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Abstract:

This diploma paper is meant to provide a view into the sphere of learning
vocabulary. In the following discusson the emphasis is placed on the importance of
vocabulay learning which is regaded as the key component of the language
development. One of the chief ams of the paper is to develop awareness of the
processes involved in learning, specificdly, to explore what dtrategies students employ
while deding with English words. The following chapters cover topics closdy related
to vocabulary learning such as factors influencing the process, the mentd lexicon,
learnability and so on. The learning styles and drategies are given great dtention as
they are the prime focus of the thess. How can vocabulary be practised and developed
in the most effective way? Why are gppropriate vocabulary recording and dictionary

use sgnificant? These are some of the issues discussed here.

The practical section is based on the research the prior concern of which has
been to invedtigate what drategies sudents use, how far they are aware of the
exigence of various techniques and whether they actudly use any to learn new words
and to retan them better. It is important that students be encouraged to take
respongblity for ther own learning. It is the learning srategy indtruction that is based
on the idea that Sudents are more effective when they take control of their learning
and thus become more independent.



Souhrn:

Tato préce poskytuje nahled do oblasti dovni zasoby. Vnadedyjici diskus je
duraz kladen na dulezitost dovni zasoby jako klieove éasti zdokondovani se v cizim
jazyce. Jednim zhlavnich cilu préce je rozSigt povidomi o procesech probihgicich pg
ueeni, prace s SnaZi prozkoumat drategie, které studenti  vyuZivgi pg  ueeni
anglickych doviéek. Nadedujici kepitoly se zabyvgi tématy jako napdklad faktory
ovlivoujici uéeni, schopnost nauéit se nova dovieka apod. Hlavnim cilem préce je
pablizit syly a drategie Zé&ku, otézka procvieovani a rozSa@véni dovni zasoby,
vyznam vedeni viasniho dovnieku. To jsou jen nikteré otazky, kterym je zde

Vi novana pozornost.

Prakticka é&st je zdoZend na vyzkumu, jehoz hlavnim cilem bylo Zjidit, jak
s dudenti dovieka uei, jak pastupuji k problematice dovni zasoby, do jaké miry S
uvidomuji exigenci ruznych technik a draegii, zdali jich ve skuteenodti vyuzivgi
k zapamatovani a udrzeni novych dov. Ruzni Z&ci poteebuji ruzné metody uéeni. Pg
osvojovani ciziho jazyka je teeba z&ky vést k tomu, aby byli pdpraveni peevzit vits
odpovidnost za své uéeni a to pomoci vyuZivani vlastnich uéebnich drategii
zdoZzenych na individudnim uebnim a pozndvacim gylu, a tim s ga& méni

zavidymi na uéitdli.
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THEORETICAL PART

Introduction

“This brings me to the subject of vocabulary learning, which to me
always seems the key to any language. | am quite happy to pronounce
badly and make grammatical mistakes but there is no escape from
learning words.” (Hedge 1997:111)

“In learning a second language, the student almost inevitably thinks
about what he is doing and reflects on the nature of the process.”
(Lewis in Wenden, Rubin 1987:103)
Whether we are spesking or writing, we convey our messages in words. Words
are the medium through which we express our thoughts, fedings, idess, questions,
remarks etc. A large and varied vocabulary adlows us to express our ideas precisdy and
concisdly by choosing the exact word; use the appropriate tone by choosing the most
auitable words to reflect the degree of formdity; communicate with confidence and
eae by feding comfortable with the Stuation because we know we have suitable words
at our disposd.
“The more words | have the more precisely | can express the exact meaning |
want to.” (Scrivener 1994:73)

No mater how well the sudent of a language learns grammar, no metter how
successfully the sounds of the language are mastered, without words to express a wide
range of meanings communication cannot hagppen in any meaningful way. Students
usualy want to increase thelr sore of vocabulary as they regard it as a yardgtick of
their language improvement. As Jordan (2000) points out: “ Vocabulary knowledge is
the single most important area of second language competence.” (p.149)

Dexpite the traditiond neglect of the sphere of vocabulary,...“throughout this
book we clam that vocabulary has been neglected by linguists, gpplied linguists and
language teachers.” (McCarthy:1990). Recent years have seen a greater awareness of
thisissue and many questions have been asked some of which are outlined below.



p What are the factors affecting learning vocabulary?
p Do dl sudentslearn in the same way?
p What strategies do learners use to acquire new words and to retain them?

p Why are some words easer to learn than others?

These are only some of the questions to be dedt with in the following chapters.
The purpose of the thesis is first to look a some theoretical background of vocabulary
acquigtion and learning, specificdly, the factors influencing learning vocabulary, the
mental lexicon, effective drategies for developing one’s word store and other issues.
Secondly, the paper tries to reflect on how this is being applied in actud leaning
gtudtion as the second part is practical and attempts to find out what the process of
learning new words is like. As pat of expanding dudents skills and drategies,
developing reference skills and encouraging the use of vocabulary records in particular
are being stressed.

The research part is going to make use of a questionnaire, observetion, interview
and action research. The numbers and figures of the obtained data will be explained and
further conlusions drawn.

The questionnaire will be given to the 2 and 4" year students who are between
gxteen and nineteen years of age and al of them have sudied English for a leest five
years. | am going to concentrate primarily on the ways students learn new vocabulary.
The man focus will be on any techniques the students use as well as their opinion on

and a generd feding about language learning.

CHAPTER 1

1. THE POWER OF WORDS

“To the Anglo-Saxons a vocabulary was a “wordboard’, to be owned and treasured; to
the Chinese, a sea of words to be fished.” (Morgan 1986:4)

When we stop to think how words are used in our everyday life, we redize that
unlike grammar we use words with red awareness as we have to name a thing
correctly, choose the right word in order not to hurt other people and so on. Put in

another way, we ae condantly conscious of power of words. Obvioudy, to



communicate effectively both in writing and spesking we need a lage and vaied
vocabulary s0 that we can sdect the most gppropriate words for our purpose and
audience. In other words, in order to communicate successfully we have to rey entirey
on the words we use to express the message correctly, clearly and appropriately. In
order to put the message accross successfully we need to have a choice of words if we

areto be ready for different occasions.

As Quirk points out, “Language is the key to interpersonal relations and the
driving force in them.” (1990:143). Consequently, it is necessary to know the range of
words for different Stuations in order to pick the most appropriate ones since, and it is
typica for English, there are a greet many subtle differences in meanings of words.
According to Quirk, many of our interpersond difficulties are language based. (p.143).

The sze of our vocabulary is not fixed. It can be extended. Our word store will
continue to grow throughout our life if we encourage it to do so. Some of the ways are
by usng adictionary, referring to athesaurus, extensve reading, lisening, practisng.

Three types of vocabulary areas ae didinguished according to our socid
interaction with other people the “core’ vocabulary, the “private’ vocabulary and the
“specidized” vocabulary. This issue is not going to be dwet upon more as it is not the

objective now.

2. STATUSOF VOCABULARY IN A LANGUAGE CLASSSROOM

In the past vocabulary used to be emphasized too much in language classrooms.
Some people had believed it was the only key to language learning. Learners often
thought that al they needed was a large number of words. They pesumed they could
meder the language by learning a vast number of words dong with the meanings in
their own language. This belief proved to be wrong snce gpat from knowing many
words and ther meanings, one must aso know how the words function in
sentences.That is one reason for the emphass upon grammar in tescher-preparation
programmes as well as in the classroom in the past few decades.

A great ded has been sad about new discoveries in English grammar. At the
same time, much less has been pronounced about ways to help students ded with new

words. What is certain according to various studies is that students who do not learn



granma dong with vocabulay will not be aie to use the language for
communication.

AsAllen (1983:2) points out,
“....s0me specidids in methodology seemed to believe tha the

meaning of words could not be adequately taught, so it was better not
to try to teach them....It is not amply a matter of leaning that a
certain word in one language means the same as a word in another
language. Much more needs to be learned, and there were those who
felt the complexities were too grest to be dedt with in class”

The datus of vocabulary within the curriculum has varied consderably over the
years. It suffered dgnificant neglect during the 1950°s and 1960°'s. When audio-
linguaism had a dominant influence on methodology, made some of a comeback
during the 1970's under the influence of communicative language teaching. For much
of this century, the principd focus of language teaching has been on the grammar.
While grammar-trandation gpproaches to the teaching of language provided a badance
of grammar and vocabulary, audio-lingudists suggested that the emphasis should be
drongly on the acquistion of the basc grammaticd patterns of the language. The status
of vocabulary has been enhanced as a result of the development of communicative
approaches to language teaching, and methods such as the Natural Approach (Krashen
and Terdl, 1983). Proponents of these methods point out tha in the early stages of

learning and using a second language one is better served by vocabulary than grammar.

At present there is more concern with learning vocabulary. Scholars are taking
more interest in the study of word meanings. There has been a number of research
sudies dedt with problems related to words. The results are that lexica problems
frequently interfere with communication as it is the right words which are necessary for
successful  communicetion. Undoubtedly, teachers are aware of the vaue of leaning
vocabulary.

Allen (1983:5) givesalist of the most frequent questions raised by teschers:
=  Which English words do students need most to learn?
=  How can we make those words seem important to them?

»  Why are some words easier than othersto learn?

=  Which aidsto vocabulary learning are available?
= How can we encourage students to take more responsbility for their own learning?

My objectiveisto try to find answers to these questions in the chapters that follow.



3. FACTORSINFLUENCING LEARNING VOCABULARY

“...from the psychologicd point of view foregn language
acquistion is in comparison with other subjects — increesngly
complicated process, largdy dependent on the learne’s
individudity. (Hendrich 1988.62)

Learning vocabulary is a complex process which depends on a number of factors. They
are briefly outlined below:

1. Individual differencesinduding age; aptitude and intelligence; mativation; anxiety;
attitude; persondity;...and many others

Individual learning styles and strategies

Materials used in the classroom

Teacher”s approach and methods

Classroom atmosphere: a) relations among students and students and their teacher

b) time and place conditions

6. Level of communicative competence

ok wDN

Learners bring their own persondities, individud characterigtics, perceptions of
themsdves and many other atributes to the learning process. This results in different
learning dyles and consequently diverse ways of learning, comprehending and
knowing as we shdl discuss later. The pages that follow will not consder al of these

attributes but will discuss the importance of learner’s motivation, atitude and anxiety.

3.1 Motivation

“But practice without zed — with equa comfort and success and falure — does not
make perfect...”. (Thorndike in Educationa Psychology, 1993)

That affective factors such as motivation, attitude and anxiety are criticd factors
to effective learning is universaly agreed on. There is a high corrdation between
motivation and achievement. This aspect, however, is very difficult to define and
measure. What exactly isamotive?

“Motives areinner psychological drivesthat impel people to action. (Nunan 1996:209)
In Hendrich's words, “every motivated behaviour ensues from the inner

motivationd digpogtions — needs and incentives activizing these needs. Incentive is an
impulse that changes a need into a motive of an action. (1988:52) In a school



environment such an incentive may be, for ingance, a prase, reprimand, a good grade
elc. Hendrich dso maintans that “motivation is one of the mos efficient forms of
psychological regulations. It isadriving force, an agent of learning.” (1988:52)

The fact that motivation is a crucid component in learning seems very obvious.
Yet it was not dways <o. It was not until early in the 20" century that E.L.Thorndike
experimentaly pronounced in his famous law of effect the link between learning and
moativation. Learning, as Thorndike dated, “is srengthened when it is followed by a
sidying dae of afars — saidfying, of course, to the learner” (Sprinthall:519)
Motivation has snce become a firmly established term in psychology and educeation.
Teachers have long recognized motivational or norrintdectud factors to be crucid in
determining the achievement of ther dudents. There is much evidence that motivetion
has got a powerful influence on the pogtive atitude towards learning. Psychologists
tend to dtress the fact that motivation never acts apart from learning and perception.
“Not only does mativation affect learning, but learning dso affects motivation.”
(Sprinthal  1990:521)
Bdow a few interesting theoretica aspects of this topic will be discussed. They
are asfollows:
1. The importance of motivation compared to language aptitude for success in
language learning.
2. What are the characteristics associated with a motivated learner?
3. Integrative versus instrumental motivation. Which of the two might be sronger
motive?

4. Intrinsic versus extrinsic motivation.

3.1.1 Theimportance of motivation

As has been sad above, motivation is very drongly related to achievement in
language learning. A question for which there is not yet conclusive evidence is whether
moativation is more, or less, important that natura gptitude for learning, though there
ae many clams towads the opinion that motivation is ultimatey more important.
Wha is conclusive for us as teachers is that we are responsible for creating conditions
which encourage learners’ motivation and thus learning. There are severa important
points for the teachers which may hep enhance moativation. It could be done by



choosng interesting topics for discusson, by cealy explaning dl ectivites o that
learners may find them essy to understand. Moreover, it is a teecher’s role to be able to
convince the learner about the usefulness and attrectiveness of the topic and the
importance of learning new words. Last but not lesst, for motivation it is crucid to have
good and qudity materids available — learners need a good textbook to follow in order
to have afeding of concept and guidance,

Various research sudies show that students motivation for learning and studying
the language emerged as a primary influence. According to Chamot e d, “ineffective
dudents generdly displayed low motivation to learn the language. Effective students
tended to be highly motivated.” (1999:140)

3.1.2 Different kinds of motivation

A digtinction has been made between ‘integrativeé and ‘instrumental” motivation.
The former refers to the identification with and integration into the target language
culture. The later entails the wish to learn the language because of its vaue as an
indrument for doing something successfully, such as for study purposes, pursuing
one's career, as an intdectud chdlenge, or smply as a pat of the school programme
and like. Experts say integratively motivated learners do better than the insrumentaly
motivated ones.

Ancther digtinction is tha beween ‘intrindc” and “extrinsic’ motivation.
“Intrinsic” means learning for its own sake. "Extrinsic” is connected with externd
incentives, such as the wish to please ether a teacher or parent, to pass an examination,
to recalve a good grade etc. It has been found out that intringc motivation has a bigger
impact on successful learning, as it has its roots in the learner’s awareness of learning
to be worthwhile and ussful. Both of them play a big part in the classoom motivation.
Intrindc versus extringc motivation are concepts dedt with by many psychologigts.
Jerome Bruner, the greast cognitive psychologis, is convinced that “learning will be far
more long-lagting when it is sudained by intringc moativation than when it is driven by
the more trangtory push of externd reinforces” (Sprinthal 1990:523)

Bruner admits, however, that extrindc motivation may be necessary for initiating
certain actions or for getting learning process started. (p. 523)



“But once on its way, the sometimes fragile process of learning is better nourished and
sudtained by intringc motives® (p. 524)

According to Gardner in Nunan's Self-directed Teacher (1996):

“...motivation refers to the combination of effort plus desre to
achieve the god of leaning the language plus favourable titudes
toward learning the language....motivation to learn a second language
is seen as referring to the extent to which the individud works or
drives to learn the language because of a dedre to do so and the
satisfaction experienced in this activity.” (p.290)

3.1.3 Characteristics of motivated learners

What does the term "motivated” learner entall? It is the one who is willing and

eager to invest effort in learning activities and to make progress. As has dready been

sad, learner motivation makes learning and teeching sgnificantly esser and more

pleasant and as a result more productive.

There is a number of persondity traits of such learners according to Penny Ur as

she gates and explainsin her book A Course in Language Teaching.. Some of them are;

1
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Positive task orientation. The learner is willing to tackle various tasks and has
confidencein his or her success.

Ego-involvement. Successis important for maintaining postive saif-image.

Need for achievement. A need to be good at something, to overcome obstacles.

High aspirations. Such learners are ambitious, want to gain top grades.

Good orientation. Awareness of the god's and usefulness of learning.

Perseverance. Such learner condgently invests a big amount of effort in learning,
and is not discouraged by setbacks or lack of improvement.

Tolerance of ambiguity. The learner is not disturbed or frustrated by confusion or a

lack of understanding.

One way of enhancing mativation in the classoom is by involving learners in the

decison-making process about what to learn and not ignoring their needs and interests

and thereby encouraging them to take responsibility for their own learning.



3.2 Anxiety

Anxiety is another aspect of affective factors having an impact on language
learning. It is believed that anxiety is detrimenta to effective learning and thet it is
teecher’s task to reduce anxiety in the learner especidly by building sdf-confidence
through postive experiences, podtive feedback and by giving reassurance of making
progress in the language. Numerous investigations have been caried out in this fied
and it was found that there are two types of anxiety “faciliating’, which is asociated
with good performance, and “debilitating” anxiety which impedes good performance.

Nunan in his book Sdf-directed Teacher cites Allwright and Balley who suggest
why language learners should indline to be suffering from anxiety.

“Learners report that one of their mgjor worries is that when forced to
use the language they ae learning they condantly fed that they are
representing  themsdves  badly, showing only some of ther
persondity, only some of ther red intdligence (Nunan 1996:220)

3.3 Attitude

As wdl as mativetion, the attitude of learners toward the target language greetly
effects the learning process. Attitude is closdy relaed to motivation and an opinion
prevals that learners’ motivation can be largdy influenced by ther atitude toward the
target language, culture and learning environment. It was discovered tha not only the
postive attitude toward the foreign language and its culture is important, but aso the
context and the environment where the teaching and learning takes place is crucidl.

It is the right time to mention the notion of the affective filter which can be
interpreted as the way in which affective factors such as dtitude, anxiety,
competitiveness, and other emotional aspects can help or, on the other hand, hinder
learning. According to Krashen, “A learner who has generdly negdtive attitudes toward
learning English will have ahigh affective filter.* (Hedge 2000:21)

Nunan dresses, “the importance of developing appropriate goals and objectives
and conveying these to the students in ways that are meaningful to them.” (1996:219)
This according to the author is a gSgnificant aspect together with observing other

srategiesin order not to let the classroom climate and atmosphere deteriorate.



To sum up, motivation, anxiety and attitude are crucid to effective language
learning. The important thing for a teacher to be aware of is the possble influences
which the students have to face and therefore it is to a great extent up to the teacher to
decide which factors are within his’her power to change and which are beyond control.

4. WHAT DOESKNOWING A NEW WORD MEAN?

It is not enough just to know the meaning of a word, which is obvioudy the firgt
and foremost thing we look for. We aso need to know what words it usudly goes with,
in other words how the word collocates, whether it has any particular grammatica or
other characteristics and how the word is pronounced in a recognizable way; in writting
how it is spdled correctly. Furthermore, to know a word, it means the ability to recdl it
a will; be aware of its connotations and associations. All of this informetion is to be

found and consulted in agood dictionary, which is dedlt with later in the paper.

Above dl, knowing a word means an ability to summon up the word when it is
required. In other words, a learner must fed he/she does not have to do much mentd
searching. Now we are getting toward the phenomenon “passive or ‘receptive’” versus
“active’ or ‘productive  knowledge. Receptive knowledge of words means identifying
words and understanding them whereas productive includes the vocabulary that we are
able to use in our speech and writing. The terms passve and active vocabulary are
often used. In generd, the passve vocabulay is larger. Even in our own néative
language, we recognize and undersand many more words than we say or use in
writing. In the course of time, some words we have been able to comprehend and
recognize become part of our active (productive) vocabulary. Various studies have
shown that learners gain receptive control of new words before active control.

“Probably the commorest fault among dudents is falure to redize
that learning is essentidly an active process. Too many Sudents St
for hours passvely reading and re-reading notes and textbooks,
without ever attempting actively to recal what they have read. The
fdlacy of this method has been amply shown by experiments....for

effective memory, some form of active expresson isessentid...."
(Knight in English Vocabulary in Use by McCarthy 1994:12)

10



Making the new words active

One gep from having words in our passve vocabulary to having them in our
active vocabulary is congtant revising. It should be encouraged by:

- learning new words not in isolation but in phrases

- writing the words and expressons one wants to learn in a sentence relating to one's
life or interests

- writing down verbs with the Structure, e.g. to express an opinion

- writing down words with their prepositions, e.g. thanks to your help

- writing down adjectives together with nouns, e.g. a serious problem

- noting any grammatica characterigtics of the words (irregularity, uncountability,..)
- making anote of any specia pronunciation difficulties

CHAPTER 2

1. THE MENTAL LEXICON

11 Input

“Whoever, wherever, you are, you are using — to read these words — the most beautiful,
intricate, complex, mysterious and powerful object in the known universe: your brain.*

(Buzan 2000: 28)
A question is often being asked: What type of input is best?

The input can be in the form of word-ligs with various kinds of definition and
explanation, or words and their trandations, or the input surrounded by context. All
three methods work in some way, but none completely without its problems.

As McCarthy (1990) in his book Vocabulary and Language Teaching seems to
suggest, “People can memorize quite long lists of words, but it is questionable whether
these are retrieved over long periods and to what extent they assist quick recall.” (p.36)

The author goes on saying that “...research is frudratingly inconclusve as to whether
presenting and learning words in context is superior to learning words by pairs of
trandation equivalents.” (p.36)

11



It is srongly believed, however, that contextudized input is vitd from the earliest
dage. It has been suggested by cognitive psychologists thet learners are more likely to
remember words if they have worked on their meanings actively.

“Learners do not get any red grasp of a word anyway until they have performed some
sort of menta contextudization upon it (McCarthy 1990:36) Smilarly, Hedges says,
“...input becomes inteke if there is a depth of processing.” (2000:101)

Learning wordsin context as one of the strategies will be focused on in chapter four.

12 Storage

Not only for the purpose of vocabulary learning but any aspect of language, it is
useful to remember that there are short-teem and long-term memories. They ae
different from each other manly in that the later one is a capecity for recdl of
information minutes, weeks and years after the input. The psychologists maintain tha
in order to hold information over brief periods demands constant repetition. It is not
only a quesion of duratiion because unlike short-tem memory which is limited in
capacity, long-term memory is inexhaustable. Research in memory suggests that “More
meaningful tasks require learners to anadyse and process language more deeply, which
hdps them to commit information to long-term memory.“ (Gairns and Redman in
Jordan, p.161) From this the implication for teaching is that it is especidly problem:
solving activities that help students to remember.

It is dill unclear how words are stored and organized in the mental lexicon and
what kind of relationships are built among words. There is evidence, however, that we
organize words by meaning and that they gradudly become part of a semantic cluster
of lexicd set: for example, “‘mother”, “father”, "son’, and "daughter” as members of a
nuclear family. Categorizing words sydematicaly leads to building networks of
meaning having various kinds of relationship.

Research dudies have shown that learning drategies used appropriately help
dudents to learn and remember information for a long period of time by “building
bridges' in the learner’s mind. Chamot et d (1999) explains, “Information is retained
and connected in the brain through mentd links or pathways that are mapped onto an
individud's exiging schemaa“ (p.29) The author mantans that if the links are
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numerous and persondly meaningful, the information is eeder to memorize and recdl
later. (p.29)

Although semantic links play an important role in remembering and recdling
words, later studies have shown that

“.in lignt of research motivated by inference theory and, more
recently, the digtinctiveness hypothess, the posshility arises that the
practice of presenting L2 students with their new vocabulary grouped
together in sats of syntacticdly and semanticdly smilar new words
might actualy impede rather than faciliate the learning...

(Tinkham in Hedge 2000:122)

1.3 ThePsychology of Learning— Remembering

Why is it that a learner will immediately remember one word without too much
effort, while another encountered will be refused a place in on€'s mind? There are
various reasons why we remember some words better than others. Our perception of
wordsis affected by:
= the nature of words themsdves (the sound and spelling of the word)
= under what circumstances they are learnt
» theassociations the word has for the learner

= thekind of input and the method of teaching

= a category where the word seems to belong such as collocations, syntactic and
semantic categories etc.

Particular words people tend to remember are those having persond or emotive
sggnificance (‘mum’, “dad’, "home’,..). People commonly atempt to link items together
in sense units, or find some reason to associate them. Students need to be  encouraged
to find what "works” for them and to approach a task in an appropriate way. Most
currently used coursebooks follow the need to provide the learner with the basic core of
the language (the most common grammatica and lexicd words).

Bary Buzan, a world authority on the brain, memory and credtivity presents
various results from numerous sudies, one of them concerned with remembering. Here
is the outcome presented in his The Mind Map Book: Research has shown that, during
the learning process, the human brain primarily remembers the folowing:

Items from the beginning of the learning process ("the primacy effect’)
Items from the end of the learning process ("the recency effect’)
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Any item associated with things or paterns dready sored, or linked to other
agpects of what is being learned

Any itemswhich are emphasized as being in some way outstanding or unique
Any itemswhich goped particularly strongly to any of the five senses
Those items which are of particular interest to the person

“Words are hard to learn unless you want them, in a strong way,
from inside yourself. Where you are when you meet them, and how
you feel at the time, and what happens next are all somehow bound
up with "theword”. The word you want, the word you get, from whom,
the way you turn it over in your head or write it down.”
(Woodward 1991:104)
Memory is obvioudy very important in learning vocabulary. Research suggests
that one of the best ways of remembering words is via associaion. A learner meets a
word he/she wants to remember and associates it with something else, probably in

one's own language. What the association is does not matter at dl.

Ways of lengthening the memory span have been considered. Hunter (19%4)
discussed severd mnemonic and memory sysems based on the principles of
asociation and imagination. The best known are rote learning (learning by heart) and
visud imagery. The later involves the key word technique which “condds of
asociating the target word with a word which is pronounced or spdt amilarly in the
mother tongue, but is not necessarily reaed in terms of meaning.” (Gairns, Redman
1986 in Jordan, p.161) Bary Buzan is dso one of the best-known exponents of
mnemonic systems which make use of key words.

Rote learning is a memorization technique which has a long hisory in language
learning. It involves repetition of target words ether dlently or doud. These items
commonly appear in ligs typicd examples being words and ther trandation
equivaents or ther definitions, paired items or irregular verbs. It is a common practice
among learners. Especidly for universd paradigms such as days of the week, irregular
verbs etc, mechanicd learning is quite ussful. This type may, however, dday the
process of congtructing new semantic networks since, as it has been indicated earlier, it
is “a far deeper levd of processng which is required to commit items to long term
memory.” (Garnsand Redman,1991, p.93)
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A gquedtion remains whether learners need to be encouraged to actively build their
own associations and thereby to enlarge the networks of the menta lexicon, or whether

vocabulary activities are to decide what associations learners are supposed to make.

2. LEARNABILITY

2.1 Factorsinfluencing lear nability

p  There are many factors affecting vocabulary acquisition. For instance the means of
presentation of words, which can be introduced by a teacher or through reading,
ligening etc. in numerous ways, influences the so caled learnability. In other words,
how we succeed in learning new vocabulary, how we are able to remember and recdl

new words largely depends on the kind of input.

p Ease or difficulty in the learnability of vocabulary is typicdly connected with the
notion of frequency because it is the most frequent words that are likely to be
absorbed and learnt more easily as a result of occurring regularly. The studies have
found out that mogt learners know the words that appeared more times, and they had
difficulty remembering words that appeared only once or twice,

p  Ancther agpect playing a dgnificant role in learnahility is the area of pronunciation
and spelling snce many words may present phonologica difficulties. Pronunciaion
may reman a long-term problem. For example, it is easy to understand why many
dudents confuse the meaning, spdling and pronunciation of these words through,
though, thought, tough, thourough. As regards spelling, even native speskers of English
have difficulty remembering whether single or double consonants appear in certain

words (e.g. successful, occurrence, beginning,..)

p A point worth mentioning is that learners may find it hard to relate the meaning of a
word to their world experience or to ther culture. Just as the vocabulary of a language
changes from age to age s0 the vocabulary of different languages are didtinct in ther
uses and references. There may be some close trandation equivaents among severd
languages, but some items in one language may have no precise padld in another
language, because the culture in which the vocabulary has evolved is based on unique
needs, interests, and experiences. These words may reman vague in the learners
minds. How the words are learnt aso depends on what needs learners have.
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p Somewords may be percelved as very close in meaning both in the target and thelr
own language, but in fact they are not. Such words are called “false friends'”:

“Aktualni” in Czech and “actual” in English do not mean the same. Smilarly,
“trafika’ and “traffic”; "kontrolovat” and “control”; “schéma’” and “scheme’;
“sympaticky and “sympathetic’, “fabrika” and “fabric”, “blanket” and “blanket”,
“gymnasium” and “gymnasium’, “geni@lni” and “genial”, “suplovat” and “supply’,
“etiketa’ and “etiquette”, “ambulance” and “ambulance’, “klozet” and “closet” etc.

2.2 Prototypes

Lexicd fieds of learner’s mind do not contain words of equa status. Some words
will soring more eedly to mind as they are the foremost examples of a particular
conceptua category. This phenomenon is referred to as prototype and “seems to reflect
the fact that some concepts are more sdient or more centrd than others within the
semantic field.* (McCarthy 1990:45)

To illugrate, let us teke the word “flower”. If “a rose” is the kind of flower firgt
thought of, then it is a prototype and other flowers are non-prototypes. In other words,
centrd entities are seen as more central representatives of their class than others. It
seems that people of the same culture tend to have the same prototypes. Whether this
phenomenon has any sgnificance for teaching and learning English has not yet been
answered. Further research studies are needed.

CHAPTER 3

1. LEARNING STYLESAND STRATEGIES

11 Learning style

“If ateacher isindeed wise he does not bid you enter the house of his wisdom, but
rather leads you to the treshold of your own mind.“ (Kahlil Gibran in Hedge 2000:75)

“It is a mistake to assume that learners come into the language classroom with a naturd
ability to make choices about what and how to learn.” (Nunan 1997:4)

Williams and Burden in Psychology for Language Teachers stress the importance

of efficacious learning, “effective learning is god-oriented, draws upon prior
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knowledge, requires knowledge organization, involves the use of drategies, occurs in

recursive phases and follows a developmenta pattern.” (1997:159)
To begin with, the main terms will be introduced and explained below:

LEARNING STYLE — is an individual predispogtion to learn in a particular way. The term
is used to describe broad, general characteristics of approach to learning. It is to an
extent observable.

“Learning dyles are cognitive and physiologicd behaviours that serve as rdaively
gable indicators of how learners perceive, interact with, and respond to the learning
environment.“ (Richards 1994:59)

111 Different syles

“1n one sense, all students are different; in another sense, all students are the same.”
(Wallace 1991:20)

Congant research on learning styles makes it clear that each and every student
learns differently, in other words, learners have different gpproaches to learning. The
extensve research in this fidd has thrown light on the various ways in which studerts
agpproach the learning process. Numerous studies have reveded that we ae a
population of incredibly diverse learners with unique dyles of our own. Sadker in
Teachers, Schools, and Society describes three areas that contribute to each student’s
individud learning dyle. It must be emphasized, though, that there are many more
factorsin play.

Let me dart by a cognitive area. The author dso refers to it as information
processing and explans tha individuds have diffeeent modes of perception,
organization, and retention of information. To exemplify it, some Sudents learn by
reading materid, some prefer ligening to information spoken doud, while others learn
best by whole body movement etc. Other factors are cdled affective or attitudes, which
entalls individuds bringing different levels of motivaion and drive to the learning
process. As the author points out, “the intendity (or lack of intendty) of this motivation
is a critical determiner of learning style*. (Sadker 1991:100). Other aspects of the
afective factors indude curiogity, the ability to fight frudtration, and the willingness to
take risks. The third main factor is physiology or biology some of which characterigtics
are obvious. If a sudent is hungry or tired, he/she will not learn as effectively as a
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sudent who is well-nourished with being rested. Other aspects are less evident, such as
different body rythms, light, temperaiure and others to which sudents respond
differently. For example, individuds pesk learning times differ, some are disturbed by
bright light, while others not, some learn best when hearing a background noise etc.

There is a cear link between leaning syles and persondity characteridtics.
Different people gpproach a learning task differently. A number of learning styles have
been identified, one of them as suggested by Knowles (1982) in Reflective Teaching in
the Language Classroom by Richards (1994:60):

- Concretelearning style Communicative learning style
- Analytical learning style Authority learning style
The following are some of the terms which are used to characterize the individud

gpproach to learning:

Hudson (1968) and Parlett (1970), for example, divide students into syllabus-
bound and syllabus-free. The former ones need exams in order to study, do not read
much outsde the set work, but atend classes regularly, are conscientious students; the
gyllabus-free students, on the other hand, “operate better when they can pursue their
own lines of work, and often fed restricted by course requirements.” (Wallace 1991:20)

Another digtinction is made by Pask and Scott (Wadlace 1991:21), who divide
dudents into serialists and holists. Seridists like to proceed step by step, doing one
thing a a time whereas holigs like to make globa hypotheses. Both dtrategies can lead
to deep understanding if handled appropriatdy. Extensve research in this fidd has
identified awide range of styles, such as:

The cue-seekers; the cue-conscious; the cue-deaf. (Wallace 1991:20)
Tolerant of ambiguity — Intolerant of ambiguity; Visual — Aural — Kinaesthetic; Field-
dependent — Field-independent; Introvert — Extrovert (Parrot 1993:41)

Though the issue of learning styles has raised a tremendous amount of interest
among academics, the intention here is not to go into depth as far as the explanation
and description of the particular styles are concerned since it is not the prime concern
of this dudy. To conclude it is worth noting that dthough learning gyles ae
undoubtedly important, there are other aspects of a whole range of individua
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differences in dudents. Entwidtle (in Wadlace 1991:23) ligs the following “student

characterigtics':

» previous knowledge o interests

» intdlectud kills » typesand levels of motivation

» leve of anxiety » expectations about what is to be learned

» preferred learning syle

1.2 Learning drategy

“A learning strategy is like a tactic used by a player. It is a series of skills with a
particular learning purpose in mind...strategies are purposeful and goal-oriented.”
(Williams 1997:145)
LEARNING STRATEGIES are pecific procedures learners use with individud learning
tasks. They are defined by Oxford in Richards as “specific actions taken by the learner
to meke learning esder, fadter, more enjoyable, more sdf-directed, and more
transfarable to new Stuations” (1994:63)
“Learning drategies are an integrd part of langauge programs, providing students with
the tools for alifetime of learning. (Chamot et a 1999:5)
There is a bewildering array of descriptions of drategies in the research literature.
The popular digtinction differentiates between communication strategies and learning
strategies. Broadly speaking, communication strategies are a set of “coping” tactics for
keeping communication channd open when the learnas linguidic repertoire is not
quite wide enough to understand what has just been said or to express what they want
to say next. These drategies include circumlocution, meking up words, asking for help,
ddling strategies that we use to give oursavestime to think.

Learning strategies, on the other hand, are more to do with how we go about our
learning. Some of them are used conscioudy, some unconscioudy and therefore they
are very difficult to observe making the research into this area so problematic. Some of

these Strategies are cognitive, while others are more socid in nature.

1.2.1 Cognitive and metacognitive strategies

O'Mdley and Chamot (1990) draw a digtinction between metacognitive and
cognitive drategies. The fird group relates to the more globd drategies involved in
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planning, monitoring and then evauding leaning. Chamot gives a definition: “the
metacognitive drategy is intended to enhance comprehension, acquidtion, or
retention.” (p.229) More information is given below on this page.

The second group refers to the drategies used for specific language tasks
involving direct manipulaion of the language, whether it is basc dudy ills like
memorization drategies, or more complex ones like gpplying grammar rules and so on.
The term cognitive means that they involve processng language in our minds. Rubin in
Hedge (2000) defines learner dtrategies as including:

“any set of operations, steps, plans, routines used by the learner to faciliate the
obtaining, storage, retrieval and use of information,...that is, what learners do to learn
and do to regulate their learning® . (p.77)

Rubin, like many authors, digtinguishes between what learners do to learn (usng
drategies that ded directly with the second language — cognitive strategies) and what
learners do to regulate their learning (involving drategies that manage learning —
metacognitive strategies).

Literature digtinguishes cognitive and metagognitive srategies as belonging to the
group ‘learning strategies. Whereas cognitive drategies are mentad processes directly
concerned with processing information in order to learn, which include obtaining,
storing, retrieval and use of information, making associations etc., then there is a set of
drategies functioning at a different level. These include an awareness of one€'s own

mental processes, an ability to reflect on and regulate one’s learning.

This differet levd is cdled metacognition. Learners employ metacognitive
drategies when they decide to use a dictionary, when they choose to pay atention to
contextud clues, when collecting words from authentic texts, categorizing words into
lists, making word cards and many others. These drategies are the nost sophiticated in
that they involve a knowledge of language learning behaviour and the other options
avalable. It may be concuded that metacognitive processes include planning,
monitoring, problem-solving and evaluating.

As Hedge put it: “They are indirect drategies which feciliate learning by actively

involving the learner in conscious efforts to remember new words.” (2000:118)
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A third group they identified were social and affective Srategies through which

the learner may seek help from others or @ntrol emotiond responses, such as level of
axigy.

1.2.2 Categorization of Srategies

As has been dated above, there is a range of classfication of drategies in various
psychologicd and methodica sources. Here is one suggested by Joan Rubin, who did
much of the work in this fidd. He didinguishes three mgor types of drategies in
Psychology for Language Teachers by Williams and Burden.

p Learning strategies which indude both cognitive and metacognitive strategies.
There are SX main cognitive srategies identified:

1. Claification/ verification

Guessng / inductive inferencing

Deductive reasoning

Practice — storage and retrievd of language
Memorization

Monitoring

o bk wd

p Communicative strategies are used for promotiong communication with others
especially when the speskers face a difficulty in their communication because of a lack
of the knowledge of the language. An example would be describing an unknown word
by adifferent word, appealing the partner for help to finish the conversation and so on.

p Social strategies are activities that learners use in order to increase their exposure to
the language. Like communication drategies, they contribute indirectly to learning.
They include initiating conversations, watching language programmes, films reading
books etc.

Both communicative and socid drategies contribute indirectly to learning. A
point worth emphasizing is that the use of learning draegies have been found to be
influenced by such festures as attitude, motivation, age, persondity, gender, generd
learning gyle, proficency in the language ec, and that it is the motivaion which
“appearsto correlate best with strategy use.” (Williams 1997:154)

Oxford in Richads Reflective Teaching in Second Language Classroom
(1994:63) suggests that language learning strategies have the following features:
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contribute to the main god, communi cative competence

alow learners to become more sdf-directed; expand the role of teachers
involve many aspects of the learner, not just cognitive

support learning both directly and indirectly

they are not always observable; they are often conscious; they can be taught
they are influenced by avariety of factors

they are problem-oriented

T T T T T T ©

On the bads of various foreign language dudies, it became increasingly gpparent
that specific language tasks dlicit particular types of drategies. It has been dso found
out that drategies that are used for different language tasks appear to be of primary
importance. The atempt here is not to dwel upon the enormous range of drategiesin
generd, though it would certainly be worth giving attention to. My concern is to look
closdly on strategies applied in learning vocabulary.

2. THE CURRENT SITUATION

Pupils very often lack a clear grasp of how to go about their learning ad so enter
a vicious circle whereby they fed that it is not even worth trying and therefore make
even less progress. They need to become more effective learners and to take more
regpongbility for their own progress.

Rees and Graham (1995:12) suggest that if pupils are helped to perceive a link
between the drategies employed and the resulting outcomes, however, their sense of
control over ther own learning could be heightened and a powerful source of
motivation harnessed.

Until recently the notion of learning strategies has been neglected. Research into
language learning drategies began in the 1960s. Early researchers acknowledged thet
obsarvation of learners brought insufficient information and consequently many other
techniques, expecidly interviewing ones, started to be used to dicit the descriptions of
language learning experiences. In the course of time it has reveded a wedth of
information on the types of drategies students use to learn. Over one hundred strategies
have been identified by different language drategies researchers. For instance: Rubin,
1981; Stern, 1975; Wenden, 1987; O"Malley& Chamot, 1990 and a number of others.
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Much of the work has been influenced by developments in cognitive psychology.
In recent years there has been a growing interest in the cognitive srategies people use

to make sense of the tasks or problems with which they are faced in order to learn.

There has been a number of labels for drategies, such as “language processing
drategies, “tactics, ‘plans, “techniques, with no easy equivaences among them. As
has been said in the previous chapter, different Sudies have identified different ways of
categorizing srategies. (Ellis1985; Oxford:1990; O"Mdley, Chamot:1995)

The reason why scientists are concerned with learning strategies so much is the
question what makes learners successful a learning something. The answer is
according to Williams (1997:146).

"Effective learning is not merdy a mater of an individud having a
high 1Q. What appears to be more important is the learner’s  ability to
respond to the particular Stuation and to manage ther learning in an
appropriate way. Studies of successful and unsuccessful learners
show that people who succeed in learning have developed a range of
drategies from which they are able to sdect those that are most
appropriate for a particular problem, to adapt them flexibly for the
needs of the specific situation, and to monitor their level of success”

Research into learner drategies has above al made an important contribution to
the fidld of ELT by making it clear tha it is possble for learners to become more sdf-
reliant, sdf-directed in ther learning and by generating ways of how learners can be

trained to take control over their learning and how the whole process can be facilitated.

“Learning drategies in action are complex behaviours that rardly occur as sngle
ingtances” (Chamot 1990:31) Normadly they are used in combinations to complete a
task. If they are used properly, then, they can be more powerful.

Chamot in the book The Learning Strategies Handbook presents a list of
individua drategies according to each of the four processes (planning, monitoring,
problem-solving and evaluding). Appendix n.l provides a summary of twenty-seven
learning drategies that language learners have found useful in a wide range of tasks,
not only in the vocabulary area They include srategies according to each of the four
metacognitive processes. The figure presents the definition of the drategy, an example
and explanation of how and when to use it. The author dresses that dthough the
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drategies are grouped according to the process in which they most often occur, it may
be used in more than one process depending on the task.

Chamot gives great importance to assessing drategies as beonging to evauation
drategies because “reflecting on how a srategy has worked can help students evaluate
the usefulness of the strategy. (1999:33)

Students then can extend the usefulness of the drategy by gpplying it to new
Studions. Learning drategies are supposed to be exceedingly helpful since they are
processes effective learners use to work through any challenging task and should aso
help transfer strategy use to other subject areas, as wel as to red-life Stuaions. For
learning to be effective, atention must be paid to the sudents's own process of
learning. Consequently, direct indruction in learning drategies is beng gpplied in
vaious foreign language programmes as it is identified as a means to hdp sudents
become better learners and to help them develop control over and responshility for
their own learning. How it has been goplied in my classoom environment is shown in
the practica section.

3. SUCCESSFUL AND UNSUCCESSFUL LEARNERS

The literature concerned with learning drategies in second language acquisition
darted to emerge because of a need to indentify the characteristics of effective learners.
O'Mdley and Chamot (1990) state that:

“Research efforts (Naman et d.1978; Rubin 1975) concentrating on
the "good language learner” had identified <trategies reported by
sudents or observed in language learning Stuations that appear to
contribute to learning...and that these dtrategies can be described and
classfied.” (p.3)

Rubin suggested that a modd of the good language learner” could be identified
by looking a the specid drategies used by students who were successful in ther
second language learning. (Chamot 1999:164)

It was Rubin (1981) who proposed a classfication scheme for learning Srategies
under two primary groupings and a number of subgroups. As it is based on more
generd categorization and very smilar data have aready been addressed in one of the

previous chapters above, the researcher”s results are not not going to be presented now.
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It has been sad that learners adopt a number of drategies for coping with new
vocabulary, but not dl learners are equally good a using their drategic means. Studies
of good and poor learners of English show condderable variation in what successful
ones did and what under-achievers did. A wide range of drategies were taken into
account, such as memorizing words, usng dictionaries, asking teacher for information,
aking questions for claification, taking notes etc. It has been found that what
diginguished unsuccessful learners from  successful ones was not the lack of
gopropriate drategies that much but the inability to choose the right Strategy for the
task. The unsuccessful learners according to Richards (1994:65):

“...gppear to be active drategy-users, but often faled to apply
drategies appropriately at hand. Apparently, they lacked certain
necessary higher-order processes, what are often caled metacognitive
drategies or sHf-regulatory skills, which would enable them to assess
the task and bring to bear the necessary strategies for its completion.”

Rubin and Thompson (in Nunan 1995:171) published lists of drategies used by
‘good language learners’ and tried to put the theory into practice through learner
traning courses. They were, however, mogsly a falure. After completing her learner
traning project a Columbia Univerdty, Wenden admitted tha the learners  “were so
resstant to the training that after the first three weeks it was disconnected...(\Wenden,
1990:164). Similaly, O'Mdley (1987), who <udied the effectiveness of drategy
traning in learning vocabulary, ligening and spesking found that “groups thet received
gpecid training in learning drategies performed in most areas more poorly than those in
the central group which received no trestment.” (p.141)

It can be seen tha learner training in Strategy use was not very successful. What
may have caused this nonsuccess?

O'Mdley (1987:142) says the training was not successful because very little time
was given to the learners to adopt new strategies. Abraham and Vann (1990:85) ascribe
the failure to the fact that the learners were not able to apply the drategies effectively to
the particular tasks. They (pp.87-88) dso argued:

“No single learning srategy is sufficient to explain successin language learning task.”
To put in another way, there are, gpat from learning drategies, many other

factors that influence successin learning.
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A Czech author Mares tries to point out that, when training the learners, some
researchers did not take into account individuds with their specific differences. He
further (1998) says that dl learners have their own individud learning dyles, which
ae in contrast to learning drategies, “redively dable characteristics of learner
behaviour in the learning Sitution.” (p.15-16)

A quedion is often being asked by teachers whether individuads can learn to
become more successful a learning, and, if teachers can help people learn more
effectively. The answer was given by Wenden and Rubin in Psychology for Language
Teachers:

“..one of the leading educationd goas of the ressarch on learner
drategies is an autonomous language learner, one who is equipped
with the gppropriate skills and drategies to learn a language in a sf-
directed way.”“ (1997:147):

Smilaly, Knowles in the same book reminds us, “one of our man ams in
education is hdping individuds to deveop the attitudes that learning is a lifdong
process and to acquire the skills of sdlf-directed learning.” (p. 147)

CHAPTER 4

1. PROBLEM-SOLVING STRATEGIES
AIDS TO LEARNING AND REMEMBERING VOCABULARY

This chapter focuses on the drategies which can be employed while completing
vocabulary tasks and coping with vocabulary in generd. The drategies suggested here
help students to learn and remember words and other information for a long period of
time by building bridges in the learner’s mind. As has been sad in chepter two,
information is retained and connected in the brain through mentd links If the links are
persondly meaningful, the information is esser to memorize and recdl later. It is
making meaningful associaions with new words that can make vocabulary acquistion

more efficient.
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1.1 Using context to get meaning — inference/ inferring

“The more active the learner needs to be, the more likely the word will be
remembered.” (Hedge 2000:130)

Inference drategy involves cregting information and drawing conclusons for the
unknown word based on world knowledge and experience. It is one of the best ways
how to cope with new words by following rationa steps. Such words are then better
remembered because of the effort put into the process of congructing the meaning.
Inferencing may wel be practised by extensve reading. When we come accross an
unfamiliar word we may be able to determine the meaning by usng the context in
which it appears. In other words, we use the overdl sense of the words and idess that

surround it. Then we may be able to figure out the meaning of aword we do not know.

There are afaw srategies which might hep:

p looking for clues to the meaning of the unfamiliar word such as where the text is
from, the title, headings...Then we use our own knowledge and experience to hep
to decide on the meaning

p looking for synonyms of the unfamiliar word the text may give

p hoticing whether the unfamiliar word is compared or contrasted with a word that we
know

There is evidence that retention depends in some way on the amount of menta
and emotional energy used in processng a word. Research tends to suggest that if
inferencing is easy because the text has many contextud clues, retention is less likely.
It is worth noting thet there are drategies which may actudly hinder learning. One of
them is looking up and trying to undersdand every word in a text which is inefficient
wadte of time. Students need to develop inference skills in language lessons. It could be
dated by working with a text; looking for morphologicd clues such as word-class,
decide whether the item is subject, verb, etc. In other words activities should
concentrate on the use of context to work out the meaning. Similarly, ligening tasks
offer chances to develop these skills by using pictures and ingructions to hep students
to predict what they will hear. What ought to be remembered, however, is that it is not
always necessary to hear and understand every word. According to Hedge (2000:118):
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“It has been suggested that inferring the meaning of a word from its
context relates to the retention of that word, in particular, thet if the
meaning of a new word is inferenced in conditions which require
more careful andyss and decision making, retention will be bettter.”

Learning words in isolation has been widdy criticised by Schouten-van-Parren (1989)
in Hedge (2000:120) who presents an argument as follows:

p “If the words are presented as isolated dements, there is no point of support, no
‘cognitive  hold” for them in the learner's memory, SO despite sometimes
consderable learning effort, they are quickly forgotten again.”

p “lsolated words do not present a lingugtic redlity, as the meaning of a word is in
most cases partly defined by the context.”

p ‘“lsolated words or words in isolated sentences do not present a psychologica
redlity, because they do not carry a message. For this reason they cannot evoke
emotions or involvement in the learner, a factor which plays an often
underestimated but yet important part in long-term acquisition.”

1.2 Getting meaning from word parts

A lot of informaion may be deduced from the syntactic dructure (adjective
placed before a noun,..), the word may be divided into its parts (redizing its suffixes,
prefixes etc) This knowledge of morphology is essentid in the inferencing drategy as
wdl as cues from dmilarity to words in the learner’s firgt language. By learning to use
the meanings of roots, prefixes and suffixes, we can figure out a lot of yet unknown
words.

a) Learning words and expressionsin root groups

There are lots of words in English that are related to the same root. For example: relate,
relation, relatively, reationship, correation, corrdae, inter-relate and so on. Students
can learn words by adding to the lists of words based on the same root.

Example: handy  single-handed give me a hand ahandful..............

b) Using prefixesto guess the meaning of words
A prefix is a word part with a distinct meaning of its own that is added to the beginning
of a base word or a root to make a new word. Example knowing that mis- can mean

“wrongly” will hp to figure out the meaning of “misperceive’.

Prefix Meaning Example
Anti- agang antonym
Ex- out of, from exclude
In-(il-), (im+), (ir-) not, without inaudible, illiterate, irresponsible
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Some other common, useful prefixes are:
Ante-, auto-, co-/con-/com-/dis-, inter-, per-, pre-, sub-, super-, trans-;

And suffixes -able, —er/-or, -ic, -ify, -ism, -ist, -ise/-ize, -ment, -ness, -tion,...

Hendrich in his book Didaktika cizich jazyku stresses the importanace of the
knowledge of word-formation. According to him it has severa advantages, especidly,
it helps expand one’s wordstore, mainly the so cdled “potentid vocabulary”. The
author refers the term “potentid” to the words which the learner has not come across
yet. Nevethdess, he/she is able to figure out the meaning by means of analogy, by
comparing with one’s native tongue, through context and on the basis of the knowledge
of word-formation. (p.137) It is recommended that foreign language learners ae
introduced at least the basic word-formetion rules from the very beginning.

13 Keyword

A keyword imagery method creastes a visud and persond association between
meaning and sound thereby individuds form a native-language homophone (the
keyword) for the target word in the second language. Then one imagines a scene in
which the homophone and the referent object of the target word are interacting in some
manner. In other words, it is associating the target word with a word which is
pronounced or spdt amilarly in the mother tongue, but it is not necessxily related in
terms of meaning. These mentd links help you to remember the vocabulary item better.

Example: Rathouse (German, meaning "town hal”) sounds like “rat house” in English.
The learner then imagines a visud image of ras coming out of his loca town hdl, for
ingance. “It gppears to ad memory if the meaning and the key word are made to
interact.* (Gairns and Redman 1991:92) This type of “mnemonic’'or memory ad has a
very limited applicaton, though. It can be useful for certan types of learners and it is
believed according to Gairns and Redman that “..many learners make use of this in the
very early stages of learning alangugage for a handful of items” (p.92)

The effectiveness of the keyword method has been investigated in a series of

experimentad studies and proved to be especidly reliable for vocabulary recognition of
eadly visuadized words. (Presdey, Levin, Delaney, 1982)
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14 Trander / Cognates

This drategy involves usng what we dready know about language (prefixes,
auffixes, roots,..) to help us recognize and remember new words. In other words, it
entalls focusng on word forms. It dso involves recognizing words that have obvious
pardlels to word in one€'s native language (cognates - words that sound smilar in

different languages). Example: The German word Telefon is a cognate for telephone

15 Subgtitute

This drategy involves subgtituting known words or phrases when we do not know
a specific word or phrase It is usudly used when we know another way to
communicate what we want to say. It is an excdlent way how to improve as it dlows
us to quickly solve the problem How €else can | say this?” by rdying on language thet
one knows.
Example We do not know how to say “key” in the target language. We could describe
it by saying that “it is a smdl specidly shaped device which we put into a lock and turn
in order to lock or unlock a door, start a car etc’.

1.6 Useresources

It involves udng reference materids such as dictionaries, textbooks, the internet
and 0 on to look up unfamiliar information which can hdp us solve complex
problems. It is especidly helpful when something does not make sense and we do not
know how to say something that is crucid to our message. One of the later chapters and
the practical section will ded with adictionary use.

17 Groups

Grouping involves cregting categories by dassfying words according to various
attributes. Example: If the word means “summer’, think of words that are associated
with it, such as holiday, hot weether, sun, beach, traveling etc. This is a very effective
technique as it crestes menta links which faciliate recdling reaed words. The
semantic grouping is a visud approach that can hdp sudents to associate words,
remember them and extend the network themsdves. There are many ways of grouping
words asit is outlined below in this chapter.
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1.8 Trandation

Trandation is often being criticized for its dangers. One of them being that pupils
continue to use ther mother tongue and learn to be too much dependent upon it and
thus losang the feding they are in a language learning classoom. On the other hand,
when used wisdy and in moderation, it can be a very good tool for vocabulary work.
According to Gairns and Redman (1991),

“ It can save valuable time that might otherwise be spent on a tortuous
and largely unsuccessful explanation in English, and it can be a very
quick way to dispose of low frequency items that nmay worry the
students but do not warrant significant attention.” (p.75)

It may, for instance, highlight the dangers of the “false cognates'. (See chapter two)

1.9 Braingorming round an idea

This technigue entails writing a sngle word in the centre of the board and asking
sudents to braingorm dl the words they can think of that are connected with it. Every
item that is suggested is written up on the board with a line connecting it to the origind
word, so that the end result is a “sun-ray* effect. This attivity is manly for reviang
words and their consolidating, but new ones may be introduced as well.

As has been pointed above, learning strategies are often used in combination as a
series of steps when faced with a task. On encountering a problem, one firgt attempts to
solve it by using inferencing when relying on on€'s knowledge and clues in the text. If
this fals, one goes on to other drategies like asking someone available for help or
conaulting some kind of reference materid to look up answers b the question. Used in
combination, the strategies can be of tremendous help to alearner.

Only a few of the common drategies were presented in this section. The choice
of the other combinaions depends manly on the task requirements and learner
characterigtics.

2. GROUPING OF ITEMS OF VOCABULARY
[temsrelated by topic

It can help greetly to learn if we group together words relating to one particular topic.
For example, we might collect a group of words reating to the topic “westher” together
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and learn them a one go. The words can be organized differently as long as there is a
logical connection of the person who learns those words. Semarntic fields, or lexica sets
as they ae often cdled, are made up of sats of semanticdly smilar items. These fields
may range from very broad categories to smaler aress.

Example: How would you organize the following words into topic groups?

salt limp ugly garlic dash snub-nosed
tofry crawl skinny colander stagger plump

One way is to put together the four adjectives describing people’s appearance, the four
verbs describing ways of walking, and the other four words are all connected with food.

Smilaly, it is hepful to divide words into various groups according to a broad topic
such as “Travelling’, “Shopping’, "Naure’, or according to various Stuations such as
“At the doctor’s’, “At the airport”, “In ashop’, etc.

Language functions such as “Greetings, ’‘Likes, 'Didikes, “Preferences,
"Complaints, "Apologies, "Requests, "Suggestions, "Advice, etc. are a very useful
type of grouping.

Items dmilar in meaning are eadly confused, eg. “pretty’, “lovey’, “dtractive’, or
ways of looking, eg. "peer’, ‘squint’, “glance’, “star€’, etc. This type of grouping needs
to be dedt with carefully, above al contextudized and the differences clearly
pinpointed.

Wordswith their opposites

Whenever possble, it is advissble to learn items which form pairs like synonyms or
contrastgantonyms. For ingtance, we can learn “bland” with “spicy”, “polite / impoalite
and rude’, “lend / borrow’, “obstinate / stubborn” etc. If we can think of more than one
possible opposite, the better. Grouping words into pairs of opposites are an effective
way how to help fix the wordsin memory. E.g.:

whisper deliberate charming sensitive simplify
yell accidental repulsive thick-skinned  complicate

Word laddersindicating the level of intensity, frequency etc.

temperature words. freezing > cold > cool > warm > hot > bailing;

adverbs of frequency:

never > hardly ever > rardly > sometimes > usudly > regularly > often > dways
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Items grouped by style

It may be ussful to distinguish between words which are neutra or colloquid:

toilet = oo, man = bloke, chap

Smilarly, British and American English differences may be pinpointed:

petrol = gasoline; pavement = sdewak; flat = gpartment; underground = subway......

L earning wordsthat have a grammatical smilarity together

Ancther way of learning words in a way that may hep is to learn them in groups
relating to some grammética rule. For example, what do the words mouse, tooth, goose
have in common? (We are aware of their irregular pluras). What about the verbs beat,
cut and split? (Irregular verbs which do not change in the past tense or in the past
participle). Or can you see what the connection is between depend, rely and focus? (All
words are followed by the preposition “on’). Students can go on adding other words to
these groups.

Categorizing can be based on other criteria as well, word banks being for ingance
"Compound words, ‘Link and referrring words, “Prepostiond phrases, “Phrasd
verbs’, “ldioms’, and so on.

Various lexical sets as lisged above are convenient and can be revised and expanded

further as students progress.

3. TYPES OF EXERCISES FOR PRACTIS NG VOCABULARY

In order to expand one's word-gore, it is necessary to practise by building on the
previous knowledge. This can be done by working with words actively, putting them
into a context that carries meaning or Kuiting the words in meaningful sentences. There
are numerous activities available focusng on vocabulary acquistion:

Filling the gabs — useful for testing confusng words. Students are given a least three
possibilities of words to choose from. These words may be very dmilar in meaning and
therefore it is a very ussful exercise as it necesstates thinking of the word meaning
within the context.

Matching the words with ther definitiong/trandation/synonyms/opposites — the
dudents’ task is to find the right definition and match them together. It is good for
practising nouns, adjectives or verbs.
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Odd one out — the task is to exclude one word that differs from the others in some way.

It can be done either according to meaning, pronunciation, area of occurrence etc.

Finding the mistake — it is supposed to recognize the wrong word and correct it.
Underlying the correct word — it is a very universd kind of exercise, both for
vocabulary and grammar.

Rewriting sentences — this entals rewriting the sentence without changing its meaning
by choosng a different word with the same meaning. This can be done especidly with
phrasa verbs.

Today's good textbooks based on the combination of best of traditiona methods
with more recent approaches offer a systematic vocabulary syllabus providing a wide
range of simulaing and motivating vocabulary activities and exercises.

4. NOTE-TAKING - VOCABULARY RECORDS

Taking notes is by no means a waste of time. On the contrary, it can be a good
memory aid. Kegping some sort of written record of new lexicon is an important part of
language learning. It has been proved that the very act of writing a word down often
helps to fix it in the memory. There is no one correct way to organize a vocabulary
notebook, but it is a good idea to think about possible ways of doing so. Here are some
possibilites and examples.

a) Organizing wor ds by meaning

A notebook is divided into different sections according to topic, such as words to
“movement”, words for “fedings, pats of the body”, or phrases and expressions
according to the language functions such as ‘giving opinion, “greetings,
“goologies’, ec. In this way it is possble to build families of words rdaed in
meaning. The grouping of words in the vocabulary notebook can be done on the
bass of the criteria as previewed above in the chapter "Grouping of items of
vocabulary”. It has proved to be useful to put words into various semantic fields
depending on the individua"s preference.
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b) Using diagrams of varioustypes
Words are grouped under a heading or a more genera word. The examples are tree

diagrams, bubble-networks, “spidergrams’ to which new words can be added.

¢) Organizing by word-classes
Different word-classes can be written in different colours. Colours can be quite

important as monotonous (single colour) notes are visudly boring.

d) Writing a trandation next to the new word

€) Using a synonym or an antonym by entering it next to the word

f) Putting the new wordsin sentences
This technigue is being recommended widely the reasons being as stated before
throughout the paper. Redlizing aword in a meaningful sentence has a great impact.

As | have consdered some ways of learning vocabulary in the preceding chapter,
it is vitd to look through the students’ notebooks. When we explore typica student
notebook, we find a variety of entries and what is obvious is that better students have
their notebooks bettter and more neetly organized. As a part of my research, | dedlt
with note-taking and as an illudration | gathered two authentic extracts from students’
notebook (Appendix n.3). This issue is going to be dedt with in the research section as
wel. By occasondly looking a learners’ written records of vocabulary, teacher can
learn alot about what strategies the students use.

McCarthy in Vocabulary (1990) says, “Student notebooks offer a fascinating
indght into the individua learning syles and can dleat the teacher to learning problems
which might not be othewise s0 clearly reveded.” (p. 129) The author aso believes,
“use of a range of recording drategies can dl act as important feedback on the lesson
and on the performance and progress of individuals®. (p.128)

There are a lot of students who do not keep a notebook at al because they say
they are used to memorizing the word ligs right from the book without rewriting it.
They do not gppreciate the vaue a vocabulary notebook has for language learning.
Persuading the students to take advantage of such tool is important because they not
only can provide the learner with a store of new lexicon but, manly, they provide
Independence for students as there is no limitation as to what to include and therefore
they are more in charge of learning.
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5. DICTIONARY INUSE - HOW CAN A DICTIONARY HELP?

This chapter focuses on the use of a dictionary as one of the highly effective
srategies helping to develop one’'s word-store. The size of our vocabulary is not fixed.
As is the case with our mother tongue, we try to enlarge vocabulary of the foreign
language. The man way how to achieve this is by means of usng a dictionary,
referring to a thesaurus, reading, ligening and of course practisng. Regrettably enough,
it has been found out, however, that usng dictionaries in the language lessons is highly
neglected.

Gairns and Redman (1991) say tha bilingud dictionaries were frowned upon,
paticularly in the 1960°'s when methodology moved away from trandation. In the late
1970's “many teachers were suspicious of the dictionaries, feding that this was
synonymous with laziness on the pat of the sudent who was unwilling to use his own
resources..” (p.79). Today, however, there is an awareness of certain advantages in the
use of dictionaries.

“A learner who makes good use of a dictionary will be able to
continue learning outsde the classoom, and this will give him
condderable autonomy about the decisons he makes about his own
learning.“ (p.79)

As the teacher of English and learner & the same time, | must admit that using
dictionaries in the dassoom is very limited, which is an unfortunate redity. Quirk and
Sen in ther book concentrate on description of various types of dictionaries giving
emphass on what a good dictionary can offer and thus pronouncing the sgnificance of
working with them. The authors dress the importance of the choice of a dictionary
depending on the type of leaners and their command of language. The most
outstanding ones are. THE LONGMAN DICTIONARY OF CONTEMPORARY ENGLISH, COLLINS
COBUILD ENGLISH LANGUAGE DICTIONARY, THE OXFORD ADVANCED LEA RNER'S DICTIONARY
OF CURRENT ENGLISH. A good dictionary is an essentid tool in the process of language
learning as it hdps learners to develop language sKkills by providing them not only with

the precise meanings of words but dso indicating:

p The part of speech of each entry, so heping the learner to use the word correctly

in a sentence. The following abbreviations are used in mogt dictionaries:
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n. noun pron. pronoun v. verb
adj. adjective adv. adverb prep. preposition
conj. conjunction interj. interjetion vt. or v. tr. trangtive verb

p Inflections: changes of words in plurd, progressve forms, past participle forms,
comparative / superlative of adjectives, etc.

p Pronunciation: this will mean learning symbols of phonemic transcription which
are different from the letters of the English dphabet. It is printed insde parentheses
or brackets and follows the entry word.

p Word stress: often shown by a mark before the syllable to be stressed or by
underlying.

p Usage: how aword isused and any specid grammatical pattern that goes with it.

p Style: guidanceisgiven onstyle (eg. pgorative, dang)

p Giving some synonyms and relaed words and phrases which widen the learner’s

choice of words.

The mogt important information thet dictionaries provide is definitions, or
meanings, of words. When an entry word has more than one meaning, each meaning is
indicated with anumber or aletter.

There are activities that can hdp learners develop ther dictionary use ills.
Headway Students's book as well as Workbook by John and Liz Soars are good
examples. To illustrate, one of the activities introduces the abbreviations used for part
of speech (n, v., adj., ec.). The task is to look up certain words in a dictionary and
indicate the word class of the given word. Another activity concerns derivations.
Students are asked to form other parts of speech from the given words by adding
auffixes, changing roots, etc. (independent ® independence; peace ® peaceful; believe
® bdidf; dect ® dection;...)

A dictionary has come into focus recently as an important type of resource for
vocabulay teaching. A monolingud dictionary in the cdassoom is a necessty and
ought to be regarded as one of the srategies for handling vocabulary. The advantage of
such todl is primaily in providing examples of contextud use. In a practical section,
which follows, an action research concerning the use of dictionariesis presented.

It has been mentioned that words have a crucid role in our life. All the time we

are expressing ideas and thoughts for which there are often severa words. We do not
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want to repeat ourselves, we want to choose the most suitable word according to the
gtuation. At such times when we are “stuck” for words we can refer to a thesaurus for a
wider sdection of possble synonyms and rdated words. As far as | am concerned, it
hes dways proved a great help while pondering which word would be most gpt and
gopropriate. As the thesaurus will not give us any definitions for the words it lists, we
may need to refer to a dictionary to check the meaning. It functions therefore as a very
useful complement of agood dictionary.

Asthe authors of the book English in Use point out,

“It is clear that there are many books which we ought to consult about
words, books which can enlarge our experience by making us see our
world in grester detall and which can help us to communicate our
experience of it to others with greater precison. (Quirk:171)

| have recently encountered a sentence which read:

“ The learning of a foreign language is a voyage over an endless ocean” .

Taking into account dl the language's complexities, a wedth of ambiguities but
a the same time above dl the beauty of the language, there are without doubt many
reasons that seem very well to substantiate this thought.
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PRACTICAL PART

Following the theoreticd section, the objective now is to turn atention from
theory to practice and to demondrate some of the aspects dedt with in the previous
chepters. This section is the result of my own research as it deds with practica
applications of learning drategies in the classsoom. My intent here is to share what |

have learned through research and practice.

Recently there has been a trend to develop a more student-centered approach to
learning. This makes the student more responsible and dlows to pay atention to
individuad needs. As it has been emphasized in the theoretical section, there is a greet
importance now being put to equipping students with the necessary drategies for
deding with various vocabulary activities. In the process of learning vocabulary this
involves for indance using a dictionary, proper use of notebooks, making use of
context to deduce meaning and guessing. | am going to find out how students gpproach
new vocabulary and what strategies they employ in the process of learning.

Research has been carried out by means of a questionnaire which was to dicit the
dudents attitude towards vocabulary learning and English in generd. There is a range
of dicitation research ingruments. According to Nunan (1999) they probably belong to
the most frequently used methods in language research.

One of the sysemdtic ways of gathering data is an interview which | used to find
out about approaches to learning of “good learners’. Furhermore, an action research has
been used which focused on a dictionary use. Learning how to use a monolingud
dictionary is not typicdly incduded in the language lessons. | made a point of
introducing this issue in the cdlassoom as | had found out that the pupils had not had
any experience deding with such a reference book before. One of the best faciliators of
learning new words is keeping a vocabulary record or a notebook. Therefore, | tried to
explore how my pupils find this helpful and what their notebooks look like.

Because mogt of the drategies are not observable, | needed to rely on students’
own reports about the dtrategies they have used. In the gppendix section there are the
actud data gathered such as a copy of students’ descriptions of the steps when learning
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vocabulay, a filled-in and a nonfilled-in questionnaire and a sample teken from a
student”s notebook.

Fird, aquick look into astrategy training will lead us to the main body of this section.
LEARNING STRATEGIES INSTRUCTION

It has been discussed throughout the paper thet learners use various drategies
while learning new lexicon both conscioudy and unconscioudy. People commonly
attempt to link items together in sense units, or find some reason to associate them, or
look for some kind of personad sgnificance. All these can be enhanced in teaching. A
point worth mentioning is that there is a wide range of drategies used by different
learners and that a drategy found useful by one learner may not be so to another.
Learners need to be encouraged to find what “works™ for them and thus to approach a
learning task in an appropriate way.

In order to identify the drategies the students use, it is important to discuss this
issue with them snce most learning drategies are mental operations and hence not
directly observable. My objective now is to give a brief outline of the draegy
instruction as| carried it out in the class of the 2" and 4'" year students.

In the lessons which followed | devoted a consderable amount of time to
introducing and explaining various drateges for vocabulary learning. Specificaly, they
were those listed and described in chapter four of the theoretical section. It was done by
explicit discusson why and how each drategy can improve students learning. For
example, when reading a text with hitherto unknown vocabulary, we explored how
guessing the meaning from context can be applied, how to make use of various word
parts to figure out and remember new words and so on. | did not apply the learning
drategies indruction as an extra activity but rather tried to integrate it into the lesson. It
consgs of three man stages (Chamot, Barnhardt, 1999) in The Learning Strategies
Handbook:

(&) Presentation — the drategy is explicitly named, demondrated and the reasons for
use explained.

(b) Practice — putting the Srategy into action with regular language activities.

(c) Evaluation - assessng how well the strategy worked for the students.

40



This procedure is a kind of action research because what we want to achieve is to
bring about a change. We want our learners to change behaviour by Starting to apply
the learning strategies and to become more self-directed and independent.

[] QUESTIONNAIRE

€ APPROACH TO LEARNING VOCABULARY AND ENGL ISH IN GENERAL

Introduction

Quedtionnaires are one of the most commonly used dicitation techniques in
various dudies of second-language acquidition. Administering a quesionnaire dlows a
teacher to invedtigate a variety of aspects of teaching and learning as it provides a
sysematic way of collecting informetion about a range of dimensions in the lesson.
The information is retrospective in that dudents have time to reflect on what they
usudly do in agtuation.

It is important to mention that the research was conducted with a smal sample of
learners. The objective is not to produce scores and satistics, rather it ams.

» todetect and interpret what the pupils” views about learning vocabulary are
= todlow the pupilsto reflect on the results of the survey and discuss them
= to reflect on the research as a contribution for the author”s teaching practice

This questionnaire focuses on various aspects of learning the English language
with the attention being paid to & vocabulary as well as e generd dtitude to the subject; e
the ggnificance of mativation and é learners’ preferences for various language aress. It
was administered to 20 students at a Secondary school in Nové Misto na Moravi.
There were 14 students from the 2 class and 6 from 4" dass. They dl have German as
a second foreign language and they are supposed to take a find exam in English a the
end of the 4" year. The average length of learning English is 7,1 years and the average
age of the sudentsis 17,1. In terms of sex, there were 30% boys and 70% girls.

Before gstarting, the students were explained the reasons for and ams of doing the
research, which were, aove dl, the awareness of thar priorities, fedings and atitudes
towards certan aspects of learning and teaching English with the result of find

improvement of the process. The students were asked to read and study all questions
caefully and answer them truthfully. They had 40 minutes to fill it in. The items |
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chose ae manly closed, one of the advantages being that they yield responses which
can readily be andysed and quantified. It should dso be mentioned that the whole
questionnaire was conducted in Czech s0 that the students could follow the points
without difficulty and were aile to express themsdves fredy and precisdy. The
interpretation of the data that follows below is caried out in English and the Czech
verson of the questionnaire is enclosad in the gppendix section.

Analyss of the questions and inter pr etation of theresults:

1. Which of the areas of the English language do you find the most difficult?

THE MOST DIFFICULT THE LEAST DIFFICULT
LANGUAGE AREA (PERCENTAGE OF (PERCENTAGE OF
PUPILS) PUPILS)
Listening 20,2% 8,1%
Grammar 19,3% 9,0%
Speaking 16,7% 11, 7%
Pronunciation 13,4% 15,2%
Writing 12,9% 15,8%
Vocabulary 10,4% 18,3%
Reading 7,1% 21,.8%

From the figures it can be seen that it is ligening and understanding of the spoken
language dong with grammar that the Students find the most demanding. The least

difficult is consdered reading and vocabulary.

2. What do you focus on most in the lessons?

ALOT OF TIME THE LESSTIME
LANGUAGE AREA (PERCENTAGE OF (PERCENTAGE OF
PUPILS) PUPILS)

Speaking 18,9% 9,5%
Grammar 18,9% 95%
Vocabulary 14,5% 14,1%
Pronunciation 131% 15,5%
Writing 12,8% 15,9%
Reading 11,5% 17,2%
Listening 10,3% 184%

The table shows that spesking, grammar are given most of the time. Vocabulary is
given a sgnificant attention too according to the students. They are reported to have
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had little experience with ligening activities in the previous years of learning the
language at schoal.

3. Which area of the language do you prefer?

LANGUAGE AREA | PREFER THE MOST | LIKE THE LEAST
Vocabulary 16,7% 11,6%
Speaking 15,7% 12,7%
Reading 14,6% 14,3%
Pronunciation 14,3% 14,3%
Grammar 14,1% 14,4%
Writing 13,5% 15,2%
Listening 11,1% 17,9%

It can be seen that the mgority of students prefer vocabulary and spesking in terms of
importance and usfulness for communicaion in the language. Ligening and writing
are the least popular activities.

4. How do you learn new vocabulary?

SOURCE OF LEARNING PREFERRED BY
Textbook 42,9%
Copying words from 26.2%
articles and texts ’
Computer games 19,0%
Television programmes 11,9%

Most of the students use lists of words in textbooks for learning new vocabulary and
only about a third of the questioned stated they copied words from various articles they
come across ether in the lesson or outsde in ther free time. Learning word items in
ligts of trandation equivaentsis dill the most popular way with the learners.

5. What is the most important for you when learning new vocabulary?



ASPECTSOF THE MOST THE LEAST
LANGUAGE IMPORTANT IMPORTANT
M eaning 39,7% 26,3%
Spelling 27,8% 34,2%
Pronunciation 32,5% 39,5%

More than a third of dudents sad the most important aspect when learning new
vocabulary was the meaning of the words, only a little less important is pronunciation
and as the least important they consider how words are spdlled.

6. Do you have any strategies which help you remember vocabulary better?
Theyes and no answerswere in the ratio of fifty to fifty.

7. Where are you able to learn most effectively?

PLACE FOR LEARNING PREFERRED BY
Home 52,0%
School 44.0%
Other 4,0%

8. How often do you learn and revise vocabulary?

FREQUENCY OF LEARNING PREFERRED BY
Before tests 81,8%
After thelesson 9,1%

In advance 4.5%
Never 45%

From this it can be inferred that it is necessary to exert pressure on the students and
make them work more independently. Tests and exams remain the man motivators,
which is not a good indicator. The topic of motivation was andysed in chapter one of
the theoretical section.

9. Do you think that you learn vocabulary in the right way?

YES - 75% NO — 25%

10. Have you tried different ways of learning vocabulary?



YES - 63% NO - 35%

11. Do you want to improve your ways of learning?

YES - 63% NO — 35%

Here we can see dackness and unwillingness of some students to look for new ways.
12. Are you aware of any methods and strategies for more efficacious learning?
YES — 100% NO — 0%

13. Do you want to get to know more about strategies which might be helpful for
learning?

YES — 80% NO — 20%

14. Does English belong to your favourite subjects?

YES —80% NO — 20%

15. Do you want to go on learning English after finishing the secondary school ?
YES — 70% NO — 30%

16. Do you think that English is going to be important for you in the future?

YES - 100% NO — 0%

As it has been pointed out, the questionnaire consisted dso of questions concerned with
the students” generd attitude toward the language:

17. What is in your opinion the most important thing for successful mastering and
development of foreign language.

MOMENTOUSASPECTS THE MOST IMPORTANT THE LESSIMPORTANT
Personal attitude 21,2% 11,2%
M otivation 19,7% 13,1%
Teacher 19,0% 13,8%
Hard work 17,5% 15,7%
Textbook 12,5% 21,7%
Other 10,1% 245%
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Below is arepresentation of the same data (Question n.17) in the form of a graph.

hard work
0,
textbook 18%
12%
motivation
20%
attitude v
21% other
10%
teacher
19%

From the figures it can be inferred that paradoxicaly hard work is on the fourth place
in the importance for being successful in language learning. Persond  attitude towards
the subject and motivation play the biggest part in successful coping with the foreign
language according the students. A teacher dong with motivation was placed a the top
of the scale. Textbooks are considered less important.

Concluson

| am not in the pogtion to do any drict generdizations resulting from my survey.
The research was conducted with a smal sample of students and rather than to draw
ay definite conclusons, the intention here was to look closdy a how my sudents
goproach the issue of dudying the English language, what their fedings, views bdiefs
about English are. One of the pogitive outcomes of my project is that the overwheming
magority of learners are genuingdly aware of the advantages and necessty of being able
to make onesdf understood. More than a haf of the students regard English as an
increesngly important tool for communication nowdays as wdl as in the future, and
they would like to carry on learning the language after they have finished secondary
school.

When asked to judge the activities according the difficulty, grammar is
conddered the mogt difficult and sometimes a hbit boring. It is obvious it cannot be
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stopped teaching it just because the pupils do not like it. What can be done insteed is to

look for new ways of presenting and practising it in order to make it more enjoyable.

As for ligening, the pupils admitted that some ligening activities are good for
example ligening to songs. Generdly, they find it hard to caich up with the native
peskers taking. Therefore, there needs to be more listening activities integrated into

the lesson.

For me, as a teacher, this exercise was increasingly simulating: the opinions of
my students helped me redize not only what therr strengths and weaknesses are but
adso indicated drengths and wesknesses of teaching and thus inspired me for some
changes. At this point we are getting towards the key issue which explores the students’
individua steps while encountering new lexicon.

[1 HOW DIFFERENTLY STUDENTS ORGANIZE THEIR VOCABULARY
LEARNING

Below is a ligt of techniques the 2" and 4" year students (20) described to be
usng when encountering new vocabulay. Mogt dudents dated more than one
technigue, so that we can see how many times a certain strategy has occurred. The
sudents were asked to give an account of what exactly they do when learning new
vocabulary. Some copies of authentic statements are shown in gppendix n.2. Here are
the collected and trandated students” replies. They dated it was helpful when they:

p learn new vocabulary in groups (e.g. agroup of 5 followed by other 5, etc.) — 7x

p memorize the words by covering the English side of the list, then the Czech one and
vice versa and learn them by heart — 7x

p look up the unknown and urgent words in the dictionary and put the word down
along with its pronunciation and trangation into a special notebook — 6x
(2 people said they hated looking up words)

p associate the word with certain things or other words — 4x

p usethe "helping words’, as they call it, and associate these words with the new ones

(these heping words have something in common, eg. the fird letter, they think of a

Czech word which looks or sounds similar...) — 5x

p write Czech words on a piece of paper along with the English equivalents — 3x
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p write the English word a couple of times to be able to spell it correctly and at the
same time learn to pronounceit —4x (2 people said they did not need to learn
pronunciation as they found it easy to recognize the phonetic shape)

learn words from the computer games and the internet - 3x

memorize the words by heart with the background music — 2x

memorize the words by heart while walking to and fro — 1x

use little bits of paper and stick them wherever it was possible at home — 2x

T © T T ©

write the words on a big piece of paper and put it where you look often, when you
know the word, it is erased and replaced by a new one - 1x

p watch language courses and filmson TV, listening to the newsin English - 1x

p try to use context to get meaning as much as possible — 1x

p ho special technique at all —2x

From the information above it can be inferred that not dl the students gpproach
the learning of the new vocabulay in the same way. The data gathered seem to
correspond with the statements in the chapter three in the theoretical part. There it is
continually emphasized how differently students tend to handle vocabulary depending
on the differring individua syles. As has been sad the different goproach of every
learner is determined by awhole range of factors. (See chapter one).

One of the prevailing techniques is memorizing ligts of words in parts. This seems to be
a very common method when using one sde of the lis as prompts and cover the other
gde in order to test onesdf. When it involves writing down the items it is even more
effective. Out of 20 students, 6 sad they were using a dictionary when they needed
help. Associating the new words with something dse, such as a amilarly sounding or
looking Czech word was reported to be used atogether by 9 people. 7 students are said
to be learning better when writing the word down on a piece of paper in order to learn
the correct spdling. Only 1 person gicks a card with new words somewhere to be
noticed and seen often. 2 students said that they had not any Strategy.

It was interesting, though, that there were more than those 2 students who sad
they were not doing anything special but in fact what they described further on are
actualy their specific ways of learning. They just do not redize it and do not consder
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the ways as the drategies snce most of them have become automatic in the course of

time. It is obvious that the learners use quite a variety of tricks and Strategies.

[1 CASE STUDY —*“GOOD LEARNERS"

Initial reflection

Chamot and Malley (1990) in their book Learning Strategies in Second Language
Acqusition discuss the main characterigtics of the so caled “good learners’. There have
been numerous surveys conducted with a view to find out what ae the common
features of those learners (See chapter three). My attempt too was to find out about
some common aspects of successful learners in my school environment. | was
interested in the following questions:

1. What learning strategies are used by good language learners in my classrooms?

2. How do learnersfed about learning English?

Planning

Two sudents, aged 17 (F) and 18 (M), from two classes were chosen. They are
considered to be good language learners compared to the rest of the class. Information
was collected by means of classoom observation and an interview. The interwiew was
caried out in Czech. Below isthe English trandation.

Action

From classsoom observation which took over a term, the following information was
gahered. These sudents pay full atention in the lesson they are activdy involved in
the activities and tasks, ligen atentivedy; they have a smdl dictionary with them and
ae accustomed to usng it; they are willing to ak questions and give answers, take
risks to say something even if they might be wrong; have their homework done.

The students were given the following questions.

- Areyou enjoying English lessons?

- What aspect of language do you consider more important grammear or vocabulary?

- Do you think vocabulary should be given more attention?

- How do you manage to remember new words better?

- Do you have any concrete techniques you aoply when deding with new
vocabulary?
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Do you learn new vocabulary on your own or does anyone help you?
Do you spend much time on learning new words and how much?

Do you like being tested on vocabulary?

Do you get home support to language learning?

Observation
The students were observed for a period of time and then interviewed. In andysng and

looking over my data, |1 found out that both the students agree on most of the questions

and have very smilar views upon the problem.

The most frequent answers were trandated and are asfollows:

English isa good subject, | enjoy it and | ook forward to lessons of English.
Both grammar and vocabulary isimportant, | cannot say which of them more.
| spend time outside lessons learning English words.

| write the new words in a special notebook and sometimes on cards and look at
them often.

| do not know whether they are special techniques but as for me grouping new
words according to a topic is a good idea. | also write an example sentence where
theword is used.

| occasionally ask my mum to test me on vocabulary.

| do not have anybody helping me. | learn on my own. Nobody tests me.
To have a big wordstore is an advantage.

It isimportant to repeat and practise a lot.

| practise new vocabulary with friends, we sometimes test each other.

| learn vocabulary especially before tests, | spend quite a lot of time in order to get
a good grade. Sometimes when commuting to school | have a look at vocabulary.

| do not mind vocabulary tests asthey are easier than grammar ones.

My parents insist learning a foreign language is a necessity these days but do not
really check if | do learn.

Reflection
The data gathered from the investigation further confirm the scientific knowledge in the
theoretica section. It may be concluded that these are some of the typica atributes of

the so cdled "good learners’ as discussed earlier in the paper (see chapter three). It is

obvious there are certain tactics which hep learners in their work. To sum up, some of

the main characteristic features of the sudents observed are;

Pogtive attitude and motivation to the subject
Awareness of the utility of language knowledge
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= Activeinvolvement in the activities and responding to teacher’s questions

»  Repedting items of language regularly

= Writing down new language in a specid notebook

» Being organized and prepared for the lessons

These features are usudly common to the successful learners, who are able to organize

their learning.

[ ACTION RESEARCH — USING A DICTIONARY

Action research is meant primarily to improve on€'s teaching. It is based on a
cycle of invedigetion, action and re-invedigation. As | am concerned with encouraging
effective vocabulary learning habits, | have been trying to persuade my sudents that
they need to take some responshbility for their own vocabulay acquistion. As Quirk
(1990) seems to suggest, dictionaries offer a great help. There are many exercises in the
textbook either where they are given a set of pictures (so they know the word in ther
own langauage) and have to find the right word in English, or they are given the
English word and they have to find the equivalent in Czech. A number of coursebooks
nowdays are designed to be used with dictionaries.

Step 1: Initiation

The area of concern in my classes was the incompetence and unwillingness of the
learners to use dictionaries. A dictionary has seen a grest growth in use and popularity
among language learners recently. | have found out, however, that usng dictionaries in
the lessons is neglected, which is an unfortunate redity. Upon asking the pupils
whether they use a dictionary a home, the answer was mostly negative as mgjority of
the pupils admitted even not having one and if they do it is jus a pocket bilingud
dictionary.

Step 2 : Preliminary investigation
After | had garted teaching, | found out within a short time that the pupils do not know
how to use a dictionary and that they are even unwilling to use it. It was obvious that
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they were having difficulties tackling the task of looking up unknown words in a
dictionary and therefore they tried to avoid it.

Step 3 : Hypothesis

After reviewing my initid data, | could formulate my hypothess as beng that the
unwillingness of pupils to work with dictionaries might to do partly with a lack of
motivation but to a great extent, as the pupils admitted, it is caused by the absence of
experience working with a dictionary before . A good and effective learner cannot go
without a dictionary as it is an essentia tool in the process of language learning in that
it helps learners to develop language skills by providing them not only with the precise
meanings of words but dso much more useful information as dready given atention in
the theoretical section

Step 4 : Intervention

In order to achieve a postive change, | put a plan into action, which included using
dictionaries in lessons by doing a range of tasks which involved working with this
reference book. Learners were fird introduced to the format of a monolingua
dictionary in order to hdp them to find ther way around the information a dictionary
offers. There are many exercises in the textbook either where they are given a set of
pictures (so they know the word in their own langauge) and have to find the right word
in English, or they are given the English word and they have to find the equivdent in
Czech. Another activity which | try to include in the lesson is reading texts taken out
from English maegazines such as 'Bridge and “Fiendship® which offer many
interesting topics and catch pupils attention. By reading various articles, we encounter
numerous unfamiliar words. What | often recommend is for them to underine the
unfamiliar word, in the meantime to continue reading but return to the underlined
words. It is advisable to try to guess the meaning of the word in the firg instance from
the context. If thisfalls, adictionary should be ready to consullt.

Example of activities

To illugrate, we pick a paticular word, say prefer, and | want the pupils to
notice how different parts of speech and words formed from the headword (prefer,
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preferable, preferebly, preference, preferential, preferment) are given in the same
entry. As it has been said earlier, a good dictionary contains a great ded of information
about grammar of words. We ae told of which word-class the paticular item is
whether a noun is countable or uncountable, which prepogtions it is used with, whether
a verb is trangdtive or intrangtive and so on. In order to help the karner to comprehend
this information, these dictionaries provide example phrases and sentences for
illugtration. It gives information about the inflections — how they form changes when
they are used in the past tense, the plurd, the comperdtive, or in some other way. Some
dictionaries give information about synonyms and antonyms.

In another lesson | focused on  words which often go together. These words are
cdled collocations. Firdly, the pupils were to look up the words, specificaly, joke and
draw. The concluson was that one verb that often goes with the word joke is tell and
one noun that often goes with the verb drawis picture. The students went on looking
up other words. They came up with combinations like make a phone call, ride a horse,

take a photograph and many others.

Step 5: Evaluation

Having implemented the plan and carrying it out over a period of time | could see
some progress has been made. There is dways a dictionary a our digposa in the lesson
and when other drategies fal pupils can consult a dictionary and find the necessary
information. It has been proved tha a dictionary may be an excdlent heper while
doing such activities like reading texts, paticularly the authentic ones. From my own
experience as a teacher, | can openly and with confidence say that working with a
dictionary is by no means a wagte of time snce it is another way of introducing
vocabulary and consolidating them a the same time. While learners are encouraged to
fird guess the meaning from context, there are many a times when this is not of much
help and thus conaulting a dictionary is a ussful way out. Along with finding the correct
word and its meaning, learners seem to enjoy this activity and that is just what we
desre. It is generdly known and it is without doubt that we learn a lot when we are
enjoying oursdves. Someone has once sad that it is the lifeblood of effective learning.
Because of a shortage of time in the lessons, working with a dictionary cannot be at the

expense of other important aspects of language learning. Therefore, there dill remain
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difficulties such as downess and little flexibility while udng a dictionary and for the
pupilsit is still much easier and quicker to ask the teacher for trandation.

Conclusion of the action research

An action research has been caried out which dlowed me to evduate new
initistives | tried out with one of my dasses. (Though | am trying to encourage a
dictionary use in the other classes as wdl). In the lessons we dtarted actively using a
dictionary, fird demondrating advantages of a monolingua dictionary over a smdl
billingud one in providing examples of contextua use, dress patterns and other
features mentioned earlier. The pupils ae continudly reminded that inferencing
meanings and then looking up unknown words helps with the retention of the word.

Having done a number of tasks, observing the pupils, it may be inferred that the
pupils are not “reserved” and “scared® so much of making use of a dictionary as they
had been. Having managed to encourage them, that is the first and most important step
towards making them more responsible for their own learning. In order to be successful
in the initiatives, we will have to wait and give it more time, reflecting on the process,
then pinpointing remaning difficulies and looking for extending our draegies

accordingly.

[1 HOW DIFFERENTLY STUDENTS ORGANIZE THEIR VOCABULARY

A

LEARNING € NOTE-TAKING

From discusson about how students go about learning vocabulary the following
information about taking notes of new vocabulary was gathered. Here are some of the
guestions and answers.

Question: Where do you keep a record of the words and phrases?
Answer: 12 sudents out of 20 sad they kept a specid note-book with the new
vocabulary from the lesson. 8 out of 20 learned new words in ligs direct from the

textbook. 5 out of 20 said they sometimes noted down the new words on little pieces of

paper.
Question: How do you record vocabulary?
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a) in aphabetical order b) intopic groups ¢) at random d) in some other way ?

Answer: 11 out of 20 said they recorded new vocabulary at random without any rule or
order. 5 students replied they recorded vocabulary ether randomly or in topic groups
according to topics talked about in lessons. 4 people use grouping according to various
criteria, not only topic but adso grammar, function,..Such notebooks contain, for
example, ligs of verbs adjectives, a page with prepodtions or irregular verbs, or
functiond words concerning various Stuaions eic. As has been pointed out earlier,
grouping helps remember better because we organize the vocabulary and we think
about how we organize it thus establishing numerous mental connections. (See chapter
four)

Question: How much information do you note down?

a) translations-Czech equivaents  b) English explanations  ¢) notes on grammar

d) some other information ?

Answer: Mgority of respondents put down trandations only. About haf of them sad
they sometimes note down some grammar characteristics as wel when it is important
and especidly when it is pointed out to them. 7 people said that when they meet a new
word they write in the word, its trandation, and a sentence with the word. Only 4
dudents said they sometimes noted down English explanations ether with or without

Czech trandations.

From this it follows that students need to be encouraged to use English-English

explanations more often.

To conclude, more than haf of respondents (60%) have some kind of notebook.
More than a haf of the students (55%) prefer to put words at random order, fewer
people put them in groups, especidly according to a topic like fruit, colours, clothes
and so on. Some people have specid grammar pages in these notebooks but maority of
pupils have a specid exercise book for the grammar items dedt with in the lessons.
From the information it can be inferred that dudents use trandations quite a lot. This
topic has been discussed in chapter four of the theoreticd section. Neverthdess, it is
worth repesting that athough translation may convey eaesly a more or less exact sense
of an item, a red danger with trandation is that students will continue to use the mother
tongue as aframework on which they base the L2 (English) items.
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[1 EASE AND DIFFICULTY OF LEARNING VOCABULARY

A pat of my research gave atention to the students” impressions of ease and difficulty
in dealing with new words. Students were supposed to write their answers to the
following questions and they were discussed in the classsoom together. The results are

not very surprisng or illogicd:

Question: What kinds of words are the easiest for you in English? Give examples
Answer: For mgority of the students such words are those smilar to our native Czech
words, words which are easly pronounced and spdled; and words frequently ocurring,

e.g. brother, family, sun, homework,.........

Question: What kinds of words are the most difficult for you to learn? Give examples
Answer: Most of them replied that such words are compound words, easily-confused
words, words with difficult pronunciaion; phrasd verbs smilar-sounding words in
English, eg. sdf-conscious; unsuccessful, frightened, through, though, tough,.......

Students often express a need to expand their vocabulary. From the interview |
conducted | can infer specific dfficulties most students refer to: a lack of vocabulary to

express what they want; confuson between smilar souding or looking words, and
using aword incorrectly.

A summary of important ideas worth pointing out to the students:

= |t is helpful to organize words and phrases into meaningful groups, e.g. according
to various topics or functions.

» |tisnot always necessary to understand every word.

= |tishelpful totry to recall words or phrases via association, by thinking of e.g. the
first letter, the pronunciation, etc. What the association is does not matter at all.

» |t is good to use any method which seems helpful, e.g. pictures, diagrams, word
ladders, etc.

» |tisnot advisable to memorize too many words at once.

» |tisrecommended to memorize and revise for a short time each day rather than for
too long, or not at all.

= |t is much more effective to memorize and revise vocabulary in context rather than

inisolation, as well as useful groups of words rather than random lists of words.
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I n a few words about theresearch

| would like to summarize the impact of the research | have carried out in the
classsoom. One of the main outcomes of the survey were the suggestions which were
yielded. They were undoubtedly very inspiring and chdlenging not only for me as a
teacher but for the students themsalves. Maybe one of the problems | had to face was a
lack of time to devote to dl of the components of the survey. Even though we spent a
couple of lessons on every item of research over the term, it certainly was not enough
for the discussons with respect to the syllabus.

On the whole, the choice of the instruments was good as they were easy to devise
and use, though it was rather demanding to andyse the data afterwards. These tasks
helped me to get into a closer contact with my sudents which | think improved the
overdl amosphere in the classoom. It made me think more deeply and thouroughly
about avariety of issues faced regularly in the learning and teaching environmen.

Due to the low sample of only 20 gtudents it cannot function as an adequate
resource for comprehension of the problems. Neverthedess, the results are of significant
vaue to me as a teacher and consequently useful for further pedagogicd work. | can
benefit from the learners’ responses by teking them into account and possbly
modifying some of the aspects of the lessons accordingly.
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Conclusion

The am of the summary is to cgpture the main points of the theds. It will provide
an overview of the areas discussed throughout the paper, which primarily atempted to
demondrate the complexities of learning the English lexicon.

Vocabulary teaching and learning is developing greater importance in the
classroom, dthough it has not reached such level of systematicity and consstency as
grammar did. There is much evidence that in recent years vocabulary has not received
the recognition it deserves and therefore, a recurring theme in the literature of English
language teaching and learning has been the neglect of vocabulary. Hedge illudrates
this by assarting that, “ The neglect of vocabulary is also surprising in view of the fact
that errors of vocabulary are potentially more misleading than those of grammar.”
(2000:111) In gpite of this, recent years have seen a bigger awareness of a range of
issues which are being addressed by researchers, teachers, and materid designers. It
was continudly emphasized that vocabulary is tha pat of a foreign language which is
not given an gppropriate attention, even though it is the sufficient amount of vocabulary
which is one of the key prerequistes for successful communication in a foreign
language.

One of the chief ams of the paper was to ascertain what exactly students do to
learn vocabulary, what drategies they employ when encountering new words, and to
suggest possible techniques for more effective learning.

The firs pat of the paper dedt with some theoreticd framework of the topic
whose main points are outlined beow. Then the dtention shifted to a practicd
goplication and reflection in the cdassoom. The firs chapter concerns the topic of
words in gened, thar dgnificance in human communication and interaction. A
diginction is commonly made between active or productive vocabulary (what we can
use) and passve or receptive vocabulary (what one can recognize and understand). A
learner’s receptive vocabulary is generdly much larger than his or her productive
vocabulary. It is because language learners can usudly understand many more words

than they actively use. The process of learning new words is never complete. Even very
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advanced students can go on to become more proficient in their choice of words and
expressons by studying and understanding various nuances of meaning.

Motivetion, dtitude and anxiety are only a few examples of the so cdled
dfective factors which play a dgnificant role in language learning. Intringcaly
motivated people learn for their own sske rather than for an extend reward.
Extrindcaly motivated individuas, on the other hand, engage in learning for reasons
coming from outsde such as rewards, good marks, being the teacher’s favourite etc.
Moativation to learn a foreign language is increasingly complex and experiments are
dill being carried out to bring new indgghts into this area. The learner may fed the need
to learn certain words in order to please the teacher or to pass an examination, which
may produce learning, but such learners will gain little of permanent vaue. But those
who want to learn a language for some persond purpose are more likely to succeed.
This is what is usudly connected and refered to as the extrinsic and intrinsic
motivation, which was explained and discussed in chapter one.

The focus of the second chapter is the menta lexicon and discusses the problems
of input, sorage and retrievad of words. Extensve research in memory suggests that
words are stored and remembered in a network of various associations. Words in our
lexicon are tied to each other in a number of ways, not only by meaning, form and
sound, but aso by sght. Vitd factors in retention of words are obvioudy the amount of
time and effort devoted to practice and revison.

In order to learn words learners use a range of drategies and approaches. This
issue is looked into in the chapter three. Learning Strategies are the operations that
learners use in order to make sense of ther learning. “Students need to develop
effective sudy skills if they are to become effective independent learners” (Wadlace
1991:27) Unlike learning styles which describe a generd agpproach to learning,
drategies refer to specific actions that one uses to tackle a particular problem. What is
important is the fact that drategies can be learnt. There is a wide range of Srategy
dasdfication. Generdly, some of them ae cdled cognitive, which are direct menta
operations functioning in order to understand, categorize and store new words in the
mental lexicon. Specificdly, they are making associations, learning words in groups,
guessing meaning, memorizing and many others working a a cognitive leve.
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Metacognitive drategies which regulate and sdf-direct learning include such
processes as planning, monitoring, setting gods, checking the outcomes of learning,
sdf-management etc. In other words, metacognition entails "knowing about one's
knowing'. (Williams, Burden 1997:148)

There are a number of ways in which teachers can help students to develop
drategies. Students need practice in deciding which words are crucid to the overal
undersanding of the text and which they can ignore Students aso need hdp in
deducing the meaning of words. by comparing words with those in their own language;
by looking a the parts of the unknown word (guessing the word from their knowledge
of roots, prefixes and suffixes), by guessng from the context, the sentence or the whole
passage and so on. Numerous sudies have shown that making meaningful associaions
with new words and phrases can make vocabulay acquistion more effective and
efficient.

While some learning drategies, such as taking notes, are observable, mogt
drategies are mental processes that are not directly observable. Teacher can gan
indght into ther <udents mentd processes by discussng with  students  ther
gpproaches to specific learning tasks and any specia techniques or tricks they have for

understanding, remembering, and using information.

Strategies most often recommended for vocabulary learning are asfollows:

p learning wordsin groups p making various ations

p  making use of word-networks p memorizing word-ligs

p making word-cards p udng adictionary

p udng contextud clues p  collecting words from reading texts

Contextudization has been widdy emphaszed recently because of its sgnificant
vaue for language learners. Another term is inferencing and involves guessng the
meaning of an unfamiliar language based on what one knows, the context and other
contextual clues (eg. pictures). The reason for its vaue is that presenting words in
context provides support and if learners have to work on the meaening of an unfamiliar
word, it is more likely for them to be able to retain the words better. As yet, there is not
much scientific evidence to support this. Nevertheless, it is very much in accordance

with sdf-reports from learners and t is based on the idea that remembering a word is
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highly influenced by depth of processng. It is worth pointing out that texts compared to
ligs of isolated words provide a linguistic and psychologicd redlity. If the learners are
not able to deduce the meaning from the context or if they need to check they
understood and guessed correctly, they need to be able to use dictionaries quickly and
effectivey.

As far as trandation is concerned, it has been a contentious issue recently. Even
though it is recommended that it be avoided as much as possble, it can be a very
effective way of conveying meaning in that it can save a lot of time rather than to spend
it on a prolonged explanation. As long as it is used sensbly and moderately, trandation

isavauable toal.

Memory for vocabulary, and the &bility to recal words and phrases when one
needs them improves with time and with practice. It isvitd for the learnersto:

» Useavocabulary notebook or vocabulary cards

=  Organize one s vocabulary into meaningful groups

»  Memorize words regularly

» Haveagood dictionary and useit effectively

= Develop and use one's own persond learning strategies

Not only an gptitude, inteligence and abilities are crucid for successful language
learning. More recent research has looked a other factors which seem to correlate
postively with effective learning. This leads us to the problem of effective versus
ineffective students whose differences are reflected in the range of drategies used and
the way in which individud drategies are used. In generd, more effective students use
a bigger vaiey of drategies and use them in ways that help them complete the
language task successfully. Less effective students, on the other hand, not only have
fewer drategies in ther repertoires but adso the draegies are often used
ingppropriately.

The find chapter of the theoreticd section examines a vaiety of ways for
developing our vocabulary by means of a range of drategies which are treated in detail.
This is followed by a demondration of various types of exercises for practisng. Note-
taking and a dictionary use are the last issues discussed. A dictionary has come into
focus recently as an important type of resource for vocabulary teaching. The advantage

is primarily in providing examples of contextua use. Students need to discover and
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gopreciate the specid ads which are offered by dl-English dictionaries pictures,
example sentences, smple definitons, grammatical information and so on. It is naturd,
however, tha <udents turn firg to dictionaries which define English words in their
mother tongue. For the dart, it is ussful to use a hilingua dictionary and then to
continue with the dl-English one. As pat of expanding students’ skills and drategies,
developing reference skills and encouraging the use of vocabulary records are being
sressed in particular because learners need to be able to use dictionaries quickly and
effectivly.

From the foregoing, it can be inferred that the most effective way for students to
increase therr vocabulary dore is for them to be activdly involved in the learning
process. To reach this god, it involves learner training in the various drategies in order
to develop vocabulary in a sysematic way. Students need to develop effective learning
practice such as the use of collocations, semantic fields, networks, guesswork etc. This
IS being emphasized for ingance by Garns and Redman who introduce the so cdled
“students-centered approach™ which includes three main drategies. They ae asking
others, making use of context to deduce meaning and using a dictionary. This gpproach
is proved to be especidly effective asit increases learner”s independence.

A practical section follows after the theoretical study and conssts of a research
which has been conducted by means of a questionnaire, an interview, observation and
an action research which was supposed to support or refuse statements presented
throughout the paper. | may date that the practica part managed to shed light on the
problem since it looked into the way the students gpproach vocabulary learning.

The questionnaire was distributed among the 2™ and 4™ year students of a
Secondary school in Nové Misto na Moravi. The research methods concentrated not
only on vocabulary but dso on the generd attitude towards English. The whole process
of gathering information, observation and anadyss proved increesngly vauable since
undertaking the investigation resulted in greater understanding of the chosen area.

Firgly, a questionnaire has been adminigered to the students with the am to find
out how they view various issues of language learning. The interpretations of responses
have been made in the practicd section by means of tables and figures from which
various conclusons have been drawn. Bdow the man points ae going to be

summarized again. Surprisingly, it can be seen that as far as vocabulary is concerned, it
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is placed a the bottom in terms of difficulty with more trouble being attributed to
grammar. Students answered that vocabulary is given big importance in the lessons
right after spesking and grammar. It is vocabulary area together with spesking that is
given the grestest sgnificance. As far as the Strategies are concerned, there is a lack of
awareness of the exigence of drategies for more efficacious magtering new lexicon. A
textbook is the mgor source of vocabulary where the words are presented in word lists.
75% of gudents are convinced they learn vocabulary in the right way and 63% sad
they had some techniques, 80% are interested in getting to know more about some good
techniques. The actud use of the drategies was closdly looked into in the next part of
the research. As for the opinion on the most important factors for successful
progressing in language proficiency, 21% think persond attitude plays the biggest part;
19,7% regard motivation nearly equdly important; the third most important factor is
the teacher taken as awhole persondity with his or her attitude toward the subjecct.

Secondly, students were asked to give a detailed account of how they go about
learning new vocabulary. From the gathered data it can be inferred that athough the
pupils sad they were not usng any strategies, there in fact occurred quite a variety of
them. They ae outlined in the practicd section adong with ther frequency of
occurrence among the students. Looking for a smilar word in sound or gppearance;
writing the new word down a couple of times memorizing ligs of words in amdl
groups etc. are just afew of the techniques reported most often by the students.

Thirdly, an action case sudy in the form of an interview has been conducted.
Two “good students were questioned on a number of issues and ther replies aong

with conlusions are shown in the practica section.

Fourthly, an action research concerning using a dictionary as a faciliator has been
caried out with a rather negative result since it has shown that students very rardy use
dictionaries. The problem is that they have not been acquainted with the qudities a
good dictionary offers.

This fact inspired the initiation of a kind of learning drategies indruction with the
focus on vocabulary. The great contribution of the discusson was sharing the dtrategies
among learners. Some students do perhaps very little, some have some interesting
approaches. Some new strategies were also added, explained and demonstrated.
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It has been shown tha sudents mostly use word ligts in ther textbooks to
memorize, which is not dways the best way. A common technique among students is
memorization of language items dther gdlently or doud and usudly involves writing
down the items (often more than once). A common practice is for the learner to use one

sde of thelist as prompts and cover the other Side in order to test oneself.

The lagt part of the research section attempted to explore the ways students note
down new lexicon. Although mgority of students have a specid notebook, they are
accustomed b write down only a trandation equivaent next to the English word. From
this it follows that they need to develop note-taking drategies as wel such as putting a
new word into a sentence, noting down grammar features of words when necessary,

putting words in groups and so on.

It can be concluded that learners know and employ a variety of drategies and
tricks which can help them in learning the language, though they are not dways aware
of them being drategies and they fal to redize they are usng any. The results gained
were mogt vauable for my work, as they seem to support many of my statements and
presumptions. Due to research | learned much more about the learners as individuds,
about ther idess and difficulties. Last but not lesst, it seems to have improved the
mutua relaions not only between the students and me as ther teacher but dso among
sudents themsdlves and thus affecting pogtively the overal cdassroom amosphere. On
the whole, | found the procedure very inspiring as the am of inquiry was of practica
nature. learning drategies used by the learners were dicited and shared in the class
with the intention to ingpire rather than to train.

Further research sudies might offer new indghts into vocabulary acquidtion and
thus to suggest the most effective procedures for vocabulary teaching. For the learners
to be successtul, it is necessary to pay great atention to practice and revision as well as
it is crucd that learners take more responghility for ther own vocabulay
development. This meens paticulaly active involvement and effective use of
Srategies.

The am of the diploma paper was not just to indtruct, persuade but dso to
motivate and ingpire and thus make the reader aware of the sgnificance and complexity
of learning vocabulary as an integrd part of the process of mastering a language.

64



Learners who are awae of their own learning processes, drategies, and
preferences are able to regulate their learning attempts to achieve their own gods. For
successful  vocabulary learning, gpat from attention, practice and revison, it is
incumbent on learners to take on more responshility for ther own vocabulary
devdopment. This means above dl active involvement in dl activities in and out of
classaswdl as assuming strategies for more effective acquiring vocabulary.

“If you give a man a fish, you feed himfor a day;
if you teach a man to fish you feed himfor a lifetime.”
(Confucian proverb in Hedge 2000, p.100)
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Resumeé

Diplomovéa préce se zabyva tématem ueeni dovni zasoby jako jednim zhlavnich
eanku rozvijeni kompetence vcizim jazyce. Mnohé vyzkumy naznaeuji, Zze dovni
z&sobi se ve vyueovani nevinovao po diouhou dobu dostatek pozornosti, a to i paesto,
Ze pravi dogtateena dovni zésoba je jednim zklieovych peedpokladu Uspi sné
komunikace v cizim jazyce.

Prvni  kapitola pojednavd vobecnij§i rovini o vyznamu dov v kazdodenni
mezilidské komunikaci, 0 postaveni dovni zasoby ve vyuéovani zhlediska souéasného
i minulého. PaestoZe se dovni zasoba a gramatika vzgemni prolingi, po diouhou dobu
byla ve veké mig upgednostoovana gramatika, ae jiz v podednich desetiletich diky
pronikgicimu komunikativnimu pdstupu  k vyuce ciziho jazyka se lexikdni strance
jazyka vinuje znaéni VitS pozornost. Je potaba papomenout, Ze jako prvky dovni
zésoby jsou oznagovany ngen jednotliva dova, de i pevna dovni spojeni. Nazyvgi se
lexikdni jednotky aZ&k s je osvojuje jako celek, napa by all means, on no account,...

Dadm témaem jsou faktory, které ovlivouji zviadéni dovni zésoby. Préce
popisuje jen nikolik znich, jako je napg motivace, osobni pdstup atd. Je to pravi
motivace, kterd zpsychologického hlediska hrge pa osvojovéni cizi dovni zésoby
znaenou Ulohu. Motivace je totiz jednou zngueinnijSich hnacich gl ueeni. Ud-li s
7& s zmem, jelli nagpg motivovan vyhlidkou na uplanini svych jazykovych
zndodti, je pravdi podobnost rychlgiSiho a snadni jSiho osvojeni vitSi. Proé se nikdo uel
cizimu jazyku snadno a jiny s vitS namahou, lze wsvitlit také tim, jaky je jeho vnitani
postoj kvici. Prvni postoj je zagmi vydedkem kladného pdstupu a ztoho vyplyva
chue ueit se, druhy postoj ssebou p@nési obtiznijSi zviddani, dokonce az odpor. Téma
motivace je vSk oblagti velmi Srokou, de vzhledem k zamigni préce ji zde nelze
zcela obsahnout.

Jaky by mil byt vydedek osvojeni dovni zasoby? Znamena to ngenom zna
pasivni  vyznam nové lexikdni jednotky, jgi vydovnodst, pravopis a gramatické
fungovani, de paedevdm i pohotovost vybaveni pro komunikativni zamir, schopnost
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soravného porozumini  vyznamu, vytvogeni pevnych asociaci mezi pojmem a
cizojazyénou redlitou.

Sovni zésoba se easto rozliduje na aktivni — produktivni a pasivni — receptivni.
Pasivni dovni zasoba, které jsme schopni porozumit, de aktivni ji nepouzivame, je
vZdy podstatni VvitSi nez aktivni. Z praxe je z&jmé, Ze osvojeni S aktivni dovni zésoby
je mnohem ti z8 nez osvojeni pasivni.

Druhda kapitola se zabyva dovni zésobou z hlediska efektivnino zapamatovani a
uchovani v pamiti. Pro cizojazyéné vyueovéani je duleZité vidit, Ze exiduje tav.
informace jen po krédtkou dobu a jgiZz kapacita je velmi omezend Vidomodti uloZzené
do dlouhodobé pamiti, tzv. produktivni, se mohou po zapomenuti obnovovat. Jak jsou
doviéka vpamiti seazeny a uchovavany, je sde otédzkou pro vyzkum, peesto vk
vime, Ze dova jsou shlukovéna vjekychs skupinach (‘clusters’) slogickymi vztahy
mezi seboul.

Uéeni ciziho jazyka je cesta obéas kdvolaka Pd osvojovani dovni zésoby mohou
nestat nesnaze, které jsou zpusobeny mnoha faktory. Pdeinou mohou byt rozdily mezi
jazykem mateakym a cizim, neboe v kazdém jazyce se mimojazykova skuteénost eeni
a organizuje jinym zpusobem. Tomuto jevu se dka “interference’. Napg jeden jazyk
nemusi mit rovnocenny ekvivalent pro ureity vyraz jazyka druhého. Kromi potizi
vyznamovych se objevuji i potize svydovnodti, grafikou atd. Problémem byvai tzv.
zrédna dova (‘fdse-friends’), mgici vobou jazycich obdobnou formu. Ziskda vsak
vdudedku ruzného jazykového nebo kulturniho vyvoje odiisny vyznam nebo sylove
zabarveni. (napa sympathy — sympatie. Viz. druhé& kapitola.)

Tati kapilola vinuje pozornost ueebnim stylum a drategiim, pgeemz ngprve
vymezuje za&kladni pojmy. Styly uéeni jsou kognitivni psychol ogické procesy,

“charakteristické zpusoby, jimz lidé wvnimaji, zapamatovavaji si
informace, mysli, @eSi problémy, rozhoduji se. Syly vypovidaji o
konzistentnich individudlnich rozdilech ve zpusobech, jimiz lidé
organizuji a ddi své zpracovavani informaci a zkuSenosti. (Tennant,
1988, Messick, 1994 v Syly uéeni Zaku a studentu, str. 50)

Jnymi dovy pojem ‘syl ueeni” tvod jakous Spojnici mezi pojmy  ueeni,
2vldé&nogi procesu uéeni a pojmu osobnogt, rozdily mezi lidmi. Strategie ueeni jsou
postupy konkrétnijsi, jakés dilel tektické kroky, jimiz 28k uskutedouje svébytnym
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zpusobem ureity plédn pg @Seni dané Ulohy. Existuje cdé @da drategii, jgich rozdi leni
aklasifikaci, znichz nikteré jsou uvedeny v téo kapitole.

Zhlediska psychologického je osvojovani ciziho jazyka neobyegni
komplikovany proces, dsini zévidy na individuaiti ueiciho se. Kazdy Z&k je jiny jak
zhlediska vyvoje, motivace, pozndvacich procest, pgedpokladu atd., zéehoz vyplyva,
Ze ruzni z&ci poteebuji ruzné metody a zpusoby uéeni. Duraz je kladen na tzv.
metakognitivni strategie, nikted autod mluvi o “ueeni, jak se ueit*, zaoZené na
‘metauéeni” — dovednosti @dit viastni zpusob ueeni, kdy S jedinec své pojeti ueeni
uvidomuje, buduje s repertoar postoju a dovednosti, snaZi se jednat efektivni a
flexibilni organizuje své ueeni. “Uéeni, jak se udt’ mus byt peedevdm iniciovano
Zékem samotnym, pgeéemz ueitel je rovni Z nedilnd dozka tohoto procesu, nebos by mil
byt schopen naploova  princip  individudniho  pdstupu Kk Zakum,  rozvijet
metakognitivni dovednogti a tim individudni uéebni drategie a techniky. Ve he je
vik jedti eeda daSich faktoru, jako jsou zvl&nosti Zaka, jeho rodinné zazemi,
podminky, vnichz uéeni probihd ad. Psychologie stylu a drategii neni uzaveenou
zdezitodti, nebos stée pabyvai nové poznatky a teorie, dosavadni se p@epracovavai.
Jgich ngvitSm pdnosem je pgedeviim to, ze nam pablizuji prubih uéeni, pomahgi
ném porozumi t, jak se 78k uei, proé se uél timto zpusobem apod.

Tématem zgmu podedni kapitoly je rozSavani a procvieovani dovni zésoby
pomoci celé eady zpusobu a technik. Teorie zde postupni pgechazi k praxi a snazi se
zduraznit, Ze je to pravi aktivni préce se dovieky a neustdé opakovani, které vedou
k upevoovani ciziho vyraziva. Vydedkem osvojeni dovni zasoby je ngenom schopnost
pamatovani s vyznamu dova, nybrz také pohotovost vybavovani, schopnost spravného
porozumini vyznamu dov znamych a odhadu vyznamu dov nezndmych. Pg  uéeni
nacvieujeme vydovnodst, pravopis, gramatickou charakterisiku a vyznam v souvidogt
sokolim. Duraz je kladen na vyuZiti kontextu, kdy nové dovo je ve viti umigtino tak,
aby vni milo klieové postaveni. Je zde vhodné zminit tzv. potencidni dovni zasobu,
takovou, kterou 78k jedti neznd ale které je schopen peesto porozumit pomoci
andogie, mateditiny, na zékladi kontextu nebo vlastnich znaosti o dovech.

Seskupovani dov podle ngruznijSich kritérii; nahrezovani dov jingmi  dovy
podobného vyznamu, tzv. “klieovd metoda’; odhadovani vyznamu zkontextu, patd

mezi efektivni metody Uspi 3ného zviddani dovni zésoby. Eetné prizkumy  poukazuji
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na to, Ze by se zésadni nemila dovni zasoba procvieovat izolovani, nybrZ vkontextu a
to verbdnim nebo dtuaénim. Pro Z&y je vemi pdnosné aby jim byla poskytnuta
pdlezitos dyst dova vkontextu uZivani. To znamend pouZivéni vyznamovych
spojeni, “aby dovum umoznily zformovat vmydi Z&ka podobu, a tim po sobi zanechat
trvaé stopy, které vyvolavgji asociace..” (Billows 1995, str. 24)

“Pamatova jsem g je jen tehdy, kdyZ jsem se zabyva texty, ve kterych
se tao dova objevovaa, sce poprve, ae zato v uratém kontextu pak
jssm S je pamatova...Eastym éenim se pek takova dovni zésoba
dodova uhnizdilav mé pamiti.“ (Billows 1995, str.43)

L.F. Billows (dr.22) v kapitole "Vyuka jazyka vkontextu dtuace” dde
poukazuje, “Jestlize jazykovy projev neni doprovézen akci nebo vidin v kontextu

Stuace, zugtavaizolovany a nesrozumitelny.”

Tddini dovni z&soby je daS efektivni metodou, kterou lze provadit podle
ruznych hledisek: dle dovnich druhu; frekvence, abecedni; z hlediska sémantickéno
(synonyma, antonyma gpod.); gramatického (mluvnické viastnogti). Zvl&® uZiteenou
se potvrzuje organizace pojmu dle semantickych oblasti jako napdklad: “jidlo”, “éadti
obleéeni”, “popis domu’, ad. Dileni mohou byt i ddsi, coz z&vis na preferenci
kazdého jedince a Uénnosti vyzkouSenych metod. Paedevdm vyuZiti zndogti o tvogeni
dov muze byt vemi ndomocné pro rozi@vani dovni zasoby a to pd préc
s kontextem. Proto se doporueuje, aby se Z&ci seznamovdi se zasadami tvogeni dov od
poegtku vyuky cizimu jazyku.

Typy cvieeni aktivni dovni zasoby jsou ruzné, obvykle se uvadiji pojmenovavani
paedmitu; doploovani dov do kontextu, seskupovani dov podle ruznych kritérii;
obminy dovnich spojeni a dosazovani novych vyrazl; paeklad jednotlivych vyrazu
doplniny dovnim spojenim nebo zasazenim do kontextu; eteni; vypisovani novych
dov ad. Ve olni praxi se typy cviéeni vitdinou prolingi. Paeklad nového dova do
matedtiny je jednou zdaSich technik, vpodedni dobi ponikud kontroverzni. L.F.
Billows v knize Kooper ativni technika vyuéovani cizimu jazyku poukazuje,

“paeklad odabuje dojem, ktery ma nové dovo na zé&ovy smydy,
2vidavost zmizi a napiti opadne ddve, nez byl zgem vubec vzbuzen.
V pdmém porovnani zanecha znamé dovo — tedy maedtina — u Zéka
dlnij§ dojem, nez dovo neznamé; vliv nového dova se sane mihavym,
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zaginin vlivem dova znamého. Proto je vhodné nové dovo nechat
pusobit samo o sobi, bez vi tSiho soupege v sousedstvi.” (1995, str. 42)

Podobni dal§ my3denka autora je velmi vysiznd “Poukazuje-li uétd na vyznam
dov vrodné @d, jek se mu zlibi, pak nabizi Z&uim pravdipodobni mao pgdleZitosti
k jgich uplanini v kontextovych dtuacich. (Billows, str. 44) Na druhé drani je
vyhodou pgekladu rychlogt, pgesnost a Gspornost. Dnes se doporuéuje hlavni v prvnim
dédiu, kde neni mozna jina semantizace. Ovsem i pozdiji se pekladu pouziva
pg@ ovi @vani vyznamu noveno vyrazu.

Vedeni dovnieku snovymi vyrazy a ekvivdenty v matedtini je bizné de byva
obéas napadano. Ma vsak své pgednogti, nebos samo zapsani vyrazu paspiva klepsSimu
zgpamatovéni. Doporueuje se papojit informace o gramatickych zvi&&nostech dova a
typickém dovnim spojeni, vnimZz s nové dovo aktivni pouZije. Sovnieek je
vybornym a pohotovym pgehledem probrané dovni zésoby. Vyhodou je, Ze dovieka
mohou byt gazena podle ruznych hledisek, napa die dovnich druhu, tematicky apod.

Nemdd pozornost je vinovéna pouZivani dovniku jako duleZitého néstroje
cizojazyené vyuky. Je vybornym pomocnikem v procesu ueeni nové dovni zasoby a
jeho vyznam spoeiva pgedevdim vtom, Ze umoZouje studentum s& se nezavidymi na
uételi. Pokud je to mozné Zaci by mili pouZivat jednojazyeny dovnik. Jestlize se Z&ci
se dovnikem dogtateeni seznami, neni uZ nutné kazdé dovo vysvi tlovat.

“ Ueitel neni zadny slovnik, jehoz Ukolem je podavani pgesnych vysvi tleni
adefinic. Uéitel je Zivy a vSestranny élovi k, schopny pegedvést nové slovo
ve vSech moznych kontextech a situacich a jenom on umi obsahnout pole
Zakovy zkluSenosti tak, jako to Zadny slovnik nedokaze.” (Billows, str.43)

Dulezitym faktorem p@ osvojovéni dovni zasoby je samozegmi  opakovani,
jehoz hlavnimi cili jsou: @ upevnini dovni zasoby ddve probrané, b) jgi automatizace
vruznych spojenich. Jen promydené dudedné a uédné opakovéni vede k trvaému
Zapamatovani. Je taeba mit na pami ti, Ze éas vi novany opakovani neni nikdy ztracen.

K podloZeni teoretickych tvrzeni byly pouzity kromi mnoha citétu také vydedky
vyzkumu, ktery byl proveden pomoci dotazniku, pozorovani a interview mezi studenty
2. a 4. roéniku SOS a SOU vNovém Misti na Moravi. Dotaznik obsshoval celkem 17

otazek a zpracovavalo je 20 respondentu, zéehoZ bylo 14 ze 2. a 6 ze 4. roeniku.
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Prumirna déka dgudia anglického jazyka u té&o skupiny je 7,1 roku. Ve 30%
dotazovanych se jednalo o chlapce av 70% o divky.

Na zékladi ziskanych udgju bylo zji&tino, Ze vminulych letech byla oblast dovni
zésoby u Z&ku opomijena a vitS duraz byl kladen na oblast gramatickou. Nyni v&ak
sudenti povaZuji tuto dranku jazyka za velmi  duleZitou. Z vydedku dotazniku
vyplynulo, Ze spolu sgramatikou a miuvenim se lexikdni doZce v hodinach vinuje
dogtatek pozornogti. Co se tyké obtiznogti, podech a gramatika byla na prvnim misti.
Ueeni doviesk gpolu s éenim jsou poklddany za ngjednodussi. Ta  etvrtiny
dotézanych 9 mydi, Ze se uel sprévni, vice nez polovina vyzkousda ruzné zpusoby.
Souedsti tohoto vyzkumu bylo podrobni popsat, co pgesni zaci dilgji, kdyZz se uei nova
dovieka Vydedky byly vemi pakvapujici, nebos peevézna éast studentu uvedla
nikolik konkrétnich drategii & technik, které jim Zzjednoduduji proces uéeni a
zapamatovani. Nevice z&u se uei dovieka ve doupcich stddavym  zakryvanim
eekych a anglickych wvyrazt, psenim dov nikolikrd na papir, hledanim tzv.
pomocnych dov podobné vydovnosti nebo grafiky, uéenim se dovum vmadych
kupinach, zaznamen&vanim novych dovieek na katiéky apod. Peehledny seznam
ti chto technik s frekvenci vyskytu pouziti ngjdeme v prakticé éasti této préce.

Z vydedku dotazniku, jednotlivych popist ueeni a nédedné diskus ve vyueovani
vyplyva dileZity poznatek. Zéci, paestoze tvrdi, Ze témig Zadné strategie nemaji, ve
skuteénosti aktivni  pouzZivgi @du ngruznijSich technik, aniz 9 jsou toho vidomi. Pg
diskus sz&ky byly peedstaveny a pojmenovany das drategie, které by mily ngpomoci
sosvojovanim dovni zésoby. Zéci mili za Ukol vyzkoudet, jek na ni jednotlivé
drategie pusobi, zda-li mgi pocit, Ze s préci na ruznych Ukolech se dovieky mohou
diky ti mto technikam & trikim usnadnit. Jak jiz bylo mnohokrat @eéeno, kazdy Zé&k je
jiny. To znamend, Ze kazdy ma svUj zpusob ueeni zaoZzeny na svém uéebnim stylu. Je
v&k potaeba Za&ky vést ktomu, aby S jiz od samého zaedku vytvogli svij vlastni
uéebni styl a strategie, které jim Uspi Sni pomohou @it ngruzni jSi Ukaly.

Z& se ve vitdni pdpadl ugi dovigka zpamiti, coz neni vzdy nejefektivnijs
zpusob, jelikoz kratkodob& pamie, ktera je zde pouZita, neni schopna uchovat vitsi
mnozstvi novych informaci a neni schopna tyto informace udrzet po delSi easovy Usek.

Cilem mé préce nebylo pouze pgesvidéit a poueit, de pgedevSim motivovat a

poukézat etendee na to, Ze je nutné vinovat dovni zasobi vitSi pozornost, neboe je to

71



nedilnd souéést v procesu rozvijeni kompetence v cizim jazyce. Neni duleZité pouze
naploovat obsahovou dranku vyuéovani, nybrz i “rozvijet a trénovat ruzné drategie
uéeni astyly uéeni.“ (Mares, sir.142)

Zavirem lze dci, Ze obzvi&di prakticka éast diplomové préce znamenaa pro mi
velky pdnos, ponivadZ vyzkum pdned eadu novych podnitu a poznatku, jak pro mi
jako ueitde, tak i pro z&ky. Kromi konkrétnich vydedku a dat je to peedevSim
dukladni j&i poznani osobnosti jednotlivych Z&ku, jeich ndzort a problému. Snad by se
dalo dci, ze cennym vydedkem préce bylo ZlepSeni vzgemnych vztahu mezi uatdem
azé&y i mezi Z&ky navzgiem atim vylepSeni celkové amosféry ve tddi .

L.F. Billows s ve své knize Kooperativni technika vyueovani cizimu jazyku
v kgpitole "Hlavni Uloha uétde peadavani zkuSenogti v zachézeni e dovy” zamydi
ti mito dovy:

“ Zaci maji jazyku nejen rozumit, jazyk pro ni ma byt také zkuSenosti a
Zivotnim prosteedim. Kazdy pohyb, kazdy éin, kazdé peéni a poteeba museji
byt uvadiny, doprovazeny, komentovany a uzaveeny slovy. Jednotlivym
slovum, ktera jsou zpoeatku jako chvost u komety jen pruvodnim jevem
akce, pdbyva easem na dulezitosti, az koneeni peevezmou funkci
zprosteedkovatele mezi jednanim a asociaci.” (str. 24)
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