
students.

« Grammar was taught inductivély

e Vocabulary was taught through demonstration, obje@nd pictures or by
association of ideas.

» Correct pronunciation was emphasized.

» Teachers could be native speakers or had nativillikacy in the target language.
(Richards and Rodgers, 2005:12).

According to Richards and Rodgers, the Direct Mdteas quite successful in
private language schools, but later declined inopean noncommercial schools. It was
criticized that strict adherence to Direct Methath@ples was counterproductive, since
teachers had to use long explanations to avoidyuki|e mother tongue, when sometimes a
simple translation would have been more efficierdywio comprehension (2005:13).
Howatt and Widdowson add: “banning’ the nativedaage altogether wés.] rejected by
teachers who saw much less harm in translatingotiteword or phrase than in leaving
pupils to flounder around.].” (2004:225).

The fact is that the Direct Method was the firstigaage teaching method that

caught the attention of how the foreign languageukh be taught. As was said, the

* Inductive teaching instead of beginning with geherinciples and eventually getting to aplicatiotise
instructions begin with specifics. As the studeatifempt to analyze the data or solve the problérmy t
generate a need for facts, rules etc. at whichtgbiay are either presented with the needed infbomanr
helped to discover it for themselves (Prince aeF 2006:1).



Grammar-Translation Method did not prepare pupilage the target language, whereas the
goal of the Direct Method was communication in tdiget language.

While the Direct Method saw no place whatsoevertfa first langauge in the

classroom, the grammar translation method usednthtber tongue so extensively

and at the expense of target language practice ¢vah today, translation is in

many instances regarded as an illegitimate prabgoause of its associations with

this method (Ferrer, Internet 5).
2.1.1. Major language teaching trends in the tvegimtcentury

One of the examples of language teaching trendghéntwentieth century is
according to Mora, th®eading Methodwhere the translation reappears as a respectable
classroom procedure related to comprehension ofmiiten text (Internet 1). “Several
techniques were adopted from native language rgadfistruction.” (Stern,1999:461).
Period from the 1930s to 1960s refers to @ml Approachor Situational Language
Teachingterms, which is an approach to language teachingldeed by British applied
linguists. Both took from the Direct Method althdug

An oral approach should not be confused with theotdte Direct Method, which

meant only that the learner was bewildered by a t ungraded speech, suffering
all the difficulties he would have encountered iokpg up the language in its
normal environment and losing most of the compémgabenefits of better

contextualization in those circumstances (Pattisibed in Richards and Rodgers,
2005:38).

The main characteristics of the Situational Langu@gaching, at least those connected to

the theme were as follows:

e The target language is the language of the classroo

» A great emphasis on accuracy to avoid acquisitferrors.

* Language teaching begins with the spoken language.

* New language points are introduced and practidedtgnally.

(Richards and Rodgers, 2005:39).

According to Richards and Rodgers, the fact thatrtbw language points are introduced
and practiced situationally became a key featurthefapproach in 1960s, and since then
the termsituational was used in referring to the Oral Approach. ThengeStructural-
Situational Approachand Situational Language Teachingame into common use

(2005:39).



Concerning Situational Language Teaching, it id stiue that “this method is
widely used at the time of writing and a very largember of textbooks are based on it.”
(Hubbard cited in Richards and Rodgers, 2005:36)hé¢ United States, toward the end of
the 1950s, the need for a radical change and katiginof foreign language teaching
methodology resulted in the emergence of the Audiobl Method with strong ties to
linguistics and behavioral psychology (Richards aRwdgers, 2005:53-67). The
Audiolingual Method, like the Direct Method that svalready discussed, had a goal very
different from that of the Grammar-Translation Mmdh Larsen-Freeman specifyes:
“Teachers want their students to be able to useatiget language communicativély.], to
overlearn the target language, to learn to usetdraatically without stopping to think.”
(1986:43). Here is a number of Audiolingual Metlay features:

* The meaning that the words have for the native sgyeean be learned only in a
linguistic or cultural context and not in isolation

* Very little use of the mother tongue by teacherseignitted.

« A great effort to get students to produce erroe-futerances.

* Items to be learned in the target language areepted in spoken form before they
are seen in written form.

* Focus on accuracy throug drill and practice in biasic structures and sentence
patterns of the target language.

(Larsen-Freeman, 2000:35, Brown, 1994:57).

Additionally, Larsen-Freeman comments on the rdléhe students” mother tongue: “The
habits of the students” native language are thaioghterfere with the students” attempts to
master the target language. Therefore, the taaggulage is usdd..].” (1986:44).

This method had a major influence on language tegcmethods that were to
follow since the overall goal of the Audiolingualethod was to create communicative
competence in learners (Rodgers, 2001). “HoweVes, doncipients of the monolingual
principle were always aware of the role L1 playedoreign language learning.” (Medgyes,
1994:66). The fact is that this monolingual prinejged by scholars as Sweet, Jespersen or
Palmer, has not always been enforced.

Towards the late 60s, it became clear that the fmgnal orthodoxy was untenable
on any grounds, be they psychological, linguistiggedagogical. To refer only to
pedagogical qualms, how can teachers and studentexjected to use English



exclusively, when both of them are non-native spealof English and share the

same mother tongue? (Medgyes, 1994:66).

“As an alternative to the audiolingual method tlgrative theory developed from
the mid-sixties in response to the criticisms |edlagainst the audiolingual method.”
(Stern, 1999:469). As its name suggests, the GegniApproach was influenced by
cognitive psychology and Chomskyan linguistics (@e\lurcia, 1991:7). Here are some of
the Cognitive Approach characteristics, at leassé¢irelated to my thesis:

» Language learning is viewed as rule acquisition hadit formation.
* Grammar can be taught deductively or inductively.
* The teacher should have good proficiency in thgetidianguage.

(Celce-Murcia, 1991:7).

Many teaching approaches and methods developed dviterent characteristics and
assumptions about how a foreign language shoulthbbght and further many teaching
techniques were changed to improve the teachinfpadetogy in the last century. There
has always been a concern for method, put]“the current attraction to ‘method’ stems
from the late 1950s, when foreign language teachers falsely led to believe that there
was a method to remedy the ‘language teaching a&adnihg problems’.” (Lange,

1990:253).

The period from 1950s to 1980s was the most aapech in the history of
approaches and methods, including the emerge ofAtmdiolingual Method and the
Situational Method. During the same period alsolEmanethods appeared and developed
in general education or have been extended to delamguage settings (Richards and
Rodgers, 2005:15). “However, the lack of flexilyilin such methods led some applied
linguists]...] to seriously question their usefulness and aroadeehlthy skepticism among
language educators..].” (Celce-Murcia, 1991:6). “By the 1990s appliedduists and
language teachers moved away from a belief thaenemwd better approaches and methods
are the solutions to problems in language teachifRichards and Rodgers, 2005:16).
Richards and Willy contribute toward what has beafled the ‘post-methods era’ as
shifting attention to teaching and learning proessand the contributions of the individual

teacher to language teaching pedagogy (2002:5).



2.1.2. Alternative approaches and methods

The period from 1950s to 1980s has often beema@f® as ‘The age of Methods’,
during which a number of detailed prescriptions fanguage teaching proposed.
Situational Language Teaching evolved in the Unikgdgdom while parallel method,
Audio-Lingualism, emerged in the United States.tlhe® middle-period, a variety of
methods were proclaimed as successors to thenilgrgv8ituational Language Teaching
and Audio-Lingual methods. These alternatives wememoted under such titles as Silent
Way, Suggestopedia, Community Language Learnind,Tartal Physical Response. Each
of these alternatives will be now briefly describ@dy regarding the theme of this thesis,
which is the role of the mother tongue in ELT. Caming Silent Way Larsen-Freeman
explains that the meaning is made clear by workingthe students” perception, not by
translation. However, teachers can use the studether tongue to give instruction when
necessary, to help a student to improve pronuociabr when feedback is needed
(1986:65). “More important, knowledge students adise possess of their native language
can be exploited by the teacher of the target laggui (Larsen-Freeman, 1986:65). Also
the other method, which is call&lggestopediallowes the usage of the native language,
for example for translation to make the meaningrcler when the teacher thinks it is
necessary. However, “as the course proceeds, élshdeuses the native language less and
less.” (Larsen-Freeman, 1986:83). Gommunity Language Learningvhere possible,
native language equivalents are given to the waoifdthe target language to make the
meanings clear and to combine words in several waysreate sentences. Moreover,
conversations in the target language can be replagethe mother tongue conversation
(Larsen-Freeman, 1986:103). The last of thesenaltimes, Total Physical Responsases
the mother tongue during the introduction. LarseseRan resumes: “After the
introduction, rarely would the mother tongue bedudédeaning is made clear through body
movement.” (1986:118). “These methods are developexind particular theories of
learners and learning..], they are consequently relatively underdevelomethé domain
of language theor}...].” (Richards and Rodgers, 2005:71).

10



2.2. Synchronic view on the role of mother tongue

Synchronic view in English language teaching canclosely connected to the
second half of the twentieth century when so catleehmunicative approach just began to
prevail. This approach naturally follows the go&fareign language teaching which is the
ability to use the language for communication armist develop communicative
competence. This approach, | will deal with in thést, also suggests that foreign language
teaching recognizes a social, interpersonal anairalldimension as well as grammatical
and phonological patterns.

2.2.1. Current communicative movement

Since the early 1970s, communicative movement lzaks dn influential role in
foreign language teaching. There is nothing newuatite idea that communicative ability
is the goal of foreign language teaching sincendarlies such approaches as Situational
Language Teaching or The Audio-Lingual Method (kittood, 1991:x). According to
Richards and Rodgers, the communicative movememtdito move away from grammar
to focus on language as communication (2005:71heénl980s, the alternative approaches
and methods came to be overshadowed by more ititeragews of language teaching,
which collectively came to be known as Communiatianguage Teaching (CLT) and
which refer to a set of principles that reflect coumicative view of language. “CLT has
spawned a number of off-shoots that share the dasie set of principles, but which spell
out [...] envision instructional practices in somewhat dieeways.” (Rodgers, Digests).
These Communicative Language Teaching approactesden The Natural Approach,
Cooperative Language Learning, Content-Based Tegchind Task-Based Teaching.

In recent years, there have been some dramatits shi attitude towards both
language and foreign language teaching. “Langusageore than simply a system of rules.
[...] We need to distinguish betwegn] grammatical rules and being able to use the rules
effectively and appropriately when communicatingNunan, 1989:12). His view has

upholded communicative language teaching.
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Historically, it can be seen as a response toAilmdio-Lingual Method and as an
extension or development of the Notional-Functiddglabus. It places great emphasis on
helping students use the target language in atyasfecontext and also great emphasis on
learning language functions (Internet 2). Nunaningsf five general principles of
Communicative Language Teaching:

* An emphasis on learning to communicate througlracten in the target language.

* An attempt to link classroom language learning vatiguage activities outside the
classroom.

» The introduction of authentic texts into the leamsituation.

e An enhancement of the learner's own personal expegs as important
contributing elements to classroom meaning.

» The provision of opportunities for learners to fecnot only on language but also
on the learning process itself.
(Nunan, 1991:283).

Moreover, Howatt divides Communicative Language ch@ay into strong and weak
version:

There is, in a sense, a ‘strong’ version of the momicative approach and a ‘weak’
version. The weak version which has become motessr standard practice in the
last ten years stresses the importance of providiagners with opportunities to use
their English for communicative purposes and, ottarsstically, attempts to

integrate such activities in a wider program ofgiaage teaching.... The ‘strong’
version of communicative teaching, on the otherdhamvances the claim that
language is acquired through communication, soithiatnot merely a question of
activating an existing but inert knowledge of tlaaduage, but of stimulating the
development of the language system itself. If tbemer could be described as
‘learning to use’ English, the latter entails ‘ugiEnglish to learn it’ (1984:279).

Larsen-Freeman comments on the role of studentgthen tongue in

Communicative Language Teaching:

Judicious use of the student’s native languageersitted in CLT. However,
whenever possible, the target language should bed usot only during
communicative activities, but also for explainifge tactivities to students or in
assigning homework. The students learn from thesssimom management

® Notional-Functional Syllabus is more a way of aniging a language learning curriculum than a mettod
an approach to teaching. Instruction is organizedim terms of grammatical structures, but in terofis
‘notions' and ‘functions’. A ‘notion’ is a particat context in which people communicate, and a fian¢ is
a specific purpose for a speaker in a given conteat example, the notioparty would require several
functions like introductions and greetings and assing interests and hobbies (Internet 8).

12



exchanges, too, and realize that the target larggisag vehicle for communication,

not just an object to be studied (2000:132).

Communicative Language Teaching still continuegsaseen in many coursebooks
and teaching resources based on its principlehast also influenced other language
teaching approaches and methods that apply a siptiidosophy of language teaching
(Richards and Rodgers, 2005:174).

In the early eighties, Stephen Krashen and Traayelledeveloped the Natural
Approach, based on Krashen’s theories about sdangdage acquisition, which combined
a comprehensive second language acquisition thedaty a curriculum for language
classrooms. Krashen’s theory of second languageisition will be described in more
detail in part 2.2.1.1. Krashen and Terrell idgntiie Natural Approach as ‘traditional’,
which means that it is based on the use of langoagegommunicative situations without
recourse to the native language (2001:178).

As part of the Natural Approach, students listerthle teacher using the target
language communicatively from the very beginniridhds certain similarities with
the much earlier Direct Method, with the importaxception that students are
allowed to use their native language alongsidet#éinget language as part of the
language learning process (Internet 3).
There needs to be a considerable amount of comms#the input from the teacher since
language is viewed as a vehicle for communicatiegmmngs and messages. According to
Richards and Rodgers, it is the comprehension, megah communication and
comprehensible input that allow conditions for sssful second language acquisition
(2005:190). In addition, Krashen and Terrell adalcduisition can take place only when
people understand messages in the target langtié8&hards and Rodgers, 2005:180).
Krashen and Terrell further specify the goal of tNatural Approach: “We
determine the situations in which thgypilg use the target language..] We do not
organize the activities of the class about a graneadasyllabus.” (1983:71). Richards and
Rodgers sum up that the Natural Approach rejeetddimal (grammatical) organization of
language as a prerequisite to teaching and itsedan observation and interpretation of

acquiring both first and second languages in non&bsituations. (2005:190).
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Although Krashen’s theories and the Natural Apph have received plenty of
criticism, still, this was the first attempt at atimg an expansive and overall ‘approach’
rather than a specific ‘method’, and the Naturalpach headed naturally into the
generally accepted effective language teaching n@ommmunicative Language Teaching
(Internet 3).

Beside Natural Approach, other approaches that ncak@munication central are
Content-Based Teaching, Task-Based Teaching, Ratiicy Approach and Cooperative
Language Learning. The difference between thesmappes, and the Natural Approach, is
an act of their focus. “In these approaches ratih@n ‘learning to use English,” students
‘use English to learn it'.” (Howatt cited in Lars€&meeman, 2000:137). Larsen-Freeman
explains: fThese approachefave in common teaching through communicationerath
than for it.” Involving Cooperative Language Leani also known as Collaborative
Learning, according to Richards and Rodgers, has limplyed as a way of promoting
communicative interaction in the classroom anceensas an extension of the principles of
Communicative Language Teaching (2005:193). Richatd Rodgers also suggest the
goals of Cooperative Language Learning (CLL), whach the following:

* Providing opportunities for naturalistic second daage acquisition through
interactive pair and group work.

» Paying attention to particular lexical items, laage structures, and communicative
functions through the interactive tasks.

* Providing pupils to develop successful communicasirategies.

» Creating positive classroom climate.
(2005: 193).

“CLL is thus an approach that crosses both maiasteducation and second and foreign
language teaching.” (Richards and Rodgers, 200%:193

“Content-Based Instruction (CBI) refers to an ag@h to second language teaching
in which teaching is organized around the confterjtthat students will acquire.” (Richards
and Rodgers, 2005:204).

It is the teaching of content or information in fheguage being learned with little
or no direct or explicit effort to teach the langaatself separately from the content
being taught (Krahnke cited in Richards and Rodd#185:204).
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This approach should according to Richards and Badactivate and develop existing

skills in English, acquire learning skills and sdgies, and broaden pupils” understanding
of people speaking English. Since these principtegsbe used in many different ways, it is

highly probable to see CBI as one of the leadingicular language teaching approaches
(2005:211-220).

As the name suggests “Task-Based Teaching refeas aipproach based on the use
of tasks as the core unit of planning and instauctn language teaching.” (Richards and
Rodgers, 2005:223). It is somehow connected toCiiamunicative Language Teaching
since:

* Real communication activities are essential foglaage learning.
» Activities carrying out meaningful tasks promoteri@ng.
» Learning process is supported by meaningful languaghe learner.

(2005:223).

Richards and Rodgers further specify that employiagks as a tool for promoting
communication and authentic use of foreign languagethe key principles of Taks-Based
Teaching. It should provide a more effective teaghdand remain in the domain of ideology
rather than fact (2005:240-241).

It is true that many of these methods are stilhggiracticed nowadays and some of
them have had a great influence on foreign langte@ehing. In general, the goal of many
of the current methods and approaches is to tectersts to communicate in the target
language. According to Brown, current approachesfoi@ign language teaching are
‘principlied’, since there is a finite number ofiqeiples for classroom practice, however,
because of the topic of my thesis, | will focusyooh one of them, which is the native
language effect:

The native language of learners will be a highlgngicant system on which

learners will rely to predict the target-languagstem. Although that native system
will exercise both facilitating and interfering @tve and negative) effects on the
production and comprehension of the new langudgeintefering effects are likely

to be the most salient (2005:13).

The fact is that the question whether to use ortaaise the mother tongue in

foreign language classroom has been one of theesigdilemmas in the last century.
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Beginning with the Grammar-Translation Method, thether tongue played a crucial role
here since the use of native language made anrahtpgrt of the teaching and learning
process. It was around the early twentieth centwlen several reform movements
concerning the role of mother tongue appeared.rTinain message was that the target
language is a tool for communication and that tleimum use of target language would
raise the effectiveness of teaching and learniryvéver, as Medgyes suggests:

It is quite probable that the Reform Movement aisdpedagogical offsprings, the
Direct Method and subsequently the Audio-Lingualtihvdel, would never have
made such a strong impact on ELT if they had n@nbsupported and, in fact,
coerced by the profound and growing influence oflEsh-speaking countries
(1994:66).

2.2.1.1. A view on the foreign language teachinthexCzech Republic

Before following up on description of Krashen’s ®he of Second Language
Acquisition | will briefly define the school edudatal programme in the Czech Republic
to provide its basic vision of foreign language @ation. The description will be derived
from so calledFrame Educational Program (RVFpr the primary education which
describe what pupils should know, understand, ahdtwhey should be able to do as a
result of the education provided to them. Since9]l¥8ere is a strong emphasis on modern
language teaching in all kinds of schools. Besldeentary education, pupils have options
to addend pre-school nursery schools introducingenolanguages in form of games and
songs, secondary schools, universities and colleégepupils should become proficient in
at least one language in addition to Czech languRggils of modern languages should be
able to speak, read, write and understand thedgior@nguage they study. Since language
acquistion is a lifelong process, foreign langutegehing begin in a primary school in year
three and it is a compulsory subject for all theifsu From the beginning, pupils need
opportunities to speak, listen, read, and write oider to develop communicative
competence, understanding of how the language mstieated, and understanding of
culturally-appropriate interactions. Beside the ommicative competence, there are also
learning, problem solving, social and personneli] @nd working competences. Effective
foreign language teaching integrate the studytafget language with the study of culture,

its daily life, history, and literature which meatiat foreign language teaching provide
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natural links to all other subjects and disciplin€@ne of the most important goals of
modern language study not only in the Czech Repuldi the development of
communicative competence in foreign languages, hwhidl be discribed in more detail in
chapter 3 (2005:10-28). In addition, it should bentioned that English language in the
Czech Republic has been taught as a foreign lamgonagas a second language since there
is a difference between these two terms. In Englsla Second Language (ESL) situation,
the learner is learning English within an Englistvieonment and needs to understand and
speak English outside the classroom too whichgseat advantage in comparison to EFL
programme. In English as a Foreign Language (ERtjatson, there is basically a
homogenous group of learners of the same lingugsttt cultural background (Internet 7).
Pupils learn English inside of a classroom, buttioole to speak their native language
outside the classroom. They do not have adequatssi¢o the target language outside of
the classroom and practice what they have learnddgithe lessons. Since pupils have no
or a little chance to use a foreign language elsesvlthe teachers should provide them
abundant exposure to the target language witle latl no use of the mother tongue in

accordance to the current communicative approach.

2.2.2. Krashen’s Theory of Second Language Acdprisit

This part deals with a brief description of the #tran’s widely known and well
accepted theory of second language acquistion,hwias had a large impact in all areas of
foreign language research and teaching since tB8sl9here has been a little research
dealing with the ways in which someone acquires@isd or foreign language. In 1983,
Krashen published the results of his research awedgthe way for a revolution in this
field. His theory consists of five main hypotheses:

» The Acquisition-Learning hypothesis

e The Monitor hypothesis

e The Natural Order hypothesis

e The Input hypothesis

» and the Affective Filter hypothesis
(Richards and Rodgers, 2005:181-183).
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This five-point hypothesis focused on the differenoetween the acquisition and the
learning of a second language. According to KrashAoquisition requires meaningful
interaction in the target language - natural comgation - in which speakers are
concerned not with the form of their utterances Witlh the messages they are conveying
and understanding.” (Krashen, 1981:18)

The Acquisition-Learning distinction is the basiaoeoof all the hypothesis in
Krashen's theory and the most widely known amaomguiists and language practitioners. It
makes a distinction between ‘acquisition’, which akhen defines as developing
competence by using language for ‘real communina@md ‘learning’, which he defines
as ‘knowing about’ or ‘formal knowledge’ of a larage (Krashen, 1981:26). According to
Krashen, there are two independent systems of ddaaguage performance: ‘the acquired
system’ and ‘the learned system’. The ‘acquiredtssn or ‘acquisition’ is the product of a
subconscious process very similar to the proceddreh undergo when they acquire their
first language. It requires meaningful interactioam the target language - natural
communication - in which speakers are concentmatgdn the form of their utterances, but
in the communicative act (1981:27).

The ‘learned’ system or learning is the producfarmal instruction and it comprises a
conscious process which results in conscious krdiydeabout the language, for example
knowledge of grammar rules. “Formal teaching isessary for ‘learning’ to occur, and

correction of errors helps with the developmerieafned rules. Learning, according to this
theory, cannot lead to acquisition.” (Richards Rudlgers, 2005:181).

The Monitor hypothesis account for associatiorhveitquisition and learning. The
monitoring function, according to Schutz, is thegtical result of the grammar which is
learned (Internet 12). Krashen further establistieg the acquisition is the utterance
initiator, while the learning part is a monitor an editor (Schuitz, Internet 12). The
successful use of the monitor limits three condgiavhich are sufficient time for a learner,
focus on form and knowledge of rules (Richards &udlgers, 2005:182). The role of
conscious learning is somehow limited in secondjuage performance. According to

Krashen, the role of the monitor should be minoe &lso suggests that there is an
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individual variation among language learners reigardthe use of the monitor. He
distinguishes three types of learners on the lwdtlse time spent on using the monitor:

» over-users use the monitor all the time

* under-users have not learned or prefer not toheietonscious knowledge

» optimal users use the monitor appropriately

(Krashen cited in Schutz, Internet 12).

An evaluation of the person’s psychological profiay be in linkage to the level of
monitor usage.

The third hypothesis is called The Natural Ordgpdihesis. “The acquisition of
grammatical structures proceeds in a predictaldlerdr(Richards and Rodgers, 2005:182).
Some grammatical rules tend to be acquired earlievie others late in the first language
acquisition of English, and a similar natural orgefound in second language acquisition
(Schuitz, Internet 12). “However, Krashen points thdt the implication of the natural
order hypothesis should not be applied to langteaehing. In fact, he rejects grammatical
sequencing when the goal is language acquisitifikrashen cited in Schitz, Internet 12).

The Input hypothesis explains how the learner megua second language.
“Acquisition requires exposure to the target-largigroduction (input) at an adequate
level of difficulty that is comprehensible..] via linguistic and extralinguistic context.”
(European Commission, 1997:40). According to Krashthe learner improves and
progresses along the ‘natural order when he/sheives second language ‘input’ that is
one step beyond his/her current stage of lingutimpetence. (Schitz, Internet 12). “An
acquirer can ‘move’ from a stagq.l.] to a stage | + 1...] by understanding language
containing | + 1.” (Krashen and Terrell cited ircRards and Rodgers, 2005:182). Since not
all of the learners can be at the same level @uistic competence at the same time,
Krashen suggests thaatural communicative inpuis the key to designing a syllabus,
ensuring in this way that each learner will receseene input that is appropriate for his/her
current stage of linguistic competence (Schiutzrhwt 12).

Finally, the Affective Filter hypothesis includesvgw that a number of ‘affective
variables’ play a facilitative, but non-causal,eréh second language acquisition (Schiutz,

Internet 12). These variables related to secomgllage acquistition are:
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e Motivation.Learners with high motivation generally do better.

» Self-confidence.earners with self-confidence tend to be more sssiuil.

* Anxiety. Low personal and classroom anxiety are more cdmduto second
language scquisition.
(Richards and Rodgers, 2005:183).

It means that positive affect is necessary, butsadficient on its own, for acquisition to
take place.

Truly, Krashen had made the incredible contributionthe second language
education. He argued that people learning foreagigliages follow basically the same way
as they acquire their mother tongue and thus the afsnative language should be
minimized in the learning process. Krashen himsells about what he was trying to
achieve: “It is possible that ‘no pain, no gain’edonot apply to language acquisition”
(1991:423). Definitely this may be true for receammunicative methods when compared
to older methods. Foreign language learning isrg gemplex process, with many factors
involved and thus there is simply not only one corhpnsive theory to guide teachers at
their profession. According to Russell, “the pemgdamange in second-language teaching is
often called an ‘incomplete revolution’ because #ukicational establishment refuses to
implement the system” although it has got acknogéed merits, choosing instead to
weaken in the mediocrity we face today (Inter6t

This chapter focused on the changing role of mativegue throughout the history.
The fact is that the mother tongue use in the goréanguage classroom has been always
controversial among linguists and teachers, of smuNowadays it can be said that the
communicative approach has received wide suppagréde that the target language should
be used as the main language and as a medium ohwoication however; | believe that
the mother tongue has also got its role in ford&grguage classroom. Its role is minimal

but facilitating pupils” learning and language asijion when needed.
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3. Communicative competence
In this chapter | will look at the termommunicative competenaince it is

closely related to the second and foreign languegehing. | will consider some of the
definitions of communicative competence in language the ways in which this term
has been interpreted. Nowadays, one of the mosbriaout goals of foreign language
teaching, as the preceding chapter confirmed, esdivelopment of communicative
competence within the current communicative apgreacCommunicative competence
is the ability to use the language correctly angdrapriately to accomplish goals of
communication. The learning process acquires thligyat® communicate competently,
not the ability to use the language exactly astae@apeaker does. It means that pupils
who have developed communicative competence inreigio language are able to
successfully convey and receive messages. Thesks pup then able to use a foreign
language in everyday life and situations. Howewkyelopment of communicative

competence in language teaching has gone throlayigaath.

3.1. Definition of communicative competence

Communicative competence is a linguistic term Wwhiefers to a learner’s
ability not only to apply and use grammatical rullest also form correct utterances,
and know how to use these utterances approprigielernet 8). According to
Savignon, “the development of the concept of compative competence as it relates
to language teaching can be traced to two souorestheoretical, the other practical.”
(Savignon, 1983:10). The first one is connectedpgychology, linguistics, and
communication theory, the other one comes from gegiaal needs and concerns. The
notion of communicative competence “looks at lamguaot as individual behaviour
but as one of many symbolic systems that membeassotiety use for communication
among themselves.” (Savignon, 1983:10). Peopletlamdanguages are viewed in their
social context.

The term communicative competence has receivederalevdifferent
interpretations. It was introduced by Dell Hymed 866, reacting against the perceived
inadequacy of Noam Chomsky's distinction betweampetencandperformance This
means that Chomsky coined another term, commuwméagierformance. “Once

communicative competence appearpt] became synonymous with progressive,
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innovative teaching” (Savignon, 1983:1), it has rbesxpanded considerably, and
various types of competences have been proposediedn, the basic idea of
communicative competence remains the ability to lasguage appropriately, both
receptively and productively, in real situationsvignon considers five charecteristics
of communicative competence:

1. Communicative competence islgnamicrather than a static concept.

2. Communicative competence applieskoth written and spoken language, as
well as to many other symbolic systems.

3. Communicative competencedsntext specific.

4. There is a difference betweeampetencandperformance.

5. Communicative competence i®lative not absolute, and depends on the
cooperation of all the involved participants.

(1983,8-9).

To simplify these characteristics, number one ssiggiat communicative competence
is an interpersonal rather than intrapersonalbaiiel since it depends on the negotiation
of meaning between people who share the same sigrdystem; number three assigns
that communication takes place in different situadi and success depends on the
context understanding; number four suggests thatpetence is what one knows,
whereas performance is what one does (Savignoi3,;838.

In the mid-twentieth century, linguist Noam Chomskgved linguistic studies
away from structuralist concerns with procedures fsolating phonemes and
morphemes in linguistic description. Unlike theustural linguists like Bloomfield
focused on surface features of phonology and mdogho

Chomsky concerned himself with ‘deepémanticstructures, or the way in
which sentences are understood. Transformatiomafgéve grammar focused
on the underlying grammaticabmpetencassumed to be common to all native
speakers. The distinction made by Chomsky betweleis tinderlying
grammatical competence and its over manifestatiodlanguageerformances
important to an understanding of Chomskyan lingessand the reactions it
provoked (Savignon, 1983:11).

While those structural linguists interested in aoef forms of language relied on native
speakers” speech and writing, Chomsky considergld samples inadequate (Savignon,

1983:11) since:

Linguistic theory is concerned primarily with anea speaker-hearer, in a
completely homogeneous speech community, who kntswanguage perfectly
and is unaffected by such grammatically irrelevaonditions as memory
limitations, directions, shifts of attention andterest, errors (random or
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characteristic) in applying his knowledge of thegaage in actual performance

(Chomsky, 1965:3).
“For Chomsky, the focus of linguistic theory wasdoaracterize the abstract abilities
speakers possess that enable them to produce gtmaligacorrect sentences.”
(Richards and Rodgers, 2005:159). However, suclagmnsent of linguistic theory
criticizes Hymes as irrelevant as far as the laggyaoblems of disadvantaged children
are concerned (Acar, 2003). It is very improbalbiat tsuch an ideal speaker-hearer
exists. “We seek to understand and help such enséait may seem almost a declaration
of irrelevance. All the difficulties that confrotite children and ourselves seem swept
from view.” (Hymes cited in Acar, 2003). Furtheilymes looks at the real speaker-
listener in that feature of language of which Chkyngives no account: social
interaction.” (Savignon, 1983:11). Hymes’s theayaimore general theory involving
communication and culture and suggests four paeséeo the systems of rules that
underlie communicative behaviour (Savignon, 19883:12

1. Whether (and to what extent) something is formpégsible.
2. Whether (and to what degree) something is feasiblMrtue of the means of
implementation available.

3. Whether (and to what degree) something is apprgpriadequate, happy,
successful) in relation to a context in which itiged and evaluated.
4. Whether (and to what degree) something is in faoedactually performed, and
what its doing entails.
(Hymes cited in Savignon, 1983:12).
With respect to each of the parameters listed gb@aeperson who acquires
communicative competence acquires both ability &ndwledge for language use
(Richards and Rodgers, 2005:159). Moreover, thityafor use includes noncognitive
factors such as motivation, attitude, and genemgdractional competence, that is,
composure, courage, and sportmanship, which mesrp#ople vary not only in their
knowledge, but also in their ability to use thatowtedge, and hence the way a
speaker’s communicative competence develops isedigpable (Savignon, 1983:12).
Concerning this suggestion, the learner must not ba linguistically competent but
also communicatively competent, having “the knowlkedof linguistic and related

communicative conventions that speakers must have cteate and sustain
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conversational cooperation” (Gumperz, 1982:209) distinction between the norms
of behaviour is connected to speech ‘acts

In a speech act the relationship between gramnhdtioa and communicative
function is accounted for by saying that each atiee is associated with a
certain illocutionary force indicating device dodutionary act potential (Searle
cited in David, Internet 11).

Since the speech acts are not cross-culturally ecaiyte, Khemlani further continues:

learners of English must be made consciously aofilee differences in certain
speech acts when used by a native speaker of BEragi$ by a second language
learner of the language because the values andralultorms underlying the
English language which a non-native speaker usesi@r necessarily the same
as those of a native speaker (1999).
This means that learners of the second languageldsi® aware of these cultural
differences to improve their communicative compegerSavignon adds: “we need to
look at what people sdy..] in contextrather than at the possible linguistic production
of an ‘ideal’ speaker who knows all the formal sifg1983:15).
“Another linguistic theory of communicatiof...] is Halliday’s functional
account of language use.” (Richards and Rodgef§:269).

Linguistics ... is concerned ... with the descriptidrspeech acts or texts, since
only through the study of language in use arehalftinctions of language, and
therefore all components of meaning, brought irdou$ (Halliday cited in
Richards and Rodgers, 2005:159).
Savignon supports both Halliday and Hymes and saym$A language function has to
do with what is said as opposed twow something is said.” (1983:13). Learning a
second language was similarly viewed by proponeft€ommunicative Language
Teaching as acquiring the linguistic means to perfdifferent kinds of functions.
Another theorist who concerned the views on theroanicative competence of
language was Henry Widdowson. According to Richaadd Rodgers, Widdowson
focused on the communicative acts underlying thktyakbo use language for different
purposes and presented a view of the relationshiiywd®n linguistic systems and their

communicative values in text and discourse (2005H:16

" Speach acts are in general acts of communicafiorommunicate is to express a certain attitude, and
the type of speech act being performed corresptmntise type of attitude being expressed. For exampl
a statement expresses a belief, a request expresE=ire, and an apology expresses a regret. Astan
of communication, a speech act succeeds if theeaadiidentifies, in accordance with the speaker’s
intention, the attitude being expressed (Interpet 9
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3.1.1. Components of communicative competence

According to Canale and Swain, communicative coews consists of four
components which argrammatical competence, sociolinguistic competedisgourse
competenceand strategic competencelogether these four components suggest a
model of communicative competence as a basis forcalum design and classroom
practice(Savignon, 1983:35).

Grammatical competence, according to Richards amdh&s, “refers to what
Chomsky calls linguistic competenge.]. It is domain of grammatical and lexical
capacity.” (2005:160). Sociolinguistic competenceférs to an understanding of the
social context in which communication takes pla¢Rithards and Rodgers, 2005:160),
Discourse competence “is concerned with twsnectionof utterances to form a
meaningful whole.” (Savignon, 1983:38) and finelliirategic competence “refers to the
coping strategies that communicators employ tdait@} terminate, maintain, repair, and
redirect communication.” (Richards and Rodgers 52080).

Canale and Swain’s extension of the Hymesian madetommunicative

competencé¢...] was in turn elaborated in some complexity by Baahr{1991).

The Bachman model has been, in turn, extended lye®4urcia, Dornyei, and

Thurrell (1997) (Richards and Rodgers, 2005:160).

There is also another distinction of communicatargguage components, which
is provided byCommon European Framework of Reference for Langidfgsuggests
a comprising oflinguistic, sociolinguisticand pragmatic competence (2004:13).
According to this frameworklinguistic competenceare concerned with the lexical,
phonological, syntactical knowledge and skills arder dimensions of language as a
system. It relates not only to a quality of knovgedut also to cognitive organization,
to the way how the knowledge is stored and to tsessibility. Sociolinguistic
competencesefer to the sociocultural conditions of languagee,uwhich are for
example the rules of politeness, norms between ssexad classes, linguistic
codification. Pragmatic componentare related to the functional use of production of
language functions and speech acts, discourse, siooheand coherence, the
identification of text types and forms and the iipaf interaction (2004:13).
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3.2. Teaching for communicative competence

The atmosphere is alive with sounds and laughtes.bBiuzz of conversation fills

the air. Voices are raised to be a part of theoactCommunication is taking

place. This is a gathering of conversation partrérglish language learners

practicing their Englislip...]. (Olson, 2007).

Over the years, views how best to teach Englistiteshifrom grammar
translation, memorizing and drills to using langeidg real-life context. Nowadays,
probably the most accepted way is communicativguage teaching with a goal of
increasing communicative competence, which meaasatility “to understand and
interpret messages, understand the social cortextsapply the rules of grammar, and
employ strategies to keep communication from bregkiown (Savignon cited in
Donna Moss, 2005:3). According to Moss, “The priynprinciple underlying CLT is
that language learners need opportunities to use ldnguage in authentic
conversations.” (2005:3). In other words, in depélg communicative competence
being understood is more important than using correcabulary or grammar. Also the
interaction in target language plays a crucial nolesecond language teaching and
learning. “Understanding the concept of interlarggjawhich is language spoken by
nonnative speakers is key to understanding interaction.” (2005:5) Moss further
specifyes that although the communication during ititeraction may collapse, the
listener can ask for clarification or confirmati¢2005:5). In the process of language
teaching, interactive language involves both tlaeher and learner in situations leading
to language development and therefore to developofecommunicative competence.
“The teacher is responsible for providing oppottiesifor interaction in which learners
control the topics and discourse.” (Brown and Hiiited in Moss, 2005:5). Therefore
Moss suggests eight strategies for effective ictera:

Logically sequenced lesson plan.

Releasing control over learners.

Facilitating learner-to-learner interactions by normng.

Initiating interaction by using a variety of quests.

Understanding that interaction does not necessamidan only verbal
participation.

Pair and group work promote interaction.

Effectively implementing group work.

8. Teaching learners strategies to negotiate meaning.

(2005:6).

ahwpE
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Acording to Olson, there are several goals inghssategies for example that
the learner understands his role in communicationyersation can be maintained by
using these strategies or that learner is respensdr selecting strategies. These
communicative strategies along with other thingdp h&earners in developing
communicative competence in conversation (2007).

Brown sums up:

Given that communicative competence is the goah danguage classroom,
instruction needs to point toward all of its comeots: organizational,
pragmatic, strategic, and psychomotoric. Commuiviegjoals are best achieved
by giving due attention to language use not jusigasto fluency and not just
accuracy, to authentic language and contexts, @rstutlents” eventual need to
apply classroom learning to heretofore unreheacsgdexts in the real world
(2005:13).
According to Leloup and Ponterio, the fact is thapils do not acquire communicative
competence by learning the elements of the langsggem first since pupils do not
learn foreign language by memorizing vocabularyngan isolation and by producing
limited simple sentences. Not always those pupiie wnow grammar well may be able
to understand a foreign language outside the dassr The study of the language
system itself does not always result in the devalmt of the ability to produce
language in real-life situations and to respondmimedully in appropriate ways (1998).
The fact is that pupils learn a foreign languagell weéhen they are provided
opportunities to use the target language to comoatmiin a variety of activities. The
more learners use the target language in meanisghadtions, the more rapidly they

achieve competence.

27



4. The mother tongue in foreign language classroom

A previous chapter focused on the synchronic viewtle role of mother tongue
proved that so called communicative approach bégagmevail. This naturally follows the
goal of foreign language teaching to use the laggdar communication and thus develop
communicative competence. However, communicativepsience can not be developed
without using English in the foreign language dlasm as often as possible and without
establishing English as the main language for comecation. This does not mean that the
mother tongue should be banned altogether, sirmentestudies indicate that appropriate
and judicious use of mother tongue can play a Bogmt role in foreign language teaching
and successful target language acquisition. As ioeed earlier, the question whether or
not to use the mother tongue in foreign languagestbom accompanies this thesis from
the very beginning. As Krashen presents, exposumimprehensible input is crutial for
successful language acquisition. To make input cehgnsible, the use of mother tongue
is generally necessary (1981:51). Also Willis sugdge

Banning mother-tongue use altogether may not bésable. A study carried out

recently in Turkish secondary school classes wRhydar-olds revealed that in

circumstances when the mother tongue was totallynéa in group talk, the

resulting interaction tended to be shorter, moikedt and less natural. Many

weaker students gave up after a very short timeathers realize they are using the
target language to communicate, they will still udeir mother tongue on

occasions, but they will use it in a way whichystematic, supportive and relevant
to the task goal (1996:46).

In connection to Willis’s suggestion, | will bringack Krashen’s Affective Filter
hypothesis, arguing that when a learner is tenseipas, bored or angry, the aggective
filter as a kind of imaginery barrier, blocks obétavailable input (1981:68). | would stress
that a minimal use of mother tongue can be aiffaiiilg teaching tool however, things that
can be done in the target language should be don&/iflis in the introductory unit to her
book Teaching English through Englisbrovides some of the situations for convenient
target language use:

Gestures and tone of voice are at first more ingmdrthan the actual words or
phrases used to tell students what to do and hado tib. But if beginners yet get
used to hearing nothing but English spoken durirertEnglish lesson, they will
very soon understand and later learn to say wakdsdood’, ‘altogether’ etc. So as
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well as learning the specific language items that actually being taught in the
lesson, they will also be practising unconsciowslyumber of language skillg,.]
and beginning to think in English for themselvd®réeby reducing the amount of
interference from t, their mother tongue. (1991:1).

This means that when teachers teach English mare¢he target language, pupils will not
only become familiar with their foreign languagé they will be later able to produce new
structures themselves since “language is muchrbletient through real use that through
pattern drills and exercises.” (Willis, 1991:1). \gifuther specifyes that also the very first
lessons of English are possible to teach in Englrdig, but it is very important to persuade
pupils of the advantages of classroom English, whtan be accompanied by a
demonstration (1991:1). “Whenever a new classrotem iis introduced, it should be
accompanied by gesture or demonstration to makentening clear as possible.” (Willis,
1991:2). Every time pupils say something relevantheir mother tongue, the teacher
should say the same thing in English and make gupirepeat it, after some time pupils
will respond in English naturally (Willis, 1991:33ometimes it may be easier to introduce
the target language in the classroom slowly, irssga that have learnt English for some
time before, it is good at first to keep mainlythe vocabulary and structures that they have
came across before. Later, other useful phrasesbeamtroduced (Willis, 1991:xiv).
However, Willis confirms my opinion that unlessdkars teach multi-lingual classes, they
may not speak English all the time, and sometimesight be more economical to use
mother tongue instead of English. This can be donexample when:

» Explayining the meaning or use of new words wowddiime-consuming.

* Introducing the aims of the lesson or the nextvdgtito make sure pupils know
what they are learning.

* When checking of pupils” understanding after trespntation stage.

» Discussing the main ideas of a reading passagerbytvhen the aim is to improve
the reading skills.

* Pupils got teacher’s permission to use their mottvegue, but it is important to
make clear when pupils must stop using the motiegue and return to English.
(1991:xiv).

Auerbuch adds other possibilities:

» Classroom management.
e Language analysis.
* Presenting grammar rules.
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» Discussing cros-cultural issues.

* Giving instructions, prompts.

* Explaining errors.

* Checking comprehension.

(cited in Tang, 2002).

As stated above, the reasonable use of mother ¢oog play its role in some cases, but
the target language should remain the main languagey sometimes happen that pupils
keep using their mother tongue rather than a tal@®juage in the foreign language
classroom. In that case Willis proposes reasswingther pupils are not eventually bored
or whether they are unsure about something (1991:wihich is once again related to
Krashen’s Affective Filter hypothesis. It might icake that something is wrong with the
lesson, and a change of activity would be neededmidr suggests that this may happen
because pupils want to say something important,ta@dasier way how to do it is to use
their native language (2004:129). Nonetheless, ldamso proposes a number of things
that teacher can do when these situations occur:

» Talking to pupils about the issue: teachers canuds with pupils how they feel
about using English and their mother tongue inctagsroom.

* Encouraging pupils to use English appropriately.

» Responding only to English use: teachers can igwbed pupils say in their mother
tongue.

* Creating an English environment: teachers themsebfeould use the target
language for the majority of time, so that pupils eonstantly exposed to English.

» Keeping reminding pupils: teachers should goingroencouraging pupils to use
English.
(2004:129-130).

These Harmer’s suggestions how to deal with awgrigie mother tongue can be labelled
as strategies for encouraging more target languagein the classroom. Concerning his
point about creating an English environment, | woaldd that teachers should also
establish rules of conduct in the classroom, sbhpgils know about the expectation to use
the target language. In addition, pupils must belithat the target language is important
throughout their lives.

Since there are several factors influencing tedshehoice of mother tongue or

target language, teacher should be able to findése way how to involve mother tongue,
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if necessary, but with respect to current commuivieaapproach and its demand for

increasing amount of target language in the for&agguage classroom.

4.1. Teaching skills

As well as the methods and approaches in ELT haaaged throughout the history
the same happened to the status of the four sKiisget language use in the foreign
language classroom must be used as much as possibleot the level of the pupils which
is important, but there are four basic things thtaidents need to do with their foreign
language. They need to be exposed to their forEgguage, understand its meaning,
understand its form and of course, practise itsTgart deals with these issues that are
incorporated into the nature of each four skillsistEning, speaking, reading and writing in
some detail relevant to the topic of my thesis.@dog to Nation, there are roughly four
equal opportunities for learning through thesdskil

1. meaning focused input — learning through listerand reading.

2. meaning focused output — learning through speadthwriting.

3. language focused learning — learning through dedilee attention to language
features.

4. fluency development —learning through working wiihown material across the
four skills at a higher level than usual level efformance.
(2003).

4.1.1. The nature of listening

From the period when listening was a kind of aleetgd skill, nowadays listening
plays a more central role in foreign language tegcH'We cannot expect our learners to
speak English without first hearing of English.”gthavarria and Sanchez, Internet 10).
This cannot be done without using the target laggues the main language. According to
Anderson and Lynch, “Krashen has claimed that cefmmsion plays a central - and
possibly predominant part - in the whole processanfjuage learning.” (1988:33). “The
changed status of listening in recent years wattyganompted by Krashen’s emphasis on
the role of comprehension and comprehensible ihfRtchards, 2005:ix). Listeners were
finally seen as actively involved in constructingeaning, based on expectations, and

selective processing of input. Listening becameéngarpretive process and authentisity in
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materials an important part in foreign languageheay (Richards, 2005:ix). Current views
on teaching listening argues upon the followinguagptions:

» Listening serves the goal of extracting meaningifraessages.

« In order to do this learners have to be taught tmwse both bottom-dmand top-
down processésn arriving at an understanding of messages.

* The languages of utterances, that is, the prectsd,veyntax, expressions used by
speakers are temporary carriers of meaning. One@img has been identified there
is no further need to attend to the form of message
(Richards, 2005:86).

Richards continues and lists a variety of teaclstrgtegies and techniques to practice
listening:

» Predicting the meaning of messages.

» ldentifying key words and ignoring others whilgdising.

» Using background knowledge to facilitate selectisgening.
» Keeping the broad meaning of a text in mind whe&ehing

(2005:86).

The current position involves three-part lessogusace, which consists of pre-
listening, listening and post-listening. The pmdning part should motivate pupils and
prepare them for practice in listening part throagtivities involving making suggestions,
predictions and reviewing key vocabulary. The hgtg part focuses on comprehension
through exercises, which require for example seledistening or sequencing, and the
post-listening part usually involves a responseaimprehension and may require pupils to
give opinions about the topic (Richards, 2005:87).

In the case of listening, communicative languaghing means producing pupils
who are able to use their listening strategies &ximize their comprehension of input,
identify relevant and non-relevant information, atalerate less than word-by-word

comprehension. It is essential for the teachetsetp pupils become effective listeners. In

" In the bottom-up design, first the individual sadf the system are specified in great detail. fiws are
then linked together to form larger components,civhare in turn linked until a complete system isrfed.
This strategy often resembles a ‘seed’ model, whetee beginnings are small, but eventually grow in
complexity and completeness (Internet 8).

8 In the top-down model an overview of the systéroisnulated, without going into detail for any paftit.

Each part of the system is then refined by desgitinn more detail. Each new part may then benesfi
again, defining it in yet more detail until the iemtspecification is detailed enough to validate thodel
(Internet 8).
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the communicative approach, this means modelingnlisg strategies and providing
listening practice in authentic situations, whicte gupils likely to use outside the
classroom. Willis on the classroom language suggéstt teacher should use all the time
the same phrases and structures to refer to gpésiéning materials. For example:

e Introducing the topic:We’ll be listening to a part of... and then complate
worksheet.

» Stating your aimThis is to give you practice in listening for thengral idea.

* Making predictionWho knows something about this topic?

* Revision of listening skillsRemember last lesson we learnt about...

» Prepare to listerSo, are you ready to listen and answer these aquresi

» After listening:Well, that’s it. We’ll hear it again, but first f&f. ..

» Going over the activityAlright. Let’s go over that...
(1991:137-138).

Vandergrift sums up:

L2 listening competence is a complex skill thatdset® be developed consciously.
It can best be developed with practice when stwdeefiect on the process of
listening without the threat of evaluation. Usingtdning activities to only test
comprehension leads to anxiety which debilitatesdévelopment of metacognitive
strategies. Strategy use positively impacts saizept, attitudes, about learning and
attributional beliefs about personal control (Bomski et. al., 1990). Guiding
students through the process of listening not pndyides them with the knowledge
by which they can successfully complete a listetasl; it also motivates them and
puts them in control of their learning (2005).

4.1.2. The nature of reading

Like listening, reading is a receptivskill, which is according to most of foreign
language specialists also interactive, since agreiateracts with the text to create meaning
as the reader’s mental process work together wiffgrent levels (Bernhardt cited in
Barnett, 1988:152). Barnett suggests effective ingadtrategies that support the target
language use including the following:

e Using titles and pictures to understand a passage.
e Skimming.
e Scanning.

° Receptive in terms of the ability to compreherfdrimation. It may include understanding of the vmdary
and concepts presented, short-term memory and iseiggenformation (Internet 8).
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e Summarizing.
* Guessing word meanings.
* Become aware of the reading process.

(1988:153).

The reading itself is divided into three stagescWhare pre-reading, reading and
post-reading stages. Willis proposes when intratya reading passage, pictures and titles
which help us predict the subject matter, and atedivation to read with purpose and
satisfaction (1991:150). Barnett expains that peeng activities should introduce pupils
to a text, it may include for example discussinghat brainstorming, considering titles,
skimming and scanning. Reading stage helps pugiseldp reading strategies and improve
their control of the foreign language. The teadteuld provide concrete exercises such as
guessing word meanings, word formation clues, ptedj text context or reading for
specific piece of information. Post-reading shocieéck pupils” comprehension and lead
them to a deeper analysis of the text (1988:158)reldver, none of these strategies
requires the use of mother tongue since not evergd must be understood.

It may happen that the text is too difficult fangals. In that case, Willis suggests
what teachers should do to avoid native language:

e More background information!
* Pre-teach key words the day before!
» Divide text into short chunks!
» Sign-post questions for main points!
» Add discourse markers where helpful!
* Ask easy questions!
» Paraphrase difficult ideas!
» Set easy tasks like matching questions and answers!
» Praise and encouragement!
(1991:144).

Willis further suggests classroom language thatukhde used for training in reading

skills, understanding texts etc.:

* Inroducing the texttWhat about the title?, What do you know...?

» Beginning to readBefore you begin reading you’'ll need to understand...

» Talking about the text in detaifhe tenth line from the top, what can he mean
by...?, Let’s recap quickly.
(1991:148-149).
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4.1.3. The nature of speaking

All of the skills are important, but Ur highlightpeaking as the most important

since “people who know the language are referreastéspeakers’ to that language, as if

speaking included all other kinds of knowing inrléag to speak (1996:120). If this is true,

classroom activities that teachers use to develgplg ability to express themselves is

crucial. Ur further provides the characteristicaduccessful speaking activity:

Learners talk a lot.

Participation is even.

Motivation is high.

Language is of an acceptable level.
(1996:120).

To reach all of these characteristics, teacheraldho

Use group work.

Base the activity on easy language.

Make a careful choice of topic and task to stineilaterest.
Give some instruction or training in discussionlski

Keep students speaking the target language.

(Ur, 1996:121-122).

Moreover, Willis suggests examples of languagehes might use to leave the

mother tongue out:

Role play:Let’s go back to the dialogue we practised about...

Setting the scene with a picture or a social stnatWWe're going to do some role
play now. Imagine...

Promoting discussiotWhat could have happen earlier?; Come on, you ceaid..
Explanation and descriptioin pair | want you to give someone else directiamf
your school to...

Guessing gameSomeone has to think of a famous person, someoak kvew.
Problem solvingWhen you have found out write down the differerexed,call me.
(1991:129-131).

However, when teachers try their best, but puplkspkusing the native language:

Probably the best way to keep pupils speaking dnget language is simply to be
there yourself as much as possible, reminding thedhmodelling the language use
yourself: there is no substitute for nagging!

(Ur, 1996:122).
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4.1.4. The nature of writing

Writing as the last but not least of the four Iskilas according to Harmer, “always
formed part of the syllabus in the teaching of Esig! (2004:31). It has got of course many
possiblities how to use it, ranging from writingr fgrammar purpose to the mastering
ability to effective writing (Harmer, 2004:31), bbécause of the topic of my thesis it will
be described very briefly.

There are some reasons why write in class provigedillis:

* To learn the motor skills of handwriting; to deyeloeatness, clarity and respect.
e To learn spelling and punctuation.
» To reinforce vocabulary and structures already emadtorally.
e To keep a written record of what has been leardtaamieved.
* To practise for end-of term achievment tests.
(1991:156).

The fact is that before pupils write, teachers showake sure that they:

« Cansayiit.

* Canreadit.

* Can understand it.

* Know what you want them to do.

e Know how you want them to do it.

* Know why they are doing it.
(Willis, 1991:156).

All of these tasks stated above teachers haverforpewhen teaching writing to pupils,
which is again interrelated to teaching listenisgeaking and reading. Teachers have to
provide examples and perform the tasks beforenduand after pupil’s writing. Among
others, these tasks include demonstating, motigatid provoking, supporting, responding
and evaluating (Harmer, 2004:41-42).

As for the other skills, Willis provides a list efassroom language, refering to suitable
writing exercises. For example:

» Preparing to writeBefore you begin to write let’s see if you canrtedl what you're
going to write.

« Giving instruction:So, you match these sentences, then write therfultare

» Details:Don’t forget to write neatly.

* Helping students to spot their mistak€eck your spelling of...

» Setting simple homeworlEor homework not now, could you finish writing this
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e Student querieExcuse me, Miss...l didn’t hear.
(1991:159-160).
All of these skills are important and all of there closely linked. The fact is, that
teachers have to realize the effectiveness ofaiget language exposure to understand its
meaning, understand its form and of course, p®dtisAs it is the meaning, form and

practice that are hidden in each of the skillasi€hing, reading, speaking and writing.

4.2. Teaching English in the classroom

This part is based on Halliwell’s perception @c@ing English to pupils. Halliwell
suggests that foreign language speakers have akieg tisk in using the foreign language
while operating on partial information. It is nanportant that we do not understand
everything what has been said to us, but that weabte to guess the bids as if we do
understand everything. However, in the foreign leage classroom teachers tend to check
every word of English, they also say one sentendeniglish and then translate it into the
mother tongue. Although this happens from the tedshbest motives, the constant
checking implyes that teachers expect the pupilsmtterstand every word. The fact is that
pupils are unlikely to be able to understand evengt Even in our mother tongue we do
not understand everything, since we deal with thelermessage. The real communication
demands risk taking, without risks and mistakesweeild not learn anything and thus
teachers can teach foreign language through theumeaf the target language itself. All of
the four skills of listening, speaking, reading amdting must be involved in the foreign
language classroom, but the biggest contributian tee spoken interaction among pupils.
Halliwell further proposes that teachers can lgaweils talking in pairs or groups doing so
called information gap activities without fear thmatpils will totally slip into their mother
tongue. This example of the second form of reajlage use in the classroom contribute to
the learning process by:

* Encouraging pupils to predict meaning.

* Providing element of indirect meaning.

» Confirming that language is used for real situation

* Increasing the amount of exposure pupils get tdahguage.
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This is because classroom talk is very limited echers can conduct the whole lesson
almost entirely in English on a basis of a smalhber of phrases and structures (2000:12-
16). The language used by the teacher should hesieple, since pupils respond very
well to context and facial expression. There axeissd ways to help pupils understand such
as:

» Using gesture while giving instructions and expiain

« Demonstrating, miming, acting.

* Speaking simply, but with natural stress and intiona

» Repeating and paraphrasing, giving pupils time himkt it out for themselves
sometimes.

» Giving lots of examples and using visual aids wharssible.

» Establishing routines in class for various actesti

(Willis, 1991:84).

In this chapter | focused on the mother tonguenglish language classroom. | tried
to show that judicious use of mother tongue candmasionally beneficial for pupils, but |
am definitely not saying that teachers should atgugiby overusing. In addition, most of
the suggestions follow current communicative apginoand thus replace the use of mother
tongue with other techniques if possible. Desariptof each four skills also provides a
sample classroom language which teachers mighingsesad of native language. Since if
teachers use the same language all the time, thiéydevelop language routines that
contribute to pupils” understanding. As | said,r¢hare some cases when mother tongue
might be occasionally used, but teachers must keepnd that exposure and practice of
the target language is the main thing if they wantach their teaching goals. Concerning
pupils, they should use their mother tongue onlemvh is permitted by the teacher and it
is again the teacher, who has to stop pupils usiagd ask to return to the target language.
Teachers should lead pupils on to perceiving tarlggiguage as the means of
communication and to using it for real-life sitwss. To recap, when pupils are
accustomed to use the target language, they dtendtto need understand each word and
they are able to successfully convey and perceigesage, which is the goal of current

foreign language teaching.
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5. Research

The aim of this part is to undertake researcthendlassroom environment and to
provide its findings. The research will be desalibsuccessively, firstly it will be
introduced and then focused on its phases congemethods, tools, data collection and

other related issues.

5.1. Introduction

The question whether to use the pupils” motheguerhas been one of the biggest
dillemas throughout the history of foreign languagaching. The current monolingual
approach suggests that the target language sheulddud as the base for communication to
maximize the effectiveness of learning the targaglage. Therefore, my research aims to
investigate the teacher’s use of mother tonguengligh language classroom. It is closely
connected with the theoretical part, since theare$eshould find out whether the teacher
trainees of English are able to conduct their lessmostly in English according to the
current communicative movement described in thersgéchapter. To achieve this goal, it
will be observed in what situations, phases oflégsson and how effectively the teacher
trainees use their mother tongue instead of thgeetdanguage. For this purpose, a set of
thirty video recordings of the teacher trainees wlassen. The video recordings were taken
during the Clinical year project, which will be nolriefly described. The description
provided here is adopted frofferna’sICT in Teacher Education: Extending Opportunities
for Professional Learning“The Clinical year project is a unique approachteéaching
practice as a component of teacher education proges in the Czech Republic in terms
of its philosophy, allocated time, content andawdi” Cerna and PiSova cited erna,
2005, 82). The Clinical year is based on the pastip between the University of
Pardubice and a number of primary schools in thec&Republic. The project provides a
real-life experience from the school environmenhiok is supposed to be crucial for
teacher trainees and their professional developrmddter the third year of study, teacher
trainees are deputed to the primary schools fohalevschool year teaching practice and
their position is that of an assistant. Teachanées should cooperate with their mentors

and university tutors. Cooperation with mentorsoirres a number of activities related to
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several teaching issues such as observation, tsehing and the assistant’s own teaching,
whereas tutor-assistant cooperation is mainly basecbommunication and six projects that
the teacher trainees have to complete within theacyear. These projects are focused on
a written diary, questionnaire and survey, obs@wuatlesson report, audio and video
recording and action research (2005, 82-86). THecteve technique of audio and video
recording of the teacher trainees is the one | wg# in my research. During my research

project, | will examine these recordings to provideir findings.

5.2. Research aims and objectives
This research aims to reveal whether the teacharees are able to conduct their
lessons in English, using the target language aras possible and thus discover the role
of mother tongue in English language classroom. fbHewing questions are directed in
order to achieve my aim:
1) Do trainee teachers use mother tongue in Englighulage classrooms?
2) If so, in what situations do they use the mothegte instead of English and how
frequently is the mother tongue used for this psgdo
3) Is the teacher trainees” use of mother tonguetafést
4) What is the amount of mother tongue in English legge classroom?
Concerning these questions, to support my hypathédse teacher trainees should be able
to conduct their lessons mostly in English to fallthe monolingual approach. Krashen,
who was a strong advocate of this approach, plet@dearning foreign languages has the
same characteristics as acquiring a mother tonpaeefore the use of mother tongue in
foreign language classroom should be none or min{f@&81). However, Medgyes takes
this view for “untenable on any grounds, be theycpslogical, linguistic and pedagogic”
(1994, 66). Nowadays, there are some situation:whis possible for teachers to slip into
their mother tongue, but the teachers need to wargful to avoid its abundant use. All

these situations are provided in chapter 4 analiservation sheet is based on them.
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5.3. Research method and tools for data gathering

The thirty teacher trainees and the audio and videordings of their Clinical year
teaching is the subject group of this quantitatresearch project. As a tool for data
collection | chose an observation technique, sfobservation plays a crucial role not only
in classroom research, but also more generallyupparting the professional growth of
teachers and in the process of school developmétbpkins, 2002:69). This technique is
focused on phenomena directly accessible to sem#iesio planned intervention, however
in the case of observing from audio and video riogs applyed to indirect observation.
Hence a focus for my observation has been alrepégifeed, | will use focused and
structured observation sheet (see Appendix 1)lthave created and that is based on a list
of prepared categories, situations and phaseseoleson when mother tongue might be
used. The offered possibilities are based part@ilyschweers’s (1999) and Tang’'s (2002)
number of possible applications of the mother tengse and on other theoretical findings
described in chapter 4. It should be mentioned these two researchers, Schweer and
Tang, carried out related investigations connetiedative language use. The content and
structure of my observation sheet is deteminedhieyratio of the mother tongue and the
target language used by the teacher in the lessorording to Denscombe, there are
several advantages of systematic observation:

» Direct data collection.

» Systematic and rigorous .

» Efficient.

* Pre-coded data.

* Reliability.

(2003).

Within the structured observation sheet, the dalidbe collected by using so calledally
system which is a situation when “an observer puts dawvially or tick every timea

particular event occurs.” (Hopkins, 2002:89).
5.4. Schools and teacher trainees involved

For my research, thirty teacher trainees (asdstaand their audio and video

recordings were chosen. All of them had been shglyihe English Language Teacher
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Education Programme in the Department of English/Aamerican Studies at the Faculty of
Art and Philosophy of University of Pardubice. Tadsture teachers spent a year in a
number of primary schools in the Czech Republimddheir Clinical year practice. One
subject group of teacher trainees was doing thetipeain a school year 2003/2004 and the
second group in a school year 2004/2005. The Glinjear project is described in more
detail in the introduction of the reearch. Duritg tClinical year practice, teacher trainees
were required to establish a working relationshifhveachers (mentors) and work as a
team with them. At college, assistants were give@nrimation, timetables organized for
them and support from their tutors and moreovey there asked to complete six projects.
One of the projects is Project 5 that has a grepbrtance for my research, since one of its
parts is based on recording a sequence of a letsamht by tearcher trainees. Each
recorded lesson is shorter than a regular lesgprpgimately about 20 minutes long. For
the purpose of my research, | will observe theserded lessons and use the observation
sheet.

5.5 Data collection procedure

The amount of the mother tongue usage was the owaioern of the observation.
Thirty lessons of English conducted by teachen&es were observed and recorded to find
out for what situations and how frequently the neottongue was used. Nobody of the
teacher trainees was informed of the observatiopgae beforehead. During the whole
process of data collection procedure | was awatbefact that the question regarding the
role of mother tongue could lean on the subjectilev of my person as an observer.
However, a list of prepared categories and the otetbf a tally system within the
structured observation sheet raise the validity aedlibility of the data collection
procedure. These two also increased by the fattamhalyzing video recordings enables
rewindining the tape back whenever needed and ttheiossibility to watch the video
again. Detailed record keeping of the teachersherabbngue used in the listed situations

and phases of the lesson provided a base for adatgsis procedures.
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5.6. Data analysis and

As already stated, thirty students of the Englisinguage Teacher Education
Programme were observed to find out the amount athar tongue in English language
classroom. To do this | had to measure the exaocuatrof time when assistants used the
mother tongue. The obtained data were expressepeinentage (see Table 1). My
assumption is that the mother tongue should naisled more that ten percent of class time
which is based on Tang’s (2002) and Bawcon’s (2@8®arch findings. | suppose that the
use of mother tongue has got a normal probabilgiridution. My task has got two parts:

a) To test on the level of significance 0.05, whethiez assistants” use of mother

results

tongue vary from my assumption.

b) To test on the level of significance 0.05, whethieg assistants” use of mother

tongue is significantly higher than my assumption.

Table 1
use of mother tongue use of mother tongue

assistants % assistants %
1 10 16 48

2 30 17 68

3 27 18 37

4 34 19 59

5 61 20 13

6 18 21 21

7 46 22 27

8 17 23 3

9 0 24 25

10 42 25 48

11 20 26 1

12 66 27 1

13 7 28 11

14 79 29 23

15 31 30 20

Arithmetic average = 29,76

Max = 79 (peak value)

Min = 0 (minimal value)

Standart deviation = 21,316 (figured by computer)
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Range of variation = 79 (peak value — minimal value

Table 1 displays the numbers of samples observédeiriirst column and the amount of
time spent by using the mother tongue expressgercentage in the second column. It is
obvious from the table that sample number 9 hadldhest percentage of the mother
tongue use, in fact he/she conducted the wholeresstirely in English with no use of the
native language. On the other hand, the highese twowed sample number 14 with 79%
of class time for mother tongue use. In order tangxe the amount of mother tongue in
English language classroom and thus answer myiquest conducted a sampling test for
the mean when a parametis unknown:

a) Test of a null hypothesisg-HEX = k against an alternative hypothesisEk # k

X (arithmetical average) = 29,76

s (standart deviation) = 21,316

n (number of assistants) = 30

k=10

critical value § ».1= 2,042 (found in statistical tables)

X - k 29,76-10

Form of the test criterion: T = / n-1 = \/ 30-1 =0,9268 x 5,38 = 4,986
s 21,316

(formula taken from statistical tables)

Curve 1

Ho is rejected Ho is not rejected Hg is rejected

The allowed area

-2,042 0 2,042 4,986

Results of this test, displayed in Curve 1, rewe#hat the value (marked with a red arrow)
of the test criterion does not lie within the alldvarea and thus the null hypothesis is
rejected, which means that the use of mother tongjgeificantly varies from my

assumption.
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b) Test of a null hypothesisgHEX = k against an alternative hypothesis Ek > k
A critical value of this test is according to stéital tables, 1,697. Since 4,986 > 1,697 the
value of the test criterion lies outside the alldwarea and the null hypothesis is again
rejected. This means that the assistants” use tfemtongue is significantly higher than
was expected. The results of this test indicated tte teacher trainees not only use their
mother tongue in English language classroom, kayt tise it inordinately.

Similar data to Table 1 are displayed in anotladiet in Appendix 4. In the first
column there are numbers of samples observednhheisecond column are counts of all
ticks for each sample indicating their use of motlbague during the lesson in the second
column. Sample number 9 (see Appendix 2) has golotest score for mother tongue use
while sample number 14 (see Appendix 3) with fiiy-ticks altogether indicates the
highest and so redundant use of mother tongue aeahpeth the average use, which is in
fact also very high. Appendix 5 shows the same dateever, displayed in a chart.

Since the previous test revealed that the motheyue is used by teacher trainees, |
have to find out the answer to my second questiomhat situations and how frequently
teacher trainees use the mother tongue. For tingopa, Chart 1 was created.

Chart 1

2

00 175
150 137
100 100

73
50 - 38
108108 |22 8 6 H
O D |:| I D T = I I |:| T = I |:| I = I - I I 1

1 23 456 7 8 91011121314
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Chart 1 shows the situations (axis x) and a cofititks for each situation (axis y) of thirty
samples altogether signalling the use of motheguenlit shows that the mother tongue was
used in the following fourteen situations:

introducing the aim of the lesson

introducing the next activity (transition)

explaining the meaning of some phrases

practising the use of some phrases

doing translation

explaining some grammar points

explaining some difficult concepts

asking questions

checking pupils” understanding

10 giving instructions (organizing GW, PW, Management)
11.giving suggestions on how to learn more effectively
12.movitating

13.evaluating and providing feedback

14.other

CoeNoOGARWNE

Situation number 14 labelled ather, was designed for situations that are not mentione
the observation sheet, but which were used by swirtiee assistants. As some observation
sheets showed, this item stands for solving o-tashaviour, dictation, error correction
and answering questions. According to Chart 1 gtlaest use of mother tongue, total 175

times, was used for giving instructions.

Chart 2

2%

6% 2% 3%

o1
m2
o3
o4
m5
o6
|7
o8
mo
m 10
0O1l1
o12
|13
|14

3%
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Assistants used mother tongue either after firgingi instructions in English or in other
cases when the mother tongue was used alone widmyuaipparent reasons. For overall
concept, Chart 2 displays a pie chart with pergmtiivision of situations.

Regarding the third research question, the resultgiest that the use of mother
tongue was not effective (see Chart 3), which méaaismost of the mother tongue use did
not help pupils to learn English. The effectiveness evaluated according to the aim to
use the target language as much as possible aonddaay to reasons why the assistants
used the mother tongue. In cases, where otheritpe®instead of mother tongue could
have been used, the situation was labelled asectefé. In other cases on the contrary as
effective in the terms of a rate of return. Theuooh chart displays the ratio between the
effective mother tongue use (blue columns) andfécéf’e mother tongue use (violet
columns). The highest difference in effectivenessagain in situations number 10 for
giving instructions, number 5 for doing translatiemmd number 8 for asking questions. For

total vision, Chart 4 portrays effective 36% toffeetive 64% use of the mother tongue.

Chart 3

160 149

140

120

100

80 72 OYes
B No
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Chart 4

Yes
[ 36%

One question this study did not address and iih iwzhat phases of a lesson the
mother tongue was used. The fact is that the vi@eordings were only sequences of
lessons about twenty minutes long so majority ofh@otongue use was done during the
main part, which was mostly the only part recordeat. that reason, it was not possible to

reach any conclusion since it would be baseless.

5.7. Discussion

These results show some similarities to Schweé@8389) research, which was done
in Spanish context. Both revealed that the motbague was used by all participants
involved, except one sample in my research. Theoou is interesting as far as my
purpose was concerned. However, the fact that sajreubjects were higher than expected
is unpleasantly surprising. | cannot say that | waspletely disturbed, but | admit that
seeing such a high figure in black and white was angositive feeling. It seems that
assistants” attitudes to the use of pupils” mdthregue in the foreign language classroom is
completely favorable and thus in my opinion, muaveéh undergone significant changes,
when | consider current communicative approach,ctwvighould be followed. Although
there are some findings based on Strohmeyer andaM¢®88) or Garcia (1991) cited in
Auerbach (1993) or Ellis (1988) and Atkinson (198upgesting that appropriate use of
mother tongue positively affects pupils” attitudmvard the target language and may

facilitate language acquisition, this does not m#éaat teachers should use the mother
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tongue in such a huge amount as the observatimeslezl. Based on this, some serious
reflection was needed here. There are severallpjessiasons for the apparent failure of
the target language use. One reason may lie inffarafit level of assistents” target
language proficiency, nervousness from being resmror pupils” weakness in English.
Another aspect for using the mother tongue coulthbdength of the Clinical year practice
and the level of teaching experience. Since teaitherees” practice lasts only a year they
may got classes that have learnt English for some before. These classes could have had
teachers using too much of the target languageupdspmight not have been used to the
target language exposure. However, nor in thessetait is necessary to use only mother
tongue, but it is good at first to keep to the dempocabulary that pupils came across
before and later start to use more complex strastwillis, 1991:xiv). Nonetheless, the
audio and video recordings were taken during thatmof April, which was the eighth
month of the teacher trainees practice, so theypgtanty of time for introducing other
useful phrases in the target language. Moreovergthre several ways to deal with a big
temptation for using the mother tongue, which #echer trainees should have used instead
of employing mother tongue into all possible sitoreé. The next thing is that it probably
would be better to be more strict from the begigrim prevent the use of mother tongue.
The research also revealed that the mother tong&mglish language classroom does not
play only supportive and facilitating role, but tead often replaces English, which must
remain the main language. | am not afraid to say tiiee main medium of communication
was alas the mother tongue. The fact is that p@sillearners of a foreign language have
only a little chance to meet up with the foreingdaage outside the classroom. For this
reason, they need as much exposure to the foraigguage as possible. The calculations
proved that the three highest scores belong tagivmstructions, doing translation and
asking questions. These findings may lend furtmedence to the argument that subjects
used to much of the mother tongue. My observatguggest that without translation and
using the mother tongue, pupils would understandvag. It seems that teacher trainees
have completely forgotten all the ways for convegyimessages and meanings of unfamiliar
words and phrases such as using the target langlgigétions, demonstrations, gestures,

using visual aids, real objects or target languelges. Also in defining effectiveness,
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teacher trainees did not get away with using théherdongue. It was evident that pupils in
general did not need to hear the mother tongue. fdaé reason for the failure of the
target language use may be that subjects obsereed 8o focused on the fact being
recorded that they became distracted and were ertabtonduct their lessons mostly in

English.

5.7.1. Conclusion
Caused by the results, this research suggestspbssible conclusions. First, it

appears that teacher trainees use too much of dtkeemtongue in the foreign language
classroom, which is not beneficial for pupils ahdit learning. My assumptions about the
frequency and amount of mother tongue were basethetiact that teachers should not
overuse mother tongue in the classroom. Using dhget language as much as possible
should remain the main goal and therefore teadtersld be aware of the redundant use of
the mother tongue only to facilitate their job. &ed, it appears that it is so easy for teacher
trainees to use the mother tongue not as a usatbhhique to solve difficult concept or
situation, but as the main teaching approach. Thezeseveral sitations when the mother
tongue should not be used, however most of thenbowed with mother tongue was used

just by teacher trainees.
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6. Conclusion

The aim of this thesis was to find out to whatkeettthe mother tongue plays its role
in foreign language teaching. In order to do tist i had to deal with issues like teaching
methods and approaches throughout the history.oadth | tried to be as objective as
possible | cannot say that there is only one answeny question and thus | understand
that not everybody would agree with my ideas presskm this paper. Beginning with early
teaching approaches, displayed in the first pd, focus on form later changed into
developing pupils” communicative ability, which leawshifted to adopting current
communicative approaches such as The Natural Appraad Communicative Language
Teaching. These approaches emphasize pupils” coioative competence, which is
described in the third chapter. It suggests th#ttauit sufficient exposure needed for pupils
to acquire the foreign language and to start to aisgew knowledge, communicative
competence is not likely to be uphelded.

It is apparent from my paper that | support theaithat the target language should
remain the main language to be used in foreignuagg classroom however, with the
appropriate and judicious use of mother tongue ames cases. | also encourage
communicative approach arguing that pupils shoglcexposed to as much as possible to
the target language use to allow its acquisitiovettoment considering that their foreign
language class is the only opportunity when theyigeontact with the foreign language.
Unlike the second language learners who have taheie second language in everyday
life, the foreign language learners have not themesahance to the target language use
outside the classroom so they cannot practice thiegthave learnt in the classroom.

In the fourth chapter, the possiblity when to dlke mother tongue in foreign
language classroom is presented based on théh&a judicious use of the mother tongue
can sometimes have both pedagogical and effectilein the communicative language
classroom. However, | want to stress out that te@cimust keep in mind that the target
language should remain the main language.

In the practical part of my thesis | tried to istigate to what extent and in what
situations the teacher trainees use their mothegu®. The research based on observing

thirty audio and video recordings examined the amaf mother tongue the teacher
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trainees used during their own teaching. Althouglelleved that my research would prove
the theoretical part foundations and strenghtenbeliefs, the results showed a complete
flip side. Based on the results, | tried to fine ttause of such a failure, which may lie
mainly in teacher trainees” teaching experience tlwgir problems to provide a
comprehensible input to pupils.

Although | find my results useful the major limiat of my findings might be a
relatively small sample of participants so in cak&irther research | would suggest to have

a larger sample of teacher trainees.

52



7. Resumé

Jak bylofeteno jiz v avodu mé prace, role, kterou nisky jazyk hraje p
vyuéovani ciziho jazyka, byla vzdyredmétem mnoha polemik a diskuzi. Ani po
dlouholetych vyzkumech se neda s jistotou odgdély jaka esr je role, kterou mateky
jazyk predstavuje. S ditou jistotou Ize algict, Ze se skupina odboriikucitelt a dalSich
teoretiki zabyvajici se problematikou vyuky cizich jagykrozcklila na dva tabory.
Zatimco jeden tabor zastava nazor, Ze tskfejazyk ma jednu z nejtkzitgjSich funkci,
bez které se vyiovani neobejde, druhy tabor podporuje mySlenkuceyani v jazyce
cilovém a to vco neftSi mie. Matdsky jazyk tady svoji roli sice také hraje, ale
v minimalni podob, spiSe jako progdek usnatljici vyuku a to pouze v danych
situacich, kdy lze ¥bec mateésky jazyk pouzit.

Také ja zastavdm nazor, Ze wguani by nglo byt vedeno co nejvice v jazyce
cilovém, jelikoz se mi tato metoda zdéinngjSi a také efektivijSi vzhledem k &em.
Jeden z hlavnichiagtodt, pro¢ se vlasts touto otdzkou ve své diplomové praci zabyvam, je
ale fakt, Ze jako studentka obortitalstvi anglického jazyka jsemdta také Sanci, sobit
jeden rok jako praktikantka na jedné zakladni Skaleské republice. S¢asti moji praxe
bylo nejenom zvladani veSkerych povinnosti, kteselsou praxe ve Skolnim priedi
piindsi, ale také mozZnost nahravani svych vlastnigtinh vywovani angltiny. Po
shlédnuti prvniho videozaznamu jsem s udivem lgistie i ja sama jakoZto &aajici
ucitelka, pouzivam matsky jazyk ve velké nii€¢, coZ ovlivnilo niij nazor natolik, Ze jsem
se timto tématem rozhodla dale zabyvat i ve svébmipve praci a v rdmci empirického
Seteni provést analyzu videozaznawyucovacich hodin jinych studantangliétiny. Toto
Seteni bylo zaloZenoipdevSim na observacich videozazdm zjiS&ni miry vyuzivani
matdského jazyka.

V druhé kapitole diplomové prace se zabyvam symuhim a diachronnim
pohledem na vyuZivani maského jazyka ve vyuce. Jak postépn pribéhu prace
vyplyva, mateésky jazyk tvdil nejdrive nedilnou satést vyuky, kterd se ale postupem doby
stédle zmenSovala a ustupovala do pozadi. Pro vgidho jazyka tento fakt znamenal
zésadni zlom, jelikoz pouziti ma$tiny se z&alo omezovat na takovou Uravee K jejimu

e 70 M

pouziti se piklanélo pouze v pipadech potizi. K situacim potiziae dojit napiklad kdyz
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Zaci ani po opakovanych pokusectitele za pouziti cilového jazykajanych ponicek,
gest ani mimiky nepochopi, co po nicltital zada. S timto odklonem od pouZivani
matdskeho jazyka také Uzce souvisi rozvoj komunikakienfristupu, ktery zhruba od
druhé poloviny dvacatého stoleticahovliviiovat vyuku cizich jazyk a dirazré poZzadoval
pouzivani cilového jazyka, i kdyz za malétispeni jazyka mateského. DalSi ziezitych
metod, vzhledem ktématu moji prace, je tak zvargtuhil Approach, zaloZzeny na
Krashenovych teoriich osvojovani si cizich jaryPrvni a jedna z jeho néij@zitéjSich
teorii je zaloZena na rozdilu mezi osvojovanim gtenim se cizimu jazyku. Osvojovani je
popisovano jako rozvijeni kompetence tim, Ze pam cizi jazyk pro autentické situace,
zatimco @eni se popisuje spiSe jako znalost o jazyku, jelamngtické formd apod. Tato
teorie zaloZzena na rozdilu mezédomym a nesdomym uwenim, se ihned zalala
odvolavat hlava na jednojaz§mé zeng, kde se lidé &hem svoji Skolni dochézk§asto
neds@sre trapi s denim se cizimu jazyku, na rozdil od vicejazych zemi, kde si lidé cizi
jazyk jednoduSe osvoji jizéhem svého éstvi. Cela tato teorie je v podstataloZzena na
faktu, Ze @eni se gramatice neni v Zadnétppd: tak efektivni jako jednoduché osvojeni
si jazyka. To je také nazor, se kterym mnoho téaretesouhlasi, arpdklada vyzkumy
zaloZené na pravém opaku.

Treti kapitola se &nuje komunikativni kompetenci, jelikoZ jeji rozuijeje jednim
Z nejdilezitgjSich cili vyuky cizich jazyk. Je to termin, ktery proSel zZimym vyvojem a
mozna pray proto existuje mnoho jeho interpretaci. N&jd se zabyvam vystienim
tohoto terminu, potom jeho sgAstmi a nakonec rozvojem komunikativni kompetente p
vyuce. Komunikativni kompetence je v podstathopnost spraénpouzivat cilovy jazyk
tak, aby doslo ke spini komunikativnich cil a porozumini contextu, ve kterém je jazyk
pouzZivan. To ovSem neznamenda pouZiti jazykesp v takové podod jako u rodilého
mluvéiho, ale v takové podébaby doSlo k usfEnému pedani informace.

Role a pouziti matekého jazyka v hodinach angiiny jsou gedstaveny
v nasledujici¢tvrté kapitole. Vychazim z toho, Ze pro rozvoj kamkativni kompetence je
potreba pouzivat cilovy jazyk jako hlavni pri@stek komunikace a na zakéadoho
predkladam iizné techniky a zisoby, které Ize pouzit misto megkeho jazyka. Zarove

si ale u¢domuiji, Ze v gkterych gipadech mze byt pouziti matského jazykaiinosem, a
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proto poskytuji i v¢et #chto situaci, ale zaredpokladu, Ze maitsky jazyk pak bude
pouzit pouze vmeéreném mnozstvi, které uz samgme zavisi na konkrétnim diteli.
Kratce se také zmuji o klicovych dovednostech poslechiteni, psani a mluveni,
z daivodu poskytnuti fehledu dovednosti, které by Zacélimovladat. Jelikoz komunikace
mezi witelem a 2aky v cizim jazyce nenitginou na vysoké arovni, uvedla jsem ke kazdé
dovednosti i piklady jednoduchych frazi, které kdy#itelé budou v jednotlivych situacich
neustale opakovat, tak si je zaci postupsvoji a bez problému jim budou rozéttmcoz
opét umoziuje pouziti jazyka cilového namisto miateeho. Pouzivani jednoduchych frazi
v cilovém jazyce dopotwje i mnoho odbornik zabyvajici se stejnym tématem, jelikoz
timto zpisobem se vyt rutiny, které napomahaji pouzivani ptéilového jazyka nejen
ucitelem, ale i samotnymi zaky.

Posledni kapitola této prace se zabyva jiz Zmim empirickym Sdenim za
Gcelem provedeni analyzy videozaznamasti vywovacich hodin, nejednd se totiz o
nahravky celych hodin, ale pouze asi dvacetiminithvisek. V této kapitole popisuji
jednotlivé faze vyzkumu jako je avod, zvoleni cNgprani spravné metody proéstdat,
nasledné shromdbvani dat, zpracovani dat, jejich analyza, hodnboersledki a
v neposlednfac zawr.

Mym hlavnim cilem bylo jiz od g@tku zjistit, jakou roli matesky jazyk ve
skut&nosti ve vy@ovani hraje, ve smyslu mnozZstvi jeho pouZziti, hsfnpouZiti a situace,
ve kterych je pouZzivan. Za timtoctelem bylo vybranoticet videonahravek dnes jiz
byvalych studerit Ucitelstvi anglického jazyka. Tyto nahravky bylyifreny Ehem tak
zvaného Klinickeho roku, coz je unikatni projektolsprace Univerzity Pardubice a
nékterych zakladnich 3kol €eské republice. Jednim z Gkpkteré budouci ditelé museli
splnit, byla prag reflexivni technika videonahravky, kterda se stafkladem pro rij
vyzkum. PouZiti videonahravek jistym tgmbem zvySilo spolehlivost (reliability) dat,
jelikoZ bylo mozné se k titym dulezitym situacim pro ij vyzkum vrétit, getctit kazetu
a znovu odobservovat dandaést. Co se tyka opragnosti (validity) ziskanych dat i ta byla
navysena, jelikoZz vSechny situace uvedené v ob&eiva archu, byly zaloZzeny na

teoretickém zéklag uvedeném v kapitolétyii.

55



Prvni analyza ziskanych dat byla provedena za pota& zvané nulové hypotézy,
za pgredpokladu, Ze maiteky jazyk nebude pouZzit ve vice jak deseti procg@mteodiny, coz
je podle rkterych teoretild hranice, ktera by netta byt pekratena. Ziskané vysledky ale
tuto hypotézu nepotvrdily, naopak prokazaly hodnmbdstats vysSi, coZz znamena, Ze i
mnozstvi pouziti matekého jazyka bylo mnohokréat vyssi.

V dalSi fazi mého vyzkumu jsem se snazila zjistilakych situacich je maitsky
jazyk praktikanty pouZzivan. Vysledky &pvychazely z fipraveného obser¢aiho archu.
Z uvedenychetrnacti situaci, bylo néasgjSi pouziti matéského jazyka ze strany vSech
zkoumanych é&telt (praktikanfi) dohromady, uZivano pro zadavani instrukci, celkem
175krét, pro peklad 137krat a pro kladeni otdzek 100krat.

Také posledni analyza vyslagdktera se zabyvala efektivnosti pouZiti niského
jazyka, potvrdila vyrazh vySSi hodnoty nez se daldegpokladat. Z celkového i
pouziti matéského jazyka vSemiiteti praktikanty pouze 36% bylo efektivni, zatin@o
bylo odhaleno jako neefektivni. &bvani, zda jednotlivéifpady pouziti matského jazyka
jsou efektivni¢i neefektivni zaviselo na tom, jestlicitelé pouZili vSechny dostupné
techniky aby Zakm danou informaci ffedali v jazyce cilovém, nebo jestli v dané chuvili
bylo pouziti mateského jazyka zbytmé. Bylo Ukolem titelt, aby rozpoznali ten spravny
okamzik, kdy matisky jazyk mohou pouZit.

Celkové vysledky tohoto empirického i&sti bohuzel nepodpd ani moji
teoretickoucast, ani nij nazor, protoZe bylo prokadzano, Ze praktikantiZeajji pi vyuce
ciziho jazyka nad#ré mnozstvi jazyka maského. Samdejme jsem se snazila zjistit,
pro¢ k tmto zaeram doslo. Na jedné strammaze byt praktikantova schopnostegavat
informace nebo jeho zkuSenost a s tim souvise@itliadpraxe, na strandruhé se mohlo
jednat o peswdéeni, Zze pra¥ hojné pouzivani maitského jazyka rive pomoci slabym
Zakim pochopit latku. DalSimiyodem mohla byt obtiZznost zrovna probirané latkly, &e
ucitelé snazili, aby ji Zaci pochopili.

| kdyZz tyto vysledky neprokéazaly minimalni roli yati matéského jazyka ve
vyucéovani jak bylo pedpokladano, i tak povaZzuji tento vyzkum zanpsny. Pro #tSi
empirické Seaeni v delSim¢asovém Useku bych ale dopéouala \&tSi paet vzorki

videonahravek praktikaint
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